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Abstract 
Multimodality, which encourages the combination of text, image, sound, and videos, could be varied 
from class to class. Multimodal literacy as a new dimension of literacy in the 21st century has 
emerged as a critical skill that EFL students must develop, given its role as a source of meaning in 
communication. The purpose of this study was to identify the level of students’ multimodal literacy 
and to identify lecturers’ standpoints on students’ multimodal literacy. This study was conducted 
both quantitatively and qualitatively and involved 71 EFL students who took creative writing subject 
in an English education program in one state university in South Sumatera. The data were collected 
by distributing a questionnaire from Bulut et al. (2015) and by interviewing 3 lecturers who taught 
the subject. Descriptive statistics and one-way ANOVA were used to determine mean, standard 
deviation and differences in terms of gender and classes with different lecturer; qualitative data were 
thematically analyzed to categorize the themes. The results indicated that students’ multimodal 
literacy level was categorized high as indicated by the mean of each aspect of questionnaire: 4.22, 
4.11 and 3.6 respectively. There was no different level of multimodal literacy between male and 
female students, and different lecturers with different instructions did not influence the level. Finally, 
the lecturers perceived positively to students’ multimodal literacy. Similarly, referring to the 
lecturers’ view, the students gave positive attitude towards multimodal writing and hence making 
their multimodal digital fiction successful.  
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 INTRODUCTION 

In the global world today, digital fiction has started to be used by 

teachers in an English language classroom. As it is digitally born, digital fiction 

offers a deeper degree of interaction involving decision-making (Frank, 

2019), thus going beyond the simple eye move or turning of pages. Students 

are allowed to have interaction with the text by selecting the move of the story 

which causes each to experience a different storyline (Astrid et. Al, 2016; 

Kaba, 2017; Frank, 2019; Skains, 2019). Unlike conventional fiction, students 

reading digital fiction are given multiple modes such as image, sound, and 

video besides text. In writing too, students are allowed to enrich the text with 

those multimodal aspects.    

The modes of such image, sound and video distinguishes the text as 

multimodal. Today's digital fiction as multimodal text is one that students can 

easily locate in their daily lives, particularly outside of campus (Nouri, 2018;  

Almusharaff  & Engemann, 2020) They will discover it on a variety of social 

media platforms such as Facebook, Instagram, and Twitter; on websites such 

as blogs, Wattpad, YouTube; and on applications such as book creator, Canva, 

or Filmora. Additionally, they discovered it in the campus learning 

environment, such as teacher-led presentations and learning websites that 

they used for online learning, particularly during the Covid-19 pandemic. 

Nowadays, multimodal texts are used as learning resources in the field 

of English education. These multimodal texts are used as a supplement to the 

textbook (which contains still images) and/or the module as the primary 

source. Multimodal texts are frequently used to aid students' comprehension 

of reading and to encourage students’ participation in-class activities. 

However, because multimodal elements have not been explicitly taught to 

students, they lack experience constructing meaning using modes other than 

text. Thus, the opportunity for students to think critically has been 

underutilized, and multimodal literacy has received less attention from 

teachers during the classroom learning process (Warschauer, 2008; Eksi & 

Yakisik, 2015). 

Multimodal literacy, as a new dimension of literacy has emerged as a 

critical skill that students in the field of English education must develop, given 

its role as a source of meaning in communication. Multimodal literacy is the 
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study of language in which two or more modes of meaning coexist (Mills & 

Unsworth, 2017). Multimodal literacy refers to the ability to interpret and 

produce multimodal artifacts in response to multimodal texts (Jewitt & Kress, 

2003; van Leeuwen, 2017). Language and literacy facilitate communication 

by incorporating a variety of meanings, including writing, visual images, 

movement, posture, and sound. In this case, students must recognize all 

modes of communication used by semiotic sources to convey meaning (Kress, 

2010), which must be explicitly taught. For example, visual texts depict 

objects, people, and places using a variety of visual semiotic sources such as 

lines, patterns, sizes, and symbols, whereas written language relies on a set of 

nouns and adjectives to convey meaning. Additionally, students should be 

taught how writers select various modes to determine the most effective way 

to tell a story and how meaning is "woven" into multimodal texts through the 

selection and use of various modes in various combinations (Jewitt, 2009). 

Literacy is determined by the analysis, review, and production of words and 

pictures as a whole, not by separate interpretations of words and pictures 

(Bearne & Wolstencroft, 2007).  

In writing activities in EFL context, multimodal literacy is expected to be 

developed by creating or producing multimodal texts. This means that the 

product of the writing class is not in the form of ordinary verbal text but it has 

been equipped with other modes such as visual images, sound, or video. 

Students are asked to construct multimodal meaning based on the purpose of 

the written text so that the text becomes effective or easy for readers to 

understand. Writing multimodal texts in the classroom can be a motivation 

for students for it is relevant to their daily activities. (García et al., 2011) 

argued that multimodal texts are viewed as relevant and motivating 

resources that contribute to the pleasant and attractive nature of the EFL 

environment because the students believe that this type of text is profoundly 

connected to everyday life. By making writing assignments more relevant to 

students' lives and by creating more authentic audiences for students' 

writing, well-designed writing projects that incorporate student-created 

multimedia and multimodal outputs have the potential to increase struggling 

students' motivation to complete writing assignments (Darrington & Dousay, 

2014). Students feel that multimodal text is more interesting for them (Tüzel, 
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2013) because it is authentic material that can support their communicative 

performance (Lotherington & Jenson, 2011), allow students to connect with 

personal literacies (Cappello et al., 2019), and because it is the genre that they 

are already familiar with on a daily basis (Williams, 2016). Walsh supported 

the use of multimodal texts to expand students' learning experiences and 

provide them with a broader understanding of information and abilities 

(2010).  

 In English Education Study Program, writing instruction has been 

directed at writing that supports multimodal literacy. This is to equip the 

prospective teachers with multimodal communicative competencies as they 

are responsible for the English language teaching at the secondary level. 

Haquin (2011) stated that it is important to know how to use the semiotic 

power of words and their characteristics and how they are used in teaching 

the things they can do to show the world and communicate. It is critical in 

teacher education to develop metalanguage to comprehend the connection 

between modalities and cultural meanings accessible to everyone in any 

situation (Hobson, 2014). In addition, reading and writing in this complex 

semiotic context requires not only “other literacy skills” but also a 

“metalanguage” to deconstruct the numerous modalities of meaning 

production (e.g., Kress, 1997; Unsworth, 2006, 2008). In a creative writing 

course, students are encouraged to produce multimodal compositions 

through digital fiction writing. In this course, students create digital fiction by 

using various digital tools that are their preferences or at the suggestion of 

the lecturer team who teaches them. Some of the digital tools that students 

use are video editors, Canva, and/or Twine. In this creative writing process, 

students can express creative ideas using imagination and reflect on 

imagination by constructing meaning from various choices of existing 

semiotic modes or sources. 

 In this study, the writers wanted to identify the level of students' 

multimodal literacy in digital fiction writing and the lecturers’ view on the 

multimodal literacy. This investigation of multimodal literacy level was firstly 

introduced by Bulut et al. (2015), who also created an instrument to measure 

it. According to them, teachers must have multimodal literacy skills to keep 

up with evolving technology as part of their teacher training. Several 
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academics have investigated the level of multimodal literacy of prospective 

teachers. Pramono and Suherdi (2019) found that the multimodal literacy 

level of 40 PPG students was categorized as high. Similarly, the findings of 

Eksi and Yakizik (2015) revealed that pre-service English language teachers 

have quite a high multimodal literacy level, and ability and knowledge 

improve in direct proportion to the amount of time spent on the internet, the 

academic year, and gender. The more time pre-service teachers spend on the 

Internet and the more multimodal structures they encounter, the more 

multimodal literate they become. These 2 studies suggested that prospective 

teachers tend to have high multimodal literacy levels in their learning process 

and that future research should be conducted on a bigger sample than theirs. 

A high level of multimodal literacy was also indicated by a study conducted 

by (Ulu et al., 2017). In addition, they claimed that multimodal literacy has a 

positive and significant influence on critical reading self-efficacy perception.  

In this study, the level of multimodal literacy of prospective teacher students 

and lecturers’ views on multimodality were investigated to verify the 

previous results. This study did not take a bigger sample as recommended by 

previous research; this study chose students of creative writing course as the 

sample. Moreover, identifying the lecturers’ perspective regarding 

multimodal composition strengthened or confirmed the level of multimodal 

literacy obtained and provided insight into multimodal pedagogical practice. 

The results added new insight or contributions to the multimodal 

composition learning procedure which is in line with the development of 

21st-century skills (4C). Perceptions of teaching multimodal literacy have 

also been studied by Ryu and Boggs (2016), and Almusharraf and Engemann 

(2020). The results of their research indicate that teachers respond positively 

to the implementation of multimodal literacy in the classroom. This 

implementation facilitates students in creating effective communication. 

Almusharraf and Engemann claimed that effective instruction in teaching 

multimodality is lecturers’ multimodal competence and suggested that 

assessment should be done multimodal too. The most significant job of 

lecturers in a multimodal setting was to engage students in critical reflections 

on themes such as the usage of modes and media to transmit ideas, according 

to one crucial conclusion (Dahlström, 2021). 
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In conclusion, this study describes the level of multimodal literacy of 

prospective English teachers in writing digital fiction and the lecturers’ view on 

multimodal literacy. The description of the level of multimodal literacy was enriched 

by the teachers’ views which eventually become the basis for planning future 

instruction for multimodal composition. 

RESEARCH METHOD 

This study was conducted using both quantitative and qualitative 

method. Quantitatively, students’ multimodal literacy was depicted through 

means and standard deviation. Therefore, a 17-items questionnaire from 

Bulut et al. (2015) was used to collect the data. This questionnaire consists of 

three categories: 1) Expressing Oneself Using Multimodal Structure, 2) 

Interpretation of the Contents Presented in Multimodal Structure, and 3) 

Preferring Multimodal Structures. The students were asked to determine one 

choice of agreement from a five-point Likert scale (strongly agree, agree, 

neutral, disagree, and strongly disagree). This questionnaire got a slight 

modification to meet the research goal. In addition, qualitatively, to portray 

teachers’ views on multimodal literacy, an individual interview was 

conducted. In this case, 3 teachers teaching 3 different classes were selected.  

The interview questions were sent by e-mail to 2 teachers, and face to face 

interview was conducted with one of the teachers as she was available for an 

offline interview. Both kinds of interviews were documented by recording the 

conversation, noting down several important information, and then the 

record was transcribed. 

The participants involved in this study were 71 students from 4 classes 

(Class A, B, C and D) who took a Creative Writing course in the second 

semester in the academic year 2020/2021. This research was conducted in a 

Creative Writing class in an English education study program of a state 

university in Palembang. One of the course’s learning outcomes is the ability 

to master and use relevant and current information and communication 

technology in the context of English learning. This course is 2 credit hours and 

was done online using a variety of platforms such as e-learning, Zoom 

Meeting, Google Classroom, and Google Meet. Additionally, the other 

participants were 3 lecturers from 3 different classes of creative writing. The 

lecturers were selected as they were those who were responsible for the 
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teaching of creative writing in the department. Writing is their expertise and 

their teaching experience is more than 15 years. 

The data from the questionnaire were analyzed using descriptive statistics to 

determine means and standard deviations. The difference among gender and group 

with 4 different lecturers were analyzed using one-way ANOVA. To interpret the data 

about students’ level of multimodal literacy, the five points Likert Scale conversion 

was used. The weighted mean interval score includes 4.21-5.00 (very high), 3.41-

4.20 (high), 2.61-3.40 (moderate), 1.81-2.60 (low) and 1.00-1.80 (very low). 

Meanwhile, data from interviews were analyzed thematically by following a 

procedure from Creswell (2012). The procedures include data organization– 

reading– data description– classification-interpretation. 

RESULTS & DISCUSSION 

Data from the questionnaire showed the demographic of the 

respondent-students. The students were grouped depending upon their 

gender and class they enrolled in.  

Table 1.  

Participant’s Demographic 
  N Percentage 

Gender Female 62 87.3% 

 Male 9 12.7% 

Class Class 6B-P 19 26.8% 

 Class 6B-I 21 29.6% 

 Class 6A-I 21 29.6% 

 Class 6A-P 10 14.1% 

Table 1 above shows that the students were grouped into 4 classes taught by 

4 lecturers with different years of experience and methods in teaching 

creative writing.  

Students’ Multimodal Literacy Level in Writing Digital Fiction 

As the questionnaire consists of 3 categories, students’ multimodal 

literacy in writing digital fiction is discussed per category in the following 

sections. 
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Expressing Oneself Using Multimodal Structure 

Based on the weighted mean interval score in data analysis section, it 

was found that, on average, students showed high agreement (4.22) on using 

multimodal structure. As described in table 2, students stated that 

multimodality or the use of varied modes such as images, sound, or videos 

offers easiness for expressing their ideas. It is indicated clearly in the 

statement “Using various elements (such as music and images) in 

presentations/digital fiction/story makes it easier to make my point” with 

mean of 4.41 and standard deviation of 0.623. Another evidence could be seen 

from the statement “I organize my thoughts systematically in my 

presentations/digital fiction/story. Thanks to various visual elements (such 

as image and video)” with mean 4.32 and standard deviation 0.528.  

Table 2.  

Expressing Oneself Using Multimodal Structure 
Statements Mean Std. dev 

Using various elements (such as music and images) in my 
presentations/digital fiction/story makes it easier to make 
my point. 

4.41 0.623 

I use visuals such as graphics/ tables/ pictures, and 
photographs in my writings. 

4.06 0.735 

I prepare an interactive presentation/digital fiction/story 
making use of music, visuals, and animations. 

4.24 0.686 

I organize my thoughts systematically in my 
presentations/digital fiction/story. Thanks to various visual 
elements (such as image and video). 

4.32 0.528 

I express myself more explicitly in environments in which 
writing, sound, and images exist together. 

4.07 0.724 

Total 4.22  

 

Interpretation of the Contents Presented in Multimodal Structure 

Dealing with the second aspect of “Interpretation of the Contents 

Presented in Multimodal Structure”, students also had a high agreement 

(mean= 4.11) on 7 statements described in table 3 below.  
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Table 3.  

Interpretation of the Contents Presented in Multimodal Structure 
Statements Mean Std. dev 

I pay attention to the body language of the individuals I 
am listening to. 

4.23 0.659 

I can realize how visual, auditory, and written elements 
influence individuals. 

4.18 0.723 

I use body language that is in harmony with the words I 
choose when speaking. 

4.08 0.751 

I relate various visual and verbal information on various 
media tools to each other 

4.13 0.584 

I interpret the information that I gather from numerous 
resources.  

4.07 0.683 

I relate the information to which I have access using 
visual and auditory elements. 

4.08 0.528 

I can decide whether or not content presented on various 
media (newspaper, TV, social media, etc.) is true. 

4.04 0.664 

Total 4.11  

 

As revealed in Table 3, students do not only need verbal structure when 

making meaning. They interpret a certain meaning using various modes 

given. The statement “I pay attention to the body language of the individuals 

I am listening to” got high agreement from the students as the mean is 4.23 

and the standard deviation 0.659. Similarly, the other 6 statements tend to 

have high agreement from the students. They believe that information is true 

and can be decided from multimodality as indicated by the statement “I can 

decide whether or not content presented on various media (newspaper, TV, 

social media, etc.) is true” with mean of 4.04 and 0.664 of standard deviation.  

Preferring Multimodal Structures 

Students have their preferences dealing with selecting structures for 

creating multimodal digital fiction. Table 4 presents that their level of 

preferences is categorized high with mean 3.6. For instance, the students 

showed disagreement (3.82) to the statement “The use of visual, auditory and 

written elements together leads to laziness of the mind” and “I only believe in 

the power of verbal expression when sharing my thoughts’ (3.11). All the 

respondents disagreed with all of the negative assertions in the 

questionnaire. 

 



F. Fiftinova, N. Heryana, I. Rosmalina 

273                                                                   REGISTER JOURNAL – Vol 15, No 2 (2022) 

Table 4.  

Preferring Multimodal Structures 
Statements Mean Std. dev 

I do not like trying to interpret images, sounds, graphics, 
and writings simultaneously. 

3.62 0.868 

I only believe in the power of verbal expression when 
sharing my thoughts. 

3.11 0.903 

I get distracted in electronic environments in which visual, 
auditory, and written elements are used together. 

3.49 0.876 

The use of visual, auditory, and written elements together 
leads to laziness of the mind. 

3.82 0.931 

I get bored in communication in which written, auditory, 
and visual elements are used together. 

3.80 0.804 

Total 3.6  

  

As described above, the multimodal literacy level of the students 

involved in digital fiction writing activities can be classified high because the 

mean of each aspect exceeds (3.41). Based on the score interval depicted in 

research method section, the mean of the first aspect which is Expressing 

Oneself Using Multimodal Structure is (4.22). This was categorized as very 

high. The mean for the second and the third aspect are categorized high as the 

scores are 4.11 and 3.6.  This high multimodal literacy level It is relevant with 

results from (Ekşi & Yakışık, 2015), Ulu et al. (2017), and (Pramono & 

Suherdi, 2019). The result of this present study indicates that English 

prospective teachers are already aware of the use of multimodal structure in 

writing digital fiction. They have their own preferences and decide which 

mode they put in their digital fiction as using this multimodality allows them 

to have critical thinking and problem-solving skill or what Nouri (2018) 

claimed as ‘active designers.’ Furthermore, the result revealed that 

multimodal texts such as text, image, sound, video and body language are 

highly explored to build interpretation to support the production of digital 

fiction.  This exploration of multiple communication modes has become 

digital writer’s choices since several decades ago (Astrid et.al, 2016), and it is 

growing as the technology develops. To obtain deep insight into students’ 

multimodal literacy based on the gender and the class they belong to, 

calculation using one-way ANOVA was conducted.  
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Table 5.  

Multimodal Literacy Level Differences between Genders 

  
N Mean Std. Deviation 

mean 
Difference 

F-hit Sig Remark 

Male 9 3.92 6.20 
-1.13 0.259 0.613 Not Significant 

Female 62 3.99 6.21 

 

Based on table 5, the ANOVA test yielded an F-count value of 0.259 and 

a sig.F value of 0.613. Because sig.F is greater than 0.05, it is not significant. 

This explains that with significance level 5%, there is no significant difference 

between male and female students’ multimodal literacy level.   

Table 6.  

Multimodal Literacy Level Differences among Classes 

  N Mean Std. Deviation F-hit Sig Remark 

Class 6B-I 21 3.93 5.80 

2.287 0.087 Not Significant 
Class 6A-P 10 3.98 5.94 

Class 6A-I 21 4.14 6.46 

Class 6B-P 19 3.87 5.74 

 

Table 6 explains that the mean of multimodal literacy level of 21 students 

of class 6B-I is 3.9, the mean of for 6A-P is 3.98, the mean of 21 students in 

6A-I is 4.14 and the mean of 19 students of class 6B-P is 3.87. Statistically, the 

Anova test obtained an F-count value of 2.287 and a sig.F value of 0.087. 

Because the value of sig.F is 0.087 > 0.05, it means that it is not significant. 

Thus, statistically at a significant level of 5%, it can be stated that 

simultaneously there is no significant difference in the mean of students’ 

multimodal literacy level among the four classes. 

Perspectives and Challenges of Facilitating Multimodal Literacy in 
Writing Digital Fiction 

The interview was conducted individually with each interviewee and 

done both virtually or face to face. The interview session was recorded 

through zoom meeting and video recorder. The result of the interview was 

transcribed, and the transcription was thematically analyzed. After the 

analysis, several themes were found to be relevant as lecturers’ perspectives 
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on multimodality in digital fiction writing. The following are several passages 

from the interview session with the lecturers (RI and SS, CD). 

The interviews with the lecturers (RI and SS) were done both online and 

face to face based on their preferences. The purpose of the interview is to 

address “What are the perspectives of the lecturers towards students’ 

multimodal literacy? As the finding from the questionnaire reveals that 

students-respondents have a high multimodal literacy level, the findings from 

the interview also affirm that the lecturer perceived the students are 

successful in writing their multimodal composition. Lecturer SS said:  

So, I can see as the whole, and for some, for the one group that has 

difficulty finding the tools also they end up with a book which is – in terms 

of the content is pretty good, it’s just the composition of the picture is not 

as smooth. But I think, in general, I can see that they’re successfully doing 

the multimodal project.(SS) 

This success could be associated with the instruction applied by 

lecturers. All the lecturers mentioned that in their creative class they support 

their students to collaborate and to explore various digital tools to create 

digital fiction. RI stated: 

I applied collaborative learning model for three meetings. The steps: a) 

introducing the multimodal projects by asking them to read the material 

and discuss in a big group in a discussion forum in e-learning. b) 

composing the multimodal projects, and c) Creating the digital 

multimodal form.(RI) 

Similarly, SS claimed that the cooperation that occurs in this class is therefore 

naturally mediated by many technologies, including multimodality, the 

platform itself, and the affordances that students employ when they write. 

Meanwhile, CD argued that the students develop ed multimodality through 

collaboration with peers. They gained knowledge from one another but 

maintained confidence in their own abilities to develop original things. 

Another perspective from SS should be highlighted: She believed that the 

multimodal digital fiction composition in creative writing subject is a result 

of exploring experience as she stated 

For writing books collaboratively, the process includes… also I think, in 

the beginning, revisiting their experience. So, I always begin with the 
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experience of the students, and how their experience manifested in 

different multimodal elements. So, it could be pictures, videos, the audio 

they have, or maybe the sketch that they make and so on. So, it always 

begins with the students’ experience and then connects to how they 

experience at present and then how those experiences connected with 

other text that they learn or other students’ experience. (SS) 

In compiling a multimodal digital fiction, the lecturers admitted that 

students often use multiple technologies such as Filmora, Kidmaster, Ibis 

(digital drawing), Canva or Comic Strip, and other applications which are 

students' preferences. In selecting the application, the lecturers did not advise 

on certain applications because they were quite familiar with these 

applications in their daily lives. Dealing with this, RI stated “I let them select 

the kind of technological tool they knew exactly though I had provided a link 

for the material that “(RI) and CD agreed by mentioning that “About the 

devices used, the students are free to choose which they think they are 

familiar with”(CD). 

Digital fiction learning in the creative writing class received a positive 

response from students. In other words, there is a positive attitude from the 

students towards multimodal composition activities.  

The assessment of multimodal composition was carried out with 

different ways by the 3 lecturers. The first lecturer or SS evaluated by focusing 

on aspects such as content (plot, character, and language use) and creative 

design (smooth picture or good layout). This lecturer did not only evaluate 

students’ works but also considered the process of making a multimodal 

composition, such as persistence and problem-solving in every problem 

encountered. SS stated: 

I look at all the processes from the draft. So, the draft is … well, actually 

from the very beginning, the outline. So how they… it’s not just about the 

look because writing is also that content. So, the multimodal aspect is 

the… make what it looks like. So, the use… my assessments are two, so the 

first one is the content. The content means like the story, the essence of the 

story itself. And then, the presentation of the story into the whole book or 

memoir, or poetry. So I think that’s the two aspects that complemented 

each other. In terms of content, then I will follow the content like we assess 
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writing, whether how they express the story, how the plot is clear, for 

example. So, that’s more focused on the writing. Now, the other aspects, 

the multimodal aspect, the assessment is looking at how they can solve the 

problem, for example, oh they want to express the story into this picture. 

What kind of resources that they use? So, their effort to find the 

appropriate resource or the appropriate tool is also my consideration. 

Looking at how they afford the technology that meets their need. Because 

I think that’s important, that’s kind of problem-solving skills also, so 

finding out what is the appropriate tools to help them do the project (SS). 

On the other hand, the second lecturer, RI, used a simple rubric that 

focuses on the composition of text, images, and sounds as well as student 

creativity. Meanwhile, CD stated “I emphasize my assessment on the 

originality of the students’ work. I allow them to be as creative as 

possible”(CD). 

 The lecturers found no significant difficulties in teaching multimodal 

composition. However, RI stated that she needed to learn more about 

teaching with multimodal composition. Meanwhile, SS stated that the issue 

that could be a problem was that this writing project would take a long time. 

In terms of difficulties, it’s just all the work is a bit time-consuming, 

because in the regular writing it’s just regular paragraph essays, for 

example, right? While in multimodal, they have to include all of the 

resources to make into an interesting writing (SS). 

The high level of students’ multimodal literacy is also supported by data 

from interviews.  The data described several emergence themes which 

becomes essential aspects of multimodality (Figure 1). According to the 

lecturers’ view, the students were successful in making their multimodal 

digital fiction. This success can be said to be directly proportional to their high 

level of multimodal literacy. Moreover, students had a positive attitude 

towards learning multimodal composition. Another factor influencing the 

high level of multimodal literacy is that students were already technologically 

literate before they participated in creative writing course, making it easy for 

them to be creative. The students were digital natives or active users of digital 

tools both in their academic or non-academic context. As a result, in shaping 

digital fiction, the students become independent learners who have 
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opportunity to choose independently digital tools that is familiar with them 

(Frank, 2016; Skains, 2019). By doing this, students were engaged in 

problem-solving skill and critical thinking skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Figure 1. Essential Aspects in Multimodal Literacy 

What also needs to be an important concern from this research are the 

learning procedures which could facilitate students’ writing of digital fiction. 

The procedures in this context include introducing multimodal writing 

projects, recalling experience (brainstorming), collaborative work, and 

independent multimodal assignment. Assigning students to a project-based 

activity while completing multimodal works provides opportunities for 

students to express more by using many modes (Skains, 2019) to achieve 

learning objectives and hence affect multimodal literacy level.  The 

procedures designed in this study is potential in developing students’ 

multimodal task as Jim and Polio (2020) proposed three important aspects: 

objectives and multimodal writing instruction, mode of language in 

multimodal tasks, and independent and collaborative work.  

Dealing with assessment, the lecturers focus on the process of creating 

multimodal composition and the final product. Writing digital fiction does not 
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only deal with the multimodality of the product but also with students’ effort 

in solving the problem, persistence, and hard work. Drafting, revising, editing 

and having peer and lecturer’s feedback are promoted during the process of 

writing. Meanwhile, the multimodal digital fictions are evaluated its content 

(plot, character, language use), originality, design and creativity. Even though, 

the lecturers tend to have similar standard of evaluation, the standard is not 

well established and relevant. According to Adsanatham (2012) and Fjørtoft 

(2020), assessment in writing multimodal digital text should involve the 

students who are the writer-designers. Students are responsible for their own 

evaluation during the process of writing and thus the writing shows some 

progressions.  

As a final point, teaching writing multimodal digital fiction is quite 

challenging for the lecturers. They believe that they themselves must 

recognize and learn digital tools for learning to write multimodal text. This 

makes sense as they are the facilitator and model for these student-teachers.  

Jiang et al (2021) believe that teacher or lecturers engage with digital 

multimodal composing is a multifaceted continuum. They may have different 

points when teaching digital multimodal composition. The findings also show 

that teachers' ideas of themselves, students, and language directed and 

mediated these personalized exchanges. Another problem is that giving 

multimodal task is a bit consuming. The lecturers should provide a good time 

management to encourage students to complete the task. 

CONCLUSION 

The level of multimodal literacy of the students tends to be high these 

days; they are millennials who have been exposed to and used to a range of 

multimodal texts from an early age, whether pictures (drawings and 

photographs), sounds, videos, or text. The students have had multimodality 

potentials before they began the academic life. They actively look for 

solutions to the problems faced in creating multimodal works. As a result, in 

writing digital fiction, the students do not have much difficulty, and they have 

a good attitude to writing it. Therefore, classroom instruction will 

undoubtedly serve as a catalyst for developing multimodal literacy. This 

study implies that lecturers should address two critical components while 
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teaching writing: multimodal writing instruction and multimodal writing 

evaluation. To summarize, the findings of this study will contribute to the 

growth of multimodal writing training in the field of English language 

teaching. 
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