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Abstract
One of  the difficulties in learning the English language faced by Indonesian students is how to pronounce Eng-
lish sounds correctly. For several Indonesian students, producing English diphthong sounds could be difficult 
especially English diphthong sounds which do not exist in Indonesian ([ɪə], [ʊə], [eɪ], [eə] and [oʊ]). This study 
investigated the Indonesian students’ problems English diphthong pronunciation. The objective of  this study was 
to describe how well the English diphthong sounds are pronounced by the students and to find out the kind of  
errors that were mostly found in the pronunciation of  students. The participants of  this study were 35 students of  
the eleventh grade of  SMK N 2 Salatiga. The instruments were the production test containing English diphthong 
sounds and interviews as additional data. In determining the achievement, the level of  criterion by Tinambunan’s 
criterion was used. Based on the data analysis, the total average of  the incorrect numbers of  English diphthong 
sounds in pronunciation made by students was 69% which was categorized as fair. In addition to it, the kinds of  
errors mostly found in the students’ pronunciation English diphthong sounds were omission errors. According to 
the result of  the interview, the causes of  the errors were unfamiliarity of  knowing English diphthong sounds, so 
the sounds of  English appeared to pronounce with the closest Indonesian sounds. 

Keywords: English diphthongs; Indonesian language; pronunciation problems

semblance between them, the more efficiently the 
language can be understood by the students.

As Roach (2009) states that a diphthong is 
indeed a move or glide through one vowel to an-
other. The diphthong is the English vocal system 
that will be extended to further types of  vowels, 
which cause the difficulties faced by EFL learners 
when trying to get efficient acquaintance. That is 
why several Indonesian students find it difficult 
to understand certain English sounds since they 
do not recognize the English sound features in 
their language and because they have not been 
taught to produce certain English sounds. 

Some previous studies have been con-
ducted dealing with the pronunciation of  English 
diphthong sounds. However, they focus on how 
the students produce or pronounce the English 
sound and try to analyze the errors made by the 
students. Therefore, this research is different from 
the other researchers that have been mentioned 
above because this present research only focuses 
on the student production of  the sound made by 
the students but also identify what kinds of  errors 
are mostly found in students’ pronunciation. 

This research investigates how well the 
students produce the English diphthong sounds 

INTRODUCTION

English has been a significant language as 
several countries have adopted English across the 
world as a second language. In addition, English 
is one of  all international languages, which is 
really important, not only as a feature of  verbal 
communication but also as a feature of  written 
communication.

One of  the difficulties in learning the Eng-
lish language faced by Indonesian students is 
how to pronounce English sounds correctly. Sya-
fei (1988, p. 1) states that pronunciation is very 
crucial because if  non-native speakers have a ter-
rible pronunciation, no regard how well his or her 
knowledge of  English grammar and vocabulary, 
they will not be able to communicate verbally. 

Generally, a lot of  English learners as a 
foreign language face difficulty in pronunciation. 
The difficulty incudes the pronunciation of  some 
unfamiliar sounds. For several learners, produc-
ing English diphthong sounds is difficult. The 
culture and behavior in their first language may 
cause them. Ramelan (1997, p. 9) states that the 
degree of  similarity between the two languages 
also determines to learn difficulties. The more re-
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English vowel sounds. These difficulties may be 
caused by the difference between the sound sys-
tem in Indonesian and English. Moedjito (2016) 
stated that segmental features are the most sig-
nificant majority of  pronunciation problems 
identified by the students. While, Ramelan (2003, 
p. 22) explained that there are two types of  fea-
tures, segmental and suprasegmental features. 
The priority in pronunciation for EFL learners is 
segmental features. Consonants and vowels be-
long to segmental features. It means that vowel 
sounds are one of  the causes which are caused 
many Indonesian students faced the pronuncia-
tion problems. 

Diphthongs are forms of  vowels, in which 
a constant gliding motion connects two vowel 
sounds. Jones (1956, p. 22) stated that the sound 
is called a diphthong when produced by gliding 
through one letter to the next. Also, Jones (1956, 
p. 24) mentioned that English has nine diph-
thongs in all; these nine diphthongs can be cat-
egorized as closing and centering diphthongs. In 
closing diphthong, there are five diphthongs ([eɪ], 
[oʊ], [aɪ], [aʊ], and [ɔɪ]). There are four diph-
thongs in centering diphthongs ([ɪə], [ʊə], [ɛə], 
and [ɔə]). Besides, Roach (2009, p. 19) stated that 
the most important thing to remember about all 
the diphthongs is that the first part is considerably 
longer and stronger than the second part.

In the learning process, there will be an er-
ror and a mistake made by students. People often 
confused about the difference between those two 
words. Brown (2000, p. 217) states, “differentiate 
errors and mistakes is necessary, two concepts 
which are technically very different.” Ellis (1997, 
p. 17) in her books entitled ‘Second Language Ac-
quisition’ also explains, “we need to distinguish 
errors and mistakes. Errors reflect gaps in the 
knowledge of  the learner. These occur because 
the learner does not know what is correct. Mis-
take reflects occasional performance lapses that 
occur because the learner is unable to perform 
what he or she knows in a particular instance.” 
Besides, Jing, Xiaodong, and Yu (2016) also stat-
ed that an error is a structural digression of  stu-
dents who are unfamiliar with the target language 
rules. While a mistake is related to insufficient 
performance concern, carelessness, or another 
aspect of  performance. 

According to Brown (2000, p. 223-227), 
several sources may influence errors in second 
language learning, they are: Interlingual Transfer.
An interlingual transfer is often called as interfe-
rence or transmission of  language. Brown (2000, 
p. 224) stated that a good deal interlingual trans-
fers from the native language describe the begin-

which Indonesian language or Bahasa does not 
have through a pronunciation test. The pro-
nunciation test is used to analyze the students’ 
problems in pronouncing the English diphthong 
sounds which do not exist in Indonesian. Be-
sides, this research also finds out what kind of  
errors are mostly found in students’ pronuncia-
tion when distinguishing the English diphthong 
sounds which do not exist in Indonesian. 

Many Indonesian students find it difficult 
to learn English as a second language. In learning 
speaking, many students get problems when they 
practice to mastering their speaking skill. One 
of  the problems is inappropriate pronunciation, 
especially the difficulties in pronouncing Eng-
lish vowels, consonants, and diphthongs that do 
not exist in Bahasa Indonesia. Al Zayed (2017) 
argues that, “the more differences in sounds be-
tween the two languages, the more errors of  in-
terferences will occur” (p. 86). Besides, Ahmed 
(2017) also argues that most students were unable 
to pronounce some sounds that are not available 
in their mother tongue. That is why the learners 
make errors in pronouncing unfamiliar sounds of  
their native language. 

Language is a matter of  habit, especially 
in pronunciation. The ability to hear and identify 
the sound system of  English is another problem 
in producing foreign sounds by organ speech. Ko-
sasih (2017) stated, that Indonesian students as 
non-native speakers facing difficulty in pronounc-
ing the non-existing diphthongs and consonants 
sounds, students have to learn continuously in a 
certain period to mastering their English pronun-
ciation. The non-existent sounds cause different 
patterns that can vary between syllables, Khan, 
Shehzad, & Ullah (2017) mentioned that “this 
liberty plays significant grammatical function 
and is practiced to give a different meaning to 
similar words” (p. 20).

As stated by Gilakjani (2011) that pronun-
ciation as an ability to communicate. Moedjito 
(2016) also argued that for effective oral commu-
nication, pronunciation is important. The speaker 
is intended to speak clearly and properly to be un-
derstandable. Without taking into consideration 
pronunciation, the speakers and listeners will 
have different interpretations. The production 
of  sounds that are used by the speaker to make 
meaning is called pronunciation. Each English 
word has a different sound system, which causes 
difficulties in pronouncing the English word for 
most Indonesian students. 

Pronunciation has become a serious prob-
lem when learning English. Many Indonesian 
students still faced pronunciation problems with 
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ning phases of  learning a second language. In 
other words, the first language causes interlingual 
errors. One of  the common problems in foreign 
language teaching is language interference. Ellis 
(1997, p. 51) also assumed that interference could 
be identified as a foreign language error used by 
learners whose mother tongue can be traced. Int-
ralingual Transfer. An intralingual transfer is an 
essential element in the foreign language. Brown 
(2000, p. 224) stated that the predomination of  
interference defines early stages of  language lear-
ning. But after the learners have started to gain 
aspects throughout the current method, there is 
an increasingly intralingual universal communi-
cation in the target language.

The Context of  Learning. According to 
Brown (2000, p. 226), he stated that the context of  
learning relates to the social environment. When 
it comes to school learning, the learning context 
refers to the teachers and the content in the class-
room. In the case of  school learning or classroom 
context, teachers and materials are very influ-
ential. Strategies. According to Brown (2000, p. 
227), he stated that communication strategy is a 
conscious use of  a verbal or nonverbal system for 
efficient information communication. The lack 
of  knowledge causes much trouble when learners 
want to communicate using a foreign language. 
Therefore, they use various forms of  communica-
tion strategy to solve these problems. 

There are three types of  pronunciation er-
ror, they are: Substitution. Crystal (1985, p. 295) 
stated that a type of  error which are defined by 
the replacement of  an item is called a substitu-
tion. While Fromkin (in Juniarti 2019) also adds 
that substitutions happened when a disturber 
replaced one element. The example of  substitu-
tion is when a word ‘tears’ /tɪəz/ is pronounced 
/tɪerz/ or /tɛarz/.  Insertion is also called addi-
tion, is a type of  error defined by the existence 
of  an element that should not be existing in well-
formed utterances normally (Fauziati as cited in 
Juniartuni, 2019). The example of  insertion is 
when the word ‘tourist’ /tʊərɪst/ is pronounced 
[tʊraɪst]. Another example is when the word 
‘cared’ /keəd/ pronounced as /keɪrəd/. 

Omission. Fauziati (in Juniartuni 2019) 
explained that the absence of  an element that has 
to exist in the formed utterances is characteristic 
of  omission or deletion. For example, in the word 
‘late’ /lɪt/, while it is should be pronounced as /
leɪt/.

According to Ellis (1997, p. 15-20), there 
are ways to analyze the data. They are: Identi-
fying Errors. In this section, the researcher lists 
the correct phonetic transcripts of  the words that 

are tested in the speaking test. Then, the resear-
cher listens to the recording of  the students ca-
refully and compare their pronunciation to the 
correct phonetic transcription. Describing Errors. 
In the next step, the researcher makes the phone-
tic transcription based on the students’ recording 
and correct the errors. Then, the researcher clas-
sifies the types of  errors including omission and 
insertion. Explaining Errors. After the errors are 
identified and described, the researcher explains 
why the errors occur and calculates the errors the 
students made in relation to English diphthong 
pronunciation and present them in the form of  a 
percentage. 

Evaluation. The last step is the researcher 
concludes the analysis of  the errors in the speak-
ing test. This study focuses on the students’ prob-
lems in pronouncing the vowel sounds of  English 
[eɪ], [ʊə], [eɪ], [eə[, and [əʊ] which do not exist in 
Bahasa Indonesia. The researcher uses speaking 
test to find out how well the diphthong sounds 
of  English [eɪ], [ʊə], [eɪ], [eə[, and [əʊ] are pro-
nounced by the students. The students are asked 
to read aloud some words, and then their voice is 
recorded. After getting the data from the speak-
ing test, the researcher analyzes the types of  er-
rors that may occur in pronouncing English diph-
thong sound [eɪ], [ʊə], [eɪ], [eə], and [əʊ]. The 
researcher uses an interview as additional data 
to know what kind of  errors are mostly found in 
the students’ speaking test. The interview con-
tains some questions related to the pronunciation 
problems experienced.  After getting the result, 
the researcher writes down the conclusions and 
suggestions based on the findings.

METHODS

The researcher chooses a descriptive qua-
litative method in this research depending on 
the process and purposes. Qualitative research is 
used to answer how well the participants prono-
unce the vowel sounds of  English which do not 
exist in Bahasa Indonesia through data collecti-
on, data analysis, and the conclusion depending 
on data analysis (Nassaji, 2015).   

According to Arikunto (2010: 173), “Pop-
ulation is a set of  all elements possessing one 
or more attributes of  interest.” The researcher 
chooses the participants of  this study are the elev-
enth graders of  SMK Negeri 2 Salatiga. The elev-
enth graders (11 TEI B) consists of  35 students 
with male and female. The eleventh graders’ 
students are chosen for the subject of  this study. 
They are about seventeen years old. Since they 
were in elementary school, they have learned 
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English, while listening and speaking skills are 
commonly taught. As appropriate with the spe-
cific social situation with such research questions, 
they have been chosen. They were also supposed 
to know best about what the researcher expects. 

The research instrument is a tool or device 
to measure phenomena being observed. Arikunto 
(2010, p. 192) states that there are two types of  
instruments: test and non-test instruments. This 
test seems to be a compilation of  queries or ex-
ams and other instruments. This research uses a 
test instrument (speaking test) and an interview. 
These tests are containing the vowels sound of  
English [ɪə], [ʊə], [eɪ], [eə], and [əʊ].

Speaking Test. This test refers to measure 
the ability of  the students in pronouncing the 
sounds [ɪə], [ʊə], [eɪ], [eə], and [əʊ]. This test is 
reading test sheets containing 50 words conduct-
ed by the researcher. The students were asked to 
read a list of  words that is pronounced loudly and 
correctly. Several words are providing the English 
diphthong sounds [ɪə], [ʊə], [eɪ], [eə], and [əʊ]. 

Interview Guide. According to Esterberg 
as cited in Sugiyono (201, p. 231), an interview 
is an exchange of  information and opinions bet-
ween two people through question and answer, 
which contribute to dialogue and a meaningful 
understanding of  a particular topic. In this rese-
arch, there were some basic questions concerning 
research problems in the interview. The questions 
concerned the background and the knowledge 
of  the diphthong sounds and their difficulties in 
pronunciation. In this interview, the researcher 
received the information concerning the kinds of  
errors in pronouncing made by the participants. 

Audio Recording. As the students prono-
unced those words, the researcher is recorded the 
students’ pronunciation. In the pronunciation 
test, the instruments needed are a tape recorder 
and the list of  words written in the pronunciation 
test sheet. As well as during the interview, the re-
searcher is recorded the students’ answers. 

The researcher used a speaking test and 
interview to collect the data: Doing a Speaking 
Test. The participants pronounce some words that 
consist of  the English diphthong sounds which 
Bahasa Indonesia does not have. There were 50 
words that had to be read. The participants are 
asked to pronounce the words containing the 
English diphthong sounds by reading aloud the 
word individually, while their pronunciations are 
recorded. Doing Interviews. In this section, the 
researcher wants to investigate more English lan-
guage learning background. Some questions re-
lated to pronunciation difficulties were answered 
by the students individually. The answers of  the 

students were recorded as well. 
To identify the collected data, the resear-

cher identifies the data through descriptive analy-
sis. The researcher followed some steps they are 
identifying, describing, explaining, the criterion 
of  interpreting data, observing the interviews, 
reporting the interviews, and drawing the conclu-
sion. Identifying the Types of  Errors. In this step, 
the students’ pronunciations were checked after 
the researcher transcribed the students’ pronun-
ciation into the phonetic transcription. Then, the 
researcher compares the students’ transcription 
with the correct transcription in Oxford Learner 
Dictionary. 

Describing and Explaining Errors. In the 
next steps, the researcher describes the students’ 
errors after identified the students’ errors. The 
researcher will classify the types of  errors which 
occurred and also make a table of  students’ er-
rors and count the percentage, which contains the 
total number of  error produced by the students. 

The Criterion of  Interpreting Data. The re-
searcher analyzed the result of  this research using 
qualitative method. The researcher used criterion 
based on Tinambunan’s criterion in Tartiasih as 
cited in Puspitasari (2016), which used to know 
how well the students produce English diphthong 
sounds whether poor, good, or excellent. 

Table 1. Tinambunan’s Criterion

Number of  errors (%) Level of  ability

0-25
26-50
51-75
76-100

Excellent
Good
Fair
Poor

Observing the Interview Results. After 
conducting the error analysis steps, the researcher 
found the kinds of  errors are mostly found in the 
students’ pronunciation. The researcher intervie-
wed the students who had to be recorded. The 
researcher played and listened attentively to the 
audio recordings of  the interviews. Reporting the 
Interviews. When conducting the interviews, the 
researcher only took relevant information from 
the interviewees and reduced some irrelevant in-
formation from interviewees. Drawing the Con-
clusion. The researcher concludes the data after 
got the identifying data. 

RESULTS AND DISCUSSION

Based on the research conducted in SMK 
N 2 Salatiga, the data are gained from speaking 
tests and interviews. The speaking test is intended 
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to determine the ability of  students to produce 
English diphthong sounds that are not found in 
Bahasa Indonesia. Besides, interviews are used as 
additional data in this research. 

In the speaking test, 50 words provided by 
the researcher were required to be pronounced by 
students. The researcher provided 10 words for 
each sound. From 35 students, there were 1750 
utterances gained in the speaking test.  To see the 
students test results, we can see from the Table 2.

Table 2. The Students’ Test Result in Pronuncia-
tion Test

English 
Diphthong

Percentage of
Error Correct

[ɪə] 68% 32%
[ʊə] 81% 19%
[eɪ] 40% 60%
[eə] 73% 27%
[əʊ] 79% 21%

Based on the pronunciation test, it showed 
that the students find it more difficult in pro-
nouncing the English diphthong sound [ʊə], then 
followed by the sound [əʊ], [eə], and [ɪə]. Whereas 
in pronouncing the diphthong sound [eɪ], only a 
few students found it difficult to pronounce. Most 
of  the students omitted the English diphthong 
sound by the pure vowel sounds. Some previous 
studies showed that the lack of  certain sounds in 
the mother tongue of  the students might cause 
them problems. As explained before that the Eng-
lish diphthong sounds [ɪə], [ʊə], [eɪ], [eə], and 
[əʊ] do not exist in Bahasa Indonesia. A foreign 
student uses a vowel too close to the first part that 
is the general error. For the pronunciation of  the 
sound [ʊə], based on the Tinambunan’s criterion, 
in pronouncing sound [ʊə] the students’ level was 
classified as poor. The findings showed in the 
word ‘pure’ and ‘cure’; there were no students who 
pronounced it correctly. All of  the students omit-
ted the sound [ʊə] by the pure vowel [ʊ] and [ə]. 
The findings of  this study were related to a study 
conducted by Nafsik (2018), who found that the 
students omitted the sound [ʊə] by the pure vowel 
[ʊ]. This study also related to research done by 
Sari, Fatmasari (2019) who found that the stu-
dents find it difficult in pronouncing diphthong 
[ʊə]. In line with Donal’s study (2016), he stated 
that the different sound system between Indone-
sian and English made Indonesian students faced 
difficulties when pronouncing English words. 
Some students also substituted the sound [ʊə] by 
the sound [ɛ], [ᴏ], [ua], and [oʊ]. For example, in 

pronouncing the word ‘curios’, one of  the students 
pronounced as [kɛrɪəs], [korɪəs]. In the word ‘vi-
sual’, there were seven students pronounced as 
[vɪʒʊal], while in the word ‘tour’, three students 
pronounced as [toʊr]. 

Next, in pronunciation of  the sound [ɪə], 
[eə], and [əʊ], the students’ score was better than 
what they did in the pronunciation of  the sound 
[ʊə]. The students’ level in pronouncing sound 
[ɪə], [eə], and [əʊ] were categorized as fair. The 
findings showed that many students omitted the 
English diphthong sounds [ɪə], [eə], and [əʊ] with 
some pure vowel sounds. The general error made 
is that they start it too closely with a vowel posi-
tion. For example, when the students pronounce 
the word ‘era’ as [ɪrə], [ɪra], and [əra]. The student 
tended to pronounce the word ‘career’ as [karɪ r], 
[kərɪ r], [kɛrɪ r], and [kɛrə r]. There were only 
two students who pronounce the word ‘career’ 
correctly. Almost all of  the students pronounced 
the word ‘fear’, ‘real’, ‘tear’, ‘dear’ and ‘near’ as [fɪ 
r], [rɪl], [tɪ r], [dɪ r], and [nɪ r]. The students also 
pronounce the word ‘beard’, ‘here’, ‘mere’ as [bɪd], 
[bəd, [hɪ r], [hə r], [mɪ r], and [mə r]. This result is 
in line with Donal’s study (2016) that a pure vow-
el sound replaced the most outstanding problem 
in pronouncing the diphthong [ɪə]. Some students 
also substituted the sound [ɪə] by the sound [ɛ] 
because that sounds exist in Bahasa Indonesia. 
For example, in pronouncing the word ‘era’, there 
were eighteen students pronounced as [ɛra]. In 
the pronunciation of  the sound [eə], some stu-
dents omitted the English diphthong sound [eə] 
by the pure vowel sound [ɛ] and [ə]. From the 
table above we know that not only omitted the 
sound [eə] but the students also substituted the 
sounds by other sounds, such as [eɪ], [ɪə], and [aɪ] 
sounds. For example, the word ‘pair’, ‘hair’, and 
‘fair’ that should be pronounced as [peə], [heə], 
and [feə] but many students pronounced as [peɪ 
r], [paɪ r], [heɪ r], [haɪ r], and [feɪ r], [faɪ r]. In 
pronouncing the words ‘care’, ‘bare’, ‘where’, ‘rare’, 
and ‘wear’, the students omitted the sound [eə] be-
come pure vowel sound [ɛ] and [ə]. The students 
pronounced as [kɛ r], [kə r], [bɛ r], [bə r], [wɛ r], 
[wə r], [rɛ r], and [rə r]. While in pronouncing the 
words ’dare’, and ‘scary’, almost all of  the students 
pronounced as [dɛ r] and [skɛrɪ], that’s mean the 
students omitted the sound [eə] by the sound [ɛ].  
In pronouncing some words containing English 
diphthong sound [əʊ], the students omitted the 
English diphthong sound [ʊə] by the pure vowel 
sound [o]. For instance, the word ‘focus’, ‘bold’, 
‘hold’, and ‘road’ that should be pronounced as 
[fəʊkəs], [bəʊld], [həʊld], [rəʊd], but the students 
pronounced as [fokəs], [fokʊs], [bold], [hold], 
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[həld], [rəd], and [rʊd]. As well as the word 
‘snow’, ‘only’, ‘ocean’, ‘open’, ‘over’ and ‘home’ that 
should be pronounced as [snəʊ], [əʊnlɪ], [əʊʃn], 
[əʊpən], [əʊvə], and [həʊm] but many students 
pronounced it as [sno], [onlɪ], [oʃn], [opən], [ovə 
r], and [hom]. These findings were related to the 
study done by Nafsik (2018), who found that 
more than 40% of  the participants did error in 
pronouncing English diphthong sound [əʊ]. Naf-
sik (2018) stated that the participants who did 
error in pronouncing English diphthong sound 
[əʊ] were because they were distracted by or-
thographic writing, or by vowels and diphthong 
sounds existing in their native language. Moed-
jito (2016) claimed that sometimes the students 
were confused by orthographic writing because 
the same spelling is not often pronounced in the 
same manner. 

Furthermore, in pronunciation of  the 
sound [eɪ], the students did not make any error 
pronunciation. The students’ level in pronounc-
ing the word containing English diphthong sound 
[eɪ] were categorized as good. In pronouncing 
the word ‘may’ and ‘they’, the students did not 
omit the sounds, but they have substituted the 
diphthong sound [eɪ] become pure vowel [aɪ]. 
There were seven students pronounced ‘may’ as 
[maɪ], and there were two students pronounced 
the word ‘they’ as [δaɪ]. Sari, Fatmasari (2019) 
stated in their study that when the speaker makes 
mistakes which are saying the word with the 
wrong phonetic transcription, it is called as cul-
tural sound adjustification. In the word ‘late’, 
‘wait’, ‘pain’, ‘race’, ‘take, ‘hate’, ‘game’,  some of  
the students omitted the sound [eɪ] by the sound 
[ɛ], as many of  the students pronounced as [lɛt], 
[wɛt], [rɛs], [tɛk], [hɛt], and [gɛm]. While the 
lowest percentage was the error of  pronouncing 
the word ‘wait’’ with the percentage of  errors at 
11.42%. There were only two students omitted 
the English diphthong sound [eɪ] with pure vowel 
sound [ɛ]. In the word ‘great’, there were seven-
teen students pronounced as [grɪt] and two stu-
dents pronounced as [grɛt].

Followed by the explanation provided 
above, we know that many students made er-
rors in pronouncing the words containing Eng-
lish diphthong sound [ɪə], [ʊə], [eɪ], [eə], and 
[əʊ]. It was written in Ramelan’s book (2003, 
p.4) that a foreign language student would be dif-
ficult to pronounce like native because it is out 
of  his habit speech sounds. However, for many 
Indonesian students, a whole new sound system 
is hard to hear or duplicate. These difficulties 
caused by the difference between the sound sys-
tem in Indonesian and English. Ramelan (2003) 

also claimed that when the native language has 
different elements on sounds with the students’ 
target language, it is directly related to the dif-
ficulties students have in studying English as a 
second language. Also, Lanteigne (2006), as cited 
in Donal’s study (2016), confirms some of  the 
English sounds that not present in the learners’ 
mother tongue caused the difficulties in learning 
English. Indonesian students should attempt to 
produce sufficient diphthong in English, as they 
tend to replace that by a pure vowel in Indonesia 
we know that the diphthongs sounds are mostly 
omitted and replaced by the pure vowel sounds.
As explained in the first chapter that this research 
not only to describe how well the students pro-
nounce the English diphthong sounds which do 
not exist in Indonesian but also to find out the 
kind of  errors are mostly found in students’ pro-
nunciation of  English diphthong sounds which 
do not exist in Indonesian. Therefore, to find the 
kind of  errors, the researcher using the interview 
as additional data. 

In this interview, the questions were relat-
ed to the students’ English background, students’ 
knowledge of  the diphthong sounds, and difficul-
ty of  students to pronounce English diphthong 
sounds. The researcher recorded the interviews. 
Then, the responses of  the interview were ana-
lyzed by the researcher. There were ten questions 
given to the participants. The first question was 
about the students’ come from. From the table 
above, we know that all of  the students come 
from Java, there is 34 students, or 97.13% of  the 
total students who come from Central Java, there 
only one student who comes from Bogor, West 
Java. The second question about students’ par-
ent’s English native language, there only one stu-
dent or 2.85% of  the student whose parents are 
English native speakers. Next, the third question 
is about what language they usually use in their 
daily life. There were twenty students or 57.14% 
of  students answered that their native language is 
Javanese, four students or 11.42% of  students an-
swered that their native language is Indonesian. 
Another eleven students or 31.42% of  students 
use Indonesian and Javanese language. 

Then, the researcher asked questions about 
students’ knowledge of  the diphthong sounds. 
The fourth question was about diphthong sound 
recognition in students’ native language. There 
were 34.28% of  the students’ answered that 
there were any diphthong sounds in their native 
language. The fifth question was regarding their 
knowledge about the English diphthong sounds. 
There were 71.42% of  the total of  the students 
have known about English diphthong sounds. 
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Then, the researcher asked the students’ knowl-
edge about diphthong sound [ɪə], [ʊə], [eɪ], [eə], 
and [əʊ] in their native language. 60% of  students 
stated that they have not known about diphthong 
sound [ɪə], [ʊə], [eɪ], [eə], and [əʊ] in their na-
tive language. The researcher also asked whether 
or not they learned diphthong sound [eə] in their 
native language, 54.28% of  the students answered 
that they didn’t learn diphthong [eə] in their na-
tive language. 

The next question was about their expe-
rience in being taught about how to pronounce 
diphthong sounds in their native language. There 
were 54.28% of  the students answered that they 
have not been taught about how to pronounce 
diphthong sound [eə] in their native language. 
Then, the researcher asked the student’s percep-
tion of  whether or not they feel difficult in pro-
nouncing diphthong sound [eə]. Almost all of  the 
students stated that they feel difficult when pro-
nouncing diphthong sounds. The researcher also 
asked the students’ opinions about why they find 
it difficult when pronouncing diphthong sounds. 

There were 68.57% of  the students answered that 
the unfamiliarity of  diphthong sounds caused the 
difficulties, 17.14% of  the students answered that 
English words have different spelling with In-
donesian, 11.42% of  the students answered that 
the diphthong sounds have similar each other to 
pronounce, 8.57% of  the students answered diph-
thong sounds as they don’t know, and 5.71% of  
the students answered because of  the differences 
in the mother tongue. 

Another purpose of  this research is to de-
cide what kind of  errors are mostly found in stu-
dents’ pronunciation. The researcher interviewed 
as additional data to answer that statement’s 
problems in which responses were had been de-
scribed before. From the students’ responses, 
the researcher concluded that many Indonesian 
students still lack knowledge about English diph-
thong sounds. Most of  them didn’t know about 
English diphthong sounds. It was because the 
English language is not their mother tongue. 
Besides, the English diphthong sound [ɪə], [ʊə], 
[eɪ], [eə], and [əʊ] do not exist in their native lan-

Table 3. Students’ Responses to the Interview

Questions Response Percentage

Student origin Salatiga
Semarang
Bogor

71.42%
25.71%
2.85%

Parents as an English native speaker Yes
No

2.85%
97.14%

Student native language Javanese 
Indonesian
Javanese and Indonesian

57.14%
11.42%
31.42%

Diphthong sound recognition in student native language Yes
No
Don’t know

34.28%
45.71%
20%

English diphthong sounds recognition Yes
No

71.42%
28.57%

English diphthong sounds recognition in student native 
language

Yes
No

40%
60%

Have studied diphthong sound in student native language Yes
No

28.57%
71.42%

Have studied how to pronounce diphthong sound [eə] 
in student native language

Yes
No

45.71%
54.28%

The difficulties in pronouncing diphthong sound [eə] Yes
No
Rarely

80%
17.14%
2.85%

Students’ opinion about the difficulties in pronouncing 
diphthong sound [eə]

Unfamiliar
Similar 
Don’t know
Different spelling
Javanese mother tongue

68.57%
11.42%
8.57%
17.14%
5.71%
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guage. Some of  them said that they never been 
taught how to pronounce that sounds, that is why 
many of  them felt difficult when pronouncing 
that sounds.

It was explained before there are three 
types of  errors, substitution, omission, and inser-
tion. Based on the findings, there were a lot of  the 
students omitted the English diphthong sounds 
by the pure vowel sounds. The total number of  
the students’ transcripts in utterance was 1.750, 
and there were only 549 words pronounced by 
the students following the transcript. There were 
1007 of  the total transcripts were the students 
made omission errors. While there were 194 of  
the total transcripts of  the students made substi-
tution errors. It means that the kind of  errors that 
are mostly found in this research is omission er-
rors. Several aspects are supposed to influence the 
errors of  pronouncing English diphthong sounds. 
According to Ramelan (1999:4-5), that habit 
of  someone to pronounce a word that involves 
diphthong is among the factors that affected error 
pronunciation. From the students’ responses in 
interviews, almost all of  the students’ native lan-
guage is Javanese. It showed that their language 
habits are not English. In addition, Donal (2016) 
also confirmed that their native language had a 
great influence on the way of  the students spoke 
English sound. The students stated that they 
feel difficult to pronouncing English diphthong 
sounds because the differences between English 
and Javanese were significant. So, it caused the 
students to omit the English diphthong sounds 
with the pure vowel sounds which exist in their 
native language. 

CONCLUSION

Depending on the results of  the previous 
chapter, certain conclusions can be reached. The 
first objective conducted was investigating how 
well English diphthong sounds are pronounced 
by the eleventh-grade students of  TEI B SMK N 
2 Salatiga. It can be seen in the previous chap-
ter that the students are considered “Fair” in 
the pronunciation of  English diphthong sounds. 
The total average in incorrect numbers of  English 
diphthong sounds pronunciation made by stu-
dents was 69% of  the total pronunciation 1750. 
Some students made errors in pronunciation. The 
students’ errors in pronouncing English sound 
[ʊə] got the highest percentage that was 81%. It 
was categorized as poor. Then, the percentage 
of  errors in pronouncing diphthong sound of  
English that were categorized as the fair was the 
sound [ɪə], [eə], and [əʊ] with each percentage 

was 68%, 73%, and 79%. Besides, the lowest per-
centage of  the error of  the students when they 
pronounce English diphthong sounds were cat-
egorized as good with the error percentage was 
40%, which is in the sound [eɪ]. 

Then, the next objective conducted was in-
vestigating what kind of  errors are mostly found 
in the pronunciation of  English diphthong sounds 
of  the students. Based on the findings above, the-
re were a lot of  the students omitted the English 
diphthong sounds by the pure vowel sounds. The 
total number of  the students’ transcripts in utte-
rance was 1.750, and there were only 549 words 
pronounced by the students following the transc-
ript. There were 1007 of  the total transcripts were 
the students made omission errors. While there 
were 194 of  the total transcripts of  the students 
made substitution errors. It means that the kind 
of  errors that are mostly found in this research 
was omission errors.
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