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ABSTRACT 
Education and Culture Ministry Regulation 81A Year 2013 has demanded teachers to use authentic 
assessment as a method of assessing students’ competences which is applied in English teachers’ 
lesson plans. This research aims to describe types of assessment instruments used in lesson plans, the 
relevancy between the assessments and indicators in the lesson plans, and the authenticity of 
assessment instruments used by English teachers as demanded by Curriculum 2013. The data were 
collected through document analysis of 20 English teachers' lesson plans from 4 Junior High Schools 
in Singaraja, Bali. The research model from Miles and Huberman (1984) was adopted in data analysis 
process. The instruments were derived and modified from principles of authentic assessment in 
Education and Culture Ministry Regulation 81A Year 2013. As the result, it was found that 
performance assessments and project assessment were used as the assessment types in the 
implementation of authentic assessment. The assessment instruments were relevant to the indicator 
of learning and the skills’ aspects in assessment instruments used was authentic as demanded by 
Curriculum 2013. 
Keywords: authentic assessment; assessment instrument; curriculum 2013 
 
INTRODUCTION 
Indonesian government has been implementing a new curriculum which accommodated the 21st 
century learning skills since 2013. This curriculum is called Curriculum 2013 as it was targeted to reach 
competencies and characters needed in reaching 21st century skills. Curriculum 2013 is functioned to 
prepare Indonesian citizens with both life skills as an individual and a citizen who is faithful to God, 
be productive, creative, innovative, effective as well as contributive to society, nation, and world 
civilization (Ministry of Education and Culture, 2013). 

To reinforce the employment of Curriculum 2013, the teaching quality is a key to boost students’ 
success on learning (Darling-Hammond, 1997). However, to have a good quality in teaching, teacher 
should prepare a lesson plan before teaching and learning are conducted. Education and Culture 
Ministry Regulation No. 81A (2013) stated that lesson plan is a syllabus-based learning plan developed 
in detail about a main material or main topic. A lesson plan covers school identity, subject, and 
class/semester, material, time, learning objective, basic competence, and indicator, learning material, 
learning method, media, instrument, learning process, and evaluation (Djuwairiah Ahmad, 2015). 
Based on the Circular Letter of Education and Culture Ministry No 14 Year 2019, the preparation of 
Lesson Plan was simplified from thirteen components into three components. These three 
components are the importance of learning, learning activities and assessment. Lesson Plan writing 
must be done effectively and efficiently. In term of number of sheets, this lesson plan was quite written 
on a piece of paper. 
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The Curriculum 2013 has three aspects of assessment namely knowledge, skill, and attitude. 
Assessment is carried out comprehensively to continuously determine the development of students in 
developing their potential including spiritual attitude competencies, social attitudes, knowledge and 
skills. According to Education and Culture Ministry Regulation 81A Year 2013 about the 
implementation of Curriculum 2013, the assessment applied was authentic assessment. Authentic 
assessment is a global assessment process to assess critical thoughts, motivation or actions. In this 
assessment, students are expected to think critically, analyze information, obtain new ideas, 
communicate, collaborate, solve problems, and conclude the information obtained. In this authentic 
assessment, students’ competencies are assessed, whether knowledge, skills, or attitude, or a 
combination of those three (Gulikers, et al, 2004). Marhaeni & Artini (2014) explained that Curriculum 
2013 was compatible with authentic assessment. It was because authentic assessment measured the 
process and product of learning and developed four basic competencies namely social attitude, 
religious competency, knowledge and skill. In addition, authentic assessment also built behavior to 
think logically, objectively, critically and creatively. 

There are four types of authentic assessment that should be implemented at school based on 
Curriculum 2013. Those are self-, performance, project, and portfolio assessment. The Curriculum 
2013 required English teachers to apply authentic assessment as a method of educational 
measurement. Authentic assessment was an evaluation process involving multiple forms of student’s 
performance on instructionally-classroom activities. This assessment contributed to the development 
of effective classroom measurement. It encouraged students to be more active and to help teachers 
reflected on their teaching and improved the instruction. 

In line with the implementation of authentic assessment, English teachers realized the use of 
authentic assessment instruments in learning and teaching process was necessary. As required in 
Curriculum 2013, the instruments assessment designed by the teacher should be authentic. The 
assessment covered the knowledge, attitude and skills during teaching and learning process. Teachers 
planned an appropriate assessment instrument based on the competencies that had to be achieved 
and applied in real-life by the students. The teachers had been facilitated throughout training or 
workshop and documents of Curriculum 2013 module as planning preparation. Accordance to this 
point, this current research was important to be conducted since the research focused on analyzing 
the assessment instruments for teacher had not much been done. As the compulsory subject, English 
subject required students to be able to cover the four basic skills namely reading, writing, speaking 
and listening. In order to cover those basic skills, teachers must prepare the assessment instrument 
which was relevant and authentic as required by Curriculum 2013 since those affected the success of 
Curriculum 2013 implementation. It was because the assessment was used to monitor the process and 
improvement of students whether the students reached the basic competence or not. Besides, the 
assessment was also a feedback for the students to evaluate the learning plan and process (Education 
and Culture Ministry Regulation No. 23 Year 2006 about the standard of assessment). The key of 
Curriculum 2013 implementation success was the scoring system done by the teacher (Alimuddin, 
2014) whereas, teachers were confused in assessing students, especially in the way of evaluation 
because there were many indicators that must be accommodated. Besides, curriculum revisions made 
teachers confused in applying the Curriculum 2013, it was caused by activities that must be done in 
the learning process and assessment (Armadeni, Rezi & Arief, 2019). Varied opinion in assessing the 
students in Curriculum 2013 caused confusion for teachers in the field (Allimuddin, 2014). Teachers 
possessed knowledge about the importance of authentic assessment to be instrumented, yet it was still 
found that teachers needed help in providing assessment instruments in the classroom 
(Marhaeni&Artini, 2014). Therefore, the implementation of authentic assessment is quite challenging 
for English teacher (Rukmini, 2017). 

 
METHODS 
Since the present research concerned with the assessment instrument used by English teachers’ lesson 
plans, a descriptive qualitative study design was employed. This research was aimed to describe types 
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of assessment instruments used in lesson plans, the relevancy between the assessments and indicators 
in the lesson plans, and the authenticity of assessment instruments used by English teachers as 
demanded by Curriculum 2013. 

This research used lesson plans to obtain the data. The lesson plans used has been permitted by 
the school headmasters, the curriculum coordinators and English teachers which were all 20 lesson 
plans collected from 4 state junior high schools as the representative of 8 state junior high schools in 
Singaraja. The analysis technique was done by involving table analysis to obtain the data needed for 
the current research. 

The data were analyzed by using four steps of Miles and Hubberman’s (1984) analysis model, 
namely data collection, data reduction, data display and conclusion. The assessment instruments used 
in lesson plans were analyzed and the data were compiled to be confirmed and justified.  After the 
data were obtained, it was processed and then continued by organizing, identifying and also 
categorizing the important items remained. The following step was displaying the data analyzed. It 
was presented and interpreted using supported theories in order to make the readers easier in 
understanding the data before the conclusion was drawn.  

In order to prove data validity and reliability, decrease investigator bias and provide multiple 
perspective, this study used the triangulation of theory, source, investigator and methodological. The 
triangulations in this current research have been done by comparing the data obtained from lesson 
plans written by the English teachers with the theories and data analysis using several tables and asking 
other experts involved in analyzing the data. Some irrelevant data was eliminated to meet the objective 
of this research which answered the research question. 

 
RESULTS AND DISCUSSION 
Based on the analysis of assessment instrument types used in English teachers’ lesson plans at Junior 
High School in Singaraja,Bali, it was found that the performance and project assessment were used as 
the types of authentic assessment in Curriculum 2013. As mentioned in Education and Cultural 
Ministry Regulation No 23 Year 2013, the assessment instruments used should be authentic 
assessment as it implemented skills aspect. The teachers can use performance, project and portfolio 
to assess students’ practice test. The analysis revealed 4 lesson plans that were not categorized as the 
types of authentic assessment as demanded in Curriculum 2013, those were; Lesson plan 2, Lesson 
plan 3, Lesson plan 7, Lesson plan 15. In Lesson plan 2, the learning topics were capability and 
willingness expressions. The assessment instrument attached by English teacher required students to 
make a dialogue based on the content. The unclear instruction of assessment instrument caused this 
assessment instrument was not categorized as the types of authentic assessment. In Lesson plan 3, the 
assessment instrument required students to create a greeting card creatively, however, the teacher just 
assessed the product of greeting card. In Lesson plan 7, the assessment instrument required students 
to make a dialogue based on the learning topic. It could not be categorized as types of authentic 
assessment because of the unclear instruction of assessment, meanwhile in Lesson plan 15 the 
assessment instrument required students to create greeting card creatively. The product was assessed 
in this lesson plan without assessing the process of student. Thus, the fourth lesson plans were could 
not be identified the type of authentic assessment. 

The result analysis of relevancy between the assessment instruments used by English teacher 
lesson plan with the learning indicator found that the assessment instruments used in English teacher 
lesson plans were relevant to the learning indicator. In Curriculum 2013, there were three aspects that 
should be covered in assessment, namely knowledge, attitude and skills. This part figured out the 
compatibility the assessment instruments used in knowledge aspect and skills aspect. Those twenty 
lesson plans that have been analyzed found that the knowledge aspect was covered by multiple choice 
test, fill in the blank of the sentences, completing the dialogue, and short essay. The multiple choice 
was used in Lesson plan with 4 lesson plans used fill in the blank of sentences, completing the dialogue 
and 2 other lesson plans was identified used short essay. However, the skills aspect covered practice 
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assessment in which students demonstrated current competency by performance and project. The 
assessment instruments used by students were to make dialogue based on the context and 
performance it, demonstrate storytelling, construct dialogues by given situation and practice them in 
front of the class. Besides, the assessment instruments attached by English teacher required students 
to make greeting card, write describing people, and write the unforgettable moment. The process and 
product were assessed by teacher. 

The authenticity result analysis of the assessment instruments used in English teacher lesson 
plans found that the assessment instruments used was authentic as demanded in Curriculum 2013. 
There were 60 assessment instruments attached by English teacher in lesson plans and 24 assessment 
instruments fit into the characteristics of authentic assessment. As the assessment used by teachers 
should be authentic especially in skills aspects and in knowledge aspect in Education and Cultural 
Ministry Regulation No 23 Year 2016, 24 assessment instruments have used authentic assessment in 
skills aspects. The assessment instruments attached by English teacher required students to do practice 
or presentation in a field study by performance and project. 

It was found that performance assessment and project assessment were used as types of 
authentic assessment. In accordance to twenty lesson plans that have been analyzed, the assessments 
attached by English teacher in skills aspect have employed basic skills of English language skills. The 
students were asked to arrange picture story and tell the story to their friend in front of the class. In 
the other assessments, students were asked to perform the dialogue that they have arranged, construct 
the dialogue by situation given and perform it in front the class. Thus, performance is a certain activity 
that required students to practice or present in a field study (Wiggins, 1998). The teachers tended to 
use performance assessment because it was an assessment that reflected good instructional activities 
that were often taught to be more engaging for students Linn and Burton (1994). Besides, the design 
of performance assessment was to develop individual skills (Meisel, et al 2010).  Thus, assessing 
students’ ability in knowledge and skills mastery in any situations and real contexts were the 
performance test’s main goals (Wiggins in L.Merickel (1998:1). The next analysis result was project 
assessment type used in English teacher lesson plans, however, the number of  assessment using 
project assessment type was not as many as the  performance assessment type. The assessment 
attached by English teachers in their lesson plans asked students to make greeting card, write 
describing people, and write the unforgettable moment by students. The theory from Wiggins (1998) 
stated that describing people in written text indicated students’ experience and it enabled students to 
improve the related skills or knowledge. A project assessment was a learning assignment which 
included planning activity, process and report in the form of written or oral in a period (Education 
and Culture Ministerial Regulation No 23 Year 2016, standard assessment of education). The teacher 
tended to use project assessment because it can improve students’ problem-solving skill and encourage 
students to develop their communication skill (Daryanto, 2014:26). Hence, the project assessment 
trained students to be more independent in solving problems (Susanto, 2013:195). 

The assessment instruments used in lesson plans have fulfilled the requirement of Education 
and Cultural Ministerial Regulation No 23 Year 2016 in which assessment instruments included three 
aspects namely: attitude, skills and knowledge. Those twenty lesson plans have been analyzed found 
that the knowledge aspect covered by multiple choice test, fill in the blank of the sentences, completing 
the dialogue, and short essay. The multiple choice used in Lesson plan 4 covered 4 lesson plans which 
used fill in the blank of sentences, completing the dialogue and 2 lesson plans identified used short 
essay. Meanwhile, skills aspect was covered by practicing assessment in which students demonstrate 
current competency by Performance and Project. As mentioned in Education and Cultural Ministerial 
Regulation No 23 Year 2016 about the principles of standard assessments, the assessment should be 
systematic which means in assessing students to stick to the planning and steps by following the agreed 
procedure is important. Besides, the assessment should be criteria-based which means that the 
assessment should be relevant to competency-achievement determined. Hence, assessment should 
measure what is formulated in the objectives about what and how well students should demonstrate. 
Besides, Paramartha&Pratiwi (2017) mentioned incompatibility between basic competence and 
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indicator as to the basis of the assessment application as one out of three of their research findings. 
Basic competence is as important as learning indicator which creates the quality of teaching and 
learning process. Therefore, the twenty lesson plans have been relevant both in learning indicators 
and assessment used as demanded by Curriculum 2013 by which the focus of the research was skills 
and knowledge aspects. 

The authenticity of assessment instruments used in English teacher lesson plans it found that 
the assessment instruments used was authentic as demanded in Curriculum 2013.There were 24 
assessment instruments fit into the characteristics of authentic assessment. As mentioned in Education 
and Cultural Ministry Regulation No 23 Year 2016, the assessment used by teacher should be authentic 
especially in skills aspects and in knowledge aspect the assessment instrument can used traditional test. 
In line with this point, those 24 assessment instruments used authentic assessment in skills aspects. 
The assessment instruments attached by English teacher require students do practice or presenting in 
a field study by performance and project. The authentic assessment measures the learning aspects in 
which performance aspects and product aspects were covered. It is because of the performance and 
product as the reflection of students’ progress which were objective and real (Kunandar, 2013:38). 
The assessment is authentic if there is consistency between the assessment and the real-world 
application for which the learner is being prepared (Tanner, 1997). Based on the analysis result, the 
use of authentic assessment in skills aspect has been proven authentic and assessment in knowledge 
aspect was still dominated by traditional test. In Line with research by Paramartha & Pratiwi (2017) 
that one in-authenticity of the assessment instruments used by teachers in the class was due to the 
instruments used in measuring reading and listening were only conventional text such as multiple 
choices, false-true questions, fill in the blanks, and essay. It did not meet the requirements of 
Curriculum 2013 about authentic assessment. Another research by Rukmini (2017) revealed that the 
English teachers of the school had implemented an authentic assessment to measure students’ English 
productive skills but the implementation has not been conducted properly yet. It was affected by the 
important use of authentic assessment in knowledge either aspect or skill aspects. Students who did 
practice or presentation contextually means that the assessment used was close to the actual context 
and the related skills or knowledge were used as well (Wiggins, 1998).  However, this research which 
was based on Education and Cultural Ministerial Regulation No 23 Year 2016 about standard 
assessment allowed knowledge aspect to keep employing traditional assessment. 

 
CONCLUSION 
Based on the result of analysis, the assessments instruments used performance and project assessment 
types as authentic assessment. Assessment instruments and indicators of lesson plan showed that the 
lesson plans were relevant to the indicators of lesson plans. The authenticity of assessment instruments 
used in lesson plans used by the English teachers were authentic. Based on the results of analysis, it 
showed that the assessments instruments used in lesson plan written by English teachers had to be 
supported by the authentic assessment in Curriculum 2013. It was also showed that teachers realized 
the importance of authentic assessment which has been proven by designing the assessment types and 
project assessment. Assessment instruments and indicators of lesson plans showed that the lesson 
plans were relevant to the indicators of lesson plan. The authenticity of assessment instruments used 
in lesson plans used by the English teachers were authentic in skills aspect. It also showed that teachers 
realized the importance of authentic assessment has been proven by designing the relevant 
instruments related to the indicator of lesson plans. 
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