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The challenge  
 

In this paper we discuss our experiences of teaching interactive, in-curriculum learning 

development sessions on statistics and academic writing. During the transition to online 

learning prompted by the pandemic, our challenge was how to replicate the interactive, 

participatory activities that would normally occur in a face-to-face session. In online 

sessions, many questions seemed to go unasked, and only one or two students verbally 

participated. As a result of this, many of our group activities were not immediately 

transferable to the online environment. 

 

 

The response  
 

We needed to create more opportunities for students to participate in ‘learning by doing’ 

(Race, 2014), as students are more likely to learn if they are actively engaged in the 

session. We wanted to maintain peer-to-peer work where possible, due to the clear 

learning benefits (Tullis and Goldstone, 2020). In addition, we wanted to make the most of 

the online environment. We therefore needed to find a simple, sharable vehicle for housing 
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content, presenting on screen, and creating interactive activities while encouraging peer-

to-peer work. 

 

Articulate Rise is software designed to create online courses. It enabled us to use varied 

ways of presenting information – prose, bullet points, images, videos and labelled graphics 

(see Figure 1). We were thereby able to replicate face-to-face activities including card 

sorting activities, flip cards, and quizzes. It is an online tool, which made it easy to access 

anywhere, and we could share courses we had created with other members of the team to 

promote collaboration. The platform is designed for asynchronous delivery. However, we 

used it as a synchronous activity tool. An advantage is how easy it is to create activities 

such as flashcards and labelled graphics, and you can embed videos. 

 

Figure 1. Creating a course using blocks. 

 

 

To lead the sessions, we screen-shared our version of the materials through Microsoft 

Teams. We also shared a weblink to the published course allowing students to open their 

own version in an additional window. Throughout the workshop, students were asked to 

switch to their own screen and participate in the activities, and then return to the group 

screen and contribute to the group discussion verbally or in chat. Following this we would 

then model an example or discuss the feedback. 

 

During statistics teaching, we found that giving students the opportunity to practise solving 

the problems embedded in the Rise course before they were asked to share their ideas 

promoted participation (DeVaney, 2010). More students contributed when we ran the 

session this way, compared to when we delivered it using PowerPoint. The provision of a 

series of short activities, which included card sorting activities, flip cards, and quizzes, 

allowed us to pace the session well and oversee activities to keep students on task (Utts et 

al., 2003; Mills and Raju, 2011). 
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In our face-to-face academic writing classes, we had previously used card sequencing 

activities for students to order their writing process, and they would complete this activity in 

small groups. The discussion between the students as they moved the cards around and 

justified their position, was often the most useful part of the activity. It gave us the 

opportunity to hear what the students thought about writing as they reflected on the 

process. 

 

Articulate Rise allowed us to replicate this exercise and retain the valuable discussion (see 

Figure 2), albeit after the student had completed the sequence. One issue was that Rise 

enables a sequencing activity, but with only a ‘right or wrong’ answer. We overcame this 

by using the rubric to explain that there were no right or wrong answers and that we were 

more interested in how students justified their choices. We would issue the activity link and 

then ask students to write the word ‘done’ in the chat box when they had completed the 

activity. We would then move them into smaller breakout rooms and ask them to discuss 

their process. Before moving them, we posed a few key questions such as ‘do you think 

essay writing really is a linear process?’. 

 

Figure 2. Card sorting activity. 
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In the breakout rooms, the students discussed the questions, but often used the chat box 

function rather than turning cameras and microphones on. After this, we would move them 

back to the main room and model a writing process, posing reflective questions 

throughout, and asking for comments in the chat box. The discussions that took place in 

the breakout rooms did not reach the same depth as those we had observed live in the 

pre-Covid environment but were still useful. 

 

Sessions on academic writing are often more effective if they directly relate to the specific 

assignment that students are currently working on. When students are learning online, 

they have access to the internet and their devices during the session. In a session on 

writing your first essay at university, we decided to use this as a positive feature of the 

session and got students to actively make a start on their assignment to maximise the 

relevance of the session. 

 

We had previously published a number of web based study skills guides in Articulate Rise 

on topics such as essay writing. These had resources such as an essay planning template 

as well as quizzes and activities. The session ran in the form of an online ‘treasure hunt’, 

which took the students through the process of planning and writing, with them periodically 

going to find resources that would help them with their assignment. The aim was to help 

them learn how to navigate the library website and to provide them with standalone 

resources that they could access for further guidance when they were working 

independently (including two Articulate Rise resources). 

 

On reflection, getting students to look for the resources themselves worked well as they 

were helping each other in the chat, finding the resources together and supporting one 

another 

 

 

Recommendations 
 

It was possible to replicate some of the interactivity and peer-to-peer support in our face-

to-face teaching through the use of the sharable resources we created in Rise, but we 

found that interaction needs to be more structured and supported than it would be in a 

https://www2.library.dmu.ac.uk/DOLORES/87872/essaywriting/content/index.html#/
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face-to-face session. Giving students the chance to participate in activities in real time, and 

then to discuss them together, did improve participation in the online sessions. A possible 

improvement we could implement in the future would be to allow students more control 

over how they interact, for example by introducing breakout rooms defined by 

communication preference: Room 1 = microphone on, Room 2 = chat only. Using a 

technique like this, which works with students’ preferences, could lead to a more 

comfortable and open discussion. 

 

Our key advice is this: make the most of the online format by including things you might 

not be able to do in a face-to-face session. The online environment opens up a range of 

immediate resources for learning activities. The creation of the courses also provides the 

students with a resource they could return to in an asynchronous manner, in order to 

support their learning outside the session.  
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