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THE CANADIAN ASSOCIATION
FOR YOUNG CHILDREN

What is the CAYy.C.?
The Canadian Association for Young Children (CAY.C) grew out of the

THE AIMS OF THE CANADIAN
ASSOCIATION FOR YOUNG CHILDREN

— To work for the development and well-being of children.

— To foster desirable conditions, programmes and practices to meet the needs of
children.

— To encourage continuguys professional growth jn accordance with knowledge
of child development.

— To bring into active Co-operation al| &roups concemed with children and child
development.

— To disseminate information on child development.

— To promote the co-ordination of ga]] organizations in Canada concerned with
the welfare of children.

Implementing the Aims of CA.Y.C.

. The Annual Conference/S ymposium
The Annual Conference/Symposium is a highlight of the C.AY.C. year. Itjs
hosted in cities across Canada and usually lasts for three days. The program
includes workshops, discussion groups, displays, demonstratiops. school visits,
tours. lectures by internationa]ly renowned authorities on children as well as
social events and Opportunities to share common interests.

2. Provincial and Local Meetings
Provincial and Joca) meetings are organized by representatives of C.A.Y.C.
and by affiljated groups. These Meetings may take the form of workshops,
lectures and discussion groups.

3. The JournayT, he Newsletter
Trends in early. childhood education and child rearing practices are considered
and articles are presented in The Journal. |t js published twice yearly. in May
and November. [n The Newsletter topics of local and national interest are
shared with members.

4. Childfilm Festival

A Childfilm Festival is organized to coincide with the Annyal Conference.
Awards are made at the Conference.
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MESSAGE FROM THE PRESIDENT OF C.A.Y.C.

Our focus on multicultural issues in this Journal retlects not only the multicultural
nature of Canada but also the essence and strength of C.A.Y.C. memberships.
We represent many cultures and ethnic groups and demonstrate the value of a
multicultural association.

We are grateful to the Minister of State, Multicultural Division. for supporting
this issue of Canadian Children and enabling us to direct our interests to multicultural
topics which are relevant to our C.A.Y.C. aims. The care, education, and social
well-being of young children in Canada necessarily address multicultural issues
which are evident in our social interactions.

C.A.Y.C. activities and events enable us to share cultural values and traditions.
London. Ontario. is the site of our next conference and gives yet another opportu-
nity for meeting and sharing. The exciting program offers a wide range of
interest areas and is planned to provide both substances and enjoyment. So mark
the 9. 10, and |1 of November on your 1986 calendar. The Conference Chairperson,
Linda Shaw. together with the Conference Committee. are ready with a warm
welcome.

We are pleased that regional events, organized by provincial groups in coopera-
tion with Provincial Directors, are providing exciting and valuable means by
which C.A.Y.C. members can participate. [f you would like to have more events
in your area, contact your Provincial Director to discuss your interests.

Such meetings. seminars, or small conferences have occasionally resulted in
the formation of a report or resolution which can be acted upon by C.A.Y.C. In
this way we can continue to achieve C.A.Y.C. goals.

Doreen Cleave-Hogg
Retiring President.
Canadian Association for
Young Children

Vi

Editorial

MULTICULTURAL CHILDHOOD IN CANADA

*Multicultural childhood.™ in which children interact in schools and neighbourhoods
with children of other cultural. ethnic and religious groups. and come to a degree
of understanding of the culture and ethnicity of one another. exists 1n many
countries of the world. But different countries approach the issues of multiculturalism
in distinct ways (Bagley and Verma. 1983). and the Canadian approach to
multiculturalism is both unique and refreshing in a world beset by ethnic tensions
and intolerance (Bagley. 1985). Almost by default. Canada’s multicultural pol-
icy has succeeded in meeting the needs of aspiring ethnic groups (including
immigrants from former British Colonies) in a way which a number of European
countries failed to do (Campfens. 1981).

Canadian policy-makers have concentrated on the idea of **visible minorities™
rather than on the concept of “‘race,”” with which European. and particularly
British politicians, seem obsessed (Bagley and Verma. 1983).

Race is a difficult concept, and classical anthropology has defined five tradi-
tional racial groups: caucasoid (including most people from the Indian sub-
continent, regardless of skin colour): mongoloid: negroid: and aboriginal. However.
these distinctions are both invidious and difficult to make in substantive terms.
Groups of people (in North East Africa. and in Indonesia for example) represent
ancient mixtures of two or more of these groupings. Furthermore. in modern
times there has been considerable mixture of “‘races’ through intermarriage
(Bagley. 1979). We have no direct evidence for Canada. but it appears that the
rate of racial intermarriage (black-white, Asian-white, and various other
combinations) is high. Children of such marriages have special psychological
needs and characteristics., and the currently available evidence on their adjust-
ment is optimistic on this score (Bagley and Young, 1984). Nevertheless. colour
is a factor in social interaction in Canadian schools; young children understand
both the nature and implications of differences in colour, and may base interac-
tions and evaluations upon implicit presumptions about the meanings of skin
colour (Williams and Morland, 1976).

Consider the following conversation, reported to us by four-year-old Abigail
of an experience in her Calgary daycare:

Sean and Tommy: You can’t join our group
Abigail: Why not?

Boys: It’s only for boys

Abigail: So I can’t play?

vii




Boys: Yes. You can't jo;
T Join our group b ;
Abigail: Is this for rea]? Up because you're black.

Boys: Yes.

This was p .
The stfr ;:r:’;kc;fdlf;(;se corlll.versatilons in d.aycare which staff rarely overhear,
Heigtient racign; - out this mcndent. indignantly denied that there was any
e “; o femsm amongst their children. “"They're just children We
all alike,”” we were told by staff at this University daycare Cen[ré

Yet the i ¢
. general evidence clearly suggests that children learn to distinguish the

ol A . nces not long after th n Vi J
crimin . g ey learn visual dis-
fourth at::jln (fir various people and objects around them — by their thirdd‘(j
o .
Sensitiv)é " Sub(:;mg]dnd Bagley, 1982). Young children, moreover. are verr
€ clues about how they should relate to and evaluate djft‘eren);

by peers and the wij i
ider society then black chj [
: children, for example i i
5 b ' il
Fhose negaFlve self-conceptions into their own identity Tﬁus {5 e
lnipo.rlgnt for parents to impart to childre .
Ukrainian, or French, or Jewish.

. - 1t is crucially
N a sense of pride in being Black. or

that, **C - . . 1985) declared re
anada . . . is never going to be a melting pot.” Paradoxically rsucsggryt

for cultural ion ke
retention allows individuals to interact (in schools paricularly) on an
say that racism i il culture. This is no
de{]y zhisa:‘fllsn-]' in Cangdlan schools does not exist: there are enough exam le; tlo
soligel e esis. But in comparison with, say, Britain, the ave;aze CaxFl)ad' X
ms to be an oasis of tolerant interaction (Verma and Baglgy l982)lan

The term *‘ethnijc or T
in society, both A S probably the best one 1o describe different groups
ethnic gr(;L . minorities™ and “*majorities”, **visible" and “‘invisible " Ap
1 0 : L
combin;tionps lc?f Sln]]ply one with a particular group identity, based on somz
S culture, language, reljgj d .
Membership : ST4gC, religion and perhaps physical a :
mbership in an ethnic group is voluntary. but it ic part . e aPPearance.

"

tion based on race alone. Ethnicity comes from within a group: but race is a
category imposed on a group from outside.

The major cultural divisions in Canada have, for the main, been those based
on language rather than ethnicity and race. Studies of multiculturalism and young
children in Canada in recent years are few but, in contrast, studies of language
acquisition and maintenance are rather numerous. Retention of traditional languages
while at the same time becoming fluent in Canada’s two official languages
should, in our judgement. be a major component of any policy of multiculturalism
for young children. Retention of a traditional language is at the heart of cultural
support. It is both distressing and tragic when children are unable to converse
with their grandparents because they have not been taught their traditional language.
Language maintenance programs are crucial for both identity development in
children. and for family support, which is important for the welfare of the young

child.

We need have little fear that multiple language learning is taxing for children.
Consider, for example. Nairobi, Kenya's chief city: all of the country’s forty-
four languages can be heard in the capital. The young child will not learn the
lingua franca. Swabhili from his parents, for that is a language spoken locally in
Mombasa. but not in Nairobi. The child’s home language is most likely to be
Kisii. Kamba, Luo. Kikuyu, Luhya, Masai, Menu, Embu. Turkana, Somali.
Duruma. Giriama, Tesos, or perhaps Kalenji. In mixed playgroups the youngster
may learn three or four of these languages as well as his own, and by the time of
school he will be learning Swahili, and later English. Or consider a Bombay
example: a young child in a Sindi family will simultaneously acquire the language
of the local state, Maharashti, as well as his family language. At school he or she
will learn Hindustani, India’s lingua franca, and later on will study both Sanskrit
and English. In the Netherlands, one-third of the school curriculum is devoted to
learning foreign languages. By the time they leave school, the large majority of
Dutch teenagers are fluent in English, French and German. Indeed. the facility
for language-learning in young children is very great: in J. Young's phrase
(1978), the limits of programming the brain are almost boundless. Children can
be made monolingual, or dull, or conforming, or ethnocentric by a rigid and
restricting socialization. Education can be of this nature. but it ought not to be in
a multicultural society .

In this respect the growth of bilingual and immersion programes in French for
students from mainly English-speaking families is a definite plus for multiculturalism.
In Western Canada, demand for such education still outstrips supply. and long
lines form overnight at the school door, in order to enroll children in the fall.
When one reflects on the traditional attitudes to learning French in Anglophone
Canada, this demand for French language education is a remarkable and pleasing
development. In Manitoba for instance, nine percent of all students are enrolled
in French immersion programs, a figure which increases each year. The ideal. of
course, is for one hundred percent of all Canadian students who eraduate from




Gy o ieRdbn Bnglish and French. with additional
facility in their traditional language or 4 third language as we||.

While we have painted a generally optomistic picture of Multiculturalism in
Canada. there are still some areas of conecern. Some traditiony] groups such as
native peoples (Morse. 1984). and blacks in parts of Nova Scotia stil] suffer the
legacies of poverty and disadvantuge brought about by two centuries of neglect
and discriminjation (Beltrame. 19g85). Anomalies such g these are all the more
startling in an afflyent and generally enlightened society like Canada

Yet despite these ares of major concern. the multicu]tura) experiment in
Canada appears to have produced some of the most interesting and pleasing
outcomes of any world society. This optimistic view g given lyrica] €xpression
by the Trinidadian novelist Samuel Selvop (Currently writer ip residence at the
University of Calgary). Mr. Selvon spent twenty-eight years in England. and
writes graphically about the strains and anxietjeg of being a black immigrant in
England. In contragt to this gloomy writing about Britain, he depicts Canady jn 4
matrix of glowing colours: “Canada’s provinces are spread out like a chain of

islands in the Caribbean . Canada’s history of cultura diversity makes her
more readily able (than England) to absorb different 8roups .. . that's part of the

reason why [ became Canadian. ™ (Selvon, 1985)

Many of us have chosen to become Canadian. We gre proud of our pew
country. its tolerance, jts cultural mosajc, jts pioneering history . jt great potentjal
for growth, and js ability to become the world leader in Multiculturalism,

Christopher Bagley
Calgary. Alberta
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Annotations

MULTICULTURAL BOOKS AND DOCUMENTS

This review of recent books and documents of particular relevance to Canadian
multiculturalism is not intended to be exhaustive, but should give a good under-
standing of the range of research and documentation available.

Stan Shapson and Vincent D’Oyley (editors)
Bilingual and Multicultural Education: Canadian Perspectives
Clevedan, UK: Multilingual Matters, 1984, 170 pp.

It is strange and rather pleasing that an important book on Canadian multiculturalism,
edited by two Canadian scholars, should be published by an English group. This
English publishing house (Multilingual Matters, Bank House, 8a Hill Road,
Clevedon, Avon BS217H1H, England) has published some twenty monographs
on language and multiculturalism, all of which are worth consulting by the
serious scholar working in this area.

The volume edited by Shapson and D’Oyley contains eleven valuable papers
which we will briefly summarize:

1. **Bilingual and multicultural education in Canada,”" by Stan Shapson. Simon
Fraser University.

The school’s response to bilingualism is introduced with specific reference
to the results of French immersion programs. The school’s response to
multiculturalism focuses on the offering of different models of minority
language programs, and on the recognition of multiculturalism in the general
school curriculum. Future directions for educational policy are provided.

2. **Second language teaching programs,’’ by Gerald Halpern, Department of
Secretary of State.

Four categories of school-based second language programs are examined:
core, extended, immersion, and submersion. Each is described in terms of
use of time and teaching strategies. The chapter concludes with a brief
review of the financial and social costs of providing and of not providing
second language prograns.

3. “*French immersion programs,’’ by Fred Genesee, McGill University.

A number of alternative French immersion programs are described, with
discussion focussing on early total immersion and late immersion options.
The results of extensive evaluations of the effectiveness of immersion pro-
grams are summarized and discussed. It is concluded that early exposure to

1




French has the best results, and do

€s not impair other types of learning. even

in children with below average general ability.

4. **Bilingualism and cogn

itive functioning,"" by Jim Cummins. Ontario Insti-

tute for Studies in Education.

The many seemingly contradictor
gualism on cognitive and acade
that the **threshold"’ hypothesis 1

This hypothesis propose

dren attain in their two languages may be import
mediating the effects of bilingualism on cognitive
Specifically, bilingualism may have positive eff

demic development if a

proficiency is attained: and negative effects if the j

levels of proficiency in b

5. "'The minority language

sive reading of the majority language is not necessarily the m
form of educationa] treatment for gr

tend to perform poorly in

6. “Implications of multicultural

Fraser University.

The view presented in this chapter is th

is the family and ethnic community;
playa supporting role. Educators mu
tunities to learn skills for survival in
of their cultural background.

7. A multicultural curriculu
University of Alberta.

Recurring difficulties most often encountered in
curricula are highlighted. A case is dev

y findings regarding the effects of bilin-
mic functioning are reviewed. It is suggested
may help resolve theseapparent contradictions.
s that the levels of proficiency that bilingual chil-
ant intervening variables in
and academic functioning.
C€Cts on cognitive and aca-
certain minimum or threshold level of bilingual

oth languages.

child,”” by Jim Cummins.

gs suggest that inten-
ost appropriate
oups of minority language children who
school.

ism for curriculum.* by June Wyatt, Simon
at the main source of ethnic identity
the school and the society at large must

stprovide minority students with oppor-
society without requiring abandonment

m as action for social justice, by Bryan Connors,

the development of multicultural
eloped for an alternative curriculum

approach to multicultural education based on social action.

8. “*Multiculturalism and mo
sity of British Columbia.

In order to understand th

distinction between cultural a
knowledge, competencies, and

edge of person, society,
self-worth; and the ability
to identify points of view,

rality,”” by lan Wright and Carol LaBar. Univer-

€ moral principles basic to multiculturalism, a
nd ethical relativism is necessary — certain
dispositions are entailed. These include knowl-
culture, prejudice and stereotyping: a sense of
to distinguish between factual and value claims,
to formulate valid arguments and to test moral

incinles. The claim is made that few programs in multicultura‘l edLlCétion
B ", d their moral stance. and they may ther‘etore rest on
" dehl']emse It is concluded that multicultural education must take
'unSOundoztlsr?tml]f]linnoﬁ)‘r;ﬂ[ péint of view in order for people to make natural
Ic;:e[coiszi]g:ls regarding life in a multicultural sociéty: N
9. **Educational approaches for Combattipg ‘Pl"ejudlcle anb?PlRamsm, y
' Kehoe and Frank Echols, University of British Columbia.

. s ] 'e
| theoretical perspectives about combatting prejudicial attlltudes axd
=" ‘ i i sible in school. It is also argue
i ithi t of what 1s possible 1 ) ‘
reviewed within the contex : : e
iflvtlechanve must take place at various levels. and a particular strategy
a &
this is presented. . o
10. **The future of language policy in education.”” by G. Richar
. - for i inguistics.
Center for Applied Lingu | . .
' i he
This chapter considers seven questions regarding educational policy wnr: e
is s s ' gardir : : i
aim of upnderstandino the Canadian position In relatloq to Ot(:](:;] CBuS o
( 0 rde igeri e US.A.
(particularly, Cameroons. Ecuador. Jordan. Nigeria. Ch;naén Mk
) ' . . . . an B
‘  predictions ar de concerning directions for .
series of predictions are ma ] g AECy uea
?nal ]anOL{Jaoe policy. The Canadian situation is not at all unique N
]O e N A A - b N b nceer1cte e l.
educational planners should seek advice, Consult‘mon.'and assistanc
others, particularly those working in developing countries.

I1. ""Beyond the English and French realities i'n C{lnﬁdq: The poi;ﬂcs of
. emp(})/werment v I:;y Vincent D'Oyley. University of British Columbia.

Canada has entered the 1980°s with more of its ethnic trends having."Slom-'tl:
'LZtice" profiles than would have been the case without recent mult.lcu tutlﬁl
\ o -\ S

iiia]ooLles and interethnic research programs. But Canad.lan ‘scl)lmet'yke '
need:a greater recognition of the five multicultural s.tl'gnds whic :ndh nep
the mu]tiiultural fran;ework. These strands are (a) Abongmal,. -('té,)] An‘girnoopri t0 O;‘
(c) Francophone, (d) the later European. and (e) the later visible m y
African/Asian.

The Bilingual Family Newsletter,

ublished by Multilingual Matters,
ll)3ank House. 8a Hill Road, Clevedan, Avon, England, BS217HH.

This useful eight-page newsletter, published thr‘ee times a year, lgath?;[sr;gfefl[lsé
research trendhs and new policy developments from multilingua CC;)L' ]uaés e
newsletter is intended for teachers, researchers and paren.ts,‘a}r: bmsc[ es an
advice column for parents, and personal accounts by parents of the be y
develop and maintain bilingualism.

Keith A. McLeod (Editor) ‘
Multicultural Early Childhood Educanon_
Toronto: Guidance Centre of the University of Toronto, 1984. 155 pp.

ificall
This attractively produced book is the only v@ume we can locate specifically
devoted to multicultural education of young children.




The key articles are:

o fgr a child from , cultural back
a © o curriculum copgent which buj]dg on
easily incorporate into the existing cognpiti
an_d understood.‘.beCause ear| ot
ch}ldren are exposed to varig

“Multicultyrg) learning activities
Elmy. Barbar, Price, and Hildy Sto]le,

“*Stories and Storytelling folktale: 4

Robert w Barton. universe within, " py David W. By and

around the world re annotated. 8 tales from

developmenta] rationale, " by

ground different from the teacher®
his or her €Xperiences wil] pe mor

4by Sally White. Bonnie Bythe]. Eileen

multicultural program for preschool children ought to move children to an appre-
ciation of the human bonds of sympathy., understanding. and caring so that we
can build a vision of a multicultural society in which these bonds can be a

reality™" (p. 155).

Canadian Parents for French National Newsletter Published several times a year
by Canadian parents for French. 309 Cooper Street, Suite 400B. Ottawa. Ontario
K2P OGS.

Canadian parents for French (CPF) is an active group of anglophone parents with
children in French-language programs across Canada. — Canadian Parents for
French issues a number of pamphlets and guides on teaching and learning French,
and maintains active chapters in all provinces. The most recent national confer-
ence of Canadian Parents for French was in Whitehorse. with good attendance
from the whole of Canada.

Multiculturalism. journal of the Canadian Council for Multicultural and Intercu]-
tural Education. 371 Bloor Street West. Toronto. Ontario M5S 2R7.

This journal. published three times a year. is Canada’s only national Jjournal
entirely devoted to muiticultural issues. The journal focuses on al] age groups.
but each issue usually contains valuable articles on children. For example. vol-
ume 8. no. 2. 1985 contains a very useful article by Richard Butt on *“The
Multicultural Education Materials Animation Project’* in which seven teams of
researchers across Canada are assembling multicultural classroom materials.

Developing Partnerships: Report on the second national conference on multicultural
and intercultural education. Published by the Canadian Counci] for Multicultural
Education. Toronto, 1985. 39 pp-

This document js 4 report of a conference held in November. 1984, in Toronto.
bringing together 850 educators, community workers. academics, librarians and
others working in multicultural fields in Canada. Europe and the United States.

multicultural education. this Canadian conference was marked by earnest
purposefulness, a large degree of agreement on basic issues and how to tackle
them. and a general lack of conflict. In contrast, a similar British meeting in
1984 would be likely to be marked by prolonged and bitter debate about
fundamentals, debate often falling along ethnic lines, and radical attacks on the
established policy and educationa] systems.

There are various ways of interpreting these differences: it could be that real
deba.te on fundamental issues in Canada is suppressed under the gloss of
mu.ltlculturalism: or differences could reflect marked differences in the way in
_Wthh ethnic minorities are treated in Britain. Certainly, black people complain
In Britain of profoung discrimination, while Canada seems closer to a model in
Which the aspirations of 4 variety of immigrant groups within a tolerant, multicultural
framework are respected and encouraged.




Multiculturalizing: A series of resource guides for educators, Published by
Multiculturalism Canada, Ottawa.

This series is available without cost to teachers and others. Volume I. number |
is on “*Play, physical education and reaction”” and lists multicultural resource
materials and photographs which wij] enable
Sports and games with a multicultura] theme.

Lilian Katz. :Current Topics in Early Childhood. Volumes [ to V. Norwood,
N.J.: Ablex Publishing. 1982.

teachers to initiate cooperative

This five volume series is a valuable source for all of those who work with young
children. Three papers are of special interest for multiculturalism

"A cross-cultural analysis of the child care System.”" by Saranne Boocock . in
Volume I, 71-105.

The author concludes that child care systems (
family functioning,, including daycare) s inadequate in al] of the countries surveyed,
including the U.S.A., Israel. Sweden and a number of other advanced societies.
The American and Canadian child care Systems are especially, **out of balance,
with a substantia] gap between the needs of children and the ability or the
willingness of the child care System to meet these needs. '

particularly care which supports

""The development of bilingual and bicultura] com

petence in young children,
by Muriel Saville-Troike, in Volume IV, |-16.

that ethnographic methods should be utilized in qualitative and in-depth descrip-
tions of the dynamics of various language development situations under different
conditions, as a necessary complement (a prerequisite in many cases)
tive or statistical studies “‘Because of the Paucity of data collected in the past,
and the inadequacies of much previous data collection for answering the new
generation of research questions which have arisen. the field to all i

to quantita-

complex field.”

“"Development of children’s racial awareness and intergroup attitudes, " by
Phyllis Katz. in Volume IV, 17-54,

This chapter represents a clearly written, but nevertheless highly technical,
overview of children’s racia] awareness and attitudes.
indicates that by three or four years of age, many children make differential
responses to skin colour and other racial cues. The development of such attitudes
is also infrequently related to the establishment of 3 child’s self-identity. The

The evidence reviewed

iated with various groups. Virtually all first-
in ciated with various grou . fi
negati ings come to be asso : : p vy
egathEllfgeln ;vill have absorbed a salient set of attitudes to ethnic charac

grade childre

o icity.
including attitudes towards his or her own ethnicity

R Id Sa“ 1da i Tl I I“CU/[ “‘13/1‘5[‘” ]
ona a hel Lafe“lere (EdltOI‘S). MU L
d G JOhn Berry dnd MlC ' A ‘ [.”
( d SOCI&] and Educ‘mion&/ pGI‘S()EC‘IIVCS. l()I‘OﬂIO. A“yn and BaCOn 984
anada:

i i 5 ifferent Canadian experts
e C((j)'ma”;:1itlrzilfrlgc;gn;ncdh?ﬁltjeltriscilytjralism. The C.hapters. are
. au aSPeC[_S o C_a”?; llilglicies of Multiculturalism; Attitudes to Mulncul.tumlx’snu
T i fle:/el\jijttil(c)gl£tlral Society: Adaptation to a Multicultural Society; and
l/ir;fsus?ﬁzr:tnand Counselling in a Multicultural Society.

r should
While this excellent textbook can be warmly recommended. thilre:(.isere]evam
e ! . ‘ 1
b dvlised that it contains rather little information. data or stud);].v;/drngn e
tetzflmse concerned with the multicultural education ohf :ylounic llememary one o!
: ion i -school and e
5 1 ducation in the pre-sc -
chapters is devoted to e : . ]
tt:3ears "lPhis bias reflects a general lack of research in this area in C
y . £

Daniel Wagner and Harold Stevenson (Editors). Cultural Perspectives on Child
ani g
Development. San Francisco: Freeman, 1982.

The twelve chapters in this valuable and interesting book pr(ivide i}l]l}ls;rstls()rglse(;i
R .
i ' "0SS- ral psychology, a discipline whic g
rowing new field of cross-cultura | . : .
g:)etegntial inbproviding the psychological basis for multicultural policy.

i in infancy and
The volume contains chapters on the development (;f affect in [n;ff gegna[al
2 - assessmen
i in fi trasted cultures: cross-cultura ! ‘
early childhood in five con ialization; children’s picture percep-
iour; g language of socialization; ¢ !
behaviour; culture and the lang ag it s
tion in different cultures; nutrition and preschool de\{glopmentl. Cliem i
issues in piagetian research; cognitive aspects of cognitive d?ve opr mand o
personality: z;nd comparative aspects of moral developmenﬁt .{n yhourtlg repomné
. i 5 Wi I Nyiti’s chapter g
[ ' dian readers will be Raphae
Of particular interest for Cana T : ‘ eparAg
a szparison of piagetian cognitive development in twg Contrasctic?d gCh“;c)iren
ten-year-olds: white, English-speaking children, and chmﬁc lr;] fn i ea[;
Botf}: groups lived on Cape Breton Island. Nyiti foun: that. botetS:nilar [F;,pes
~ i . p N s gav
i ildr long similar lines. Both groups g r
and Indian children develop along . P save s pes
ions t was for nonconservation,
) ses and explanations, whether i .
4 respoenrsvation stages However, one fundamental difference betweer(lj Ege
r cons ges . .. ‘ e
(lzluro ean and Indian children appeared when the exgmmer was Elljrgpeancz;]ildren
Ianngl)age English. Compared to the European children, most In 1anmat e
ea\;e véry shhort verbal explanations or made incomplete statements q
often kept the examiner guessing and waiting . . . .

R. Diaz-Guerro (Editor) Cross-Cultural and National Studies i.n lfociall l;;);cholog_v.
Volume 2. Amsterdam and New York: North-Holland Publis ing, :

This volume contains thirty-three papers pregented at the twenty-third Interna-
tional Congress of Psychology held in Mexico in 1984.




This volume too illustrates in important ways the depth and breadth of the
important new discipline of cross-cultural psychology. The chapter by Manuel
Ramises on *‘Multiculturalism in the Americas; a cognitive style approach,”
should be particularly rewarding for Canadian readers.

Of substantive interest will be the chapter by Bagley, comparing results from
the use of Witkin’s measure of cognitive style with ten-year-olds in Canada
(Jamaican, Japanese, Anglo, and Blackfoot); Jamaica: Britain (Anglo, Jamaican,
Japanese and Gujerati); India (Gujerati); and Japan. Data on several hundred
children have allowed the author to isolate specific cultural influences on cogni-
tive development, and to isolate as well the effects of migration and modernization.
The conclusion with respect to Jamaican children in Toronto., for example, is that
they acquire cognitive processes very similar to those of their Canadian peers on
average, about two years after migrating from rural Jamaica.

In another paper in this volume Deborah Best and her colleagues provide
interesting comparative data on the acquisition of concepts of masculinity-femininity

in relation to self-concept, in young people in Canada, England and the United
States.

Multicultural Education Journal.

Published twice a year by the Multicultural Education Council of the Alberta
Teachers Association. This lively journal is typical of a number of excellent local
journals on multiculturalism published in different Canadian provinces. Volume
3. number 2 for example, contains articles on traditional Native thinking, feeling

and learning: racism in the Prairies; education for intercultural understanding;
and cross-cultural counselling.

Chris Bagley

CARING APPROPRIATELY FOR YOUNG CHILDREN

The 1984 and 1985 Canadian Association for Young Children Conferences held
at York University have provided a ray of sunshine in the otherwise cloudy
picture which exists for young children and early childhood education in this
country. The message of these conferences, that we must present a unified effort
on behalf of the young children of Canada if we are to appropriately meet their

needs, was particularly welcome to this participant because of her personal
teaching experiences over the past three years.

is ti ave f a group of children from a privately run
e t lr;:c?o’l Itohzvgult)(l)iliosi}elgol kgindeprgarten and then on to grade one. I
R nurserydscthis a unique opportunity and felt that the contm.ulty and consis-
e 1d be able to provide for these children and their parf:nts would
tencyrri?;; tlh\:i(r)iarly childhood education and result in obvious benefits.
maxi

. ; od the
i iti d experience which verified t
this position came from study an : ‘

Suppodrtbfs;efits I'?or this type of early childhood experience. The r.es;ljltse(;i

- anrt follow-up in the United States indicate@ that programs_ wkcxllc hyvher

Heﬂfism s in philosophy and program, and which involved parents had a .1guit

Commfu:uuccess than programs which did not have these components of continuity

rate o gram

and parent involvement (Shipman et al., 1976).

i : inforced b
The necessity for this continuity and consistency had also l?een. retllnfolr)rimqri//
; i gl ation in the F
ideli t documents in Ontario. Educa .
nt euidelines and suppor . : at -
x:eC; Ju;lior Division and The Formative Years (Ontario Ministry of Ed\lleaminE
‘1"‘;75) encouraged teachers to provide a continuous program .of act1veE ; atio;
throughout theb early years. A document entitled Early ChJId?%oci . L:c.; o
i i * Associations of Untario
i Women Teachers™ Asso
blished by the Federation of ! ; o
?(';lllowed chse documents with statements which suggest a continuous develop
mental and child-centred approach to learning:

The early childhood years should be a time for lear.ning. not f(;r p;);sgi(i
i 5 impatient, expecting too much o g
achievement. We adults are often impa : o
i j i 3 by their steady growth. by
hildren. We should judge children’s success '
fhe progress they make over a period of months, rather than by tal par;iutlkz]\;
i i i A flexible programme to m
achievement at a particular time . . . : !
needs of all the children in the primary years cannot be overemphasized 1
each child is to have the best possible start in school (p. 43).

A further support document was the report of the.Commlsa.on o}ljlr;lqullgy 1\;1:;
the Education of the Young Child To Herald A Child (1981) in Whl'fd p iyr1 o
considered an essential part of the educational program for al‘l‘dc 1dre:reason_
primary division (p. 85); age expectations for reading were COESI ere :in o
able and damaging to children; and teachers were encouraged to rem
group of children for at least a two-year period (p. 80).

Recent books entitled The Hurried Child (Elkind, 1982) gnd The Dzsa{)peaé;
ance of Childhood (Postman, 1982), which suggest that chlldr'en are no ongtal
being allowed to learn and grow at a rate appropriate for their develoPnnen !
need;, further reinforced my belief that the teachmg path 1 had cl’;}oselrcl1 Z\{SO
destined to provide optimal benefits for the children in my care. .lt S oueduca_
bring a sense of great satisfaction to me since I would be Prowdmg an
tional environment in which I could feel confidence and fulfillment.

Why, then, have the last three years been extremely frustrating to me m;ld, !
believe, somewhat troublesome to the children and the parents to whom .I ave
been responsible? Why had the transitions from Nursery Schools to Klﬂdelgartiz
to Grade One seemed so abrupt and traumatic in spite of the fact that L was




same teacher, dealing with the same children? Why did my focus change so
dramatically from the social and emotional needs of the child to the academic
demands of the curriculum in just two short years? Why did I seem unable to
involve parents quite so directly in their child’s educational program? Why did
we all — parents, children and myself — feel the overwhelming pressure for
children to achieve a specific level of academic success? Why did there no longer
seem to be time for children to choose preferred activities (such as creative and
dramatic play, blocks, sand, water), to explore for the sake of discovery, to grow

and develop at their own rate? Why did education now seem more appropriately
quiet, academic, and less joyful?

As I began to reflect on this experience and listen to the input that was
provided at the C.A.Y.C. Conference, I began to understand why implementa-
tion of the theory I espoused had not occurred in my classroom in spite of my
strong commitment to it and the fact that I was teaching with a highly profes-
sional staff in a liberal school within a well respected board. The *‘system
shock™ 1 was experiencing had occurred because I had moved from a system
(early childhood) where the focus has traditionally been on the developing needs
of the child and family to a system (public school) where the focus shifts from the
child to the educational needs of our society. We require a literate, educated
population and the process for developing literacy begins traditionally in the
grade one class-room, with a systematic organized curriculum designed to teach
basic skills and knowledge. Although much has been said in educational circles
about the need to develop a love of learning, individual strengths, self-confidence,
and a sense of autonomy, these goals have been seen as secondary to the aca-
demic goals of the public school. It is quite acceptable to walk into a nursery
school, or even kindergarten classroom, and find the noise level high and chil-
dren actively involved in the process of learning through a variety of experiential
methods. In the public school, there is the inevitable paper and pencil, textbook
and workbook environment. Caretakers who willingly accept the responsibility
of cleaning up sand, water, and paint in a kindergarten room seem to think it
inappropriate when this occurs in a primary classroom. The educational experi-
ence tends to move from the child-centred concept of space (a child is comfort-
able in any position — standing on his head, laying on his tummy, rolling on his
back) to the adult concept of sitting up straight and working at a desk. Classroom
size is reduced considerably and what space is available becomes filled with
children’s and teacher’s desks. Teacher-pupil ratios change dramatically from
one teacher to eight to ten children to one to twenty-eight plus in just two years.
Timetables now have to be organized to fit ministry regulations of so many
minutes of language arts, math, science, physical education, art and music each
day so children’s learning activities stop being the focal point and teacher’s
lessons now determine what will be taught and how long it will take to learn.
Bulletin boards are viewed primarily as a place to display successful products of
learning, rather than expressions of the childlike enjoyment of the process of
learning. Colleagues, concerned about their own role in this structured environment,
seem to demonstrate concern about whether the children in your care will be

3 ears of schooling for which they \le” be
adequat§1y Preparei fa(;re Srl:: Sli)?:;er;t s}éen as appropriately prgsent in thelr own
e Paren(in spite of the fact that this may be the setting where 1r_1appr(?-
R ClaSSfos.l”; dependency can best be identified and corrected, and chxldrents
- par'en'ticltl' S cle)n best be discussed), although they may be .welco.me. 0
o 1Eere in the school. Parents stop asking,.“ls my chl}d enjoxllr_;g
VOlUl}teefaﬁ: ezve\:/tting along with others?”’ and begin asking the inevitable, “"He
learning g g g

i sharing in the jo
't know how to read.”” And, ultimately. the teacher stops sharing in the joy
doesn’t kn 5

d i i ins 5 he nxie y nd ension O
ex(j. i g d beEII’IS lnstead to Share

tement Ot leal’l‘lll’l., an . t a a
nts l COlleaQueS adminiStI‘aI()IS. and Chlldren. aﬂd he/She, too, SUCCU“[])S to
pa.l'e S a

3 aditional system.
the pressures of the tra | )
4 hough I had understood this process vaguely, it took the ev;nts ril;d tz
Alt\’oéc Conference to completely clarify the reason why my.clou .sei:n gl
l()j'A‘ ité dismal rather than providing the silver lining for the children in my
e qu

that I had thought it might. | |
ference helped me to understand that what had happened to me wa@1
A cen identified and documented by severa

— i in fact, b ¢

d by many it had, in : ume y e

Shili'eiousyMinistry reports: fragmentation and lack of co-ordination of y
Pr g

isdicti i for cight year-olds was the focus of one Qntarlo
ﬁrlsgiitl?)r;slirzi};zgi}: lfe;(z)lrtt kr;rnetfi:tf(e)d Ear] ;// Childhood Education: Peltgaprg)inf?ec;f
Prl:zrarz;s and Children’s Chaz‘acteristiq (Wahlstrom et.al. 5 1986(;1 pk.mses)l.mtween
es between years of experience, philosophy, and plogrfln.l ph - heen
jnrclie(; Kindergarten and Senior Kindergarten teachers were 1de};1t1f}eE 1tn arJluniOF
, o i [ | -acteristi School Entry:

:0 Ministry report entitled Children’s Characteristics on o
2?;22:91:3&& genigz’ Kindergarten and Grade One (Morgan et al., 1?79, p. \./m)
! o Ministry of Education appointed
n. Kindergarten and Grade One
Ontario Ministry
Conference, the

It was perhaps for these reasons that .the Ontari
a task force to investigate Junior Kindergarte finderaaner
classrooms across the province. In the report of this task 01YceC
of Education, 1983), which was also presented at the C.A.Y.C.
following concerns were identified:

Within the schools, we found a marked déscrep?ncylgilizzézi p;relgz;illlor;;z
i i ractices for Junior Kindergarten, . s
If):rllg}i(:\gzl(e)snir.]dsime educators seem to believ'e that chlldrendgg)wdtelpoilned
grow old over that magical summer between Kindergarten an 1 rabecausé
To borrow from George Bernard Shaw, ‘‘we do not ce,a}se to play Decas
we grow old, we grow old because we cease t0 plgy. . 1Inlmarlllya e_base(i
kindergarteners are involved in open-ended, experiential, fmg i ~bused
programs. But down the hall in many of these same schgo S, afryome(vl o
who may be a year, a month, or only a day older, is conf e o
programs that tend to revolve around far too mgch large-group Cin ueton
and teacher-directed, two-dimensional activity. In many Grade
classrooms, children are led through a pre-determined program . . . Cooli);rrz-
tive planning among Junior Kindergarten, Kindergar’ten, Grade One ;earcesge(i
and the principal, was considered essential. A strong need was eXpress




for professional development activities. curriculum materials, and human
resources to help principals and teachers develop the understanding and
skills for creative positive and productive classroom programs for the
youngest children in school (p. 12-15).

When I read these findings the heaviness of the cloud that had been surround-
ing me began to lift. I no longer had to accept full responsibility for the fact that [
could not single-handedly change the structure that currently surrounds early
childhood education in this province, in order to provide appropriately for the
children in my care. The fact that I had experienced **system shock™” right along
with the parents and children in my care did not automatically give me the
strength nor the mandate to dramatically alter a system which has obviously
existed in Ontario for nearly as long as public education has been a reality. While
the experience of the past three years has reinforced my belief in the need for
continuity and appropriateness of programming for young children, it has also
made me painfully aware that the current delivery of services for early childhood
education in this province mitigates strongly against this becoming a reality.

Several events at the C.A.Y.C. Conference helped to renew the strength and
enthusiasm I need to personally continue in this struggle. One of these was the
speech by Andre Cote of the University of Ottawa, in which he spoke of “‘the
disenfranchised child,” that is, of the child’s lost right to discover the world in
an autonomous manner and to be an independent thinker: in other words. to be
allowed to share in the responsibility and the joy of his/her own learning. At the
same time he acknowledged that this is a radical thesis, one that educators and
the public find threatening, and one that will require cohesive efforts by all those
concerned about young children in order to modify. No single teacher, no single
school board can do it alone.

Fortunately, we won’t be expected to do the impossible. The most optimistic
note of the Conference was the public announcement of the Ontario Ministry of
Education’s Early Primary Education Project. This group was given the mandate
to address the issues identified throughout this article and to provide direction for
those of us who are currently struggling in early primary classrooms for children
from the ages of four to eight. It included representatives from all those agencies
involved directly or indirectly with the education of young children, of those who
have been looking at the issues of continuity, program, personnel, public relations,
and co-ordination of services. They have been holding regional meetings to
involve local school boards, teachers and parents. They have made presentations
to groups throughout the province to explain their concerns and plans. They
welcomed input from educators and parents concerning their local concerns and
priorities. Their plan was to provide specific program directions which follow
logically from the theoretical documents previously cited in this report. A final
report was released in February, 1986, for final reaction across the province.
Implementation is scheduled to begin in September 1986.

Perhaps that provides a glimmer of hope, a silver lining, for you as it did for
me. It is my hope that it will ultimately provide the educational opportunity that

oung children of this country deserve and require if we are to ‘r.eahzle ?1:”
» lbas a country dedicated to the concept of stre.ngth in dlverslty. n the
. nsider what contribution you could make in helping to achieve this
o a;nd continuity of services for the young children in your care. If
. Iy child-hood educator, why not get in touch with the Kindergarten
e ~aT1 e?k:oyse with whom you share responsibility for the children in your
:)ar;l;?lr;nilt’;? If you are an early primary‘ §ducat0r, why‘ not -do thewsameotlr;
-se? Why not make arrangements to visit your re.sp'ectlve programs on 'y -
. fessional development day? If you are an administrator, could you facili-
E. I}Jxr(;ee::lt(i)vities" Why not set up an in-school committee to discuss the issue
E)dfti)rtoiiding continuity in the early primary.di}/ision? If you are al pal‘enf;etlj(}:/etso
become as involved as possible in your Chl.]d S ezg‘ly educationa C?xpel rdinaté
Encourage your child’s educators to communicate with each other and co-o

their effort. |

Remember, young children are entirely dependent upon our W'ISC.loym anébg?tlr-
age in providing for their needs. The more we accept and share ﬂ?lS 1;5%0n51] i 1“31
the more likely we are to create the appropriate environment for their developing

the

needs. .
Note: An earlier version of this article was published in the Federation of
Women Teachers’ Associations of Ontario Newsletter, June 1985.

Patricia Dickinson
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DAYCARE AND MALE DOMINANCE: A COMMENTARY

In his article entitled, “Consumerism, Male Dominance and Daycare.”” (Canadian
Children, Winter/Spring, 1984-85), Dr. Elliot Barker puts forward the theory
that daycare settings, particularly when used during infancy, may be in some
Wway responsible for creating a population of what he terms partial-psychopaths.
He maintains that this condition arises from lack of mother-child attachment and
that lack of attachment is caused by the type of separation that occurs when
children are placed in Surrogate care at a young age.
Dr. Barker, probably realizin
as anti-feminist, g ‘

that oppresses us by enlisting our efforts in the rush for mat
forcing us to become just like them (presumably,

The first contention (that da
“'partial psychopathy’’) can be

erial goods and by
un-nurturant).

. until it’s too late.

Barker’s point of view. First, he fails
operationalized his concept of partial
f research encompassing literally thou-
here were consistent pernicious effects

There are two major problems with Dr.
to concede that we have, in any way,
psychopathy. Second, with fifteen years o
sands of studies under out belts, and if ¢

Disadvantaged children

hip to children s cognitive

e. S.: Clandinin. J.: and Oltanley. J. (1980).
pereeptions of programs and children s characteristics,
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lved in attending daycare, even when very young, surely they would have
involv

surfaced by now. , B _
J e Kagan is trotted out as support for Dr. Barker’s position. He is briefly
erome Kag
i ted as follows:

and selectively quo N

don’t know how to measure attachment. We use SLl.pf.:rfIClal measures,
V:/; \;)hthe best available . . . I wouldn’t be surprised if in the nextdtwenty

- e
" tars tghere are more sensitive measures of attachment — maybe daycar
ye
children are less attached.

hen
Dr. Barker commits an error common to many opponents.of daycaret: wThe
' i ienti uments.
f social scientists to bolster their arg
attempt to use the work o . : g o The
:heyuage ol; social science research is almost always cautlous” [hwou e
:fx?xr:';g)rised if"” does not mean ‘‘I’ve been wrong all these years(.) Furftﬂfrm[oen,gths
i “les 7" One of the streng
i tation on ‘‘less attached’ |
. Kagan put a negative conno tio : e of ¢ i
:))frl(agfn’s Iz’vriting is that he scrutinizes and questions th§ advisability otf bAls] ;f
all of one’s child r;:aring ideology on a single aspect of child development. Ah,
only things were so simple!

i i ess
At the risk of being accused of quoting selectively myself, | Wouldfrl;)hnetclz)el >
like to present an alternative citation as being more representative of the corp
éf Dr. Kagan’s work:

Let us be clear about the implication§ of .this di;cussmn. \_Neir?rethneoi;
suggesting that parents should stop caring, mteraqmi or eF?JhOeerigdence
young children. They should continue to QO al.l those t 1ngs.b © cvidence
suggests, however, that reasonable variation in m.fant care by -
surrogate caretakers may not be associated with dlfferences in fu e pre_
chological functioning. It is suggested, moreover, thgt 1;rm_g e ep ¢
school and early school years the child’s perceptlon of h1‘s value n}h Chyild
of his family takes precedence over the experiences pf infancy. e; e
of school age detects the contrast between h1§ quall.nes anq rescl);lrc and
those of his peers; that recognition can lead him to judge himse tashgve :
leged or disenfranchised. These postinfancy events, we suggest, ;
more formative influence on future profiles than many of the .encounterslg
the first year or two. This restatement of the earlier conclusions 1bdy Cta ir—l
well and Orlansky implies that attendance at a daycare centre should not,
itself, affect the child’s development in a serious way as long as the parents
hbld a positive attitude toward their children and the surrogate caretakers
are nurturant, attentive and conscientious. |

_ Not many critics of daycare venture into the realm of feminism for szpporte.
Dr. Barker has attempted to do so and seems to feel that he has effected som
Kind of paradigm shift in feminist thought in the process.

He begins from the supposition that our male-dominated consumer-obse(:jssfed
society needs women in the work force to constantly recreate Fhe deman kor
£200ds that fuels our economy as well as the goods them§elv§s. Smce Dr B.ar lfr
I8 speaking in economic terms and since our economic direction is capitalistic, he
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seems to be saying that male-dominated or patriarchal capitalism is driving
women from their families and into the world of paid labour.

However, when one looks at the impact of the combination of patriarchy and

capitalism on women, both historically and currently, a very different pattern
emerges.

In modern, industrialized countries, the presumed ideological common denomi-
nator is the economy. Decisions affecting the entire state are taken in the name of
“‘the economy.’” In addition, in our society, the notion of economy is inextrica-
bly linked with the interests of business. A loss of confidence in the economy on
the part of the business community is seen as a loss of confidence in the nation,
as a whole. Given this context, government is unlikely to make too many deci-
sions that are perceived as being bad for business.

The next question is, has the entrance of women with families into the paid
labour force ever been seen as an asset to the economy or *‘good for business?”’
With one exception, the answer is, no.

Women with families are the bottom layer of a huge pool of surplus labour.
Other groups in this sector commonly include the poorly educated and inexperi-
enced young and immigrants. The members of the surplus labour pool are treated

as a commodity by our economy. They are employed when business activity
warrants, and laid off during economic slumps.

The presence of a group of unemployed waiting in the wings is incalculably
valuable to government and business as a tool for keeping a damper on the
demands of the employed labour force. This need for what is often termed a
reserve army of labour is one of the main reasons why capitalism, in normal
times, is unlikely to generate full employment. When our economy’s need for
surplus labour is combined with patriarchal forces like the myth of maternal
indispensability and the ideology of female inferiority, we can see that the state is
unlikely to encourage women with families to seek employment, particularly at a

time when the mass of unemployed is much larger than is actually necessary and
has come to be seen as a drag on the economy.

The conditions that pertained during World War II represent the only excep-
tion to the pattern just described. The pool or surplus labour was utterly drained
by a combination of recruitment into the armed forces and round-the-clock
wartime industrial activity. The wartime economy needed every worker that it
could find — even mothers. This situation resulted in the first, and really, the
only major state initiative in the provision of daycare services.

At present, it is precisely because the economy does not need women with
children as consistent members of the labour force that the state is reluctant to
provide services such as daycare. Our economy and male-dominance combine to
discourage women from leaving the home. Even though, as other authors in
Canadian Children have pointed out, > mothers are working outside the home of
necessity as well as by choice, neither government nor business are providing
support through services like widely-accessible and consistently high-quality

v/

are, or policies like equal pay for work of equal value. We_also see little
daflfusia’sm for initiatives that would reduce the pressure on working parents —
en

for example. time off without penalty to care for a sick child or extended
or ’

ity/paternity leave. |
matémlly pDr. Barker expresses concern that women entering the’vzlork force.t v'wll
. mised by *‘the rules of the masculine value system.”” ° As feminists
E’yeo:l?ir:g rt?)wards equality for all regardless of race, class or sex, many of 1;5 share
i _Rather than promote the ideal of separate but equal spheres for men
o (an ideal that by no means originates with Dr. Barker), we prefer to
a“: ;N Elrlnrrelznization of the world of work and a sharing of householq tasks aqd
Z;ild—rearing (both inside and ;)thsl%%e tl:g hor};‘e;rzyi Sb;)tgi :e(;(ie;;rz:; }S)Ceeta,feli
i ses the prognosis for liberation. 10 g dif !
z::)lrycil:gr;iher thanpaciuiescing in the male power system. It 1s~ vsvshezn we don’t
exercise options or are prevented from doing so that we are oppre .

Dr. Barker's message contradicts his professed support for .\lxl/omin 1s1 kr;,;ghtbsé
Despite evidence to the contrary, he tells us that our chlldrgn wi qu;lt: Whoyuse
subtly but seriously damaged by surrogate care. .He ckzastxse; parg s who
daycare for putting material goods before their children’s needs arl\) L ;I)n s
they have joined the ranks of ‘‘those yvho are legst ab.le t,o, istlfll is e
satisfying, lasting, trusting, and affs:chonate relatlonshlpg. ) te redon’thave
tory and economic theory and patronizes yvgmgn by assummgllt ? }\;ve o
the insight to perceive the pitfalls of participating in the public sphere. ! orea,t
his theories are offensive to both men and women who are trying, w1t a beUt
deal of thought and integrity, to create a society based on equal decisions a
their children’s care.

Julie Mathien
Toronto

Footnotes

! Kagan, Kearsley, Zelzao. Infancy. Cambridge, MA. and London, England:
Harvard University Press, 1980, p. 165. ‘

* See Pence, Alan R. Daycare in Canada and the restruc‘tured relqtionship§ of
family, government and labour force, Canadian Children, Winter/Spring,
1984-85.

3 Barker, Dr. Elliot, Consumerism, Arbitrary Male Dominance and Day Care,
Canadian Children, Winter/Spring, 1984-85, p. 82.

* Ibid., p. 81.




IN SUPPORT OF ELLIOTT BARKER

The coverage in Canadian Children of “Daycare in Canada” (Winter/Spring,
1984-85) was excellent. I was especially interested in the article by Elliott T,
Barker regarding group care of infants and toddlers.

That group care is not in the best interests of the developing
to be one of the *‘givens’’ in planning daycare services (at least
Alberta). Non-profit, community-based centres were established

human being used
in the province of

Now that the provision of daycare services is seen less as a support to children
and families and more as a service to the consuming, career-oriented adult, as

Barker points out, we seem to have ignored what was ONCe a corner-stone in
planning such services.

Dorothy H. Keith, Coordinator,
Early Childhood Education,
Mount Royal College,

Calgary, Alberta

PRE-BIRTH EDUCATION: THE CALGARY PERINATAL PROJECT

If we look at Norway, Sweden, the United States, and parts of Canada such as
Alberta, we find that the survival rates of infants of a given weight are virtually
identical regardless of what corner of the developed world you are in because a
very effective range of technologies

you look at the birth-weight picture in the developed
world, you find considerab]e discrepancy from one part to the other.

For an infant of four-and-one-half pounds born in any of these countries, the
survival rate is very similar, one to the other. But we find far more four-and-one-
half pound infants in some parts of the developed world than in others. The
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he infants, the more the trouble that occurs iq many respects. Lovs_/
g t h hich is set at the international 2500 gram figure, or flve-and-oqe
binh-welgdht.d\:e; correlate with more handicap, more infant death, more child
:tz:ilfsg.();lnr::)rz illness, and more educational difficulty.

If we look at the issue of prosperity an;i p(.)l\./eSrtZI.]dw; :grzsa;;fet;ltylytlfr;i;u;ggsﬁé
i i i i amilie

o bm'h-Yl?lihgrll?olr(r)l\:e;rg;?rgznle clinically-oriented people refer to
- Oum'ome 1iolmicg thing out there,”” without asking the question, “wh.at are
E S()Cloejtconts of pove;ty that cause this health problem?’” I would like to

. b <on aninternational comparisons. Low birth-weight (under 2500 gram§)
| COU.Slder Som168 4% in Nigeria, to 4.7% in Shanghai, China, and. to 8.7% in
Carci fr(ZJmK Calgary’s figures aren’t as good as Shanghai’s, which run any-
gziciitf?ron; b;:twegn 6.5% to 8% city-wide in the last two or three years.

If we look at Calgary in 1981 we see that there was a prematuritt})/.raktle Of‘6.hg:7g%
’s fi i i ths of 1982 are gone up to a low birth-weig
Calgary’s figures in the first mon ot gy
/ in 1980 the rate was 6.5% and in
8%. If you look at Alberta, in . - in 181 itwas 7.7
is i i i den runs just over 4%, Edmonton 4.6% .
This is not an improving trend. Swe : . : Lo The
i i birth-weight are believed to be ar
st possible attainable levels of low weig fene ‘ oun
l20C2/eThpis statistic has been consistently obtameq from a district of Helsinki,
Finland, and is also evident in data from Oregon in the United States.

Basically, we are concerned about a statistic that 15 amenable to stomit];x]rlllci (t)(f

improvement. One of the things that is ﬁ.mdamental is thflt we calnnol (.:((:)es e
' improve birth-weight statistics through improvement of cllmcba fselv1 . .during
we can hope to do is to change the health status of women be ore arzlmber %
pregnancy in order to achieve better outcomes. There have eex;]’a n mber of
lifestyle interventions that have been sucgessful. Most of them‘ d\l/e on o0
small to be in themselves statistically valid. The accumulated results o a- .
ihese have however been remarkably positive — going back forty yealslm

Canada to the Ebb study in Toronto in 1942. A project in Vancouver was a s:
effective in reducing low birth-weight. There have begn srqall outreach pr?JS(? st
in British Columbia. Agnes Higgins of Montreal who is w1t.h the Montrea 1e_
Dispensary has actually, in a high-risk group, reduce@ low b1rth-w§1ght to s;)]ineif
thing like 3.3% over a six year period. The concomitants of l_ow birth-weig ,re
hey reflect the improving health of women before and during pregnancy, a
variably associated with better health of the mother and of the infant.

 The statistics for Calgary in 1981 in terms of low birth-weight and teenagers
show that for mothers who were sixteen years and younger, over one in five
babies were born under 2500 grams (22%). The low birthwe;ight ratio s_teadlly
‘diminishes as older teens approach prime child bearing years in the twenties Sget
&roup. The interesting thing about the teenage pregnancies in Fhe Montgeaé 11e
Dispensary group is that their results have not been gnthmg llkg ~.2 o. Hn
other words we are not dealing with the inevitability of this kind of statistic e}t all,
We are dealing with regularly observed problems in teenagers that are reversible.




of choice and women who go
much more marginal fertility,
multitude of evidence about the effect of smoking and alcoho] consumption op
the outcome of pregnancy. The ideg] woman from al] the scientific literatyre is
probably about 109 overweight; she is not an athlete in training, as thege
, she is a non-smoker, g non-drinker and has an excel-
lent nutritious djet. A model of health can be inferred from the scientific literature
i observe in the city of Calgary. A study of young
teenagers at a schoo] for pregnant teenagers revealed the most appalling dietary

- We have a computerized nutritiona] analysis program
which gives yg profile of the intake that is reasonably reliable. A second or
third assessment during the course of the pregnancy is followed with counselling

" and its capacity to reduce
Vitamin B6 and folate. This hag been demonstrated with bio-chemical tests.
Deficiencies of these nutrients are known to have a great influence on the produc-
tion of some forms of congenital defect,

When an infant jg born the same Person who relates to the woman during
Pregnancy provides the infant service (immunizatio and monitoring development).
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ntributes to more
This integra ed approach intensifies the contact and probabl); i:: .
e wards compliance with the health program that we are offerin
jvation towa g
motivation

is i on a number of other very successful

L e lsx aefiﬁg;?:ll i?latsheadt sense. It is the only.one I kn?wl i(;(fev;/;]ti};
B -Fc):onception component. There is nothing exact yttem e
e pred it is certainly larger than anything thgt has beentz)l. Cﬁ\?e !
i on clscwhere, " not a project, not a time-limited service. .The 0 J.e e s
ol befOfe- o the perinatal health of the populatlo.n in one SE'Ch o
4 measu;ablg lsn?)pereonvi)elow average. Forest Lawn Health I?lstirtlsctf;;ls twy ;ar e

e d births a year. In 3
srogram ‘iS Offereq’ hf(j rizgﬁtSSOﬂ(l)?i;ize births. Eventually, it'l? Bopf;(i Stlt;;te ‘a
PTOET?T 15;:3225;”:)% the Forest Lawn population of newborns will be p
complete s

Gerald H. Bonham,
Medical Officer of Health,
Calgary Health Services,
Alberta
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TEAM
THE ROLE OF A RURAL EN
IN PREVENTING SEXUAL ABUSE OF CHILDR

i viour. Slavery,
Historically, society has changed existing patterns of abncill‘]rgililtse;jer o
iiform of abuse, existed as one group had power and.atl e e e ane
'éhanged when that authority was removed b_y soc1§ y. i 51 150 gm0,
islation requiring basic education for all children ave,

given children power. . |
: tential sexua
Children lack power or authority when they’ are exposed ;(; t[;l(;ir gy,
abuse. Prevention includes increasing children’s awareness

actin €gislatio i ()l) 1 i g '\/e S to pI‘OteCt
i i i llgatln care gl I
eNa 1 g l gl 1 t1 n to guarantee these I‘Igh’[S,

‘and educate them. .

9 ; . The “‘battered
Physical abuse has been recognized as a major health p¥0T§?Wn about sexual
baby syndrome™ is known to most health workers. Less is




L
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1 behaVloux. aIld IeCOngC an ca with a Il()”llal sexua

i { become
i ' in before young peopl§ :
ducation cere B both partners for the inevitable

abuse and there is less support for those who attempt to identify it. This wil]

hasize norma
change as public education is introduced into society.

emp ;

viour. This € : a
behants Prenatal classes ar¢ important to prep
parents.

In the last ten years, there has been an increasing awareness of sexual abuse of s
frustrations of child re .

children. Child sexual abuse is the manifestation of a wide range of abnormal
sexual behaviour involving a child and an older care giver. It includes exploiting
a child for the gratification of the parent or care giver, sexual molestation, sexual
assault, child pornography, and child prostitution; it is not restricted to incest,
This behaviour occurs much more frequently than is generally reported. Steps
taken to deal with sexual abuse include recognizing and documenting abusive
behaviour as the beginning of a program of prevention.

ntion of many conditions.
1 and abnormal sexual
“NO” to

l ,eg i i i ly pI‘e (o
i i an bE an ei (eCtlve [001 mn [h p 1
SlathnC : e. 1 ’Ha V.
A SCh()Ol Curricululll H at l'equll'es eduCathn dbOU[ l()]f. 14 ! y’
V’ s Wl“ glVe Chlldlen the knowledge and cor l(k nce to sa
beha 10U

potential abusers.

Secondary prevent.ion means e
the condition is climcally' appare T
condition’s progress. Children w

he pattern jour W hey are parents. . :

behaviour when t ‘ : e ant Step
i aml:: Of' try, and offering an active treatment program are importan
high-risk registry.

conda eve n 1 is i o children and be
0 S€ y pr yention. It is also vital to listen caretully t . bigptoe
. f hr warning signs of sexual abuse. If sexual abuse 1S dete ed early, 1€
aware of the g3

damage is likely to occur.

. .
arly detection and intervention, prefelrably blefgx :
i -se. halt or, at least, slO

t: it means to reverse, _
he been abused are more likely to repeat

Such steps have been taken by the Suspected Child Abuse and Neglect Team e e . Ky

(SCAN) in Dauphin, Manitoba. The Team's formation and operation are dis-
cussed in an earlier article, which is available upon request.

The Dauphin SCAN Team intervened in twenty-two cases between July, 1980
and December, 1982. We have reviewed each case under the following headings:

presentation, resolution and preventive steps taken. Space limitations prevent the

. .ability, by
imizi f disease and disability,

- | | | imizing the effects 0

publication of the details associated with the twenty-two cases.

i i s min S e
B intenn ed at preventing complications and prematur

surveillance and maintenance aim

o is 1i ic; the abuse has

he offender, in cases of sexual abuse, 18 like an a}cqhol;c, onrcicsek o

] e:d it ma;/ recur. The risk is always there. ThlS' life- O?if e,

-“:Cct“ gct(;r in sexual abuse. Studies have shown that 1nh§lzctlseThis ;i)s S—
;t:rel offender often had a history of being abused as a child.

sases of sexual abuse as well.

Therapy sessions with the victim
rate further psychological damage

These details are available from the authors.

However, some important findings were that family doctors and police are
important sources of referral; vaginal intercourse accounted for half the cases;
and the offender was a male ““friend’” in nearly half the cases.

The case distribution was fairly even across the district: 8 cases in towns, 10 in
communities less than 500 people, 4 on reserves. Twelve of the 22 cases had
serious complications, including gonorrhea, vaginal injuries, and pregnancy. In

and offender may help to prevent and amelio-
7 cases, children were removed temporarily and in 3 cases permanently.

from sexual abuse. Unfortunately, there are

i ally in a rural

ited resources for this important aspect of prevention, ezg:cmaizly i

ting. The preventive steps taken in the tyventy—two cazessecondary Y vention
The SéAN Team is now planning to emphasize primary an

Our local experience suggests that a
jary prevention is a viable way to preven ‘
gin to combat sexual abuse with these three type e s
Prevention is the most difficult and most 1mp0rta1;t a:r;l)grcet f(;equemly ey
abuse. It is generally agreed that sexual abuse; occurs far D e ey £
reported. A prevention program based on primary, seco arenéss e ation
'ntion is possible and highly desirable. Community ac;v e e signifi
have been effective in stopping known sex.ual at_)us.e an aptgam o pranch facil-
: t potential to prevent new episodes. An interdisciplinary

the development of this program.

Community awareness was used to provide a protective response in 18 cases,
6 cases proceeded to criminal court, many others didn’t for lack of corroborative
evidence. Twenty-one girls and 1 boy were abused. The age range was 3 to 17

years. The average age was 9.16 years. Prevention was considered possible in 19

program of primary, secondary, and
cases; 14 cases continue to be monitored.

t and treat sexual abuse. Society must
) of prevention.
All the offenders in our study were male. Common to them were some or all of

the following: unemployment, alcoholism, sexual aggression, and a dependent
personality. Often their wives, or common-law wives, were self-demeaning and

lacked authority. The child was an innocent party in this relationship. The sexual
abuse was a family secret.

Prevention is difficult but possible through early intervention with children.

Prevention can be primary, secondary or tertiary, and preventive steps are based
on the following observations.

Primary prevention discourages disease from developing or an injury from
occurring. Educating adults and children about normal and abnormal sexual
behaviour is a cornerstone in a program to prevent the sexual abuse of children.
Healthy sexual behaviour should be recognized. Education and family life should

Eric Sigurdson, '
Medical Officer of Health, Dauphin and




24

Malcolm Strang, Social Worker,
Manitoba Department of
Health and Community Services.

Copies of the full article, on which this summary is based, are available from
the authors at 15 - Ist Avenue, S.W., Dauphin, Manitoba R7N 1R9.

CHILDREN IN WAR AND ARMED CONFLICT

Is it relevant that an organization concerned with the well-being of Canadian
children show concern for children on other continents? The answer, we think is
“Yes,” for at least three reasons. First of all, any comparative analysis helps us
put the problems of our own children in proper perspective. To understand how
and why millions of young children in the world suffer injury, death, starvation,
disease, disruption of their lives and separation from community and family is to
understand the small magnitude of the problems of Canadian children. Apart
from aboriginal children in Canada, Canadian children rank with four or five of
the world’s most developed nations in enjoying the best conditions (physical,
educational, moral, legal and economic) for ensuring adequate child development.
Understanding the needs of children on a worldwide basis helps us appreciate the
gains we have already achieved in this society.

Secondly, I think the view that we have of children in our own community is
impoverished if we fail to understand the needs of children at all times and in all
places. A narrowly nationalist or ethnocentric view of childhood is likely to be
linked to a view which sees children as subordinate to adult needs and purposes.
A broader, more empathic and child-centred view of young children cannot
confine itself to children of a particular national or cultural group. To look
outward with compassion is to look inward with more depth, understanding and

concern. A concern with the world’s children will strengthen our view of Cana-
dian children, and of childhood itself.

Thirdly, a broader view of children and childhood may help us understand in
some measure the degree to which Canada’s prosperity has been achieved at the
expense of the lack of development in other countries and through the exploita-
tion of cheap labour in developing countries. Moreover, there is, we have argued,
a direct link between the economic shortage for which the developed nations bear
a responsibility, and political instability (Bagley, 1972). When the cake is so
small that cutting it in equal pieces means that each piece is too small, for any
group, different groups and factions within a country will struggle bitterly for a
larger share. Although political mobilization and attendant violence often have
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. . 3 i
asis, the fundamental cause of such confhct 1sf ugt:lzcl)ri)/
: variety of minori-
ic. Prosperous countries can afford to accomquate 3 t ;\eir gomical o
R hich ensure both their economic prosperlty an e amin
o dation — Canada’s successful multicultural po icy t fbility
- . . S
B oo ot untries can rarely achieve the social and economic
r co

an ethnic Of religious b

cult
example. Poo :
which will allow this.

lh Ontmued CO“fliCt n UlsteI 1S a pI 1me exdmple Of a fal ure to accor O-
e C

irati 5 d and economically
i irations of a long suppresse
tural and economic asp ong R—
R Ctzl ed religious minority. Indeed, conflict in U?ster has ;C); y
. ivati ith reli such.
?ilsad'\;ﬁniss%les of economic deprivation than with religion as
o wi

i ’s Children
i ly in Roger Rosenblatt’s
ssues are brought out clear ' ‘ ildrer
b Oi‘;ggze (1)n the cover of this book a Belfast child §t§res outf, (13(}),?13 rye o
and’war( the .chapter on Belfast gives account to the resxlleplcz(;: 0 e
af?‘“d' k- of war. Childhood survives, through the grace of chi .rer:ired ;zo e
k. tk(;ea:t‘)rfeadults -Slowly and inexorably however children are req
treds 2 51 : .
:iad;s and adopt the stereotyped vision of their parents

i -hi behind a
ites: ** Arab boy sits, half-hidden '
senblatt writes: ‘“There an : .
03 ls'rfléul:;is; peering out from a barred window that resem(;alrels lae Sb;lr1 : 1(:2 X
i?l(ilest;)rli?lg at the l’sraeli children shouting in tgg playgroz?ci. t;IZ O:lh ;gr e
h him and w S,
and does not move. I watc . voneer
Fhmugl:) tthkfeb:er;’s I assume that his view extends beyond Beit bHadrfl;s:;l o
?g “t/, Zf the Patr.iarch of Abraham, the father of both the A:lr’at S a84) s
w(;:: was ready to sacrifice his son for the God he worshipped™” (p. 64)-

inued exile
On Palestine, Rosenblatt draws out the central tragedgg Eh;(;g;tlcnhqjdren o
and warfare which afflicts the Palestinian people has ol g i Tyl
ir chi d — at such an early age children are recruite o] - o
- ’Chlld?oo errilla warfare. Childhood is stolen and fllled with su 'ermga.lnSt
nggice};)an%; a fifteen-year-old Palestinian girl s‘k}ot while derr;qpstrigﬁgraei o
Israeli troops 2)11 the West Bank tells Rosenblatt, ‘ IWOUlC'ltEOE sli:ieg by phospho-
the world.”’ Children are massacred by the soldler§ of e}l1 ttz) . h’s D e hock
rous bombs, grenades and bullets. The many moving pho gthep hospita] brain-
illustrate the themes: ‘‘A teenage Lebanese g¥r1,. lying in e of 1982.” and
damaged, after her house was shelled by Israelis in the S}l]lm ledepdira
again, ‘Ty Kim Seng, whose father was executed and w O’S-eb T el
death under the Khumer Rouge.”” About half of Rosenblatt’s f00 i)
*the Vietnam War, its aftermath in Cambodia, and the many refuge
I

: i i with vivid
Rosenblatt, a senior writer with TJme. magazine ‘wr1t?scaizlgtlzdies il
description rather than analysis, concentrating on a Series 0
victims of war:

For the moment, these children are in the hands of others. Tlhey ;113 r:\:/)zrefgl—
from-place-to-place, the coaxed and hidden, the dragged-a ??ethe erie

into-the-sky, the hugged, the tickled, the slapped, the 'taugnh, e itateé
teased, praised, and sometimes the shot-at, and sometimes the P
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and the killed-for—food. All that can pe done to them jg done, and they do
What they are told. But no¢ forever, Ope morning the streets through whjcp

they skitter noy Will be thejr’s to commang. They will not think what ¢
do; they wi]] already know (p. 212).

i rgy one has
s for sheer survival, the less ene g .
ade on one’s resources . ne has
e ‘demandsmx erience feelings. These children were exhagsFed ll)ybstatro on
avallablehto Zeg to work long hours at unaccustomed and klllng a c?treg. s
" a i is . writes:
and by tle inadequate food rations. Little wonder' the}t Stanislaw o on
completeg’(;' d of typhus Mother’s despair didn thelp and tfll)e cryi 213 e
ie S didn’ .
l\;11%1]):18 dadidn’t help, of my brothers and of my sisters. A man is bo y
chiiaren 5 - .
and only dies once. And so it happened. | —
is is not an expression of callous indifference . Desplt§ the se:jeml %aifign -
Th'ls ;5 : ark about man’s destiny, this is a statement of utter espeemed .the
SOPhl'C; lremuage it says that things were so temble. that the boy r.fs e the
- ar;‘iior; o’f grief on the part of brothers and 51sterls because.: 1f :vo ) more
. A $ to try to restrain his own grief,
bear. All he could do wa . . ot he
B COL:lldworking to receive the handful of grain that might keep all gzcome
0 g d ! :
C?umfg?another day. Under such conditions, the most natural emotion
alive fo |
a luxury one cannot afford, but must repress.

This, then, is the cruellest story these tales convey: Fhat the chtlldireesndcoosf)(i :glt

afford t.o feel' because if they did, they, tQ()t, V:tontjl‘li tpe;;s; .deT:t; S Soirn e thes e
- rati re , .

. 'hope: S tfi:lr(t)lriﬂeycirilgfsse}izg (;ZE;CH}:;Z freedom and sec.urity'. it would seem
R Z?O? i them to have spoken of their hope for liberation, if thgy had ani/é
'?:S(;gzenieoof such statements suggests that they had none. These chll;jqrilrlle»rvnein
robei)ed of the freedom to vent deep and normal.feelmgs. forged todree[i.li’(\e/éd s
order to survive for barely another day. A child who has deer}llat Cp))ccurred an
hope for the future is a child dwelling in hell. He can recor t\;/ke i e
he regained liberty, but to be able to feel and hope again may
may never be possible.

i of

Accounts of children’s experiences of war which convejy theofglelressktiflsl(ilclr;;m

suffering involved would probably be unb.earable to rea(i).l ojna ish houstidd &

(1984) of his earliest memories of life in a co.mfong e ewa] o Botd 11

Holland, thep of the family’s arrest by the Na21s., the%r remgv 1 Shjcerively

ﬂeath first of his father, and then of his mother, Is written simply, obj :
€Ven charmingly, but without great emotion.

. ‘s otional
In Belsen, a sub-culture of children survived, giving one S?ﬁthera?'nust Pt
‘and materia] Support, accepting the death and suffering around them J
of life:

Some other children came in. Most were holding their noses. }1;\ glIrlS Zil/dt;:
me: ‘Look, there’s your father. He hasn’t even got a sheeg lee;l b sgeie
dead people. There were bundles of bodies. Some of thff Ugl ee il b
and legs sticking out. There were naked humfm bodies. lOm O wne
trousers op, They were all mixed up, thr(?wn in helte‘r-sks ter. b
lying on his back at the top of a pile with his head hangmg O;VIH- 2 vory
at his face. He hag big dark eyes. His arms were danghng. e \;V =
thin. Another was lying with one arm sticking out and his head on c:jp > S.
The other arm Was missing. There were also Separate arms and legs.

Rosenblatt offers no Prescriptions for pre

Children are executed along with their barents, fired
Or pressed into seryice as boy soldierg.

gh children’s eyes” has beep
dren who experi-
enced the Soviet OCcupation of Polang and the deportations which followed in

mpositions writtep by many of the

tion to this book
later wrote about. Czeslaw B.
Was twelve when pe and his family were deported to Russia. He describes how
i tona two-day trip, trying to exchange
Some of their agt belongings — their own badly needed clothes — for some flour
to bake a ljtt]e bread to sustain the Starving family for 4 few days. Day after day,
those family members who remained behing waited and worried about what
' - On the fifth day “ope woman
comes over and says that one Woman with 3 boy froze to death. We g cried at
- The father asks the camp
pses but is denjed the use
viewed as more Important,
hild’s report), **Dad comes
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] ention ca ) K()QaWa all(l lle] bl()t er co {1 d B S 1 he
i c 5 h ntracte [ { 1 {
n he d 9

Behind me [ heard something click. I looked round and saw that the 1 . fa
. ' children in their little school house in the camp sing:
chi

children had gone away or else they were hiding in the dark. The outside
door was shut. [ turned back to the bodies. I tried to find my father. |
twisted my head in all directions, to the side, upside-down, so as to look
straight at the faces which were tilted at every possible angle. But they all
looked so terribly alike. And there was so little light. Straight in front of
me there was a bundled sheet at the top of a pile. I could see there was a
body in it. Could that be my father? A naked corpse was lying face down ip
front of me. The head was turned to one side. They were all bald. My
father wasn’t there. He was probably still in the infirmary. After a while
they’d bury him. I took another good look at the bodies. They were grey.
The dirty sheets looked white beside them. I went back and shut the
wooden inside door. I went to the outside door. There was no handle to
open it with. I banged, but it didn’t do any good. I heard the children
outside (pp. 77-78).

i and free
Canada, glorious |
(())Canada. we stand on guard for thee! | R
‘ not so. The Canadian racism which led to

; ideology of
. _ is — part of the ideolog
ese Canadians was — and p heir own

Sadly, Canada was

innocent Japan : r to preserve t
R people clinging to semblances of power in order to p
insecure =

eem an I ion and exploitation (social and sexual) of
self-e inati loitation (s :

d status. The domma. . P 0 e
k.. by adults has the same motivation. In a non-exploitive world, children
children

shall be the first citizens.

Chris Bagley
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child when she and her Japanese family, along with many others, were rounded
up and forcibly detained by the R.C.M.P. for no other crime than being a
Japanese Canadian. Kogawa, a small child, was among other humiliations,
sexually assaulted by the white men who were instrumental in her forced removal,
These assaults filled the child with nightmarish terror:
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We are in the movie theatre in a torrent of sound. I am transhalffixed by the - L d Gross, J. (Eds.) (1981). War through chi
i i i #inska-Gross, 1., and Gross, ions, 1939-1941. Stanford,
horror. Old Man Gower lifts me onto his lap. The Soviet Oocupation of Poland and the deportations, 19
‘Don’t tell your mother,” he whispers into my ear. This is what he always C; R ———
- Where in the dark h th 71 linging t ] s
o g, & flogh pcss has my mother b eroud « neing to my Kogawa, J. (1981). Obasan. Toronto: Lester and Orpen Denys

mother’s leg, a flesh shaft that grows from the ground, a tree trunk of
Oberski, J. (1984). Childhood. Toronto: Lester and Orpen Denys.

which I am an offshoot — 3 young branch attached by right of flesh and Doubleday
blood. Where she is rooted, I am rooted. If she walks, I will walk. Her Rosenblatt, R. (1983). Children of War. New York: Anchor Press—Dou ’

blood is whispering through my veins. The shaft of her leg is the shaft of
my body and I am her thoughts.

But here in Mr. Gower’s hands I become other — 3 parasite on her body,
no longer of her mind. My arms are vines that strangle the limb to which I

centre of my body is a rift.

In my childhood dreams, the mountain yawns apart as the chasm spreads.
My mother is on one side of the rift. I am on the other. We cannot reach
each other. My legs are being sawn in half (pp. 64-65).
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MULTICULTURAL EARLY CHILDHOOD EDUCATION —
THE BEST PLACE TO START

Karen R. Mock
Educational Psychologist and Consultant
Masemann & Mock Consultants, Toronto

ABSTRACT

This paper presents the rationale for multicultural curriculum development
at the early childhood level in order to be consistent with currently accepted
notions of child development and learning as they apply to education. In
order for every child to develop a positive identity and healthy self-concept,
as well as an understanding of cultural diversity as a normal part of Cana-
dian life, it is argued that multicultural education is important for all
children, not just for those from *‘ethnic groups’’ or for members of
“visible minorities.”’ Recent research reveals that across the country we
have a long way to go in effectively preparing early childhood educators to
meet the needs of young children and their families in our multicultural
society.

Introduction

Two brief stories will help illustrate why this author believes it is essential to
write papers such as this one, and to conduct courses and in-servic
on multiculturalism for teachers of young children — and why such activities
continue to be such a challenge.

At a recent conference, 1 was seated across the table from a prominent
Canadian early childhood educator when the topic of conversation turned to the
development of multicultural curri
league commented that she thought the idea was *‘ridiculous,
“never met a child under the age of about six or seven w

 difference. To them, kids are kids, whatever the colour of their skin or sweaters.”’

Further conversation revealed that this educator was feeling frustrated that teach-
ers did not have enough time to attend s
they were scheduled to attend other workshops on multiculturalism and
seemingly “‘trendy’’ topics. She was also unaware of the extensive research
€vidence that many children have well-developed ideas about race, and even
have somewhat racist attitudes by the time they enter school.
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e workshops

culum materials for the preschool. My col-
> since she had
ho even knew the

ome of her in-service sessions because
other




.......... e dbwhien 1 had been asked to give an address ent
i elopmental Rationale,”” I met
nto. She apologized for not attending my
she realized that “‘the

on

The purpose of this paper is to provide a rationale for multicultural early
childhood education in the context of what we know about quality preschoo]
education in genera] that is based on sound theories of child development and
learning, and to demonstrate that multicultural education IS appropriate and
essential for all Canadian children and theijr teachers today.

Why Bother About Multicultural Education?

In writing a Paper on Multicultura] Early
distinction must be made between

ow about how children develop
it is now generally accepted by early childhood
lity programming for young children requires a

and how they learp. That is,
educators in Canada that qua

every child’s background
€xperiences and cognitive skills, to enhance learning, and to foster a positive

self-concept. In other words, for young children multiculturalism must not be a

However, the Iearning needs of te
from the learning needs of the yo

learn to understand their own cultyral values and assumptions and how those
assumptions about child rearing, discipline, parenting, education, communication,
and other important cultural variables affect their Interaction with children and
families. They must become intimately aware of the effects of immigration,
stereotyping, prejudice and racism on human behaviour and know something of

itled
the supervisor

! how they impact
| i lopments in these areas in Canada, and also y
 the historical develop

5 lop
i i d educators must deve
i Idren. Early childhoo 1
‘ il e dwe i i i d assessment tools,
k. edgctaectino cultural biases in curriculum, media, aniate B
. ls‘z) learn how to adapt them where appropr 4 necessany.
o mus{ciildren teachers and student teachers rgusht havzcs;l s
e , ion i to address both theore |
‘ U in multicultural education in order p adidss ofh Dioawtios. 200 Jachel
. h to ensure effective implem
| i ildhood education has been
| heoretical rationale for multicultural earlglcm1 o T———
iy here (Mock, 1981, . .
in more depth elsewher ; n @ coumse o
elaborateg 15?:r$ed at some length (Mock, 1983?. The prelstei::lt] l[t)u r;; il work
B 161: retical rationale to practical strategies fo.r mu juural cumies
o i the preschool, and then focus on the implications o I ——
. matior? of early childhood educators at the college a
for the prepar

levels.

Multicultural Education for Young Children

iterature on racism recently‘led the Qrban
B Ingczahle{:lzrizlr(x)f r(l:f;rg; tlcl) conclude that by ;?e agee;)ti rfotlérrhlcshg?iiz
| i i i ifferenc
\ l?al\l;:[lacivell-developed cgnceptlon Qf race anq rtaczilf.le ;Odman’ o
e dlffere'ilc;: ona O;vzsi?ec 1?)}}/, the time they enter school, that
| A e o 0 1;: of different colours. They learn
; differem' e oo = uzuzlzla}rleiisg;gfe% t1(r)1 tpk)lz grst books t.hey read, o.r e\l/]en frri(;r;; rasn
: - See'mg hoﬁirr?esz that certain groups are pot depicted .at. all in t Srliat " aré
B o o and posters in their environment. Visible minoril e
‘ C_O:‘ 1Clsl’y ?;v?sllck:;leriil much of the material available to .youngr cr};l:ﬁtrierz;ir; sy
i i i ately depict ou
Child'hOOd Settingst. ZrleSlrl\th :;jgislytzsgi;ﬁg It iz cleai that at a veryheztlr?; ratii;
| ml'lltlcu“ural rpo Zd to a wide variety of media that teach them tAad erain
e e i ortant than others in our society. Not onl.y does this 1Cere1 o
Gally affe m(k)lre 'lgéfltit and self-concept of the child whg is madebto el less
‘ cf‘ll)ff?cf;:tbt I(:Olt seein}é him or herself reflected in th§ env1r0n.melnttt,i tuliite 18 b the
| is!lig:alny chii]dren having already developed well-defined r.alc:lsmtocz1 fudes by he
| time they get to school. Unless early chi'ldhood program}f ariV modified to reflect
fhe multicultural and multiracial population of Cahnadai uttizi;
- part of the problem, rather than instrumental in the so .

: ioni ildhood,
E Ramsey (1982), in making a case for multlcultl.Jral educe;tloinnlflllue;g i)e/ Cchhi]dren’s
Cites compelling evidence, that suggests that in (.)rdei1 Y ery youne, All wly
basic racial and cultural attitudes, we must start with the v 1y yearS in shaping
Ll:*hildhood educators are aware of the impor'tance of the ear goﬁl e
attitudes values, and habits of social behaviour. qud presc e
been sho’wn to have a lasting influence on later soc1.alAand ?mtﬁ o (Scbrch
and even on the future life chances of children who participate in the
& Weikart, 1984).
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i ild i ¢ an opportunity for dramat'@ play, role-

Most early childhood educators today consider a ** good’” program to be one Similarly. if every. ChlLd LS ;Of;r?:]iar . é)rg; D el stvatlans, g

that recognizes individual differences in the children and builds on the child’s d workmg}: troisgimended e e

experiences as the foundation for learning, while providing opportunities for doll or house centre tl lathe e me experiences. no fust some. D

physical, social, emotional and intellectual growth in a safe and secure environment, costumes that reflect a  the cHAren S bt all hidren B e 13
However, those same early childhood teachers rarely reflect upon the cultural y

should include a divers!
biases that are inherent in our current notions of good programming for even the

T iliar
hi nd all children have an equal chance of re{coir_lgfzmg tvce;?l(r;lna‘nd
i thines 0% ment tools must be used for ditteren
very youngest children. The overall goals of the programme itself may not be foods or treats. Different assess
met for the child whose cultural back ground does not match the culturally

0 is sensitive
administered in the appropriate language, of at least bylsome(zin?n\:t?uments One
‘admini . : f our presently use g
' i nherent in most O g
shaped expectations of the teacher. But when one does examine the program to the cultural blla Sessu;e that the relevant developmental char.act‘erlstm halsbbeiﬂ
closely, several sources of bias are evident, including the curriculum, methods must be abso_lute}/ evaluated effectively, rather than the child’s cultural bac
and materials used, and assessment instruments and procedures. For example, isolated and is being
one goal of a cognitively-oriented curriculum might be to help the children

tecolne llldepe (le] learners A n :l] "n(l()] erience Re] le“ll)e .l]lg ﬂle lllllp()rtance Of COnteXt ln leaming

(115( 1SS10Nn g md be to encou age partici ! .
] 8"’ laﬂguage exp rien .

" p anr ][g d ‘h (= p patl()” W ] d tCaCher ShOUld Selec[ bO()kS, p()StelS, musicC

. ) s ., 3 i the earl ChlldhOO s

an , ands on y n ne materlal. y

s | ; h ac iVi[ieS- IIOW Odd thlS must seem to

i i ildren can
d all other curriculum aides with a view 10 ensuémg (tiht;t ?gutkcl; iiti]rxen i
rt w m i i and tha
denti i of the material being used. ; _
parents who raise children to obey authority and wait to be told exactly what to identify with at leafst sionac;, e e ity S7O1D Al s b
do, to be seen and not heard, pa icularly in the presence of elders or teachers, exposed to the untam ”
and to learn from demonstration and didactic instruction rather than from active

ar h dh i (= g
p ( ) 1 1T e Ones to ][ave to a(la )t to l (] Vel (0)1 strange a“d Son mes beW

c ews (0] 1etim 11(161 n
rc VIEWS On € y ( 11 OOd curric l S

environment. itment to develop and to use a wide
. . 1 ! - ires a commitme _

ern western philosophy, psychology, and pedagogy. Human ethnocentrism dic- Multlculturahsm.als(_) requ1krle§ ses. verbal and non-verbal, with parents and

tates that we believe our theories and practices to be the *‘right’” ones and even wariety of communication techniques,

the “*best’’ ones while others are deemed to be **wrong’” or at least not as good,

loping
children so they feel genuinely accepted and ha(;/ . eq?alr i:jji‘;i? fci?t\l/ie pThe
) -called dominant 0 :
and therefore in need of change through education. However, such a conclusion a healthy self-concept as those of the so-c
runs contrary to a very important aspect of early childhood programming that is

¢ with parents, grand-
early childhood teacherl ngs 1 advantagte_ ?f ;:tl: ?rex tck?: glrcotgram fnd share many
currently accepted, that is, adapting the program to the child, not the child to the parents and other caregivers wilo can Ear lhcili)iren )
program. Cultural background, ethnicity, and race are all aspects of individual cultural events and experiences with the ¢ ' Iy childhood educator
difference that must be taken into consideration when designing an educational To design an effective multicultural program, the earicy back eround of the
plan for any child. A teacher who with good intentions believes that all children must learn about the racial, cultural, and soc1_oec0n0}rln -, hz:d with people
should be treated the same, regardless of their cultural background, is one who is dren in his or her care, including what expenepces t e);l 4 tter aroups. Then
paying mere lip-service to the concept of individual differences. Teachers should m other groups and their attitudes tqwards their owrllrl anCin thecmulticultural
attempt to meet children’s individual needs, whatever they are, so that the teacher can respond to these Variauons? both b}’.enla 1 ri aterials. displays
children have an equal chance to learn and develop and succeed in the system. mate in the classroom through appr.o;.mate multicu turz_lo O o a’nd ol
That is, an attempt to give children equal opportunity in education necessitates ind teaching strategies, and also by striving to enhance €o-0p
treating them differently. The recognition of cultural differences and building on

: aviours
nce among the children. The teacher must take an active role, is ;ﬁ::zen kii}::ir -
: i . ; . , ] i n to wor ’
that diversity is an essential component of quality early childhood education in are too important to be left to chance or for the childre

Canada today.

\n example will illustrate this point.

playing, an

recently had occasion to test a seven-year-old g1r1.0f thn n;sea oarilfsl? S\(z)v:l(;
lained that she had to go out for recess to help her friends fight ag

dren who were calling them names. _ 4 like
They call us ‘‘chinky’’” and say nonsense sounds that’ they tkziu?k s;);sré oy
Chinese, and they say they don’t like us because we 1€ goo in ck It.hum

" don’t like them and we're trying to figure out how to fight back-

our feelings. I wish we could be friends. his
Discussion with the child reveals that nothing was being done t ° prevenltdtt;e
ind of behaviour in the schoolyard or in the classroom, and that ““if we to

Political Classroom Strategies

Multicultural education does not mean a set of activities tacked on to the curriculum.
It is an attitude, an underlying ethic, a commitment to broaden the cultural base
of curriculum, methods, materials, and assessment strategies. Simple examples
include commemorating a wide variety of holidays, festivals, and celebrations,
not just those with which the teacher is most familiar. In this way, every child
feels that he or she belongs in the group and, in keeping with cognitive develop-
mental theory, the teacher builds concepts from the child’s existing experience.
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have a long way to go in ensuring that early childhood

.3 .
ly prepared to meet the demands of teaching in ou
. ever, consensus among those cur-

teacher, she’d get mad, and then they would hate us more.’’ Rather than ignoring
the situation or blaming the children for it, the teacher should have been in tune
with the attitudes of the children in the class and addressed them in a preventative
manner with effective multicultural curriculum resources and intercultural com.
munication techniques, both to increase awareness and sensitivity among the
children and to foster more effective race relations within and outside the classroom,

that most provinces.
effective
educators are . : Bt
i ty. There 1s, .
ral Canadian socie ‘ on o i
mm:lcu'lr:l\lzolved in multicultural teacher education that there a
rently 1

i ati . tOda . hey
nts tllat must i 1 nt p p t1 1 anada Y
Compone : be nc ll(‘e( T €a<f11€] reparation 1n ( d I
may be SUn’lma]‘lZed as fOHOWS.

In keeping with what we know about how young children learn, multicultura]
early childhood education must not consist of lessons of information about exotic
places or “*other cultures™ remote from the child’s experience. This approach
emphasizes differences, and the children have no context into which to place the
information. All currently trained early childhood teachers understand that this ig
not how children learn best. A far more effective approach is to emphasize the
shared experience of all people through an examination of similarities and differ-
ences in the everyday, common experiences of the children themselves. This is
the approach taken in the resource book entitled Multicultural Early Childhood
Education, edited by Keith McLeod (1984), and such an integrated approach is
consistent with the cognitive-developmental philosophy of early childhood
programming.

awareness |
] Interc'u“'urall des an examination of one’s own e.tt.mo—c.ultural herltglge ez;r;i
Th}S P 1l as the study of other communities, in order to incr
- Weh ateacher‘s own values and assumptions and to dev.elop alﬁ
anrenteSSdi?lfgtO? how these affect one’s interactions and relationships wit
understanding

other people.

2. Cross-cultural child rearing practices | —
An examination of how culture shapes and influences theb e;lay(]:d e o
; i lues may be
ild, i 51 5s that universal valu
child, increasing awareness : . e o
tvheiy different parenting practices, and an understanding by the

Multiculturalism must be an integral and continuous part of the curriculum, there is no one “‘right’’ way to raise or teach children.

just as it is a fundamental part of Canadian society today. However, there are
some educators, such as my conference colleague, who belabour the misconcep-
tion that multicultural education is only important in classes and neighbourhoods
in which a variety of cultural and/or racial groups are represented, or where race
or ethnicity is a “‘problem’” or a source of concern to the teacher or administration.
Multicultural education is relevant to all Canadian classrooms, regardless of the
ethnic or racial composition of the pupils, because it builds on cultural diversity
as a strength in Canadian society. We know that early experience influences later
development. If young children are exposed to diverse ethnic groups and multicultural
material as an integral part of their programs right from the beginning, they will
learn, at an early age, that cultural diversity is an integral part of Canadian life.
Regardless of their own race or ethnicity, this will facilitate their increased later
participation as accepting, well-adjusted adults in Canada’s multicultural society.

3. Family and community resources e
An understanding of various family §tructures andl dyr:rilrtn;;fect o

cultural perspective, and how immigration and .res;:ltt 'e;nthe e o

increasing awareness of what rgsources are avalklla el

ity communities to assist families and also teachers.

4. Language development »
Familiarity with developmental stages of language acquisiti

ST - ives: ndersta
psycholinguistic and sociolinguistic Perspec.tlves, EIIIC‘l an an understanding
effects of second language learning, dialect differences.

ituge Languages,
of current issues and programmes (e.g., ESL/D, Herituge Languag
Bilingualism, etc.)

on, including
nding of the

Multicultural Education for Early Childhood Teachers

Several strategies for providing multicultural education for young children have
been described above; but what are the implications of multiculturalism for the
programs in colleges and universities that are designed to prepare early childhood
educators to teach and care for young children, and how can multiculturalism be
integrated into these programs? While in the United States multicultural educa-
tion has become part of the compulsory requirements for teacher certification in
every state, and while several Canadian educators have emphasized the necessity
of effective multicultural teacher education (Ray, 1980; Mallea and Young,
1980; Mock, 1981, 1982; Chud, 1983 among others), a recent survey of
multiculturalism in early childhood education programs (Mock, 1984) reveals

). Multicultural curriculum development

i of the class-
Programming suggestions to enhance the multl'cultural na;ilirli O oy
room environment and activities; introduction to diverse curr

- Historical aspects of immigration and multiculturalism ;
Canada’s immigration patterns and policigs and their 1.mpac.t on sgzlcc))otlir;i,
various approaches to resettlement and integration (e.g., assimilation, absorption,
acculturation, multiculturalism, etc.)
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i ings s, workshops, films,
| e | 1 in the course (readings, lectures, WO . )
7. Stereotyping. prejudice, racism none of the strgteg;es. use)d e R personal RS,
‘ - ing, simulations . . o
role F::EIS o? minority and/or ethnic groups, both w1t.h guest §peakers anOf 'mvofv_
- ticum experience. Chud (1983) also emphasizes the importance fivon
o Pra; resource people in such a course for early childhood tea;hers.doeelevam
‘. ; r
:II:gtTt?e Zontent is developed and presented by people w1tll1 expertise arslt S

Y i ice Willing volunteers, gue ;
i topics. Willing
crience related to the various . le:
perSOﬂal e onnel can often be found from the various communities, and the

urce pers . ; o
. erSO f pergonal contact should not be underestimated. Support by the adn
value 0

] i ism i ram,
tion is important when attempting to integrate multxculturahsrln 1.nt0 the prot;getter
b i i i d race relations even betier.
i ltural education and r 1 be
ort by policies of multicu educatior : ’
| andlsjuggmingyg)ersonally acquainted with individuals committed to 1thls 22(1;11
e . . . . . )
Bydents recognize the value of the multidisciplinary an.d the .mulnclultura ?gFrectl
:;“ ver. unless support goes beyond the committed individuals involved directly
owever, ' ( : ¢d
in the program, the program may disappear, when they leave or move

Definitions, theories and research; increased awareness of prejudice, rac-
ism and discrimination as it occurs in education and society; development of
skills in dealing with problems and issues as they arise in the teacher’s

personal and professional life; increased understanding of the real effects of
racism.

8. Interpersonal experience

A practicum or other opportunity for direct contact and interaction with
members of a variety of cultural, racial, or ethnic groups: ample opportunity
for discussion and personal involvement without feeling threatened or inhibited:
coming to terms with one’s own feelings, values, attitudes, and personal
growth and awareness.

The above list suggests that effective multicultural teacher education is interdis-
ciplinary and multidimensional. Multicultural education must involve experien-
tial learning and skill development or training, as well as material presented ina
more traditional academic style. Teacher education faculties and colleges are
particularly well suited for integrating the theoretical foundation with very practi-
cal strategies that have been found to be most successful in bicultural education.
Having had the unique opportunity of developing and teaching a compulsory
preservice course in multicultural education for early childhood students, I can
recall many incidents that illustrate the importance of a flexible and eclectic
approach to such material. For example, it was not unusual for some students to
demonstrate a lack of understanding and lack of empathy (sometimes bordering
on overt bigotry and hostility) at the beginning of the course; but many of those
same students developed considerably more insight and apparent understanding
as well as reduced stereotyping after completing a required practicum. Student
teachers should be required to work in a multicultural setting, such as an inner
city school, parent/child drop-in centre, ethnic community centre, an ESL or
ESD programme, or an alternative or parochial school, in order to have first hand
experience with young children from a cultural background different from their
own. Such a practicum must be carefully planned, monitored and assessed sO
that the students become familiar with the needs and the values of the community
served, with the political structure of the setting (e.g., funding, role in the
community, supervisory differences, participation of the parents, etc.), and s0
that the students will have ample opportunity for feedback, as well as reflection
of personal attitudes and personal growth over time. It is important to provide
material on education as a social and cultural system, so that the students can
develop an awareness of the context in which they find themselves in educational
and social service agencies, and at least a beginning understanding of the mecha-
nisms of change within such institutions in Canadian society.

oals of multicultural education for teachers, tradltlor;al
i ifi xample,
"methods of university and college teaching ghould _be n‘10d1f1ed. lljor g den;;nd
‘material on multiculturalism or race and ethnic relanon.s 1sh vea vatLLee e
i -ons in students. As such, it should no
evokes many emotional reactions in St uch, | bt b g
iti i - on in which most university courses are p
in the traditional linear fashion 1n W | . s
ing s ies i de personal interaction with m :
Successful teaching strategies inclu : ombers ol o
nic groups, self-awareness exercises, group problgm solylng, mgdlft?;gforms .
Jum to suit individual needs and backgrounds, simulations and 0O

iti i f ough
experiential learning, as well as some traditional presentation of content throug

I i is i duca-
lectures, readings, and formal presentations. It is important for the teacher e

tor to model effective teaching strategies, that is, to put into practice the V:Z]
ntent about which he or she is teaching. Th.is would mean a rpé)re tpz;sczo !
style of teaching would be most effective, taking style into cOnsiC tertail Olns o
much greater extent than is customary in large post—s.econdar'y insti 211 mi_.raCiSt
instructor must display an active commitment to multlcultura11§m an ta e
education, and be prepared to defend the content and the strategies con; ru(il Cces}; :
demonstrating their efficacy, because itis not ungsual for these and other s -
ful multicultural teaching strategies to be considered suspect by supe}rllor‘s "
colleagues who may be resistant to the material. Just as the stgdent teachers m
ome aware of the context of education and the mechanlsms of change, soO
ust the multicultural teacher educator develop an understanding of the systfer;:,
d be flexible in designing and implementing a program to meet the needs of the
individuals, the group, and the institution.

In order to achieve the g

This flexibility in teaching style and communicatiovn style is ext.rerrllely 1rrf1paonr-
ant for the success of integrating multiculturalism 1nto the curriculum o ;/t
lucation program, either with teachers or with children. It is possible, elveiin «
college level, to teach in a way that meets individuall qeeds and acknow ef %h

diverse backgrounds of students without compromising Fhe standards 0 | e
drogram. With multicultural education, it is not only possible but essentia to

Personal contact and interaction indeed appear to have had the most impact on
student teachers in the author’s preservice course on multiculturalism (Mock,
1983). Student evaluations consistently revealed that although all were valued,
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“practise what you preach.’’ When a student teacher has the emotional experj-

ence of being taught in a way that meets individual students where they are N
it becomes far easjer to
the class who have haq

their thinking and development in an accepting way,

teach that way upon graduation. If there are students in
previous cultural or educational experiences which are interfering with thej
completing the requirements successfully,

or bigotry, the instructor must utilize his
nicate effectively, diffuse the hostility,
issue, and work from there, providing
dent to move a little closer to where he

young children rests primarily on the

teacher (Ramsay,

upon the support and sensitivity of the college or university administration,

indicating the necessity of multicultural awareness at every level of the system
and the importance of the entrenchment of the ideals of multiculturalism as

policy in all of our educational institutions.

Conclusion

The purpose of this paper was two-fold: to emphasize the importance of provid-
ing multicultural education for young children, and to provide some guidelines
and additional resources for training teachers of young children in a multicultural
society. We must provide young children with multicultural education as early as
possible because of what we know about cognitive development, attitude formation.
and the development of identity and self-concept. But we must work to modify
teacher training programs and staff development also as soon as possible. It is
inexcusable to continue to send teachers out into classrooms, preschools, and day
care centres, ill-prepared for the multicultural realities of Canada. And it is
inexcusable not to provide ongoing professional development and support for
experienced teachers to increase their effectiveness in providing equitable service
to all children in their care. It is unfair to the teachers, the children, and their
parents alike.

The recent report of the Special Committee on Visible Minorities in Canadian
Society (Equality Now, 1984) highlights Early Childhood Education as an area
worthy of attention.

Specifically, the recommendations
Early Childhood Education cal] for:

1. Minimum standards for working in early childhood education.

2. Multicultural teaching materials for use in training programs.

then they need a different or modified
approach that will give them an equal chance with the majority of their clagg.
mates in meeting the requirements. Or if there is a student who displays hostility
or her skills in race relations to commu-
meet the student where he or she is on the
the appropriate experiences for that Stu-
or she would like that student to be. In
other words, just as the design and implementation of multicultural education for
attitudes, skills and knowledge of the
1982), so the design and implementation of multicultural edu-
cation for teachers rests on the attitudes, skills and knowledge of the teacher
educator. The success of effective multicultural education for teachers depends

of the parliamentary committee regarding ‘
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i i i lues
. ~ulum materials that would positively influence attitudes and valu
u .
1 dcllllglicguthe period of early childhood education.

i iti t that is necessary for
i ide the additional suppor .
is kind of emphasis may prov ' e
Thlstl':rtrgldmulticfl)lturalism into our early chlldhopd and ;;2:2;6 ducation o
" I ears then that it 1s an 0 :
gram he country. It app . tis | . e
| / aCl’OSSn[t strides in developing multiculturalism in early chllcihog |education,
R m'1p0rtiting sound theory into effective practice. The best place to <
that is, In pu

early childhood. The best time to start is now.
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ABSTRACT

This article illustrates new developments in multicultural practice for young
children in Canada through the use of a survey and descriptions of schools
in Alberta which address the needs of children from particular language,
ethnic and religious communities.

ntroduction

lith the adoption of the new constitution in Canada, new opportunities are
ecoming available for the young child growing up in the Canadian multicultural
ciety. Unique early childhood (or preschool) programs have been designed and

pment principles with the principles of acquiring language skills effectively in
er to learn about another culture. Descriptions of seven different linguistic
cultural examples of Early Childhood Services programs in the province of

berta illustrate a variety of practices in either immersion or bilingual programs.

Cultural diversity in Canada reflects historic, religious, ethnic, and linguistic
ferences. One hundred and fifteen years after Confederation, the Constitution
7(‘)f 1982 established Canada as an independent country. Although consider-
I¢ independence was enjoyed for fifty years prior to this, the incorporation of a
larter of Rights and Freedoms into the Act was a significant step.

Two of the rights in the Charter are of particular importance to teachers of
children. One of these rights is minority language education which con-
% the two official languages of English and French. There are many examples
P! schoql English and French bilingual programs throughout the country, in
7'_ 10n to immersion programs in both languages. The second right is related to
[ multicultural heritage: ‘‘Interpretation of the Charter must be made in a
er that will preserve and enhance Canada’s multicultural heritage’’ (Government
nada, 1982). A specific example is *‘reinforcing protection against discrimi-
P and preserving the right to use languages other than English and French”
Vernment of Canada, 1982).
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f a child’s environment. One of the most s.ignifi’cant principles 15;26
lp.afts ks ts as a primary influence upon children’s developm;nt. e
kg pare'g s environmental control, structure, and interpretation, anfi
. Pr;‘él iel: contact, help their children in the develppment of their
‘msl, ;gz;ge anfii znderstanding of the world and their place in it.
deas, la )

i inciples. One of the most significant

SeV§ral PrOgrafln gr?lilrfta;fsz ?Jl(lJtsi(th: esflrfl-cor?cept which permits the child to

o devec;)i reciate himself as a worthwhile individual and .to know,

e iatzpothers as worthwhile individuals, too. A second important

| el')t‘tztllr;deiiz:lefement of a young child’s intellectual development through the
al is

' Kills.
evelopment of language s o | |
All programs are planned to accommodate six dimensions. These are:

Although there have been many studies done on bilingual education, of
particular interest is the more fecent concern with bilingual or multilingual devyel.
opment in young children. A few of the tentative, but most relevant findings,
provide a modest background for some of the current practices:

I. Immersion programs are an educationa] success for young children if Sus-

tained long enough for them to acquire a reasonable degree of competency
(Lambert and Tucker, 1972).

2. The developmenta] character of each language is similar to that of a native
speaker in each language (Dulay and Burt, 1972, 1973).

3. The acquisition of two languages can occur simultaneously or successively
(Garcia, 1982).

4. In the learning of French, early bilingual children rarely catch up to theip
peers in immersion programs and late immersjon pupils rarely catch up to
early immersion pupils (Cummins, 1983).

hysical development;
f::il: ::\(Iiefopyment which permits the child to be aware of the needs of others
' and to accept individual differences; . | T
. emotional development in a complex environment which the child accepts,
“ respects, and relies upon as a source of security;

i it
the development of self-respect which, through p.arents. , staff ; gnd clomnl:;mesy
ﬁervices enables children to experience pride in their families, languages,

5. The acquisition of two languages may lead to the development of an interlanguage:
which may include lexical, morphological, or Syntactical features in both
languages (Garcia, 1982).

advanced cognitively over monolingual children or children who do not achieve e
balance in a bilin ual environment Cummins, 1983). and cultures; | - o |
] ( | intellectual development which finds its expression in experiential learning
and related creativity; and

i i ity ser-
the involvement of parents, professional teaching staff, and co;nmulililltdyr en
u’ces in the provision of a coordinated developmental program for ¢ .

In Alberta, parents initiate the request for a s.econd language progra(r)r;. VIvfh :2}61
am is to be bilingual, instruction will be in .two. languages., Ot?le h e
be English. At least 50 percent of the instruction is to occur in ent ff e
€r than English. In an immersion program, more than 75 perlce » o
truction must occur in the language other than English. Iq bilingua prog o ;
> Proportion of instruction in each language gener'ally shifts over time W;, !
uz increase in the second language; in immersion programs, the emphas
the second language is more pronounced much sooner.

authors visited one of each of the following seven language and cultural

8 for five-year-old children in Alberta: French, Cree, German, Hebr.ew,
0ic, Ukrainian, and Chinese. Information was gathered from observations
interviews wi,th teachers and a variety of other involved adults such as
ENts, teacher aides, and principals.

€ average amount of instructional time in the prograrps for these flve-y§ ar-ol(%
Irén was 12.5 hours per week. The French and Arabllc programs were 1mrr11§rh
and the others were bilingual. For most children in the programs, Engh is
 generally their first language with the exception of the Cree program where
AEVETse was true,

Alberta Practice

The Alberta Early Childhood Services program for preschool children is funded
by the provincial government. Parents voluntarily enrol] about 96 percent of all
eligible children in this system of local, regional, and provincial programs designed
to meet the developmenta] needs of young children and their families. Particular

educational, and recreationa] services for young children and their families.
The Early Childhood Services program operates on the basis of several princi- '
ples which include continuous development which differs from child to child, the

importance of a positive self-concept, and play-oriented experiences which occur
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TV i i Aﬂd. iﬂ one instance,
i hoices available to them.

a greate ariety of career c : e ;

» m ti the child in a bilingual/blcultural program was found to reng hen

] ent O X 4 .

l'ld between Spouses 1n a mixed marriage. . t 5 .

h rograms had certain ba ic iinciples 1In common, C.IC ere

Whi e S 1 SIC D h also

hile t prog

1 ili I program the field trip to the' farm
ki I"_?igj:;?;g::g&aanz ffstivals were celebratec;1 1121 t?;:
o by . Gfl:rmanrari)n and the priest often joined the parents and ¢ t; f;re
| aii]‘ia'n bsﬂ:l%ii/aitisgogfhe native children all spoke the'Cretf; lsgiu?fft nztive
. Engli is also interesting
ﬁng the bihnguii E[:)gfl:t}ia%ri(t)iirril;i] ii(iiiéikaeeping centre, found so frequen(iy
R, FCJ?Cted o eaams in favour of the more culturally.-a'ppropriate telepte(i
ealulydcmfké?i)eoc? Pi)ri(s)tgriictio’n group participation, and iéi}(liiv1duaslcif;1;sehelcthe
. : i ion in the Chinese s
i schol, marucion i orsen oot e C English and the other
o mStru'Cth:ia s of special significance in the Jewish faith relcfei;ie
k. Hebre‘f"- Agam’entg/ring the Arabic immersion program, abput ha .t z
iy Ulg)pnand the other half did not. By the end of the first yf;lar ;r;lo
ko SP:):(;(;‘\ lrz?ngiage program, there was little difference li)etcween the
| lll)psStar:(;ll children had a reasonable command of spoken gAan 1S e
R in princi which the second language pro :
::;a“;;“ ppiirllnrllicsllffizsignGuidelines for Earl.y Childhood Services Language
ro gram. They may be summarized as follows:

ich is English.
+ Bilingual programs are conducted in two languages, one of which is Eng

i i - ish language.
. Immersion programs are conducted almost entirely in a non Englis g

. The non-English language is the *target”” language. theory and
. Programs are to be consistent with current child development the y
 practice. fte io
« Principles of second language acquisition are to be followed as they re
 €arly childhood development. Ik gnd
Parents staff, and program administrators should share common goa
€Xpectations for the children. isition:
. Staff are to be competent in child development and second language acqu
fluent in writing and speaking the target language. e to
. Individug) differences in children’s competency in the target languag
accommodated.

lemen-
! Continuity in Programming is to be arranged between preschool and e
 tary schoo] placements,

The greatest diversity of nationalities wag found in ¢
children who were born jp Guyana, Trinidad, Kenya,
Lebanon, Pakistan, India, Malaysia, Indonesia, and So
The teacher herself wag Egyptian. In the Chinese progra
third of the children were Canadian bory and two-thirds were from Vietnam,
Hong Kong, Singapore, ang Indonesia. The children who Were attending French,

Indian, Jewish, ang Ukrainjan classes tended to be more homogeneoys in thejr
cultural origins.

he Arabjc school whe ¢
Uganda, South Africa
uth America attended,
m, approximately ope.

The cultura) activities are largely centreq around re|
History customs, religion, literature , Songs, games,
tions were common throughout the curriculum. Whjle acknowiedging a great
variety of influences Upon program deveiopment, all teachers expressed concern
for implementing the program within the principles of child development. They

all emphasizeq an oral approach ang most included a [of of physical response
through actions, Songs, games, and dances,

igious and secuiarholidays.
dances, fooq, and celebra-

Iticultura] schools was through
regular parent meetings, dccompanying the children op field trips, planning and

orientation meetings, participating in open houses and special cultyrg] events,

The Chinese and Ukrainjap programs alsg included a ot of parent volunteers in
daily Program activities ip the classroom_

a : isi organize,
Because Alberts parents play a significant role in the defcoirsut)lr]leit;) pregs ool
lan, develop, angd evaluate a second language program
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children, family tjeg are often strengthened, the cuituraiiy-oriented commuypj
associated with the second language js enhanced, apg the participating familjg,
develop a tolerance, understanding, and appreciatjon of cultureg Which mae Uj
the Canadiap mosaic and Promote Canadjap unity .

As the Province of Alberta moveg ahead in the Promotion of Culturally , :
iinguisticaiiy oriented brograms for young children, increasing Pressure is proy ancisco, CA: Chandler and Sharp.
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Research on identity

* duced conflicting results. In part t
' sures used to investigate ethnic evaluati
' of a standardized measure of ethnicity. Using the Colour Meanings Test

~ (CMT) and the Pre-school Attitudes Measure (PRAM) devised by these
- workers, we have measured levels of
' identification in 636 preschoolers in Britain,

al of The Canadian Association for Young Children, Winter/Spring 1985-86

IDENTITY, SELF-ESTEEM AND EVALUATION OF COLOUR
AND ETHNICITY IN YOUNG CHILDREN IN
JAMAICA, GHANA, ENGLAND AND CANADA

Loretta Young
and

Christopher Bagley
Faculty of Social Welfare
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ABSTRACT

development in young black children, particularly
that focusing on the evaluation of colour and personal ethnicity has pro-
his has been due to differences in mea-
ion, and in this respect development

evaluation of colour and ethnic
Jamaica, Canada and Ghana.

In all groups, negative evaluation of the colour black was related to the

' devaluation of black people. Black children in rural Jamaica were particu-

larly likely to devalue their ethnic identity and their skin colour, while
black children in Ghana had much more positive perceptions of their per-
sonal ethnicity and skin colour. Children of Jamaican parents in Britain
also had a somewhat more positive evaluation of colour and ethnicity, and
children of Jamaican parents in Toronto had the most positive ethnic evalua-

tion of all the West Indian groups studied. In a number of groups, evalua-

tion of colour and ethnicity was linked to self-esteem levels, as indicated
by Ziller’s measure. It is concluded that Canadian multicultural policy is
ili!&ely to have a positive effect on the development of ethnic identity in
~ visible minority groups.

ntroduction

oncept of identity is a crucial one, and is pivotal in education and the social
ce§. How a person sees himself or herself, how he or she incorporates and
Sizes the various aspects of the social world, involve both psychological
§0c1010gica1 phenomena, concerning both the individual psyche, and the
Dosition an individual holds in social structure (Bagley, Mallick and Verma,




53
52

1979). In ethnic relations, it is frequently possible that a minority group, do i
nated in racist fashion, reacts to that domination in ways which have particulg
implications for global and ethnic identity.

i ification in Young Children
uring Ethnic Awareness and Identifi

ies 1 i Clark and Clark, 1950;
iti f doll studies in American (

. 1(ml% tra:rlltcllo?ofdan 1973) in which attitudes tg self_ andhothf:élsdf;re1
prier, 1?72’ O)t()l ck and white children, from the ways in wh1ch t e' cd dren
e ppets of various kinds. The American studies carried o
ni .

- . Is
g cols e p nd positive evaluation of mode
- iderably more acceptance and positiv ) .

1 19710S f(h(c)iwli(l:(znf;l(::irla ir}ll black children. However, in all studies, either a
h looke )

re 1S

Self-concept and self-esteem (what the individual sees about hj
as salient and important, and how such characteristics are evaluated) are impo
tant constituents of identity. Most writing about the concept of self in minority

. . : blackness and
groups has concentrated on the notion of self-esteem and self-concept, rather : bstantial minority of black children still devalued blac
than on identity, with a few exceptions (Erikson, 1965; Hauser, 1971; Milnet ity or a subs

i I i t, still evaluate their

i hite. White children, in contrast, _ ' o

1975 and 1983; Weinreich, 1979). The literature on self-esteem has produced k pleoprle(:) ;zrij}\;g]l;iifgl\; plositively, el Hgrmse i o
controversial findings. Earlier American literature (reviewed by Pettigrew, 1964) n colou

tended to suggest that many black children had to a large d

mself or herself

antly negative terms. | | .

. imiortant British study in this field by Milner (197d3) ;Zﬁlr:z?t:gl gir; dcloo
: i lier period.

irm American results of an ear : i . ;

'J“ tgfaf 10IOOrgyIndian and Pakistani, and 100 Whl}tle l?ngllsﬁofl}éliirez ngt;:le

R ; ing i junior schools in .

et i ight, attending infant and juni . e

hi . fw:ezr:er?cli%ng multiracial schools. Milner used adaptatslgns og lt\ll’;z r(i:;l .

:;Tlna:; picture techniques developed by Clzlirk and leilxj r(1 '191’1 d)O;lln1  Mortand

»,'i ). The main areas investigated were Identity (e. g., ic o e

1966). ?"), Preferences (e.g., ‘“Which one do you like the lloesr)t’.’ ,

p Y(z: .g ,“Which one of these two children is the bad child?”’).

All of the white children chose the white doll in response t(;) lthel:( ?}f]séizg
Whi (1)1 doll looks most like you?”’, but only 52 percenF of the ac e
7lg ercent of the Asian children made the correct §h01ce, Ch‘(ios'l:jlgntiﬁcation
rowlzl doll respectively. A similar pattern emerged in ttheff?k?: X sliail oo
D : N ’
black adults, who are more crucially exposed sts — 35 percent of the black children, anstiocgﬁgiz?l of the Asin childen,
the forces of economic and social racism in entified the black figures. All of the wbll e 385 st e
m still takes a considerable psychological toll figure, but so would 82 Percen; ofttI;f;ef :r(; ¢ o (,ﬁfferem s grons
. In response to questions abou . ‘ 2
sS 6npfr:ic§nt of English children made out-group choices, 'WhlleN704n Eeorffhe
ia’n and 72 percent of black children, madef out-group cbo;cisés meEa
ch}ldren had a negative stereotype of their own group; bu ) Sotypes o
children, and 72 percent of black children, had negative s
Ir own group.

n
These results pose the problem of whether these young blaciszgieé:ie
ldren who failed to identify themselves properly gave such frekslp(;thnic ey
Y thought they were white: that is, whether Fhe responses of ¢ fe e
children were the basis of cognitiveconfusion which results erIiHO ——y
\0rity group, rather than resulting from group and self—Flizva uzcllid ey
liner discounts this possibility, however, since the children L
gnitive confusion in other areas. He suggests that the pattern o cau e
way around: because many ethnic minority children evaluate thelg gw m[;ay
jative terms, they will in turn deny that they are bla;k or br'o»\‘/n ;I; 1o fioked,
8y are white. Thus group-evaluation and self—evaluahqn are intim Surg’ of poor
Iner suggests that this identification of oneself as white is a mea

egree internalized the

, however, indicat-
ing that blacks do not have a sj gnificantly poorer self-concept than whites (Feinman,
1979). Various explanations have been put forward, including a major paradigm
shift in the way in which studies are carried out and interpreted (Adam, 1978);
the effects of the ‘‘black pride”” movement of the 1960’s and 1970’s (Brand,
Ruiz and Padilla, 1974); and the effects of changing reference groups, in which
black children evaluate themselves according to the standards of their black
peers, and of black rather than white reference groups (Rosenberg and Simmons,
1972). Other literature, however, suggests that black adolescents in North Amer-
ica may still suffer from institutional racism in terms of identity formation, which

may be qualitatively different from that in white adolescents (Hunt and Hunt,
1977, Comer, 1985). Studies of

than children and adolescents to
America, suggest that such racis
(Clements and Sauer, 1976).

Studies in Britain of self-concept and self-esteem amongst minority children
and adolescents have produced findings which have been both diverse and
contradictory, reflecting the contradictions of recent American work (see Bagley
etal., 1979 for a review of British studies). Studies of young black children (e.g.
Milner, 1973) suggested that they had considerable difficulty with the formation
of an adequate ethnic identity and self-esteem. It appears, however, that as black
children grow older or as social structure changes, they develop protective sub-

cultures and new reference groups which encapsulate their identities from the
grosser forces of racism (Davey, 1982; Milner, 1983).

An important structural variable seems to be the degree to which a black
adolescent does have a black peer group which can give an adequate sense of
ethnic identity. In practical terms, it seems that black children who are isolated in
nearly all-white schools, especially in socially disadvantaged areas, are more -

likely to have poorer self-esteem (Rosenberg and Simmons, 1972; Bagley et. al.,
1979).
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self-esteem in his black subj

ects, and is at the same time a measure of a confy »
identity. '

1 i itai ame from rural
n Iso found that the majorlty of m1grants to Britain ¢
Bri ain, als y
E :'ld7 came from lower-status families.
: a
i

Foner (1977) suggests that . : Jamaica’s

i . long been devalued in Jamaica. This stems fromwzilrirze vl

, Black skin has long based on African slavery . . . .

- 1980; Abou history as a plantation COlOI.]yt ince the eighteenth century . . . . Iwould
: tire society st . : ica

s permeétt’«.(: ﬁziirllylfoecause being black stands for beml;g1 pokogll(rian amat

R tha;;; black Jamaicans place a negative value on blac '

that so m

i t times. We have
o di is held true until very recen R

' lear, this diagnosis jal disadvan-
. Cof the self-perceptions and aspects .Of currentts;c 's by whits
gued that. o f Jamaican origin reflect the deliberate atf1 pnstitution -
i ehioren © and disorganize African culture tl?rolugh t e }i escapod the
ey to sulppr3515979) In contrast, West African 5001etlesz\;vhllC b o TS
avery (Bag €y, . ) lturally intact (Bag]ey, 1972). Insu : »
3 ave survived culturally . of denial or
“ds 4 SlaVez’]g Nigeria, blackness is a cause gf celebration, no(;fSlavery o
'h 2 Gha'naation But even in modern day Jamaica, the mex:lloré e, i
e d .silent pain. Blackness is celebrated in the o uesret dhamE
. 'Of dee'g azrllnd aggression by some, but is still neglecteq wit dsfn ountris
- ?n . trast, blackness and black culture are experlean - that “black
 many. In con ’ being. No one stops to conside
igeria and Ghana as part of being. ) 1y accepted
4 asgl%’e’nﬁ\a\r’l\/est Africa; it simply is beautiful, a vfalue ) (iezzny discop\)'er
- beautiiu ? ar as w ?
) i lars have not, so .
at i needs emphasis. Scho S frica, perhaps
Eo h?rdallz,tempted to measure ethnic self-perception in We-Stv[:stigaticf)n.
’\:)s‘;st{le subject has never been seen as a relevant one for in

Not much relevant work in this are
in Canada (Gardner and Kalin, 1981:

(1976), that in order
child has to develop a necessary “‘ethnocentrism’”
minority children whose emotional and cognitive references are stongly influ-

enced by the wider society, this may not be easy as the Canadian work by Crooks
(1970), Humsberger (1978) and George and Hoppe (1979) indicates.

wn group, t
in own group preference. For

Ethnic Identity and Self-Evaluation in Jamaica and in West Africa

No studies have been carried out in Jamaica (nor indeed in an
Caribbean country) which we can discover, on self-
esteem, identity, or evaluation of personal ethnic ch
young children as subjects. A number of studies ha
on older children, and in particular on adolescents

y British speaking
perception, self-regard, self-
aracteristics which have used
ve, however, been carried out
and older students.
Vernon (1969) in his monograph Intelligence and

Cultural En vironment, which
compared aspects of cognitive functioning in cultu

res in Africa, Europe, North lack People in Canada

and racial oppres-
l" i lack settlers in Canada were refugee; frgr;;l\a;aerr'y These black people
thnic or personal identification. n in the United States, both before and after the

L. t by
was an additional settlerrllen :
Vernon’s fieldwork was carried out in 1963, and included samples (boys aged ainly settled on the Ea;ter_n Seaboard,hbilft (:?::;Z e fiuahianan
ten and a half to eleven years) from both rural and urban areas. Vernon noticed BB ooic on the Prairies in the latter ha
considerable differences in the ability to dr

i st-war immigrants
aw a man between urban and rural 183). Today, the majority of black pe'ople in Can.ada %rleag(z beople cmigrated
d their children, from the West Indies and Africa. o e et o 1D
m the English-speaking Caribbean in large n.umb.ers in atign e
ica, Canada and Britain. Their motivation in this emigr O st ot
-rstrai:ght forward goals of occupational and e'ducjatlonalVert T At
m elves and their children, and to escape the grinding poverty

gle drawing attempted to portray skin colour or other
local cultural features, apart from occasional palm trees”’ (Vernon, 1969, pp-
173-4). Vernon does not g0 into such detail about the Good

ieti i rtant
G i i i slave societies. In an impo
, but it is clear that the figures onial policy had imposed on these .fcirm:;grapher e D ape
drawn by both Ugandan and Inuit boys displayed considerably more sophistica- nparative analysis the J amaican socia gritain e stanioant bloc.ks
tion than those drawn by Jamaican boys. 182), found that those who .emlgrated to S Whlc-h
Lowenthal (1967) comparing a number of West Indian societies, indicates their aspirations for educational and Occuspuch al almccmenty Uodls wlids
| | ‘ i ist social structure.
that the rigidity of the class/colour system in Jamaica meant that virtually the e rooted in a racis

: ienced, in
a and Canada, and black immigrants to these countries exlp e<r31feachieve—
-Hope's survéy high degrees of satisfaction with their Leve Ss irotore of
tin countries which have traditionally accommodated the asp
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black pairs, and the other white pairs, but in which a man is contrasted with a

bmaﬂ, or male child with a female child. The purpose of this aspect of the test

s to assess sex-role evaluation and cognitive development, and also to act as a

distractor from the racial evaluation items. Examples of stimulus items are: ‘Here

dox that most ethnic minari : : are two women. One of them is a nice woman. She does nice things for her
: MINority groups seem to be increasingly absorbed into the husband and children. Which is the nice woman?’

thaps because of Comparﬂl ! The maximum score on the CMT and the PRAM is twenty-four in each case;

{1 Cly 10 le C]S Of raClal dlSCl‘i y y c er the SCO 1T g ])]aCk Chll
V W \% ; ]].U”atlon mn Canadlan societ N manrlt gr()up o high ? 1 1 l : ¥ou d expect \Wler)./ O '
klnd Of “Strugg]e” f0r CthnlC ldentlty than are bJaC ‘- | i . x y |

k people in England, Where Iren to have a significant pro-black bias, and white children to have a definite
pro-white bias, indicating appropriate levels of ethnic pride and self-esteem in
both groups. Children of mixed ancestry, or with one parent white and one black,
might be expected to have scores in the middle range.

~ The studies by Williams and Morland (1976) with these instruments using
white and black American children as subjects indicate significant departures
from these ideal patterns. While white children showed the expected white bias,
which would be expected in young children with a properly situated sense of
ethnic awareness and pride, black children also showed considerable pro-white
bias and anti-black bias, both on the CMT (measuring colour evaluation) and the
PR A (measuring ethnic evaluation). In both groups of children, white and
k, the CMT and the PRAM had strong and significant correlations. One
mplication of this finding is that negative evaluation of colour, which is built
nto language as part of Western institutional racism (with the implicit ideologies
of “‘black looks,”’ “‘blackmail,’” “‘black day’’ and so on) forms part of the
0gnitive and affective basis of negative evaluations of people of different colour,
nd is one of the ways in which white children learn to be prejudiced, and in
vhich some black children acquire negative views of themselves.

Although the tests designed by Williams and his colleagues (the CMT and the
"RAM) are not specifically designed to measure identity and self-esteem, there
Ie, nevertheless, clear implications in this work for the study of identity develop-
fient in young black children who hold negative views about their colour and
ethnic group.

3 We wished to test directly the hypothesis that negative colour evaluation in
oung black children in Canada, England, Jamaica and West Africa would be
el ted to poor self-esteem. In reviewing the literature on self-esteem measurement,
it became clear that there are few valid and reliable methods for measuring
'. “€steem in young children. We attempted to construct a workable measure of
FSesteem in children aged four to seven by a slight adaptation of the Ziller
;_-" lque (Ziller, 1972) which requires children to place models (figures or
eWIngs of themselves and others) spatially in relation to other significant
pes. The measure we used involved presenting the child with a series of five
les in 5 horizontal line, inside which the child had to place a very bad boy or
** a Very good boy or girl, and then himself or herself. The spatial proximity of

e

> child to the good or bad child was then measured, and a score obtained. The

. Slitll;zzlor ;null.tl?ultural issues in Canada seem to have a [ow salience, and there
Ingly little published research on ethnic j ity in minority chj |
Canada (Gardner and Kalin, 1981). We w d hype 8 howens s 3

soci ' i
al structure su.ch as Canada, in which people are ““free to pe themselves”” anq

The Development of 5 Standardi
ised M .
and Colour Evaluatjon easure of Ethnic

i(znz ;;Zrl;lczm inde\I;a]yaFing the doll preferences studies that have beep carried out
and Britain in the Jagt two decades has b

rica : la cen that of a Jack of

standardization of test material. Williams and Morland ( 1976) have, in congeqi::ncg

developed two Standardized te
' sts, the Colour Meanj i i
ch}ldren aged four to sevep are required to ey,  blsck g ) 1 WA
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at children witp high scoreg o
of poor self~esteem) tend i

classroom (as Measured by

w0
© o
a standardigeq Sociometric test) ( Young apg Bag]ey @ ; : : : ™ o =
1982) @ 2 = "oom 5
2 =
Subjects ang Methods of Study g E )
Our research had severq) Durposes. We wanted to estap)jgp, the reliability gng = B 5 =+ e 2 : :
validity of the CMT and PRAM In Britaip, Canada, West Africa ang Jamaije, 9] @ O"— — i, g Z = o
and to examjpe these Measures as bages of identity development in young children ks R
In addition, we Wwanted to compare the Tesponses of Jamaican children ip Jamaic, f. ] B
with childrep of Jamaican barents in Londoy, and Toronto and to €Xamine the % - -
types of colour evaluatjon jp Jamaijcap children a¢ two different points in time % 2 g o o © y : )
addition, we have Compared responses of African barents in London, UK., and z< i & o b= = s
in Calgary, Canada, 5 % &
In all, we tested 636 children attending kinderganens and day-careg In rurg] 5 w &
Jamaica, urban Ghana Toronto, Calgary, and London, England All ¢ EE
were tested 1ndividua]1y, and Completed the CMT ang PRAM, and the Ziller 2z -K’, " -
self-esteem measure, & o o 3 o o s = - ®
The tester in England, Jamaica, and Toront WasL.Y. g black Jamaican The §§ 2 EI 3 © © o
fact that the tester was black may have Influenced the evaluations of colour <z 5
produced by the young childrep though ip what direction we cannot be syre .; -
There ig no clear evidence jp the literatyre what the effect of black tester on 3:, Q _ ~
black children’s se]f—evaiuation might be, Ip Accra and Calgary, the black chil- EE 3 4 ° ~ : : °
dren were g]gq tested by a pae Woman. e a cg o =4 & © =
Z z -
Resuits g ;_ =
We found that in aj 8roups of subjects the CMT and the PRAM had good QE © - ~ o
interna] reliability, a5 measured by split-half Correlations, item-to-whole correlations, &= = o o 0 N Z ~ w
and Principal Componentg analysjs Calculatipp of mean Scores on the CMT and UE ~x & ° “ h =
PRAM ( Young ang Bagley 1982) gave Some indicatiop of validity, in that the 25 8
fange of scoreg was rather similar to that founq in the American studies of 2 &
different ethnic groups. Ag ip Milner’s (1972) study using different methods, E . c
white subjectg had the highest scoreg indicating the mogt Pro-white bijas, while E 3 El . § ®
black childre, displayed 5 considerable resiqye of pro-white (or anti-black) col- g S 3 o c N = S
our and ethpjc evaluation, A COmparison of the Proportions ip various groups x n £ S’g -_g ™ co @ o S& - a3 "%
8iving Tesponses whijch fall into the “‘bias”’ 8Ioups (pro-black Or pro-white) = z ”’i‘; £ @E § & 2 = Sz T 5z
according to the Criteria establisheq by Williams ang Morland 1976) is presented l 2 82 L2 g= ET gl EF e S
in Table |. It will be seen that although the large majority of responses of the S| £ 2 3 < ol o
white childrep, fall in the Pro-white Tange (consistent With adequate levels of
self-esteem ip this group), op]
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N GROUPS

IAN AND AMERICA

MT AND PRAM

JAMAICAN, GHAN
BIASES' Il THE G

. BRITISH,
AND BLACK

WITH WHITE

PROPORTIONS IN CANADIAN

PRAM

CMT

'White Bias'

'"No Bias'

'Black Bias'

'White Bias'

'No Bias'

'Black Bias!'

10-14 _
15-24 0-9 10-14 15-24

0-9

TEST SCORE:

United States

White

28.9

10.1

74,2

24

159)

(N=

Black

1 53.4

34,

12.5

51

6.8

176)

(N=

Canada

v

White children

1

24,

6.9

60.3

32

7.0

=58)

Toronto (N

v

Jamaican children

54.6 20.4

25

27.3

61.3

11.4

=4y)

Toronto (N

15.4

w3

42

1

46.

0.8

3

=26)

Ghanaian children
Calgary (N

Africa

Chanaian children

in Accra, Ghana

3

32,

55.8

22.1

4y, 2

95) 7

(N=
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aica fall into this range. The only group to manifest

of the children in rural Jam
hite preference are the African children in Accra,

ore pro-black than pro-w
ndon (U.K.), and Calgary.

Analysis of the CMT and P

RAM scores by sex and age in the British, Cana-
Jamaican samples showed the tests to be largely independent of
sex. Age, however, was significantly correlated with CMT and PRAM scores in
several groups. In the white English, West Indian, Canadian, rural Jamaican
groups, there was a significant tendency for pro-white bias to increase with age.
This could be related to the fact that as the children in both cultures are progres-
sively exposed to cultural norms and pro-white curriculum methods as they get
older, so they internalize these societal norms to a greater extent with age: thus
poth black and white groups show an increased degree of pro-white bias with
age. There is, however, a statistically significant change in the ethnic and colour
evaluations of the black Jamaican children attending the same schools in a rural

area, at two different points in time, 1977 and 1983.
ificantly more positive attitudes to

dian and rural

The children tested at a later date had sign
blackness, and figures who looked like themselves or members of their family.

Jamaican children in Toronto tested in the same year (1983) had the most favoura-
bbean group that we have tested; but still,
between one-quarter and one-fifth of the black children in Toronto rejected their
" own ethnic identity and colour in favour of whiteness. The children of Ghanaian
parents in Calgary had a much more favourable ethnic identity than the Jamaican

children in Toronto.

We have analyzed the variation in CMT and PRAM scores across the different
ue of analysis of variance and the

both linear and non-linear
he variation of both

‘ble ethnic perception of any Cari

ethnic groups in our study, using the techniq
derived measure of relationship Eta, which measures
trends. Sex and age were controlled in these calculations. T
the CMT and the PRAM across ethnic groups is clearly significant, and for both
e CMT and the PRAM, African children had the most variation below the
grand mean (indicating less white bias), while white children in England had the
‘most variation above the grand mean (indicating more white bias). The value of
Eta, controlling for age and sex was 0.29 for the CMT (p less than .001), and

0.35 for the PRAM (p less than .001).

3 Table 2 presents the correlations between the Colour Meanings Test (evaluating
colours, but not people) and the Pre-school Racial Attitudes Measure (evaluating
P opl-e of different ethnic groups). The two kinds of evaluation are significantly
i ted in all ethnic groups: children who tend to devalue blackness and black
objects also tend to devalue black people. This finding is supportive of the data

. In Table 3, we oresent the correlations between the Ziller self-esteem measure
5 d the Colour Meanings Test (CMT) and the Pre-school Racial Attitudes Mea-
L (PRAM). For a number of groups, the direction and strength of these
.elatlons point to the concurrent validity of the various measures used. Both
white English children, and black English children and black Canadians show
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TABLE 2

CORRELATIONS OF THE COLOUR MEANINGS TEST
AND THE
PRE-SCHOOL ATTITUDES MEASURE IN DIFFERENT
ETHNIC AND NATIONAL GROUPS

63

TABLE 3

E OF SELF-ESTEEM
THE ZILLER MEASUR
CORRELATlONwSlTOHF A D PRAM MEASURES

U.K. West Indian Rural Jamaican

Whifiﬁra%;ish (N=113) 1977 (N=117)
CORRELATION
ETHNIC GROUP N BETWEEN _ 937% -.131
CMT AND PRAW AT . 275%*
318%* -0 B
White English 100 .409 Gh ian
) anai
Black English Rural Jamaican A;:ldcagar(\gci;).
(West Indian and African) 136 .301 1983 (N=95)
N=49) N
Jamaican (1977) 17 .332 (N=60) (
Jamaican (1983) 60 .269 o 077 -.023
Ghanaian 95 241 s - 020 -.078
Black Canadian
West Indian and African 70 277 ; i
: : Jamaican, in w.:.‘étr%'ntlg
White Canadian 58 U451 Toronto =58)
 Heng (N=5
All Subjects 636 .304
_ 958 042
NOTE: All correlations are significant at the 5 percent level or 080
beyond -.368* '
CMT and the Ziller
. 3 PP s ; k. : lation between PRAM or an ion of
consistent correlations indicating significant links between colour and ethnic tzer;]egggl\éeirfgirgstes an association between positive evaluatio

evaluation, and self-esteem. Still, in 1983, black children of West Indian origin
in Toronto had somewhat poorer self-esteem than their white counterparts; this
diminished self-esteem was largely explained by the degree to which the black

children in Toronto devalued blackness and black ethnicity.

In contrast, African children sampled in both England and Canada had signifi-
cantly better self-esteem than their white peers. But although they had largely

positive evaluation of colour and ethnicity, colour evaluation and self-estee

were not related in these migrant African children. Additional evidence Jeads us
to suppose that their self-esteem levels reflect both their social class position
(higher than in other groups tested) and the strengths of the traditional African
family system. The same may be true of our Ghanaian sample from Accra: in
these children evaluation of colour and ethnicity was in addition an issue of low.

salience, and seemed to have little relevance in identity development.

Conclusions

One of the aims of this research was to establish the reliability and validity of the
CMT and PRAM in use with English children, and with black children outside

Conversely, a positive

i cteristics, and poor Se:lf—esmem.good self-esteem and positive

lation indicates an assoc‘iat_ion between
jation of white characteristics.

i evel.
indicates statistical significance at the 5 percent |

. |

ond.
indicates significance at the 1 percent level cr bey

[ ) . i g € “
2 United States. The results which we have cited indicate that tge (1:24 zraclzgtzgn
do, indeed, have some usefulness in the stgdy of colo'ur . tsii . attern of
young children in Jamaica, Canada and Brltaln.' An mter(eis sgarlr)l le have
ults has occurred: children of Jamaican parents in Our Lon onf ¢ tgat these
S pro-white bias than the children in rural Jamglca, despite thle ?Cconcepts 5
ldren rarely meet white people. We have implleq that the co '0;1 o and
e rural Jamaican children are based on the PeCUl.‘E_‘my_ of spetal S Al 700t
ization in Jamaica, stemming from ethnic stratification with hlSt(f)I‘lC. o
he traditions of colonialism and slavery. It seems that He effeCtS-O m;%uation
| the exposure to the more explicit forces of racism and ethnic ev

1d
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i ict i i lural
(1972). Puralism, development and social conflict in Africa. Plura
C. 5 s
e ?

ag ieties,2, 13-32. ) .
Soczetles(,lg—]g) A comparative perspective on the education of black children
ey, C. :

| W st Indlan Chlldren and Other etth grOUpS. In G. Verma and
il’l

and to have better self-esteem, than did the black West Indian children ip the Self-concept, achievement and multicultural education. London:
- (eds.), Self- ’

same classrooms. Since both the African and the West Indjan children in Britajy
were exposed to largely the same curriculum, the same classroom balance in
terms of ethnicity, and the same kinds of messages about ethnicity from ghe
wider community, we would presume that socialization within the fami] t
or implicit, is an important influence on the way in which thege young Africap

' Millan. . o
MaClC (1985). Multiculturalism and education in Canada. In S. Modgi
Bagley, C. -

{ ' i te.
: (eds.), Multiculturalism and education: The interminable debate
G. Verma ),

I Falmer, Sussex: The Falmer Press.

migration, may ftransmit to thejr children negative feelings about colour and
ethnicity derived from island traditions which have been largely absent in Nigeriz
and Ghana, where the subjective ethnic Status of black people has been op]
marginally affected by colonial enterprises,

L d C. Bagley

J i i itish Schools. In G. Verma an
) d white teenagers in BI‘I'HS . .
I bl?;k) alréace, education and identity. London: MacM1l.lan.. A
- Ruiz, R. & Padilla, A. (1974). Ethnic Identification and Preference:
Brand, E., Ruiz, R. » A R0
i ical Bulletin, 81, 860-890.

areview. Psychologica ’ ' .

hi i, N. (1983). Cultures in Canada: strength in adversity. Edmon
Buchignani, N. - G
igl Educational Publisher. o - _
“l/(ellg( & Clark, M. (1950). Emotional factors in racllal 1dent13f£1¥c]at31(5)8 and pre
. o i ' f Negro Education, 11, 341-350.
in Negro children. Journal o on. . . |

' N F. & iaver M. (1978). Racial differences in life satisfaction. Social
Clements, F. » M. i

Forces, 43, 621-540. .
-omer, J. (1985). Black children and child psychatry. Journal of the Amer
Bicademy of Child Psychiatry, 24, 129-133. —
00ks, R. (1970). The effects of an interracial pre-schoo.l prolgfr'rsli;io}r)1 e
preférer.lces knowledge of racial differences, and racial identific .

| )
of Social Issues, 26, 137-144. ' . .
avey, A (1982). Ethnic identification, preferencehgnd so;:;ct)r:;;ri; :Il'tlglf]f;l.lra]
1G. Ver If-concept, achievem
'G. Verma and C. Bagley (§ds.), Se

education. London: MacMillan. . ' . -
Vey, A. (1983). Learning to be prejudiced: Growing up in multicultural ethni
Bn'tain. London: Arnold. o . ]
lliot, G. and Tyson, G. (1983). The effects of modlfylng colqr-meariler_lfcﬁggl
'e;;ts .in the racial attitudes of black and whxte1 ;(())uth African p
children. Journal of Social Psychology, 121, 181- ; —
rikson, E. (1965). The concept of identity in race relations. Daedalus, ,
- 56-58. - | -
einman, S (1979). Trends in racial self-image of black chlldre?n. p:gcﬁgl;ilgc;
€onsequences of a social movement. Journal of Negro Education, 48,

Black children in Ghana have the most favourable pro-black attitudes of any of
the groups of black children we Studied, supporting our thesis that a secure,

healthy ethnic identity in children. This identity in turn serves the development
of an adequate general self-esteem and global identity, which js 5 critical factor
in successful participation in the wider cultura] system.
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CROSS-CULTURAL DETECTIVE WORK
IN CHILD CARE

lona Whishaw
Child Care Worker,
Vancouver School Board,
Vancouver, B.C.

an understood fact in the field of child care that a worker’s attitude to a child
s how he interacts with him. Attitude itself is affected by the worker’s
standing of what the child is saying with his behaviour. The more clearly
stood the behaviour, the higher the chance of a positive and helpful interaction.

e behaviours of immigrant or even first generation children, when viewed in
ontext of the predominant culture, are sometimes open either to out-right
terpretation of, as is more often the case, to the failure to understand
ly what is happening with the child, that feeling we all get from time to time
we are just ‘‘missing the boat”” somehow with a given child.

ilar behaviour can have quite different meanings for children generally,
this becomes more SO when one must consider a different culture. Children

nerally unaware of the impact of their culture and will therefore be unlikely
y to you: ‘‘The people in my culture have such and such a point of view and
why I'm reacting to this problem in this way.”” It falls upon the child care
t or teacher to ferret out this cultural information as part of the detective

¢ involved in understanding children.

ould like to provide three examples of how knowing or taking the trouble to
‘Sf}mething about a child’s culture impacted on my understanding of the
$ behaviour. I believe that this understanding improved my relationship
ach of these children and accelerated his progress.

he first case, 1 was called by a social worker to come and help translate
female client of his from a small village in Yugoslavia, something I was
ped to do because 1 had spent a year in college in Yugoslavia. The social
er was considering the apprehension of the woman’s eleven-year-old son
se of what was clearly an unhealthy living situation. The behaviour he
bed in the boy was bizarre and alarming. His mother had been brought to
ountry by her husband and then abandoned. She had little education and
st no English. She was raising her son alone in a one bedroom apartment.
d developed a fear of leaving the apartment and of allowing her son to
and would only go out long enough to collect welfare and groceries. At
, he was almost full grown, and had turned his considerable energy 1o
ug his mother around, sometimes threatening her, and making constant
He also drank a litre of wine a day.
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and to begin to change it. He eventually was able to join himself socially

was Stlange to see the manner alld beh Viou ()1 ome ()1 t]le men ) t“crnt
a
1 Ir S v

Sometimes it is important, when one really doesn’t know much about someone’s
them seemed ag crazy, and ind : tu e, to just accept without judgement what one is beingtold. Another young
; Indeed time has shown that the boy, when p] k. an from India comes to mind. He had been hospitalized in a psychiatric hospi-

: | Placeg A an anxiety neurosis before he came to us, and was still on medication. His

more normal environment i
: t with mo :
adjusted IS appropriat .
e P it patenting modg u had asked me to keep an eye on him. One of the things that he had said
that he talked to ““Goddesses,”’ and this had of course concerned the doctor.

e afternoon over a coke he began to tell me about his Goddess. I became
med, but quite suddenly I remembered he was a Hindu. I certainly know how
iny Baptists have told me they talk to Jesus, so I decided to accept it and see
hat developed. There was indeed one particular Goddess he prayed to and my
ceptance of his statement prompted him to tell me about Her and where She fit
o the Hindu scheme of things, and this also marked a real turning point in our
ationship. One of the things he did with my acceptance was to begin to trust

f more and to become stronger.
This cultural detective work does not necessarily require hours of heavy research.
sok for information from members of other cultures who are personal friends,
speak with people who have lived abroad. Obviously, it is not possible to
elop an in-depth picture of every cultural group from which you have clients,
it is important to have an open mind to the differences, and to accept their

lidity .

To understand something of i
dont e g of the meaning of his behaviour [ d; ittle i
omend o ahbc;? éziailzletulre he c’ame from. When | be:goalilI {odltjlihtﬂtimqe
happening i i e V\}/]asn t taking shots at trying to guess V;/tl Elm’ :
W] foo . that I knew something about hig count B 'i
Y own and what he eventually told me, | le:rrfe}:lc'i 5:;“’

As he opened u
p and we began t,
able to see wh gan to talk about these matt '
ether the cultural coping strategy he had a;(:;t}:i ‘:;S mol‘i.cleafrl
s working for
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WEST INDIAN CHILDREN'S LITERATURE

Elizabeth McNab
Faculty of Education
University of McGill

tte of the ocean, the white sands, and the green of the land combine with
other rainbow colours, in flowers and fish and birds to show the beauty of
et Indian Islands. But it would be a mistake to think that the beauty ends
For it is in the people and their ability to achieve against the background of

istory that the true beauty lies.

achievement has made itself felt in the literary world only in the last half
y. During this time, the Caribbean man has emerged from being a rootless
n an alien land to being able to accept himself as uniquely Caribbean: man
melting pot, a special blend of all the peoples that make him West Indian.
cceptance of himself along with improved educational opportunities, the
ypment of national consciousness and the struggle for independence, have
the West Indian the awakening he needed to produce creatively the writ-
f his own people.

us look then at the make-up of these Islands whose literary beginnings are
ent but whose historical beginnings were so long ago. A look at the map
ow their location between the two Americas. The rainbow shape so aptly

ibed in Ears and Tails and Common Sense by Philip Sherlock is easily seen,
11 as the fact that the chain of islands cuts off the North Atlantic Ocean from

ibbean Sea.

e rainbow is also there in the magic of the names of such islands as Tobago
1 means island of tobacco, or Haiti which means mountainous land, or
ca which means land of wood and water. All these Islands have the original
that were given to them by their first inhabitants, the Arawak Indians.

stopher Columbus was the first European to sight these islands 400 years
‘d he too gave some of them names that have remained until today.
ad was so named because he saw three mountain peaks close together as
t sailed towards the Island, and he thought of a trinity of mountains or
‘ ‘the trinity, Trinidad. Dominica is named after the Spanish word for
¥ ‘Domingo” because the island was first sighted on that day.

en Columbus first reached the West Indies the islands were inhabited by
= ‘There were two tribes, the Arawaks and the Caribs. The Arawaks were a
be who were soon completely eradicated by the Spanish settlers through
otk and disease. The Caribs, on the other hand, were warlike and strong,
 Were able to withstand the harsh treatment of the Spanish. Some of the
ndants of the Caribs still live in Dominica today.
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‘hangine and
2 ion to another, changing an
A ' ' L i ~ assed down from one generation
The introduction to West Indian Folk-Tales tells how these two tribes lef rold, and passed dow
main land of South America and travelled in their dug-out canoes across the

i ¢ er and over. Folkiales began as answers
" ?Uf N {neyt‘“lriietfzie?;ziggg ;A'imitive man, and continued %owori
o §t155 iomé the folkrtales and histories of the people. They di ;1 ‘
- e mé‘??d en tbz;t gradually they became more and more a part o
e o Q‘l 1 i ij«:‘vt zf}ive by nursemaids and grandmothers. Be<‘:aus§
e ﬂﬂﬂd\"“i’f;» hiwe fast-moving plots, as well as hLz.morou§ an
. USM“);{ :;O;;;;az to 'chiidren. The fact that good usuaiiy' trmlmi};s(i;g
phdings, oY Sp ins igger person or animal, are
i the smaﬂ(::r U'S uva }iyv:;n§t1%1;t<:);/;;;szzlrgcghiid?ren. Folktales also encou;—
3“’;%’35?;?:;2201; especiaﬁy in the animal stories when the animals
e child’s imag n,

towards the mountaing where they found Trinida
they continued to sail towards new islands until, by the time Columbus arriy
they had stretched themselves right across the whole Caribbean region.

In the vears that followed the discoveries of Columbus, the English, Frep,
Dutch and Spanish fought for possession of the islands. Each of these Europ
bowers colonized one or more of the islands, most of which have beco
independent countries in the lagt twenty vears, v

The beauty of the rainbow appears again when we think of the cor
the peoples of different race, colour and language. The ma;
black and have their O1igins in the Ashanti and Ibo tribes of West Afri
are also white people from Europe, mostly Spain, France, Hollang and
British Isles. Some people who have skin the colour of pale vory have for,
thers who came from China. There also are brown-skinned people from Ind;

well as olive skinned people from the Middle East, and many people of mi
race.

“haracteristics. .
n human characteris ‘ . ) ies. the kind of
5" type of folktale that is most prominent in the West In‘c‘ilf_{c,g e
t o BPE the animals act, talk and take on the characteristics
nwhich me < >

s A fr e to the islands
West Indian folktale has its origin in West Africa afi(?l’canzct(i e
th‘ sands of men and women who were bronght as Si dvz bout Anansi
¢ thousand e stories thev loved a ,
; - ith them the stories they Hads
tions. They brought wi ot anied et rytelling in
gﬁama;s;;d hi%jfl’riends tiger, cow, mouse, rat and others. fto;/(nt Offthe
. an ay His 1 v & e . a1
Pt .&fir} well-developed and has a rhythm found in no other p
is very -aeve

The language and lifestyles of the people reflect in many ways the styles of
European countries that colonized these islands. For example, in the Islands ! Id. There is a lot of dialogue
the Netherlands Antilles such as Curacao and Arubg, Dutch is spoken, and The stories really sound as if th;y are being told. ;
older buildings have high gables as they do in Holland. On the French Islandg *‘m sentences and much repetition. . e s one
Guadeloupe and Martingue French is the main language, and most of the peopl i originally lived in the forests and villages of West Africa, éﬁld ,6 15‘ !
are Roman Catholic. There are also many buildings which reflect the Freng nsi originally li e . g Iktales of the Ashanti people. He often takes on
style, while in Barbados, which is English, there is a Trafalgar Square in th chief characters in the fo )

is safety is threatened.
; - ing an animal when his safety is threatene
capital city of Bridgetown. In Jamaica, the olg capital Spanish Town, and t f{)ﬁ“{% imd';?ﬁiy(mgi;:yigb?;ir?i;?;‘ré West Indian Folk-Tale book that
hame of the Anglican Cathedral, St. Jago de Ia Vega, are all that remain of thy lks with a limp and ]

Spanish influence after the English captured the Island in 1655,

Although there ig much that is different amo
similarities, Climate is one of these. All the islands have
year round temperatures of between 70
breeze. There is also a rainy season. Thig make
and most of the islands grow sugarcane, bananas and coconuts. Some ha
natural resources such a petroleum in Trinidad, and bauxite, from which alum

ile he

$ how Anansi got his limp when he was outsmar tes bg;ff}{fﬂ ielisp

ing to outsmart others; in the end, his plans baCkﬁhre casi onaliy as I have

s by his wits, getting the better of others, though oc dv. and selfish but

entioned, others get the better of hlm. ﬂe is Iggy ) g;” eeb ther of the bigger
S some satisfaction in someone of his size getting the be =

igin i 3 ica, it has changed
ough the West Indian folktale has its origin in West Africa, it has chang

] ur of the
: taken on some of the flavc ft
num is made, in Jamaica Other crops include Cocoa, coffee, spices, citrus an acter somewhat over the years ‘iﬁiiﬁsof en o some of th flavour of e
| . | ! ’ o Carnival i ell as some qua
cotton. On all the islands there is some tourist trade which includeg Carnival 1 glﬂ f?%loz,s a:; s;e s the stromg common St g dee e BT
Trinidad and the quiet white sand beaches and luxurious hotels of Jamaica a e islands t
Barbados.

est Africa
B descent whose folktales are based on what was brOLllght ﬁr?rzzs\t’::rs.
voured with the bits and pieces derived from the colonia

- 2 5 re
as there are differences in language and lifestyle on the 18'1?1?;8,(&?‘1/2;@ ?he
ferences in the way the stories are told and in theh :Ske o Tasmmica,
ers, even though the characters themselves are very muc i Jeaﬁ e,
'€ Anansi stories, while in Haiti these stories are.about i f’the o
he character is called Compe Czien, brother spider. Some 0. c;in’;ﬂa{' o
Iknown on one island but not familiar on another, and some are

These are the Caribbean Islands that have
potential in many walks of life, despite t
included armed conflict, slavery, political and

begun in recent years to fulfill thei
he harshness of 3 history that ha
economic dependence and insecurit

ories and folktales that have emerged from u
let us Took at folktales in general. One of ¢
s have an oral tradition_ They were stories th

Before looking at some of the st
Caribbean in the last fifty years,
first characteristics is that folktale




some parts of the story but changed in o
familiar but the characters were different
scope of the oral tradition which all
may want to make.

i j i e local dialect, which is a
thers. One story’s plot seemed stories are written in patgls, the pam§ gx}:enrt;t égr e aae.
which only ooe:s to emphasizg nation of English and African. It hls ?spo del?cated e
! ! i ess e )
wi 5 ecially among the .  the |
ows for any reasonable changes the Storyy widely u;;ie;epople i O eine that 1 b to}q 7 the. Idnizagi iosfl:]:t
F%;\}llre Oobiem comes when the dialect is to be put nto grmt. uc o o
vons i inted there are varis
; ies ¢ h time they are prin
f the stories and eac : tion
‘ﬂaVOi;; ; s and grammar which up until recently wer'e frowneg.ut;.)nctivz
- ;;pcei m\%riters but which are now becoming recognized as a disti
odox ers, . :
iﬂof English — the West Indian dialect.

Not all the folktales are Anansi stories, though they are usually about anim,
who take on human shape. They are called ““Crick Crack’’ tales because of
way they begin, though the origin of this custom is unknown. Every story beg
with the storyteller saying, **Crick, Crack,” to which the audience must respy _ . .
““Break my back,”” and when the tale is finished the narrator says **Wire beg Anansi story is “‘Anancy an de Plantain™ in w}'nch Anansi
and his listeners reply, “*Story end.”” Two books of this type are Ears and 7 n example of " d wife. He has them feeling so sorry for him that they
and Common Sense and the Iguana’s Tail by Philip Sherlock who also w, s his own ledr?n - d he énds up with more than twice what any'of. them
Anansi the Spider-Man. These “*crick crack” tales tend to be longer than their food with him a; the fact that the listener knows that Anansi did not
Anansi stories and also more involved. Each book is made up of separate ta This is made.worsﬁf‘ };t lace but begged it from Brother Rat. This story
but there is a running theme which links each individual folktale. For instanc for the food in the first p

i - hi : ins as strong as
11 i ht, but his appeal remains as s
the Iguana’s Tail, the animals set out on a long journey to find a new home Anansi in the worse possible lig
there has been a bad drought where they are living. Each night, at the end of 1

. . : is the opening
. ‘ L ; ) : sed in this story, here is t

day’s travel, one of the animals 1s asked to tell a story to entertain his fell an example of some 701“ fbe Pat(zils }l:im out for food. After looking around
travellers. Each animal must begin his story with ““crick, crack”’ and end it w graph in which Anansi’s wife sends

L ; Rat:
““wire bend.”” The first animal to tel] a story is Green Parrot who tells how y and finding nothing, he meets Brother Ra
Brown Pelican got his long beak. Capuchin Monkey tells his story the next nig

and so on, until they finally reach their new home. There is also a second then
in this book which gives rise to the title. The tiger tries every imaginable way

, but it is I'the end of the book that he is in any we

ime 1 time an Anancy has a hard time fi fine
(;e uxll)cfrn z;;r?ie }Kn:v lea Qlilnrigvrv};fe and de four pickney dgm. Mor;sge\;fzz
‘aicey wz a man dat like sleep late a ma(;vnltpg etl?i’l(;g (z)u;ohol;nh\;v;fle Oan i

) im up and shub him outa door a day im ok livin. C

successful. Just at the end of the last story, the tiger grabs the Iguana’s tg wggz I;;:; : };/) e ol day. an Cou‘ldn e gmt;n \;nhri;?\szg;z?sé
thinking that he has tinally caught her, but the Iguana climbs the nearest - arung i bog or tief, and him was jusa wonder B;)edda n s e
leaving the tiger with her tail in his claw. She knows that as a lizard she will g o if hir g0 home empty-handed wen him sce
another tail, so all the other animals have a good laugh at tiger.

der a heavy bunch a plantain. ith the sentence,

Ears and Tails and Common Sense which appears almost as a sequal ch of the Anansi stories in Miss Ben‘ne‘tt S'b(')ﬁk ten?;e\fv‘l(frick érack” of
Iguana’s Tailhas a similar format, This time the animals have a party to celebrat « Mandora, me noh choose non‘e.‘” T}ns is simi dfr 0 o ack Mgmdora, the
their journey, and they decide that the party must last a week and a day, th er tales. It has no known origin elther.and refetgs stor tellef’s choosing,
having been the length of time they had taken for the journey. Again each anim it of heaven’s door, and says that the story is not of the story
must tell a ““crick, crack”

at she will take no responsibility for its choice.
the first story; it is all about how animals were given their ears, tails, a

_contrast to the Anansi story which makes s0 mpch use of. t};et p;atcgls,(}er\;iz
ime e I 1 prtcced b o ey o e epo in s book but written form, let us look at an Anansi story in Listen to this o1 gstzry e
time the Iguana is protected by the firefly who keeps lighting up the dark night b T coon 1o the dialoet and speech pattems Qf t}ﬁego o ;nore
s 3 et empora e Man o o o i ook the two hive ms ‘mind, at least, looses a lot of the feel an‘d thythm. It will be m
Ut Uit 1o it s e o o 500 that Mo o 2nd all the animg understood, though, by the non-West Indian reader.
must unite to watch his movements and to see that Man stays away from the ~

e ii ild rabbit. In
: : “e i lost his tail.”” An Agoutl is a w1
part of the forest. Strangely enough, the tiger is the only animal in West Indial 18 thzstory Ofd }I{)%W ﬁgotiud;guise themselves so that they can go to
folktales that is not indigenous to the islands. ég;ty g;s;; ir;ch mfke }Illoms as only animals with horns are mf\?te('i{h th
last moment Dog gets Agouti to fix his horns and then goes o n ;ﬁls boat
g Agouti. To pay him back Agouti shouts to C;ow that someorée 0 s
Ise horns. Rather than be discovered, Dog jumps overboard an )

The Anansi stories are best known in Jamaica
spent many years st
on the subject. The most popular of these is call
consists of quite a number of short folktales in whic

9

s

ed Anancy and Miss Lou an
h Anansi is the main charact
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Agouti, catching his tail and biting it off just as Agouti disappears into hig h

Therefore Agouti has no tail. Here is an excerpt from this 8tory which

illustrate how much more easily it can be read than the “*Anancy an de Plangy

B v £ . }d naica. Sﬁné&t s
3 ;9; )\ 1 & sun an lh Ut i C ISie 00 tores 1 (1
> }

! ; [ . B k
; ;7 ;\ AHCE’ HC_}/ ar M}SS O, ja aica Sa“g‘ttel S BO() Ss()} €S 14 d
I}CH, (\ J b

B as Y. Crowell Company.
That week they searched the forests for smooth wood which they carefyj (1972). Ti Jacques. New York: Thoma

shaped and polished until the horns shone bright in the sun. Op Sunday
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Ti-Jacques is a Haitian story about a Hetle boy who is always getting in & Rans

trouble because he is too curious, until one day his curiosity pays off and hel
his family. Children will not only enjoy this story, but they will also lea
something of the customs and life in Hairi.
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The Kite and the Petchary is a picture book for children. It is the story of a b ek B (1969 Iguana’s tail, New York: Thoma
and his kite, which he calls Kate, and the Petchary bird that wants to destrog ok P
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children dealing with both national and natural disasters. They are stron
Jamaican in character and give some good insights into the way of life. Riot
which tells of the beginnings of the Trade Union Movement, is particular}
exciting,

And finally there is The Young Warriors which is really an historical novel b
is also a beautifu] adventure story about five boys and their Tives as Maroon
Maroons were Africans who escaped from the British and Jived in the mountai
of Jamaica. Some of their descendants are stil] there today. The story tells ho
the boys save their village from one of the attacks made by the British soldier

In the relatively short time that West Indian literature of all kinds has made
itself felt in the literary capitals of the world, many good books have bee
written. I have only given a sample of the children’s books that are availabfﬁf
Unfortuna[e!y, most of them are only found in the West Indies. Let us hope tha
the trend toward a uniquely West Indian literary style will be continued and th
more books will be available outside the West Indies. In this way, children o
West Indian background in Canada will be able to have access to the books about
their own heritage, and children of other cultures will be able to share in‘the

stories which are, to quote Sherlock (1974), 4 part of the rainbow beauty of
mankind.”’
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QN!C CONSCIOUSNESS AND AN ANALYTICAL FRAMEWORK
FOR CULTURALLY SENSITIVE MATERIALS (1)

Richard Hirabayashi
Facuity of Education
University of Calgary

ABSTRACT

iis paper discusses the relationship between the adult provider of cultur-
sensitive materials, the analysis and presentation of such materials,
knowing about the cultures. The purpose of the paper is to raise the
nsciousness of the adult for the need to be more sensitive about the
lture while sharing culturally sensitive materials with young children.
e views expressed here do not attempt to place value Jjudgments on the
erit of the story book, or its place in children’s literature.

g Children and Cuiture

nada, ethnic sensitivity is compounded by two official languages and cul-
treams, in addition to the multitude of ethnic, religious, and racial back-
ds (Schwartz and Isser, 1978). For the United States as well as Canada,
is a need to address the problem of ethnic sensitivity so that the ethnic
§ presented in both countries can be recognized for their contributions to
Y. In this writer’s opinion, the multitude of cultures need not discourage
to bring about sensitivities concerning divergent lifestyles, values, customs,
liefs. These features can be respected and appreciated. With respect to the
t of ethnic cultures, we need to keep in mind the distinction between the
individual who was born and raised in the country represented in the tale,
¢ ethnic individual born and raised in North America, e. g., the distinction
cen a Japanese person born and raised in Japan, and a person of Japanese
try born and raised in North America {Kitano, 1983). There are the children
€ non-dominant culture who are born and raised in North America and the
# of today’s immigrant parents, born and raised in another country. Frequently,
children are viewed as the same. One needs to be sensitive to this differ-
while discussing an ethnic culture and issues related to it.

Ucational objectives stress every child’s right to achieve, to reach their

ity to learn, and to live fully. To realize this, the child must feel good about
If or herself and develop a respectable self-image. One of the ways of
plishing this for the average child is by presenting literature from the
nant culture, which demonstrates its roots and importance for the child. But
f)f the child from non-dominant culture who was born and raised in North
1€a? And what about the child of today’s immigrant parents?
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Educators and psychologists have acknowledged the importance of |
in the lives of young children (Huck, 1979, Bettelheim,
is the teacher or adult who establishes the tone,
experiences, and encourages personal

iterg

1976). However, Singe
the climate, the norm
acceptance in the classrooms., it is
enough just to present stories of other cultures. A greater impact is made kn

if the teacher understands the culture and shares the relevance of the culty
characteristic in the story when the oOpportunity arises. If the teacher values §
cultural message in the story, the experience will be richer for all children.

. T ¢
dren’s Attitudes and the Visually Differen | R
r o attitudinal qualities, children at 1very yoginr%ergn;es e o,
o ethni istics and group dii :
f e cteristics and g
e s in young children (Stevenson and Stewart,
i ' ces
lity to discriminate the physxc}al dlffeiinfact
i g : school years.
Blacks and Whites developed rapidly dglm%ftk;grte(xzrd years. i e
o oven, it attitudes toward seil ' eale
irems related to attitudes ' rd race Feves B0
ot e tive attitudes among Black children. fhlilstu 1yo m;;n
oatTi ]b 2 S g - ’ -
° ngbdtirturing context which creates this type of develop
en g

fluen |
ciate the va : i ‘
study of racial awareness

;t was found that the abi

g seVen,
or frequency
' self-image and t
- C chi "s books on the attitudes of children
odi sino to the effects of children’s 000 : udes of childrer
dlﬁshriisat‘é?‘%bfnk% when consistently exposed t0 C(?l,lir:t :Sial clovant and

ngful way. do inf oir attitudes. In a study . ’
ningful way, 0 (i.r—}ﬂuf'izéed??g;sdit;:;:i? connotative meanings Wére m::ztf;i

o Chﬂdrenﬂf"fﬂ?? 1*@ 1970). The results demonstrated that ?C}Y@"yff‘ alua-
o (Edwarsis and Wil mnf\g’géciate iight-skinned persons with posm’vg‘ c,vt i;eg
— imd 120 i\innéd pergons with negative‘ evaluate a }1ec o to
djectives &n(j fi‘d‘" ‘* t procedures using picture-stories were emp ogowed
e mmom?éﬂie?aﬁiém It was found that reinforced subjects s' oved
en the customary dﬁf"o{‘;han é'{d the control subjects. Aithoug? thf‘?m e
customaty 1.?5})0?1;‘35 urpose of this investigation, nonetheless ?hu'x 1??;%;
bt 0 Crime;cl‘ijr; iirie?on the children’s attitude, made a sign 1
that of the pi st

The questions this paper asks are “"Why s it so important for the teacher to
sensitive about different cultures?”” **What relevance does the knowledge
cultures have in the interpretation of culturally sensitive literature?”” and ““H4
does this relate to providing good literature in the classroom?” The comm
clements in all of these questions appear to be: (1) the adult as a provider, (2)

process for sharing literary materials, and (3) the effect on attitudes of you
children.

A Perspective for Children’s Literature

In order to resolve some of the questions above, stories of other cul
viewed from two perspectives: (1) story elements and (2) the core
ethnic culture. 1 would argue that the adult who selects a story from anot
culture will be better prepared to share the story if the adult is informed about §

customs, beliefs, and values of the culture which preserved the story for centurie :
The subtle meanings, inflections, and emphasis (i.e., the relevant context) can
communicated, and simultaneously juxtaposed to current lifestyl
It is important that very young children be given reasonably r
tions and understandings of stories about other ethnic cultu

tures must
values of the

i as in the field of education.

i : ; ~ern in other areas 10 € ‘ 0
o C?a‘sﬂge haz’%giﬁﬁ;&qiﬁgﬁ 147 recognizes the importange ;Z g&;lec e;; ]\z//
¢ United States, £u ¥ g he imp | ‘
i‘i{g\:;;arsaf(}f both the handicappe;}i a(r;d r;c};r;éli;?fgglpzre & e plaeed

; -Opris ca

ans the extent appropriate, nandi ’ uig e e
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Much criticism has been applied to schools for not isioni i

es of our childre
ealistic interpre
res.

Ethnic literature for children received minimal attention pri .
sixties (Nation Council for the Social Studies, 1976, p. 5). With the civil righ

movement in the sixties and early seventies, literature about ethnic cultur
increased with the awareness of the need to provide |
the concept of “‘new pluralism.”’
textbooks and curriculum material

iterature which focused on
This also encouraged the review of school
$ torecognize the importance of ethnic cultures

srooms 1n spite of the fact that classroom pupt
represented many diverse ethnic groups. While school districts made efforts t0
fill this void in resources, much has to be done in terms of training teachers &
move from the assimilationist ideology that was pervasive in the early part of th
twentieth century to the position of cultural pluralism which argues that eac
ethnic culture should play a unique role in a multiethnic society (Banks, 1981).

i ignificance of
process of sharing children’s literature must rec?gnrziztfvteh;s;?erials bich
eceptivity in very young children to cultAuraHy se bty to commu-
heir attitudes. Moreover, it may well be in the .teag er s ot the optimal
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i book, A
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that one cannot truly relate the appreciation of a story of an ethnic cultyre uni bed in relation to

the teacher becomes reasonably informed and interested about the values, lifestyl,
and beliefs within the culture.
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An African Folktale
In the picture book A Story, A Story an analysis describes how cy]

tural characters
tics should be part and parcel of the adult’ k

iy the perspective 0
nowledge and thinking, not so g 1, or exciting f'm;;mof thg liteiary piece.
to impart this knowledge 1o young children, but that the consciousness of th | the basic desig
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Nest picture book known as the aldecot : v rovide integ o wer words an
Medal Book and, in 1971, A Story, A Story received this honour. | Itis an ound these elemf(itiﬁ;(l:ef in this respect. Alt.hough thci:; T:uieuy have design
African animal trickster story, and the following provides brief annotated vers; cture book dozs more on the illustrations, picture books us
. ~ $
taken from Haley’s picture book: e story depen

: e for interpreting
This design provides the surface structur
ments in the story. Lhis

understanding literature. d above, there is a clear pattern using the
: ove, : thing
s briefly annotated a ) u want some
Inthe AmCdnTtgf themeysuggests to the regderhthc(ljt lfirzg object. The form
ory elements. he price to attain the desured object. d the
R must pay the p ) -solving situation an
iy enough, yo?ltial cu?nulative tale with a problem Siler dflineation includes
presents & se%q.ue viliage many, many years ago. Characd the fairy
o rican ’ 3, an :
?““g.f i An the sky god, the leopard, the hornets,
C Spider man, k e

~an be delightful for
i e surface structure can h
‘ : Ananse using the sur s the tale whic
o shars the éalfe a?}?:tadult too. There is a umversalh?%) e;‘;ll :;perience needs
children and for he world. Most childr N
: ildren all over the ' thoueh determination,
an be enjoyed by chi i ifficult to attain. But g
. ings which are difficu
The beautiful woodcut illustrations depict the scenes of the African commu- d wants for things
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Annually, an award is given to the fi

Ananse, a spider man wishes to buy stories from the Sky God so that he
could spread the stories all over the world. But Ananse must first seek
permission from Nyame, the Sky God. The Sky God agrees to grant
Ananse wish but only on the condition that Ananse bring to him Osebo, a
leopard with the terrible teeth, Mmboro, the stinging hornets, and Mmoatia,
a fairy no man sees. Ananse, with his cunning, tricks Osebo into 2 game of
tying each other, fools Mmboro into g gourd-container, and completely

i with a sticky dol]. Ananse, a trickster, accomplishes

ves the stories from the Sky God, Nyame. Thus

explaining why Ananse tales are found aj over the world, including A
Story, A Story.

ltural Insights and Deep Structure bout the beliefs, values, customs,
i s books include stories a i nd appreciation
“}giyf, Talmsl g?giﬁz? csultures, old and new. Thedun;iefsetf;il: ghzw agiudes are
ifestyle NP depends larg A
literature dep kpatrick,
e ‘thmgl%ih C}’}élg\r:sl.sln arecent Sports I]Iustraté‘fi M‘f"fgﬁf gfal;/spfor the
o, o in Cf:lil)dlrjn()lajuwon, basketball star from ngei;l‘le s me in America.
93'3), i\k@@;n Houston, said in an intervieW’ e th'mkg w: livé in huts.”” Books
niversity Oh ;vrof;g ideas about Nigeria. You thin ildren, provide themwith
9 Pe‘)i}ﬂe ’avinsight into human behaviour within C}il rarlci develop new per-
:a?i?)\\]; Zi;:rie:;ces about divergent gm;;psk()flg?/%p ;’ 701-701). True under-
‘ - ’s own lifestyles (Huck, o the child who
i”ﬁ":é‘."es abbouf:tﬁiﬁzﬁ; boome eritical for both the adult and
andings abou S
are and view literature about other cultures

h i S C(:pt O[\ deep
ure 15 ana yS S St ggQL s that the con
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appears as an older man of the village
which is consistent with the ethnic cultural valyes, Tespecting the elders for their.
wisdom and eXperience in life. Ananse dressed in a loin cloth, as are the
children, and is portrayed as a lean man with spindly limbs, just as a spider might

appear. People are dressed simply, draped in colourful clothing appropriate for
the warmer climate. The brilliant dark skin of the Aftican brings out the luster
and vibrant characteristics of the people, the tale, and the ethnic culture.

In a picture book, the illustrations must capture the feeling and the mood of the
story. It must also capture the spirit of the ethnic cultural characteristics of the

people. The storyline and the theme together with the illustrations provide the
basis for the successful retelling of 4 picture book.

Surface Quality of Story Elements

This analytical framework conceptualizes the surfac

~ In addition to surface struct
€ structure as the story elements, L
and the deep structure a5 t
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he core values of the culfiire from s oh o e 11
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ancy, MNancy, or Sis’
are n as Aunt Nancy,
folktales are know
d, the Ananse

o 975, p. 135-136)

the total literary construct. The beliefs, valyes, customs, and lifestyles (Courlander, |

understood and appreciated in order to allow the colour and vibrant characy
tics to emerge from deep structure; then the surface structyre (basic element
the tale and the deep structure (cultural insights) become mutually interdepend
This interdependence of structures facilitates the achievement of providing q
ity ethnic literature.
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gatiew Y2 has been made to look at sensitivities {0 other et
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lturally sensitive literature, and at providing
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children’s books.

When viewing the African tale from the perspective of deg
beautiful illustrations create a sense of curiosity about the customs, i.e., dy
houses, food, and appearance of the people. Equally Intriguing is the meaning
the spider man who is abje {0 spin webs and accomplish tasks. What significa
and role did the folktales assume in the lives of the African many. many ye
past?

i erstandin
b-cultures are still confronted by misunderstanding

, srica. many su L ife provided in t
Horth Ameries, evidznced in the stirring image about life p
on-acceptance,

by Langston Hughes, Mother to Son: (1926)

y, boy, don’t you turn bacg. ’
pn't you set dowp on the steps
se you find it kinder hard.
on’t you fall now —

or I’s)f; still going’, honey,

e still climbin’,

d life for me ain’t been no

y y
ite the stru k:s O 1 Ve €X ell&:llced b man dlf [ele“t cO l mn {hl

% 15 “ i y
t],,E o , sense Df beauty and universa ity 1n human detel‘mmitvlon and
‘.{he Con(uerlpt Of Cultura] dHCI Slty 1san eXpICSSIOH Ot hOIlestyO, creaft lt)’ aIld
‘!‘ sut i a g()()d hfé Teachlng dlvelSlty as a fUIldalllentdl C n(«ept can help
m‘ S b}:lg u“dexstandlng appteCIatIOIl a“d IESP€CI tOI ethnlc Cuhules‘

> ’

Folktales and proverbs were very important aspects in the lives of the Afrig
It was the foundation for the young child’s education (Kaula, 1968; Courland,
1975). Instead of it being the schools responsibility, the elders of the family to
tales to the young. The children learned the process of Communication throug
the retelling of the stories. Proverbs were also the basis for their socialization ap
moral upbringing. Most of these tales had a moral precept attached to the conely
sion of the story. The tales also were constantly being used 1o influence th
behaviour of others OF as instruments of self-control, Ananse’s determination an
his cunning may have been symbolic of what one needed to do in order to surviy
many years ago,

As the spider man, Ananse relates to the importance of the trickster animals )
the beliefs of the Alfrican culture, In years past, certain animals were regarded a
primary tricksters and secondary tricksters. For example, the spider was the
primary trickster in the West Africa of the Ashanti {Courlander, 1975, p. 1335),
On the other hand, the tortoise was the primary trickster amongst the Yorub
Edo and Ibo of Nigeria. In regards to the spider, the web symbolizes social

trappings warning the young child to be wary because the ways of some people
are cunning.

ends largely on how
i another culture dep o
i i ality of a tale from e
: ;ﬂfemzztgvigs is siaring the story knows about the ;gl:;:ns O er 16
origina the spider man w °
o o O lues represente
Qr%gma:}e&tR(‘:S: the sky god embraces some of the core ;;?iomhipp e
. i an’s re s )
;yilﬂfgltirre@ i.e., man’s relationship to gOd’hgd?OS;me e o
i i d man’s relations In A Sory. 2
ionship to nature, an . e,
g}ii relat?onships may be recognized by a teache

story can be retold with sensitivity. e of st and
i lysis of children’s stories thrgugh the co ; :ion urtace o
e st to provide a vision, a vision for compass o enhanee
m’xcture att?mptsw WO It)oriles for what it truly offers. Deep st}rucBut > o
am'y e he anet Stions about culture to very young.chlldru.l.t o
mhlzpm;hft av?lsf(ia(s:hares so that the story reflects its full integ

¢ adu g

Folklore and proverbs were the chronicles of the culture. A similar process o
retelling history through sharing folktales also occurred among the Native peopl
in Canada (Desbarats, 1969). The impression made upon the child is frequentl
so forceful that the conditions under which particular tale was first heard can be
remembered in adulthood. The importance of folklore in African life, and o
proverbs in particular, is perhaps best summarized in the words of one of th
native informants: “‘the Chagga have four big possessions: land, cattle, wate

and proverbs.”’ for young children.

The beliefs, values, and customs (i.e., deep structure) does in fact provide rich
substantive meaning to the tale. Colour and vibrant characteristics are added o
the basic story elements. This provides an interesting rationale for why these
stories persisted so long in the culture of the African. The Ananse stories are.
directly related to the trickster tales of “Uncle Remus and Bre’r Rabbit.”" In the
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EMPLOYER-SUPPORTED CHILD CARE
. FROM THE BRITISH COLUMBIA EMPLOYERS PERSPECTIVE

Margie |. Mayfield
Faculty of Education
University of Victoria

ABSTRACT

The purpose of this study was to investigate British Columbian employers’
perceptions of their need for, attitudes toward, interest in, and current or
future plans for employer-supported child care. Analysis of a questionnaire
sent to the chief executive officers of 170 B.C.-based corporations and
health care organizations showed that employers seem willing to consider a
variety of options for meeting employees’ child care needs. Current ways
of facilitating child care are the well-established ones (e.g.. maternity
leaves and part-time work); however, there is interest in information and
referral services. British Columbia employers perceived positive effects of
employer-supported child care on absenteeism, employee morale, corpo-
rate image, employee-management relations, and recruitment.

troduction

increasing need for child care due to the number of working mothers (National
: Care Information centre, 1980) has created an interest in employer-supported
Id care as one possible way of meeting this need. Employer-supported child
¢ in Canada is a recent development with the first centre being established at
erdale Hospital in Toronto in 1964. To date, the relatively little research done
mpioyer-supported child care in Canada (e.g., Grant, Sai-Chew, and Natarelli,
82; Mayfield, 1985) has been a general descriptive survey which was *‘state of
art” in nature. A gap in the literature concerns information on employer-
ported child care from the employers’ perspective. Such information is an
ntial part of the total picture of employer-supported child care.

mployer-supported child care seems to be mentioned more frequently among
iiment and early childhood education groups during times of budgetary
It or status quo funding. Hewes (1982) has indicated that “‘we are now
fully aware of recent cutbacks at all levels of government subsidy. Is employer
ored day care the emerging model that will provide family support services?”’
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: { National Affairs
i ity relations (Bureau of Nation ,
g rate ymage and community re o PN
(p. 9). Because of the culrent economic situation in British Columbia and elsew pmved L%rpzt al., 1984; Catalyst, 1983; Coolsen, 1983; Flarl\gfgezs.t Psoemx
it seems timely to investigate what employers think about employernsuppg 4; ?%rguéational e Development. 1980; Perry, |
child care. |

i ; 1973).

titute, 1982; Rowe, | | .
her hand, other researchers have found no e'ffects mdtlze é?r?;]gman

t‘he f;?g.r) or ha7ve been critical of the lack of experimental data ,

iﬁ?

Hewes, Warner and Carpenter, 1981).

The purpose of this study was to investigate British Columbia employ
perceptions of the effects of employer-supported child care, their current polj
and practices and future plans related to child care, their preferred optiong f
employer-supported child care and the economic feasibility of these option
well as their awareness of possible tax implications and employee interest, In
study, employer-supported child care 1s defined as the participation of an emplo
in the provision of child care for the children of employees. This child care
vary in type (e.g., on-site centre, maternity leave, or information services
well as degree of employer participation (e.g., capital costs of a child c
centre, partial support of other services, or provision of specific employee benefit

ods

- i alth care organizations
'kmple o §tU<1y<iin§ lugzi ta}ilefroggggila()tzsoirﬁ:inistrative headqu‘artegs
f:)iz,ergrii‘;é)glfmbié);and (b) emplqyed more~ thé\? Ii)SO(l)J Seerniil(;y;iz.vg)ui
D Sdedec? Ca S t:rftgrm{gg )p:rllztbzzjsg ?t has been thi§ researchers’
'{Hewesawamer an’ ritarp of C;madian employer-supported chxld. ca.re pro—f
e o the‘r‘naJ'Oteg with corporations or health care Orgamgauons 0
b o bleen :5 S(;‘(E:re seems to be a tendency for larger corpor‘atlol?s tont;z
iov?ai? gf?xlled ir;terested in employer-supported child care than smaller o

man, 1983). ' | -
t of corporations and health care organizations meetmg the gbozgac;;tsgi
atijli%heré)based on published information in reference ]c\i/}rect?rletsmrs o
k : ’s Dire ies: Western Manufacturers, ;
i irectory, 1984; Scott’s Directories: ) ! ‘ i
gusjarijiZ;DIiIr;Cpit;; Directory, 1983) and business Journ.als (The ?nla;g(z?
5013) 1984; Canadian Business: The Top 500 Canlpaqzes Angt;]ae ;ﬂth Caré
st c;f subjécts to be surveyed consisted of 170 c.orpf)ranonii atr;1 § health care
Zatior\as. ‘(The types of corporations and orgaglzatxons and e number of
ategory are included in Table 1. These categories are based o
n used in Canadian Key Business Directory, 1984.

There are an increasing number of employer-supported child care progra
across Canada (Mayfield, in press); however, there are few such programs
British Columbia. British Columbia is in an early developmental phase in ¢
arca, unlike other regions in the more heavily industrialized provinces of Onta
and Quebec where these programs are most frequently located. Although Car
dian health care organizations have been a leading group in establishing the
programs, there has been a wide diversity of sponsorship (e.g., heavy indus
retail businesses, hospitals, government agencies, etc.).

The possible and actual effects of employer-supported child care is an area .
active debate among employers, employees, researchers, unions and profe

sional organizations. Positive effects of employer-supported child care have b
reported:

1. Lowered employee absentee and lateness rates (Bureau of National Affair
1984; Burud, Aschbacher and McCroskey, 1984; Milkovich and Gomes
1976; Perry, 1982; Phoenix Institute, 1982: Toys °N Things Training an
Resource Center, 1981; University Research Corporation, 1982), ‘

2. Easier recruitment of new employees (Bureau of National Affairs, 1984}
Burud et al., 1984; Jamieson, 1981; Perry, 1982; Phoenix Institute, 1982
Toyd 'N Things Training and Resource Center, 1981),

3. Reduced employee turnover rate (Burud et al., 1984; Friedman, 1983; Nellum
and Assoicates, 1970; Perry, 1982; Phoenix Institute, 1982; Rowe, 197
Toys "N Things and Resource Center, 1981),

4. Increased productivity (Burud et al., 1984; Catalyst, 1983; Coolsen, 198
Nellum and Associates, 1970; Purnell, 1977; Toys °'N Things Training and
Resource Center, 1981),

dure ‘ . e
tionnaire was developed to assess the follovximg.areas‘ (a) g(‘jlsrfe(fét) zgﬁrcces
actices and future plans related to employees child caie nfi Ofvemployees’
ormation about employer-supported child Careh(cgilsvceare o the. eco-
t. (d) preferred options for employe{-ﬁuppone hC ffects of employer-
‘:feasibility of these options, (e) opinions on t. ee rention. profits,
tted child care on productivity, absenteelsm, rc—:crultment,treiIml . ; P
yee morale, employee-management relations, Corp}?'ifieare Ignf,ormation
fess of the tax implications of employer-sup.por'ted chi bcer O.f Cmoloyeen,
the type of corporation or health care organization, num " thirty-fwe, and
tage of female employees and employees under the age o >
ts-of operation was obtained.

5. Improved employee morale/attitude (Bureau of National Affairs, 1984; Burti
et al., 1984; Nellum and Assoicates, 1970; Perry, 1982; Phoenix Institut
1982; Toys 'N Things Training and Resource Center, 1981; University Reseatc
Corporation, 1982), and
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_forestry, agriculture, fishing, and mining), (b) construction, (¢} manufacturing,
n, communication, and utilities, (¢) wholesale and retail, ()
services, including finance, insurance, real estate. These

The i ire .
s maﬁzzsth?lnalrc was piloted and then revised. This revised questionna
§ with a cover letter to the chief executive officer or to the pre\side: E

the ati ief ini
corporations and the chief administrators of the health care o

Three weeks later, ¢ rganizati
, a follow-up letter and ¢ . ation

e another ; " )
sent to the non-respondents. other copy of the questionnaire we

transportatio
1th care, and (g)
up sizes ranged from 11 to 32.

For the cross-tabulations, the X2 test of probability was used. In this study, the

One hundred and tw i . )
enty eight of 170 questionnaires were returned resul ol of significance was set at 05.

an overall return- . ting
o Childrztalinpiti .of 75 percent. The typical return rate for other mail surr\lzge
actices s -ations hac aver ) : j 1
Research Corporation ]9?;{) to’;}? rporations has averaged 37 percent (Univers; sults and Discussion
> . Tne return rates sub-gr a ‘ I ; :
Table 1. es by sub-groups are presented sed on the demographic information provided by the respondents on the
f estionnaire, the median number of employees in the corporations/ organiza-
TABLE 1 ns is 850 (X = 1567). Of these employees, an average of 40 percent are
male (Median = 33 percent) and 48 percent are under thirty-five years of age
fedian = 50 percent). The corporations/organizations are in operation an
RETURN RA . . z
TES FOR QUESTIONNAIRE erage of fifteen hours per day (Median = 11 hours); however, the modal
imber of hours is twenty-four. Of the 38 percent of the respondents who
Type of Corporation/ {f\\/l‘u_r;xber of Number of rate twenty-four hours a day, most are hospitals and foresty companies.
— ailed " o R )
Organization Questionnai Returned % of Return at have British Columbia employers done already about employer-supported
ires  Questionnaires  Questionnai d .
: care’
Fiosrhe iSn‘ng, Agriculture, first questions asked employers to identify if their corporation/ orgnaization
20 15 75 tried any of six options commonly used in the preliminary of discussion
Mining 10 ; ges of developing employer-supported child care.
70 . . N
Construction 11 . Nearly a third of the respondents indicated that their corporation/ organization
Manufacturin 82 had management discussions about child care. This is the same result reported
9 30 19 63 the Minnesota Business Survey of 5,000 employers (Copeland, 1982). The
TrcansportgtiOp, jority of respondents had not had management discussions, met with other
ommunication, Utility 20 17 o ployers to consider child care related problems, appointed someone to handle
Wholesaler. Retailer ” Id care problems, conducted an employee needs survey, examined local child
Finan x 15 63 e opportunities nor requested proposals from a child care centre. Cross-tabulations
ce, - . . . . L. . e
Real Es tgtseurance . the six options listed in Table 2 showed the following statistically significant
y 8 89 cts: health care organizations were the most likely group to have had manage-
ealth Care 23 - o ¢ discussions about child care, met with other employers to discuss child
Services 2 ‘ Condugted a survey of employees’ child care needs, or appointed someone
16 70 andle child care concerns.
TOTAL 170 . hen the number of employees was cross-tabulated with the six options, there
8 75 a statistically significant effect: the larger the co oration/organization, the
y sig g P g

te likely it was to have had management discussions, met with other employ-
to discuss child care, surveyed their employees, Of examined local opportuni-
 for the provision of child care. The same statistically significant results were
| d for corporations/organizations in terms of the percentage of female employees,
th the addition of appointing someone to handle child care concerns.

Analysis

The d i i

. Wh(j? ;r\?;;:ehz qurzstlgnnalres were Cod.ed and analyzed for all respondents a

Corporation/organii ) prlalt]e, Cross—tabula.tlons were done on the data by type o

of ool ey ZE& ours of operation, number of employees, percentage

o o B emplOYe i;; Somep(e;ce;ntage of employees under age thirty-five. Due to

g oonal humbe ! t‘e types of corporations/organizations, the origi
gories were collapsed into seven for analysis: (a) natural resources

When the number of hours of operation was cross-tabulated with the six
ms, there was a statistically significant effect for (a) corporations or health
organizations with the longest working day were more likely to have had
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TABLE 2
B.C. EMPLOYERS' PRELIMINARY PLANNING OPTIONS FOR CHILD CAR
TABLE 3
% of respondents who have considered
C RS
cach option D CARE POLICIES AND OPTIONS S%?&cFMPLOYE
STILL NOT cHit WOULD CONSIDER IMPLEME
OPTION

IMPLEMENTED CONSIDERING

Management discussions

% of respondents
about child care issues

WOULD NOT
- ING WOuULD
(N=125) 32 2 agw CONSIDER CONSIDER
Meeting with other employers sand Options
to consider child care #__,______.——————’--—-‘—-"_—'——__——_—_—
related problems
(n=123) 12 2 85 RAL PERSONNEL POLICIES
Appointing someone within
the company to handle le scheduling of .
child care problmes . 1 work hours 33
(n=123) 10 1 89 L ioyces 45
16)
Conducting an employee ; one 45
survey about child care ;}eoplj 158?8'"”\9 19 36
needs (n=124) 12 4 84 {n=
. - 6
Examining local unity forﬂp?gt 61 33
opportunities for work (n=119)
providing child care . 7
{(n=124) 18 3 79 ity/Paternity 82 1
e (n=121)
Requesting proposals from , .
a child care centre to care for sick 51 35 th
(n=122) 2 2 96 ren (n=119)
package which
Note: Percentages calculated horizontally. ws employees to
ose which benefits 10 51 39
) ) ) ‘ want (n=111)
management discussions about child care, met with other employers about chil
care and surveyed their employees; (b) corpgratmns/orgamzauQns who operat§ TIES & SERVICE OPTIONS
nine to twenty-three hours a day were most likely to have appointed someone t ;
handle child care concerns. ; ;
.. . . . . . . are centre at ) 20 78
In British Columbia, health care organizations were most likely to have investi ksite (n=117)
gated options for planning employer-supported child care. The finding that th ‘e centre awa
longer the hours of operation and the higher the percentage of female employees worksite 4 79 67
the more likely these activities may be due, in part, to the fact that all health can 63

organizations in this study were twenty-four hour operations with a 75 percen

female work force. The percentage of employees under age thirty-five was not :
statistically significant factor.

re information

ral service

What personnel policies and child care options are British Columbia empioysé
doing or considering?

The respondents were asked to indicate if their corporation or health care orgal
zation was currently doing or considering each of fourteen personnel policies 0!
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TABLE 3 (Cont'd)
child care options. T hey were also asked to indicate which, if any, they w

ot consider. AND OPTIONS B.C. EMPLOYERS

CHILD CARE POLlCIESSiDER IMPLEMENTING

In terms of general personnel policies related to facilitating child care WOULD CON

majority of respondents teported having maternity leave, part-time work opp
nities and leave to care for sick children. The Minnesota Business Survey (Cope
1982) found the same responses with the addition of flexible schedulin
employees’ work hours. Other U.S. surveys have reported that only mate
leave was a consistent benefit (University Research Corporation, 1982). As
British Columbia and Minnesota have traditionally had strong labour/union gro
this may account for the similarity in employee benefits.

~ tion
e parent educa
ttina?s on child care 2 45 >

Although very few of the respondents indicated that their corporation/organiza
was currently implementing policies related to child care (except for mater

i o . co ribe to outside
leave, part-time work, and leave for care of sick child), the majority indjee ency to provide child 69
they would consider a cafeteria-type benefit plan and a child care informa re services for 1 30

and referral service. Similar studies in the United States have reported ¢
approximately two-thirds of the employers surveyed would consider an info

dy for parents to
tion and referral service (Copeland, 1982; Hewes, 1981; Universil‘y Resea

ose their own child

90
. 9
Corporation, 1982). ﬂg;ogram 1
A majority of respondents would not consider subsidies to parents, an o ate jointly with
child care centre, subscription to an outside agency to provide child care, off:s ther buséiﬂsv;ss ai:e . 63
child care centre, corporate contributions to eXisting programs, cooperation W viding chi 1
another business to provide child care, or worksite parent education semina
. . ate contributioqs

The fourteen policies and options listed in Table 3 were cross-tabulated by existing community ou

type of corporation/organization, the hours of operation, the number of employ d care programs 8 28

+ 5
the percentage of women employees and the percentage of employees under a 112)

thirty-five. Statistically significant effects were found for nine of the fourte
policies and options.

indi first choice for additional employer—

:medg1;?5?;;?“;;’?’;;2? lfcritcjjeitéfirst choices were urlli)lrtr;li;lﬁg Ca:rcel
o ' ) 0 P .

ieservice (27%), use of an outside agencye(s 1 7;7(0)21;:;1?0\;«:’) A
k (1.4%). i n}ajorift‘yvglfxr?:iti;ﬁ irggc())rur;;i(;n and refeﬁal s‘ervic’e Op;():rlé
ﬁfxci CZ?S;ZKEHCSM: respondents favoured the work§1te f:h;l;iccarfe{ ecsp(m-
z}{‘:glgsale/retaﬂ respondents favoured use Qf' an outsgii ii,i : W}ére s
fom transportation, communication, and utﬂ}ty co;pthe lons were o0
d between an information and referral service an e eomployecs.
/. There was no statistically significant effect due toS e o thivty fve,
:tage of ferale employees, percentage of employee

Job-sharing and part-time work opportunities were not likely in heal

The larger the percentage of female employees, the more tikely a corporati
organization was to have a policy of leave for sick children. Worksite parer
education seminars on child care topics were most likely in corporations/organization
with more than 75 percent women employees.

The greater the number of employees and the larger the percentage of wom
employees, the more likely a corporation/organization was to consider an inf
mation and referral service or a worksite child care centre. Cafeteria benefit plan
were most likely to be found or considered in corporations/organizations wit ;
higher percentage of employees under 35. Corporations with more than 10,000
employees were most likely to consider using an outside agency.

ber of hours of operation. . British

1 > many Britis
tration and referral service may have peen the first ciljc;lsg :ofmical}{y i
ibia employers because they consider it to be the ond} fthe mestionnaire,
on at this time. In their written comments at the end o

i re options (€.2.,
respondents stated that most employer-supported child care op
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concern of other employers
State, 1980; University Resea

What do British Colum
child care?

.} were too costly for their situation. A co

considering these options has been cogt (E
rch Corporation, 1982).

bia employers think are the effects of employer-suppg
The respondents were given g
as being affected by employer-
in their Opinion, assisting wit
negative effect or no effect.

list of 10 areas that are mention
supported child care 4
h empl

ed in the liter
nd asked to indicate whe
oyee child care needs had a positive ef

TABLE &

B.C. EMPLOYERS!

PERCEPTIO
EMPLOYE

NS OF THE EFFECTS OF
R-SUPPORT

ED CHILD CARE

8 of respondents indicating

POSITIVE

Possible Effects EFFECT

Employee productivity
(n=111) 50 46 4
Absenteeism
(n=112) 65 30 5
Recruitment of new
employees
(n=113) 56 42 2
Retention of
current employees
(n=112) 46 53 1
Company profits
(n=109) 21 51 28
Employee morale
(n=112) 47 51 2
Tardiness
(n=113) u7 51 2
Employee training
Costs
(n:HO) 17 74 9
Emp!oyee—management
relations
(n=114) 58 39 3
Improvement of corporate
image
{n=109) 63

ot i loyee child care
iority of respondents indicated that assisting with leemgor};omte image.
el ysitive effect on absenteeism, employee qlor.? r) attern of results

- had a po ement relations and recruitment. A sn;n 211952) There was 110
6yee_rr@la%he Minnesota Business Survey (Copeland, loyee ‘training costs,
cportec to the majority of respondents, for emp 0}’7 dents saw nega-

. accorg{ﬂigs and company profits. Very few of the re;fs( lThe respondents
ion, tar }2 t}i e exception of the effect on company Pro i m loyer-supported
jlocts Wltl to perceive possible positive effects flom Z eEl loyee training
- ‘hke zae related to costs (i.e., company profits anﬁed cphild care have
garc in 2" Lpositive cost benefits of employer-suppo
). However, ) 984)
detal., 1 . ) .

reported (e.g., Buru . did not think
1ep iority of the respondents in the natural resources C;tiﬁ;)royther groups. a
- Oted child care had any positive effects. In a boee momle. A

. iy ; . .
€Ii{erpscjlryge)?ved positive effects for absenteelsrr; j;ioiinrgun}ilcation/umiﬁes’
fty : facturing, transpora o ‘

' ondents in manufa ’ itive effects for
my}()ﬁhteaisiealth care, and services thought th'ere wergggjege five groups,
esale retail, - t of corporate image. )

‘ ivity and improvement of corporat F itment of new

oyee pro?ucttl\r’iln}:g also perceived positive effects for recruit

Ul manuiactu e

oyees and employee-management relations. tions of employee interest
. i reeptions

. ’ ces of information, pe
t are employers sources )
wareness of tax implications’ 25) had not obtained any information

1 a

majori of respondents (n urce used most
majonltyyfrZz;;portedpchild care. Of those who had; tlhi iz(i)on magazines
employer- lar media (i.e., tele ’ '
* loyees, then the popu , et al., (1981)

o e:tlcl:) ;)yand then business or trade }ournalS: Hewes}gmployers say,
Pet‘gzr:z;me iaa’kttem for San Diego employerg; othdesrih(eeﬁc-);t frequent source

e ations/organizations ¢ o d
d other corporations : nizations an
have ;dimlﬁ(iwevef in this study, other Coq?oratlons/or%g or-supported
o lotﬁe least frequent sources of information on elmpmgntal stage of
WefﬁTh_ d'sérepancy may be due to the early develop have not had
s di g0 S

e d child care in B.C. and San Diego; er.nployef 1 therefore
Oyer-supported ch: ith employer-supported child care an
first-hand experience with emp tor
eally serve as resources for one another.

1y reported sources of information,
5 empiol}:etis V\;Z:e;?xzzl?:t(f;efe?;g) irll)dicated their employ:rftizdhig
?ege;rfei}:teiest ien el:npployer-supported child care; 62 percent rep
st and 10 percent didn’t know. | e o
t studies have reported the same situation (Anderstﬁzt, t1}]9:’:8}13,}1 D };1 e,
Several respondents included written commenéscmld .
from employees to consider employer-sluppo’rte B o o
mmented that although his/her corporation had.x;'o yto A
PIO)’er-supponed child care, they would be wil ;ln% ég o o s i
it as a matter for negotiation. Another wrote t a{ ér_gupponed on
ent, they had agreed to a study of the need for employer-s
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i j > developments in
i1l be interesting and instructive to monitor the develop
wi

care but that the union had never followed up on it. This seeming lack of in{ 1d care in British Columbia in the next decade.

in employer-supported child care by some union groups is supported by
finding that unions were seldom reported as a source of information to emplo
about employer-supported child care, ‘

er-supported chi

One frequently mentioned way of reducing the costs of some forms of emplo References
supported child care is by taking advantage of taxation regulations (Br
1983; Burud et al., 1984; Empire State, 1980: University Research Corporat
1982). However, in this study, 86 percent of the respondents (n = 121) repoy
that they were not aware of the tax implications of employer-supported
care. It seems that possible tax advantages may not necessarily be 3 m
determinant in employers undertaking an employer-supported child care o
(Brooks, 1983).

In addition to cost, other obstacles reported by the respondents in their wr
comments were the lack of interest by their employees and the need to
British Columbia licensing regulations for some types of employer-suppe
child care (e.g., on-site or off-site child care centres). This latter obstacle
primarily a cost factor, if extensive renovations or building was required,
administrative factor (e.g., the number of hours per day a centre can operat
British Columbia).

: 1 York
initiati king parents in New
-ate initiatives for wor ‘ arch.
on, K. (198;)5&50;‘531{: ; NY: Center for Public Advocacy Researc
i mdu : .
i(ﬁ)fc?ment Reproduction Service ED 237 204) ied day care
(1983, February). Tax consequences OII:A Work—rlfiftzn oy
N. ’ . ing Council of Metropo .
! : Planning Cou
nts. Toronto: Social ' N ent of a
ngme' Affairs. (1984). Employers and child care: Di/ffl Ofrjem Inc.
o N? Uonai) ne?it\Washington, DC: Bureau of National Affairs, o
ee be . ! orte
; >- L) gsvzstmg jn)human resources. Boston: Auburn
Id care:

a.ﬂ BELSIIM%SA The 1()p 500 C()lnpa”les 14“””31. (1984, June)- Ihe top 500
1
ﬂlp 1€8. E > ( )7 .
noanics ( "madlan B“‘”—IGSS 5 7 6 3—7) 7 )

A p] D1 ect r_y (1 3) awa: Calladla“ H()Spltal ASS()C ation.
an Ii()g tdi rectory. )8 ()tt

: d Bradstreet Canada
oy lian Key Business Directory. (1984). Toronto: Dun an

In summary, most British Columbia employers surveyed were aware of employi
supported child care in a general sense, and would consider various option
€conomic conditions permitted. The specific options favoured by employ
varied with factors such ag the type of company, the number of employees, |
hours of operation, and the percentage of women employees. At this time,
health care organizations are the most active group investigating and implemel
ing employer-supported child care in British Columbia.

t. ] 98:; . 111 (i care inrormation service. A” ()ptl()l) for 61111)10 (51 Sup—
> . ( ) Stf Hgﬂ’l@nmo f m]] S ] Wi p . g
en I 198:5 . e g Ia 1e ' { “()ugh d)e ())k IHCG (:hlca (6}

tlmla} COHHIllttee f()r pre vention ()f (:hﬂd Abu&e

consu wr a : "N Things
ion I iti Paul, MN: Toys 'N

nd, T. (1982). A Itation in writing. St. , I- ‘!

ing ¢ (1 620' urceOCenter (ERIC Document Reproduction Service No

ning and Res . N

226 826) il). Report on
re council’s new director looks at what’s ahead. (1982, April). Rep

Although British Columbia employers’ perceive positive effects of employe
supported child care on absenteeism, employee morale, corporate image, employ
management relations, and recruitment, there are no empirical studies of Can on, 14(7). 5-6.
dian employer-supported child care to support these perceptions. A current'ny ichool Education, o 80, February). On-site day care: The
in research on employer-supported child care in Canada is for empirical studi State Day Care Services, Inc. (19 /{lbaﬂy NY: Empire State Day Care
to evaluate more objectively and longitudinally the effects of employer- e of the art and models developnwn-t' SerViC’e No ED 208 977)
child care on absenteeism, tardiness, recruitment of new employees ices. (ERIC Document Reporduction ice. (1982, March). Day
current employees, etc. loyers say they look to each other for day care Advice. )

e Special Report, 11(6), 12.

Employer-supported child care in British Columbia seems to be in between 1980). Em-
est Laboratory for Educational Research and Development, (

awareness and an interest stage. Employers are aware of employer-suppo: ime has come. San Francisco: Far
child care, but do not seem to have a great deal of information nor are th wyer supported child care: an idea whose tJmeDaS o n;ent.

actively seeking more information. However, they do have a generally op 5t Laboratory for Educational Research and Dev .P The Financial
attitude toward employer-supported child care as it may relate to their corpo: cial Post 500. (1984, Summer). Industry’s exclusive 500.

tion or organization. Given the diversity of British Columbia corporations 4 st, 78021) 69.—128.

organizations and their diverse needs in terms of employer-supported servic . ’
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APPLYING BRONFENBRENNER’S ECOLOGICAL MODEL
TO A STUDY OF
DAYCARE IN A CANADIAN CITY *

Alan R. Pence
University of Victoria

Maxine Charlesworth
Victoria Day Care Research Project

and

Hillel Goelman
University of British Columbia

ABSTRACT

ronfenbrenner’s ecological model of research on child development requires
ie examination of a wide range of interacting influences on children. This
nodel has been applied to research on daycare in a study in Victoria,
ritish Columbia. Samples of children attending community daycare centres,
nd both ficensed and unlicensed family daycare homes have been identified,
nd are participating in a longitudinal research design which is investigat-
1g the trial of parents, children and caregivers.

979 Urie Bronfenbrenner published The Ecology of Human Development.
Mmost memorable and often quoted line from the text was, **Much of develop-
al psychology, as it now exists, is the science of the strange behaviour of
ten in strange situations with strange adults for the briefest possible periods
me” (1979, p. 19). Heretical to many and prophetic to others, Bronfenbrenner’s
as exciting in its conceptualization, yet challenging in its operationalization.

ithin the field of daycare research, Bronfenbrenner’s call for a broader
8y of research was coincidental with a movement towards an increase in
1 world”’ settings in place of laboratory-based studies. Such university-based
rch had essentially resolved questions such as whether daycare was necessar-
etrimental to g child’s development. The answer, as we are aware, is no:
quality care like that found in university settings does not appear to have
ficant negative effects, and for some children and families it has consider-
positive benefits. Belsky and Steinberg’s landmark review of the literature

paper was supported by grant No. 498-82-0024 of the Social Sciences
uncit of Canada. The authors would like to thank Ms. L. Toleikis and
ance in various stages of the collection and anlysis of the data.

fesearch reported in this
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ject
. ' . ~ -, Care Research Proje .
In 1978 and 1985 not only helped to establish that position and other find, ictoria Day search Project (Pence and Goelman, 1982) 15.3 t‘iiz
but also lent greater support to Bronfenbrenner’s call for more ecologic jctoria Day Care Re(s eame the use and operation of daycarle Ina rflll -cste d
orented sudies, ‘ - deve}i}opedgttoczz;:)f Canada. Victoria, Britishfc Olu?b‘a’OZZZ;i;re in
o ) o n the wes . -esearch information g
The Victoria Day Care Research Project, conceived 1 1981 and undertak ated (‘)h Project for reasons of lack of research in tre status. of a high
. ite fOfd‘ ;e availability, given its govemmental Icen ddj{ion o ch of the
y an ith young children. In a ’ (
: ed mothers with y 'S . arts of Canada,
on of fir'zfr)lk()iéycare research has originated from (;fheryiiiripal investiga.
o Canadt litan areas of Ontario and Ql{ebeC, ’c}ﬂd‘t ep of geographical
Y meopo a need to look at daycare in a wider range of geog
It there was

jurisdicti y try.
nd under different political jurisdictions of the country

studies of children, their families, Communities and society.

Bronfenbrenner’s ecological approach offered social scientists g concep,
framework for the investigation of individual development within 5 social cont
The essence of Bronfenbrenner’s ecological statement was that when study
social phenomena researchers should not restrict themselves (o the imme,
variables present within a laboratory or other socially restricted research siteg
argued that it g critically important to take into account the context o
environment in which a specific phenomenon occurs. It is only through see
to include in, rather than to contro] out, these variabjes that we can hopi
understand the Interactive complexity of development and behaviour.

S o to five-year-olds who were in
ity o ho Weeie\ic::lzngvllfﬂoeftt}iir mothers wor.ke.d out:ds ;};Z
o e hoursisﬁ)s in Victoria in many more variations t a‘itical
e dgycarehéltl;en in three of the most common an.d most1 ctr e
L thel'ngizltge(r:s lwere chosen: group (or centre) care, licensed family
on to policy

, and unlicensed family daycare. s of el caregivr
hi - of daycare arrangements, e
thin eact} Ofthﬁ thriilt)ygcets grouging.” It was necessary wf{en recrilrtlltnfgree
‘Comfntssdt talie three Jmembers of an individual daycz;rehax ra:ﬁleer?l o aeree
ot in the X s collected. Table | show

fci in the study before data wa 1. and by one or
thri)g;eol? the subject groups by type of care, by sex of chi

Bronfenbrenner suggested that the ecological context of 5 phenomenon can
conceptualized as a serjeg of concentric circles ranging from the immed
physical setting and the variables relating to it, to the outermost circle of soci
beliefs and attitudes about children and thejr care. These environmenta] layers
labelled the microsystem, Mesosystem, exosystem and macrosystem.

The microsystem of daycare includes al] the variables and activities related
the immediate caregiving environment of the child including the physical settin
equipment, schedules, activities, materials and the caregiver-child(ren) as‘'w

as child-child interactions that take place during care. arent family status.

The mesosystem extends the environment outwards to include the vario
Micro-systems of which a child is a participating member, A major question . TABLE 1
variable at the mesosystem level is the similarity or congruity that exists anion
the articulated microsystems. ECT POOL OF THE VICTORIA DAY CARE RESEARgggll;I(‘)(Jj IIE{(I:ITD
Travelling further oOutward, the exosystem is constituted in part by the legislati YPEOF CARE, FAMILY STRUCTUREANDSEXOFT
policies and enforcers who regulate and structure daycare op behalf of a cult ‘

Or society. Within the €xosystem is defined the availability of daycare, the range

of daycare options sanctioned by the legisiative System and how such care
regulated and financed.

One-Parent Two-Parent Totals
Boys Girls Boys Girls

. . ity Day 13 13 54
The outermost circle, the macrosystem, includes the general cultural an 15 13
societal beliefs regarding daycare such as the acceptability of women with youl

children entering the work force and the valye society places on the task ¢ ced Family . 12 6 10 39

The systemic levels are permeable and interactive, A change within one sys enced Family 11 8 33
tem is capable of impacting on elements within other systems. The followi
description of the Victoria Day Care Research Project will discuss how th
various system levels of daycare were examined in that study and h
Bronfenbrenner’s model influenced the overall design of the project.

5 I 30 31 125




111

The data were collected from each research triad by the following method
hour-long structured interview of the child’s mother; a separate hour—long i
view with the child’s caregiver; and, with the child, a short interview as wel
series of three developmental ouicome measures. Two of the outcome meas
assessed language skills: the Peabody Picture Vocabulary Test — Revised (p
and Dunn, 198] ), and the Expressive One-Word Picture Vocabulary Test (Gard
1979). Problem-solving and interpersonal relationship skills were addressed
an adaptation of The Preschoo] Interpersonal Problems Solving Test (Shure
Spivak, 1974).

In addition, a team of observers made approximatel
of the child in his or her daycare site. These obser
sampled recordings of behaviour during care and
daycare site using either the centre-oriented Earl
ing Scale or the Day Care Home
1980; 1982).

. information on and
ristics of the daycare environment, and tf‘le AEfor‘ et
Chardc'tle' and caregivers. The time-frame over which data w
s . S.
the familie

5o presented.

ying Bronfenbrenner’s Model

. N al
i i i ’s model guided the ecologica
several ways in which Bronfenbrenner : uidh et
Wefe; il\r/lzki/ictozia Day Care Research Project. Thesc‘mcludicz r C( ;)mad
ach O{ kind of daycare options investigated, (2) the use of t(;xe ;esthe oh o
; ?ﬁ:reéiver child as the basic unit of data collection, and (
ent-Ci -

V . . 5 ticipants.
y four hours of observa ype of information collected from study particip

vations consisted of
also an assessment of
y Childhood Environment
Environment Rating Scale (Harms and Cliffo

ay Care Arrangements Investigated

mnderstand the ecology of daycare as‘perceived and ut1l1fzeda.}gr
. Or(ier‘;o\zztoria it was necessary to include for study a rtinegiig] I}T:lr é N
reivi ’ i avai or parents in City.
aregiving . thiivaeritr\?vizzeli}é il:ii?lee io u};derstar}d the interaction
e p‘erspice ulations on the availability, utilizat}onj gnd characée;r—
ff_ECi " e XOSI?IE tfin;nd%mregulated care. In the province of Brms}f ‘Coiulrri gf’
e e b o1 lated and unregulated forms of daycare. The term regula gb
S bomfre%‘ihat the care is supervised to some extent anci sanct‘xloyei d Y
o thfneilctal bodies. ‘‘Unregulated’” care is, therefore, unofffc;ie n;r;
tthtgsizzg;rds and regulations set out by government “‘exosystem

applied to this group.

Table 2 provides an overview of th

¢ research components designed to yi
information about the deve]

opmental levels of the children. the physical a

TABLE 2

DATA GATHERING COMMENTS OF THE VICTORIA DAY CARE
PROJECT SHOWING WHEN DATA COLLECTED

Parent Interviews  1-114 hr. interview covering demo-
graphic information, opinions on work-
ing and daycare options, child’s
satisfactions/dissatisfactions with
daycare
Caregiver Interviews |-

‘ J aycare options within Victoria, it yv.as e§sen—

;r(:oag;ir 3;21253’1;1@58{ f)hfecdaiz.c Thispthe Project did by recr;;tl(t)lrngga;glgill
;:rticipantsp from government-held lists of hcense‘zd d;l};;z;z sﬁzéd A
é(mtacting unlicensed caregivers by many of the samd means used by purens
in locating care for their children. The steps use 0 conact wnlicenscd
éaregivers included: contacting caregivers advertising  ulletin boards 1o
supermarkets, community recreation cgntres gnd other rrllce)eczaI fc; gd Co;nmunity
ing advertisements placed by caregivers In major local and communty
ewspapers; and, placing an advertisement to attract careg

1V hr. interview covering demo-
graphic information, caregiver’s per-
ception of parent and daycare child,
caregiver’s search for daycare children
and demand for services

o : ithin major forms
Ist Child child questionnaire, preschool inven- Subject selection was successful in Sdmgimé; bmf:lyn\:vzotal twenty-two
Development tory of problem solving (PIPS) f “‘exosystem regulated and unregulated’’ daycare. ’

Measure Peabody Picture Vocabulary Test-

5 i 1 famil
aycare centres, twenty-four licensed fm_d twent.}/—se\flen L;zll?re;eS:Svariouz
daycare homes were included in theprxgmal I?ro;vect;d;np uélity Sructures
aycare sites represented a wide variety of philOSQP ied,ir? man’y different
nd other important dimensions of daycare.. By 1r(1c u 1ing only a restricted
aycare sites and several different daycare options, samp i \irs) was avoided.
ection of daycare consumers (parents) and providers (Car?gda cae within the
nd a more accurate representation of the ecology of day
ommunity could be drawn.

Revised, (PPVT-R), Expressive One-
word Picture Vocabulary Test
{(EOWPVT)

Observation of Day Harms & Clifford Rating Scales, Child

Care Site Observation Form, Caregiver Post-

Impression Form, Child Post-
Impression Form
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plus
(2) The Research Triad

plus

d Questionnaire
Outcome Measures

Observation

. Instruments
A central element of ecological research is the concept of system intera

The research triad design created for this study included the three
participants in 4 daycare interaction: the child, the caregiver, and the pa

The triad itself can be defined a5 4 meso
two microsystems containing the child

. " ire include
. er questionnair
e rent and caregiv ernment
o ** guestions in the pa _ ulatory/gove
ples of ?mbe quard working mothers anq toweff‘ii re%ar ¢ responsibilities.
sures of attitudiéo‘;m parents or caregivers in lh@U;( ZY respectively, identi-
: hich would assis ions are those that asked, ¢ and
ges whithl irrored questions ar spondent (paren
and partially rrtxﬂ;r information of two or more T: ffuny mirrored, two
and complementary giver and child). An example o
‘ care
ver or parent,

. ild. Four-point
L tors of the chi .
K vidin descrip - . areeiver
tives question was a st plrjonformgation from parent, child, and careg

system, composed ag itis g
» the family, ang the caregiver.

caregiving environments of the hoy D

t1 € Ccont nu T C t (o] 1S 50U ht ids icz ¢ Of a
n { dqueSilO 30 1(0 ; the day( are Slte Obse Ver. An exampl
.V 0 l lty o dls O Inu} _Y and aiso I'eI)OI ted up:n 3

*p q 3 p p b ec d{ly
OiN ue on area relate O perceplion ar gbservatuon Of I 1d S
s

; resentation
. . S jities. lined above, an enhanced rep
8, for reasong of inherent limitationg to me he variety of measures outlin
. . ' ine the
employing

. f ot ts can be
s participan -
. h the eyes of i . P in
ly mi t ts of he ecology of daycare as seen thro; ir figures involved in the caregiving
Iicrosystem aspects . ] ives of m
ny m ystem aspects of care cted and perspectives of the maj
Conceptually the triadic configuratio

L : . ” . L ion could be compared.
€Xamination of Systemic, Interaction effects. The specific mstruments sefeey

ing section,

N lected, the
: al variables were se )
he inception of the study when expenmemzlcomacted Bronfenbrenner’s
) the ince icipants wert T o del, a
3 Instrumentation and study particip . . nting this model,
" o degei}OP?iiL;;lced Project decisions. By implementing
; in
cical mode

omprenensive represe i aycare use in a anadian €1 y hdS cen
e h f d o C( d { P b

p /e T sentation © y

: N§ ()

e. .
ructed than has heretofore been the cas ’ i et the researcher i
jor benefits of Bronfenbrenner’s mQ e Ceation. Dayeare. like
o mgjor iew of the phenomena Uﬂd?f mv'esh tgakes place within the
oy Widgr }Yilld care, is not just an activity Wh1c _ Cegé hat both “spill
iher types of ch but s re an interactive pro I e
vi ite but is rather T ved from
oo Caregwmgl?fnd is, in turn, affected by actions ren
| into the larger wor is,

cdiate presence of the child or family. amined not only what went on
ect ex: . .

. . . ing net, the Projec information ranging

ith 2 wide dat_a gdtheﬂzgof settings but also gathered inform

1g care in various type

i itudes.
i ader social att
islati -gulations and bro bevond
. d to legislative reg ary if we are (o move bey
. family backgmrox‘m in bagse of data is necessary .ﬁ vj/c”a e
- eﬂ?o& pdisangge behaviour of children in strang
science of the str

The various Instruments used inthe VDCRp and their chronologica] relationsh
over the course of the study were presented carlier in Table 2. Features
these Instruments thyt reflect the underlying ecological conceptualizatic

guiding the Project include: (1) the exploration of exo- and meso-syste

issues through structured interview “‘probes,”’ (2) partial and full mirrorin
of information across t

WO perspectives (parent and caregiver dyads), and a3
partial and fy)] mirroring across three, and at times four, perspectives (parent

caregiver-obseryer and parent~caregiver—observer‘child). These different mea
Sures are discussed briefly below.

Parent Questionnaire Caregiver Questionnaire

1. Day Care history and search I.

Caregivers history
2. Options on working mothers

Supply of and/or

search for children
3. Demographic information

> Demographic information ge adults.” ceptual tool for use in contemgo}‘&r}’ )
4. Parent satisfaction with 4. Caregiver satisfaction i{;nfeﬁbrenner’sﬁw del is a much-needed CO;} nz}izatioﬂ represents a significant
o : . its operations . ictoria Da
arrangement with arrangement interdependent societies, yet its o;ge gfgqutioﬂ cained by the vm,io,!; 2 QL};
S Deream ATETIVEr’s meprmms: ot { that in @ e LT ~ology o
5. Parent’s perception of 5. Caregivers perception nge to researchers. 1t is hoped t hance our understanding of the eco gf "
e v ok T eniance : “an DrOOTess o
th € caregiver . . of ﬁ}e parent o Research Project will not only en standing of how we can progr
6. Child management situatiop 6. Child management situation € in Canada, but also our understandis
7. Present daycare arrangement 7. Caregiver'y perception

and your child of arrangemen of child
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Force on Chj -
ild Care in De ;
: cember ;
major concern of each Tagk Force f;a;igi by the Conservative Governme hat Were the Families Like?
> €en with the at ! What Were 1nc &
tempt to better under < been noted above, the total number of responding mothers was almost

the current state :
) state of Canadian da
; . aycare need for .
o oty decisions e preferences i order to divided between single and two-parent families. The mean number of
ivide § -pare .
: family (68-one child; 54-two children; 3-three children;

Insofar as there av: ‘
ofar as there exists a pressin L o s ‘ n was 1.5 per

& need for additional reg , . . . -

J atresearch data op day, children). Sixty percent of the families rented their homes with the remaining

rcent owning their homes. The respondents were in large part relatively

.in Canada at this time and sinc ..

1 available f, ’ >INCe mitial frequency and desering: /

relevant parttsO;ft?'r?i?/inj?'RR the authors feel i rz/]ay bseusscc;&ﬂ:: da}}f > idents of Victoria: 75.3 percent have lived in Victoria for more than
follows, then. 4 - ial data u_mh accompanying brief ,md' cc aval prm residents of Vieons: . P ' ,

relate » dre various tabulations taken from that ini ‘commentaries, s, 12 percent for 2-5 years, and 12 percent for‘ lesst t~han'2 years. The
0 current daycare policy discussions ; M that initial VDCRp data wh ity, 78.5 percent of the respondents, have a relative living in town and 9
Hons in Canada, 4t have a relative living in the same household. Only 5 percent do not have

tive living in the province.

hough virtually the entire sample of mothers of preschool children were
ved in the labour force (or were students), only 22.5 percent of the respon-
had mothers who had worked outside of the home when they (the respondents)
of preschool age. These figures for respondents’ mothers are roughly those

eld for Canada as a whole during the 1955-1965 period.

A. WHO Wel‘e the Rebp()ndlng Pc’ilenl‘S.
It \hO”}j fn.ct b3 ﬂtfj out tl:fl thf ,tuj jf% 1 '“:: :1‘](3:’ 0
- FO S y * g IF

dents was 29 veq i
years with an age ra 3
respond nge from 19 ¢o 42 ; ‘
pondents were employed, 18 were students, g Ige\ir;.el\chlnetyt:elght of
’ assified as of

(seeking em
: ployment, etc.). .
shown in Table | below. ) Respondents mcome and educationa] leve]

Focal Children
ubject group of children was equally divided between boys and girls, 64

and 62 girls (boys and girls were also equally divided across single and
arent families and across the three types of care studied). The mean age of
yeal children was 44 months, with a standard deviation of 10.2 months. The
 number of months the children had been in care was 25.9 months. In 62.6
t'of the cases the focal child was the first born child in the family; in 66.6
t of cases, the focal child was the first child in the family to be in daycare.

TABLE 1

INCOM
E AND EDUCATIONAL LEVELS OF RESPONDENTS

Income
less than $10,000/ ;
Y00/year
2;2,000 to $15,000/year 40
20 ,88(()) tto $2O>OOO/year 35 5 of care utilized by the children and families were:
$30:OOO p‘l)uifOéOOO/year 13 § ed family daycare home (LFDCH) 39
year ; nced family daycare home (UFDCH) 33
lEducati@ 4 f e centre (DCC) >4
h?si thal? high school graduation
Soi eSC 1(1)01 graduate 24 haracteristics of Caregiving Arrangements
co i
college grf;ii/;;chmca} school gj 26.9% reating the arrangement and alternative
university graduate 13 noted above, three types of caregiving arrangements were studied in the
19 P: Licenced Family Day Care Home (LFDCH-39). Unlicenced Family
are Home (UFDCH-323), and Day Care Centres(DCC-534). In addition to

arent’s current arrangement, the parents have also used the following other
gements at various times in order of diminishing frequency.

€S Of 5] ponde m ‘l d 4 wno WO ed cvent g
du res nts Cil ed h lk n ‘), !2 WhO W()lked

weekends, and 2 who
’ worked shifre- o
shifts; 11 indicated 2 of the above, and 83 ( T fC
¥pes of Care Ever Used by Respondents

Percent) none of the above. ;i !
é977’ 1978) the great ijo[rjjrg,l ];isr(;ne m;‘l or Canadian daycare studies (Johnso

anadian bom, 16 pe | Spondents in the VDCRP 77 be tre 8 29 29

percent were European born, and 4 Per’centp\f/reieem{];teé H 28 2225‘73

H 27 (21.4%)

States born.
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5 wen i r ce 1 ‘n arrange"
thex 1 e 1es . 5 T that the“ Cdr@glvl ..\0.
‘ 5 Ondents lOp( Tt - ‘
3 | ; . ;Dpe cent Of th I8 ‘p k : N 0 l :
R 1 ( 3 | \//) i}a < Iyequ:ﬂ € d therﬂ to ad_}ufﬁt thelf ‘WOIR hour ! 3 !: : IC: :'il[ ) n:ilﬂ:{ftf d htl’lz
5 ( é /O)) - h (,a/lUQCd therﬂ {0 rniSS WO]‘K, but Onl_/ one pﬁf ent 1naica ted t at
( 3. % . ment as Ccaus } 5 j d

‘ g e j bS.
‘ I nt haS ca uSed them to Change j()
an

e o ~ o, f h d 1‘1, -

Hen regi I, an (,9” I o I(VCP Of ¢, ] atisrac
O

. . d 78 d

/ tioca (7] ver, 10 I ents e fion { satl

p‘ =

. . a } om s - : ‘e < f g - i .
Parental (materna ) opinions concerning the ““best type of care”’ for pres onship of |

children vary by age group considered, and are ag follows:

arc ir caregiver at the beginning o
ith C ired into how well parents knew their caregive
Type of Care dy nquired i i1 at present.
Pig‘erred by: Age 1 Age 2 Age 3 ngement and hoW we ’ ‘ h caretaker
ing of arrangement, parent acquainiance wit 91 (72.2%)
. nning e -
Family Day 18 (14.3%)
Care Home 107 100 38 12( 9.5%)
Centre Care i1 9 76 5( 4.0%)
Depends/
No Preference 7 7 12 ! ) . y
sent, parent acquaintance with caretaker 2( 1.6%)
e, - 31 (24.6%)
6 (52.4%)
When the mothers were pr‘esen@d with 2 list of methods for locating : siness way: 9}111 matters apart from the arrangement 37 %21'4%)
care, they indicated that the following practices were used: ough to discus ~

er to be a good friend
Practices Employed 1o Locate Child Care Arrangements

ir child’s confidence,
. d felt that their ¢
N e parents surveyed e ing in care. When
Discussed with friends 78% Contacted Government 73% oty three peerfit Oet gladpbeneﬁtted from his or her belwng ;nonded to the
Used Newspaper ads 47% Called Day Care Centres 459 pdence of initiativ ative effects of care the parents resp
INE a ¢ e 4 L W a CIHre : =
‘ L . i ‘ arding any neg
Discussed with Relative 299 Discussed with Neighbours 27% aned zefoncerfs'
Talked to previous 21% Used Bulletin Boards 12% wing a o in care
e . N iid being in
caregiver . gative effects of chi
N ~ 1ns regarding neg
Other 7%

41 (32.5%)

20 (23. %)

. ~ 22.2%)

Respondents were asked if they had ever observed the child in care subseg s emotional wel!‘bemire gg 515.8%)
to making the arrangement? They responded as follows: influence of others in ¢ 19 (15. %)

% ‘}t .

v , 300 al gui \ 14 (11.1%)

€8, many times 0 - " tigue) o,

Yes, once or twice 29% al well being (colds, nutrition, Ea@f 2 ( 1’?;%

No 41% ve effects on other family mem 14 (11.1%

Rela[jonship of care utilized to work

. : daycare noted yes,
pondents, when asked if their child enjoyed gm?? t;l(; ticrr}lle in 6 percent of
; ses, and s0me «

e | .8 percent of the cases, and some o1 st about daycare
fi‘he;megsgéiiid that those things their child élkZSeZ?ver (26 percent).
mi:y'z?sn(ﬁﬁ 5 percent), peers (49.2 perc_:em), an ScOf ot parents, were
ggér;n’s ie;sé favourite aspects of care, in lthe ey:nt)' however, a greater
: o hild 11.1 perc ; > ot

ent) and other chllaren‘( - ercent). On a seven poin
e (fl 6?&???5 nt;d for ‘‘likes everythlﬂg' (30 ?C,rcei:/t})xether they believed
;}0 " cspgme of parents when questioned, as to
he mean respons 1 :

The mode] period of time for a parent to drive
(33.3 percent), However, there s 5 range from |
(mean = 10.43 minutes). Travel time to work from the caregiving site is sg
what longer: mean 157 minutes, mode 10 minutes, with a range of 2 min
(Mm=8) to 1 hour (n=1). The number of times the daycare arrangement
broken down has a mean of 0.5 incidents, with 75 percent reporting
eXperiencing g breakdown, j4 percent CXperiencing only I breakdown, 13
Cent experiencing 2 breakdowns, and 3 bercent experiencing 3 breakdow

the child to care is five ming
minute (n=4)to0 I hour (n




the caregivers “liked my chjlq was 6.61 (7 =
they would choose this same caregiver again, 90.4 percent of parents indig
general to strong agreement, while 7.8 percent indicated no, orn

D. Opinions on Working Mothers

A major factor inﬂuencing the increase
care is the changing re]ationship of wome
labour force. Between 197 and the present the pereent-age of mothers of ¢

dren under the age of six who participate in the out-of-home Jaboyy force |
risen from approximately 25 percent to over 50 bercent. That de
carries with it shifts in values and beliefs concerning women’s various roleg

responsibilities in familieg and in society. For many women these shifts repre:
@ n0-win situation of blame/guilt if they do or doeg not stay at home. Aspect
women’s relationship to in-home laboyr were queried using a sevep point se¢

Opinions of Tespondents op working mothers

Fathers have not been involved enough
in pareating in the past and ought to be

Itis necessary for our family’s
€eonomic survival that I work

It gives me 4 feeling of independence
and self-satisfaction to work

I'like the kingd of work I am doing

It is important for me that | have
contact with other adults and their ideag
and work fulfi]js this need for me

It doesn’t really do most children harm
to spend the day away from their mother

Llike the daily routine of working

On the whole I think that I can be
better mother if | work

My family seems to get along better at
home whep | am working

In order to get a little bit more than
the basic necessities, I go to work

A mother who works misses the €Xperience
of seeing her children grow up
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3.80
. tof
~ k so that I can get ou o
o ey agees) When ask Sz)a‘zgraway from the children for a while 377
“hild to have a
0 strong o rtant for my e ) odel
5 pVsozho works outside the home as a role m 5 06
rs shouldn’t work unless they
in public and policy interest iy ¢ ely have to 2.12

, and in particular mothers, ¢ s who work neglect their children

rvices, Benefits and Work Schedules

i isting or potential services or benefits
o et dngirllzdcaiz alnld Z);E;ni ran}}i their top .three choices. The
‘ m’ e reléte st often ranked in the top three were: -
o (68 times a top-3 choice)
. (48 times a top-3 cho%ce)
(43 times a top-3 cho%ce)
(42 times a top-3 choice)

er school day care
ycare in work plane
‘hild Care Tax Credit
fore part-time care | 2 tmes 90
k t three most often identified as a top 3 choice we

Mean on 7-point scale
with <77 indicating
high agreement and ]’
high disagreement

(36)
tended maternity leave sy
up care for infants o

DCH networks for the benefit of the caregiver

}01 elelllellt m halanClIlg W()]k SL]leduleS and Chlld care 1s the palt time or

¢ nature f a pdrent S W()lk SChedule a]ld in ICSp‘)OIlSC to the qvueStlon,

¥ What WOOlﬂd ou hke y()Ur WOIk SChedlﬂC to be- thele was CVldence
3 Y

i t.
rong preference for part-time employmen
chedule preferences most desired

O
tive %

, 90 77.5%
Having a part-time job outside home 18 15.5%
Having a full-time job outs@e the home . 5 1%
Staying at home with my children ’ 1.7%

Other

: ar . . .

mn’and Summt'ofl represents a preliminary and descriptive pl;c:issgzazfrr—l
' Qiegigitir;i;ti}ie YDCRP which addresses some oi ltt};; fgg\this ;eport
ﬁniier review by one or more nationali pohcyﬁg‘rofusz‘mbmed e
1S a preliminary descriptive level.ot angiys&;hzr Condive trom o part
P study, when viewed in conjunctlon wil zs ahans beine true for the
;zzztghé’;m?;iig r:sfi)ng ;r?(ii; ;;pf;rogi}ave more limited generalizability.
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se rs,
anada today. Hopefully the work of researche

sts dos ot N ecislators will help create it for tomorro
o

The issue of generalizability is a critical one for Canadian daycare stu ers, and |
ates, daycare workers,

Certain variables, such as an overall increase in the number of working mog
a lowering of the fertility rate, and an increase in the number of children neg,
care, are national in scope with relatively minor variations from proving
province. However, other variables, such as the ratios of licensed to unlice
care, centre to home care, profit to fon-profit sponsorship, and per capita ex
ditures for daycare services, and $Cope or regulations governing daycare segy
vary widely from province to province. The interaction of relatively sip
national population change characteristics with dissimilar jurisdictional respo
in the form of regulations and funding, and dissimilar patterns of work and
care need found between urban and rural settings, creates a complex mog
need of further study. Even within the relative homogeneity of a single Cana
city such as Victoria there are differences in the availability and accessibiljt
various types of care. Income, educational status, and number of children j
family propel parents toward certain caregiving options and away from oth

In examining this early data from the VDCRP, one can see emerging patte
of commonality and diversity within a sample of working mothers in Vict
Although the respondents use a variety of caregiving forms, there is ge
satisfaction with their current arrangement. Breakdowns in the arrangemen
experienced rarely. As a group mothers share a common beljef in preferred t
of care for one-year-old and for four-year-olds; there is somewhat less agree
regarding two-year-olds and 2 very mixed opinion concerning three-year-o
Although the majority of respondents have relatives in town, those relatives
not a major source of caregiving nor of information regarding caregi
and government are a far more important source of information for these responden

Reference Notes

z escriptive and
Jysis of the VDCRP data is currently undertw/dz.o? carepone and
thﬂ?ll} ac?’ij 01;1 parents, caregivers, and chlldrlenil;};fbclzmtmuiw factors as
erential da e nd specific analys S 086
N ilies, child’s sex, and s : ater in 1985 and in 1986.
-parent faf?;i‘id develop-ment will be available later in
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y relate
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= fathers from the two-parent ilies v eer
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fan explor 0
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wedtemil respondent questionnaire (Pence an
ma e
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being in care, the majority have concern regarding the child’s behaviou
emotional well-being, or experience guilt themselves as parents. At the sa
time, over 90 percent note that their child enjoys going to daycare most of
time. There are strong opinions regarding the role fathers should play ¢
generally don’t) in helping to care for children. Job satisfaction is quite high
these Victoria mothers, but, nevertheless, there is a stron g indication that increa

Job flexibility and in particular an increase in the availability of part-time work
highly desired by the respondents. ‘

: . . . . ocial Scienc

This and other recent studies reinforce the need to see the child care needs pective. Proposal to The S
Canadian parents in more than daycare services perspectives. More and betl f Canada. ’ itners: Parents of children in three
daycare centres and more and better daycare homes are needed in Canada, b .. A. & Goelman, H. (1985). Silent pa ;

pes of daycare. In submission.
needs requires a diversity of options; options that embrace full or partial labo

force participation by women and men; options that include maternity and pate
nity leave; options that allow full or partial parental involvement in the out
home caregiving environment; and options that allow a fyl] range of good qua
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LATCHKEY CHILDREN: SELF-CARE
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ABSTRACT

tehkey children are all too often overlooked when the need for daycare is
nsidered. Some recent surveys in various parts of Canada, as well as in

- U.S.A., suggest that it is a larger problem then generally realized. In
any instances, the proportion of latchkey children significantly exceeds
percent of children of working parents. The problem, however, is by no
ins limited to the numerical dimension. Anecdotal information and
idies reveal that the impact may well include a higher propensity for
me accidents, a heightened level of fear, social isolation, and lowered
els of self-esteem and self-worth. There is even some suggestion that
 effects may extend into adulthood.

number of well-intentioned programs have emerged in recent years,
signed to help young school-age children cope with their latchkey status.
ese telephone hot lines, books and courses instruct families and children
how to deal with the negative side effects. However well-intentioned,
: programs function largely as a means of avoiding the real issues. Even
use of the euphemistic term, ‘‘self-care,”” suggests that neglect is really
egitimate form of child care, when what is really required is for all
ctors of society to recognize their share in the problem and to accept

sponsibility for part of the solution.

Introduction

rowth of preschool daycare programs over the past twenty years has been

kable and is well-documented in the annual publication of National Health

Velfare entitled Status of Day Care in Canada. This growth in supply and

nd has come largely as a result of the increasing participation by women in
bour force. While the growth in preschool programs may not have fully
pace with the demand for care, there is another segment of young children
¢ needs for nurturing, care, supervision and recognition have gone substan-
Unnoticed. Once children reach school age, concern for the provision of
le care arrangements during non-school hours seems to dissipate. In fact,
the full range of arguments for more and better care is regularly marshalled
half of pre-school children, the very same advocates remain substantially
gre of the very same needs for care by the young school-age child.

school children grow up and become school-age children, and unless fam-
TCumstances change with respect to the work, educational or other routines
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which take parents out of the home, the neeg for care does not change. Ty
annual Status of Day Care in Canada report indicated that there were 2.3 m
children of working mothers between the ages of six ang sixteen in Cyp
further,that only somewhat in excess of 7,000 child care Spaces, suffie;
only a fraction of the potential demand, were available for this group of
children. The 1983 report indicates the availability of 17,708 daycare Spac

school-age children under the age of thirteen, re

» Tepresenting 12.7 percent of g
available for children of 4y ages. While the 8rowth in absolyte

imervening years is noteworthy, the demand remaing substantia]
Care Information Centre, 1979 1o 1984)

The purpose of this tommentary is to describe in
for school-age child care in Canada op the basis of
Some of the Programs which attempt to ameliorate
in fact tacitly sanction this Eroup of “*neglected’”
to the difficulty in gaining the iecessary support

Some greater detgj] the
Present patterns of sejf.
this increasing problem
children, ang inadvertent]y
and recognition

The 1984-85 Wénter/Spring issue of Canadian Children, for instance,
specifically with daycare and correctly notes that ¢ i on the political agen
Our country (at least it Was during the 1984 electio
which sets the stage for this issye by its content and title, Day Care i Can,
Major Issues ang Froblems, omits the needs of the young school-age chij
favour of the preschool chiig (Bagley, 1985). While the need for pregel
children ig legitimate ang serious, the omission of the need for care for sch
age children serves to further the Perception that this 8roup of children cap af]
be integrated into the preschoo] brograms, and, at worst pe left to the **latchke
status in which aj too many already find themselves.

As a result of the emphasis in forma] child care pro
tal needs of preschoo) chi]dren, combined with both rea 5
benefi{‘s, growing numbers of school—age children hav, ,

unobtrusively integrated into various kinds of presch

Upon graduation from preschoo] daycare, however
children are a]j too often left witp the vagaries of “*self-

care of older siblings, neighbours, or nearby relatives, Recent surveys in pla

like Winnipeg and Calgary, a5 well as in the US.A., Stggest that large numbej
of school-age children of working parents under thirtee
their own means during some significant part of the non-schoo] hours
On non-schog} days, while the parents are not at home. The evidence garnere:

a variety of SUIVeys suggests that the tacit approval given o latchkey child e

by educators, socia] service agencies, employers, and society in general mi

well constitute an institutionalized form of “approved”’ child
The results of 3 1984 study on the g

City of Calgary Social Services Depart
cent of the single parents were using the services of forma]

-ordinated Child o 2 0
4 é o in North York identified a conservative f1gurf: Cogﬂld% 0
D System In d six to nine who needed altemapvg his renon
ormcnts boesie o 'agicthers were at work. At the same mged,a -
od oo be?a‘JS@ thﬁ“ . were available in thirty-one license yrtedly 4
ted that 9niy 570 SPaCeZefore and after school programs gre re'pod o
o cotome Oth?r uality of supervision, programmmg,F (il.l':a né}y e
%’327_ Ciﬂ;\?ﬂ?s i‘}j&‘; t;fe t(}lxeir use as child care programs. (Fri
indicated, in vie

ill, 1982). . itan Toronto, it was
_— ds in Metropolitan
; S l-age child care nee our to twelve were
:t;iug;oﬁfﬁsghs;cergn of children in the age range of four to

eeds of single parents conducted by
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“ is more
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i ' f-care may also
‘(L ) ore recently published research suggests thte;t Zeczlt e
HIE _of the n;nnecessarily to the pressure on Childr.en e ool of mms
ibuting h children, therefore, “‘may be suffermg onsd oroblome
f o art]d fr?g? lowered aéhievement, increased social andoerﬁoto al proplems,
el s be expected to resp

i that adults can be to : e meeds ©f
generl ?lf;r?syt)erception can decrease the willingness of ¢
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probably in neeq of some kind of child care for 4 least some of the ting
study went on to conclude that 4 “'very small Proportion of a]j potentially ¢

children are presently enrolled jp the formal daycare system (Toronto Cpyj
Advisory Group, 1984),

The annua] Status of Day Care Canady Teports published by Healt
Welfare Canada have over the years Consistently Teported that licepge

instance, in 1980, it was reported that there were 2,443,000 children of worl
barents in thig age group. At the same time only 0.68 percent
some kind of daycare service. While the reliability of the numbers hag }y
challenged, the trend they have established reflects an urgency concerning
problem not generally appreciateqd (Day Care Information Branch, | 980).

The 198) Child Care Arrangements Survey published by
indicates that On a national bagjg 16.1 percent of S
fourteen years of age) provided for thejr OWn care during the after school b
period. The Atlantic Region had the lowest rate, 4¢ 1.7 percent, while Que
at18.5 bercent, had the highest rate of self-care arrangements of g]j the Cany
provinces. If other siblings of the school-age chilg are excluded from the ly
&ory of those whe provide care for school-age children after school hours,

national rate of non-adult supervised school-age children Increases to %
percent(Statistics Canada, 1982), (Sibling care may o

" (Long and Long, 1983). Who Cares If I'm Home?, Thomas
e ; 0 .
i ; lication entitled So e istics associated
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stions that as m; illi i of neglecting large humbers of you . far as some kind of care is suggested,
Gordon (1982) Teport suggestions that as many as 18 milljon children, betwees e “self-care™ can be misleading insofar a ) to! (Morrow. 1689
' | e in paoint of fact, the absence of care is what it refers to!

4 - d to cope with a
o children be prepare ) :
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million children between the ages of six and fourteen in the United State
whom 18 million had their mothers in the work force. Only 9 percent of th
children, or approximately | 9 million were enrolled jip school-age child ¢
programs. The otherg WEre receiving some kind of informg] care such as self-c
or sib]ing~care, or else were generally under the Supervision of neighbours (Nietin

Lynette angd Thomas Long in Tphe Handbook for Latchkey Children and the
Parents Teport on studies released i 1983, indicating that ““latchkey care’
second only to the direct care offered by parents themselyes. Children of work
parents provide self-care ip approximately one out of four cases. Estimates‘
the United Staeg conservatively place the number of children ip self-care arran
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Care Arrangements. Ottawa: Stat-
h Paper. 31-86-(%)-501, No. 1.

Winnipeg. Winnipeg:

route home, don’t talk to strangers, don’t tell anyone on the phone or at the
that you’re home alone, know how to get out of the house in the event of 4
know how to call an ambulance, know what to do if someone is trying to |
in, and establish rules for siblings. As is readily evident, the purpose
minimize negative experiences by introducin g an element of control and compete
The programs do not address the real developmental needs of children, in
by legitimizing self-care, they prevent them from being addressed thr
re-enforcing social isolation as a viable alternative to child care.

‘ 3 f Child
i anada. (1982). Survey 0
StiCSCiiZda {abour Force Survey Researc er-J
. H. (1984). Child Care Needs and Realities in
- planming Council of Winnipeg. -
P o g984) Choices, Options, and Directions
. earch Consulting House.

wcial : Group. (1

- ' sor : .
£ ledre;g éi\ljclisCa:);e. Toronto: Applied Res » sial Policy
[ hoo Gordon. B. (1982). Day Care: Scientific and Socia
. ., and Gordon, L. ’

s;,!ef, Boston: Auburn House.

If our knowledge about children’s development and the early evidenes ‘
fatch-key children, i.e., self-care, is correct, then concerted efforts need
made by parents, professionals, and the political leadership to include the I
of young school-age children on the national, provincial and local comm
agendas, so they are at least given the same priority as preschool children
care and development of young children has already long been accepted ag
of our corporate social responsibility in areas such as education, and that g
principle requires a more broadly-based adoption and implementation. It can
longer only be left largely to those who are perceived to be victims of
social-economic dimension, nor should it be permitted to develop into an
service industry for ambitious entrepreneurs. The presence of daycare o
political agenda requires amendment to include the care of al] children.
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LATCHKEY CHILDREN:
A GROWING PHENOMENON

Mona Farrell
Department of Education
Concordia University, Montreal

ABSTRACT

stimates indicate that from 14 - 18 percent of working mothers’ children
between the ages of seven and thirteen of care for themselves. This figure
likely to be low because parents are reluctant to admit to leaving their
hildren alone or in the care of another sibling. Mothers with younger
hildren are now entering the labour market at a more rapid rate than
others with older children, so the age of the latchkey child is probably
ropping. Although concern is immediately expressed for children in self-
are situations, opinions differ as to whether the latchkey experience is
armful or benefical. The more appropriate question is perhaps for which

hild at which age?

tchkey children’” — or “*8-hour orphans,’” as they are sometimes called —
he product of what has been described as a major demographic phenomenon
h began some forty years ago: namely, “‘the increase in the labor force
cipation of women with children under eighteen years of age. Since the
Sd immediately preceding World War 11, the number of women workers has
¢ than doubled but the number of working mothers has increased more than
old” (U.S. Department of Labor, 1977).

_social shift of such dimension was bound to bring about some far-reaching
iges in family life patterns as well as in child rearing and child care practices.
of these changes was the appearance of ‘“‘latchkey children,”” whom a
adian study defined as the ‘‘school-age children of working parents (who)
- carrying house keys to gain entrance to their home between the hours that
0l closed and their parents returned from work’”” (Howard, 1980). The Long
Y (1982) echoed and amplified this definition, identifying the latchkey group
0se children “‘who are left to take care of themselves, to use group recrea-
al programs, play in the street, Stay home alone, join a gang, or in general,
r\fise themselves — or for whom care arrangements are so loosely made as
¢ ineffective.” Included in this group are those children who are left in the
of an older but underage sibling or acquaintance; excluded from it are those
 are infrequently left at home for brief periods of time while a parent attends
2INe errande In order tn hetter nnderctand the ccone of the latchkev children
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Working Mothers

Discussing the implications of changing sex roles for the family, Munsen (199
points out the complete reversal, between 1940 and 1970, of the sing
married women ratio in employment. In thirty years, married women went fry,
representing 30 percent of the female work force to constituting 60 percent o

while the proportion of working mothers with children under six was going
9 percent to 30 percent.

: ate

rder to gener ; o 0 o

zare the reduction of eximcurrlcfsﬂér :;Cii]., and geographic mobility form
’ : stituti ine ramuy, S
‘ il Fre he constitution O :
 force, shifts in ¢ . S eare is lfed.
. 'ngez'z"elatﬂd web in which child care 15 engui families. one can
an i & . v-income families,
-parent low-1nc
L -atives are such for two-pare , . els the
" imperatives are s = - survival here compels
fﬁnaﬂ?lai x pj‘ oht of the single-parent household: survi e e secure of of
I} imagine the phg f the child-care arrangements she can ¢
o g

s irrespective | Standards
e tofﬁgrkf;’rigg;gs Linvolved. A report of the U.S. Employment
age o e

ministration (1977) established that d, divorced, separated— were more
j O B
ith husbands absent (widowed, }V - .t regardless

mlftiheis z:?nh;;e labor force than those with husbands ir‘lijf:n (rur%der $1X
fikely to i+ chi ith very young chi o

. t children. Even w1 J sree participation
. ?ge (;f §§t§ers with absent husbands had a labor force particip
years of age),

In its edition of August 9, 1982, Newsweek Magazine called attention to
consequences of this development in terms of the fabric of North Amerj
society, stating that *‘in 1980, 45 percent of mothers with preschool child
were working at jobs away from home, up fourfold from three decades befo
That affects about 7.5 million infants and toddlers

A trend of such proportions cannot evolve without major readjustments
family roles and eXpectations. Nor, as Hoffman (1979) points out, are we fac
with a transitory phenomenon. The change is here to stay. as maternal emplo
ment is a part of modern family life. It is not an aberrant aspect of it, but
fesponse to other social changes, and as such meets the needs that the previol
family ideal of 4 full-time mother and homemaker cannot. ‘

rate of 56 percent. o he number of single-
ild- d supervision, the
oblem of child-care an oyt f Bronfenbrenner
o ahdd :th]fiqp;as increased dramatically ‘QUOtmg; St;iﬁt:r notes that rising
parent 'Ouchan ilv g Youth in a Changing Soczefy (.} 979}, o Tive. in one-parent
976) in tes hive created a growing pool of chx]d‘rerz1 Vét;eg ot of six
wcolds, (0 the exent hat in 1974 in e amity. Long and Long (198)
; : ; ed to a one-parent famuy. LO! ¥ ore
ﬂd;en u?derteéi?zir; z‘??:i adding that for black families the total is m
ut the ratio a ’

In their 1982 study on Day Care and the working poor, McMurray and Kazanjia
also refer to the “‘new realities” which have come to chalienge our traditio
image of faibef-a@work mother-at-home. To this notion. they add another one
namely that this social trend does not just reflect a desire for equal opportunit
and personal fulfillment on the part of the woman, but all too often derives fron
sheer necessity.

an 50 percent.

‘onsequences for ChildCare . . {1y pattern
for all these changes, we tend to cling to established 2famﬂz r}zthat eparents
oo t present needs. Long and Long (1982) rep sed in this
oy no tonger reflec purces of child care that traditionally have bgen u N
lrte ; ?gﬁ;;ﬁ:gt of all parents report that they are the main care
ountry. Ei

s which
However unpalatable 2 rruth it might be to many North American men bred

the notion of sole breadwinner, the fact remains that in a majority of cases or :
salary no longer suffices to ensure the financial well-being of the family un
The problem is particularly acute for low-income groups, where ‘‘the availabi
of the low-income mother to enter the labor force is potentially important net
only in controlling welfare costs but also In raising families out of poverty
(Ditmore & Prosser, 1983). Speaking in less bureaucratic language, McMurra
and Kazanjian (1982) make the same point when they state that

1eir children.” L , ens to those
i . at happens
Given this type of situation, the obvious guestion 1s, wh pp
i $E iy

. ?
ildren when their caretakers are at work.. ‘o that parents cannot
The nuclear family is the dominant unit in our cuitlui:’ed in his study on the

ly for Suppo["[ ndeeq, 1

t ers of an extended fami “‘the extended family
‘ ?e gfrc?zmcbare in Canada, Howard (1980) comments Fhat Sotilieety and therefore
s virtuall disappeared in many segments of Canadian source for child care
latives anyd close friends are not as available as a Tﬁfsj d the same observa-
lacements.” In the Newsweek artile quoted above. ¢ ll‘n speculated that the
rb h .th enorter comments that *‘Census officia | b { the extended

when the r > n of the e
s;a%eé re%iancep on outside child care reflected an erosio

clearly having two incomes assures that the average American family will

be better able to pay bills, including the rent, on time, buy the children
shoes and clothes when they need them, and 80 out {0 a movie now and
then. And for many, two incomes means the difference between having or
not having enough to eat. OpJ Yy one fifth of all jobs in the United States pay

enough (o support a family of four satistactorily. In most homes, the
second parent must work as well,
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family; grandma is now more |
a single generation, fami]
10 percent to 4 percent (

ikely to live hundreds of miles a
Y units with a third or fourth adul
Long and Long, 1983)
In the absence of an extended fami]
daycare. In a period marked by budget
public sector, low-income
McMurray and Kazanjian (1

e “approximately 14
6). the U.S. Bureau of the Census statebf tk}i;eliggves when the
por® (}97hi)1£iren se.ven to thirteen years old Carefof;hemseives.” Whatever
reent of € full-time, 18 percent care - ceemms o be
; if she works fu eant; lation; moreover, it seen
other works; if sh ts a substantial population;  Galambo and
ber, it represents a s . s (1972) to those of Galam
¢ exact number, ficures of Woods ( ed children
o 1F ane ares the figu ervised chi
on the rise if on; C-O:clsordmg to these, the percentage of }111{;;":; age aroup, the
arbarino (1988). ercent to 13 percent for the sevenhto thi
from 8 p ; mic homes.
\ g(?:;eOf these coming from lower s0C10econo
ajori

2) reported
ay and Kazanjian (1982)
. 1982) and McMurray a £ latchkey children: for
Both L.ong and 'Loai:gc u(rate reporting of the number of lgtcj; zysibling s not
other difficulty ‘glild left in the care of an older but underag
any parents, a ¢ lone
: have been left alone. . : st. Accord-
, onsidered ‘(; he children left unsupervised is another pomt)?i ggtiﬁdren hen
of the .. ‘the median age of the .
) aniian (1982), ‘t - beginning at
g 1o Mebumay d; (3% I;eaaZrS'Jalmost one-quarter had been 1€§ra1§r;ethe%ime they
rst left alone was 9. ; ent at age three or younger. < an old
and 10 percen > If there is an older
e S ygun%ire’nt of the children stayed by th":mslelvesg;rs of age (Long and
o W{elVet» 9d§:ce this 9.8 median can go down to six ye
ibling in aiten ’ ’
‘ I
Long, 1983). : iously going to be a source of conce
. ~ of this age is obviously g if the age of
The safety Of‘;hl‘kg:irrllg so. the concern seems bound‘ tk? grroozlem becoming
o the par?lté In 1(;sontinues to drop. Howard (1980) see; zhfele) are. now entering
latchkey childre . ildren under the age 0 i Th
itical ¢ thers with childre < wi der children. The
o crmca:(;ts a? z more rapid rate than are m(;;-?gls W:Vheroihfeﬁ This is now
he labor mar hers of children S
. s were mothe _ fore much
e :; grkiﬁf :elg;il:irwave of mothers with younger and there
being replaced by

: A
more vulnerable children.

way.” Thug,
t have decreaseg

y network, working parents must gy
cuts and general spendin
groups face particularl
982) noted that

despite austere economic circumst
maintain their families with a modic

- However the
cracks in their elaborate schemes for survival became glaringl
when reliable low-cost day care was unavailabl
parents were leaving children without adult supervision, Stretching income
to the breaking point to pay for private child care.

Nor is this an isolated comment: Howard (1980) and Yaughn, Grove a
Egeland (1980) identify the same obstacles, the latter adding that “‘iron;
those families most in need of high-quality care are the least likely to find sy
care available.”’

g restraints ip
y long odds. In thejr stu

ances, most of the parents strove to
um of public support. .

The age

nded during working hour
Long and Long (in pr : is i i i
and that the step is o

it was evident (in the interviews
leave their children alone
Some parents interviewed
unattended, they would ne
tried to keep the real

conducted) that parents were reluctant to
Or to admit having to resort to

said that while they routinely
ver admit this to their own pa
ity of their child’s self-care as little k
McMurray and Kazanjian (1982)
encing trepidation, ambivalence
proud of the child(ren)’s independence, on the other, “‘they experience worry
and guilt.”” The problems created by such ambivalence can have important
repercussions on the child’s attitude to self-care; they will be discussed in another
section of this paper.

this arrangement,
left their children
rents and actually
nown as possible.

, 1n the same context, s

peak of parents experi
and unc

ial?
The Latchkey Experience: Harmful or Benefici
ertainty. On the one hand, they are

. -ific concern over
) ¢ shows that specl "
lar literature on the topi 1980: Newsweek,

ot O'fldpopua: an issue is recent (Redbook, SCPteI]nbe;ebruary 24, 1981;
oty diné r16381 and August 9, 1982, Family CjIrC ‘;;1 ontreal. The Gazette
February 16, ber 1983). In ’ )

. N ay 1981 and Septem‘ d on August 19,
‘:ijgrkmgdﬁgzc:e’:slt\ﬁgm some depth on February 28, 1981 an
addresse

1983~ GEHQI a“y I)e e fone wa ne concern f()] C lldlell by elf‘
f cer h in s care
C S ak]ng, th ton S O O 5

, ass appeal of the article, the .more
: it seemed, however, that fhe glr“;di;gl:crrrilticisn? IiOuId therefore be aPpllejitg
¥y and Kazanjian in relation to the re ; polarized the opinion became. The lled at articles and books dealing
of the figures given that parents may be loathe to speak openly of self-care this material that Etaugh (1980) levelle
arrangements, is echoed by Long and Long (1982). It is therefore assumed that
we have only partial kno

o lobal state-
. at (they) “‘made g
non-maternal care and working mothers, namely that (
y children. Newsweek

Y cular
i t specifying its impact on a particu

ents about the effects gfis)i(:ilfzriv?:;:iiiﬂai material, Long and L:}:{f é ;9%2

somted out s he o and Acons of self-care are usually asse{;m oy the

POintgd out thatv the pr()stiom so that the conclusions are ‘Q(jua:ap o

‘Work}“%pa‘? msarc;b :;::V;ositi;e aspects of the latchkey experience.

certain bias tow

(1981}, in another article
millicn children between
1975 figures, the U.S. D
million children three tot
(1.7 percent) were enrolj

cpartment of Labor indicated that *
hirteen years old of working mother
ed in group day care centers.’

‘there were over 16
s, but only 279,000
"In its Current Population ‘




139
138

this perspective is the statement made in the February 1
to the >ffect that **g surprising number of experts, however, insist that latch
life can be harmless or even helpful, spurring independence, resiliency and
‘We tend to be overprotective of our children,”” says Berkley psychologist She
don Korchin. *“This tends to bring out the best in them'” {(Newsweek, i198n
The conclusions reached in rese

i as i ti-
isi eli behaviour was Inves
supervision and delinquent et
. ; : stween the lack of supervisi ' 5 chayiout was IHvee!
v, s it g The el bm\gee(]éﬁ) In her conclusions, she states t;i;'dlt:ot exh'fb)it ised
y S . . . 1
&?ed by‘W;Z sample were not more delmquena. - Eu'l o e ol
o ing behaviour or police contacts.’ In_ t f}r il Jnke It 1
on—cgnfofr?;‘l/ﬁgﬁon and Herrstein (1983 and in pl‘e.Ss)ia 50 ;3 e orking
ol \‘ i 1 ber of single par s, workin
1 he ase in the num ; e
e e mcirichkey children, lies at the root of tLle mcretradic
i : on -
> w weak or ¢
i - and delinquency. It may, though Iam gtruck by }é(; e ibuted
o i is.’" Rather, they contend, delmqu?ncy : Dot e
o e O eoling ’ dd? that the welfare child without a i :
"l of f maternal coldness are experienced.

asy t

arch material also represent quite a diversi att d
p ) . others, or unattended,

opinions. If sociologists like Taveggia and Thomas (1974) can express the hey
that their synthesis ““will raise a serious question about the utility of fur
research on the effects of maternal employment on children,” positive findin

such as theirs are the exception rather than the norm. As a rule, the call is fi

more research (Galambos and Garbarino, 1982; Woods. 1972; McMurray ai
Kazargian, 1982). ‘

o parental coldness, lding that
oubie risk when the harmful effects o " e st
i ised children, 2 - 1
risks faced by unsupervt : v (1972 and o
ics encies; to these, !
ist accidents and medical emerg & ; o
193”_ hs{' a&gd\:iblings and non-parental adults, a concern Ecgogemyuggz)v N
wumlz?éi? oaced upon the work of Finkelhor (1979) and Rogers 1982 In
e of et L Long report a figure of less
-+ of emergencies, Long and Long report fhan 5 pereent o
i reing gbeferi ipvoivebd in such a situation. Woods sta;mememmi o
. : | bl i i t € ¢ 2
Fhe h“‘”.n% d children in the sample (did not}‘repou tot mergency Wi
e looah hospital ' tly for treatment than the supervis
e ar. given the lack of data on

Among other
This is hardly surprising when one considers the diversity of feelings expresse

by the parents of latchkey children and the children themselves. Stewart (1983
in her study on children in self-care, reports, for example, that “‘many mothe;
Teport positive consequences from self-care arrangements.’’ This view woul
appear to contradict the findings of Harris (1981) who states that **on the negs
tive side, however, majorities of family members and parents feel that”’ whe
both parents work, children are more likely to get into trouble The childre)
themselves are ambjvalent about self-care. In the report quoted above, Hatri
tinds that “overall, a majority of teenagers feel that when both parents work
children under twelve, and especially preschool children suffer.” Stewart (1981)

for her part, established that children “perceive their self-care arrangements as
having both positive and negative aspects.,”’

a1 snital more K .

?i;iiiotiﬁehézap;;igzzf sexual victimization is Ui;f:e% that **growing concerns

iy, thiv . aution nonetneless = o
th? mﬁfﬁi r};ﬁii}iff ;S;ﬁ;iiig SZ;;;} abuse perpetrated by underage but still
exist about ne 1is

et caretakers. ot )581-
01{’@ wi’é‘%i he instances of emergencies or danger(‘)‘us Sit;at%iisiié?:n?sfhis
‘ Howgei ;ew_?t }C : e source of concern to parents of latch ey unervised
bility of da.nge‘r isa pY;ﬁ? ngcﬁem given by most of them to ihcxr‘un}bg ép% o
is evident in the st of Ins visitors, 1o cooking, etc. Long and Long (19% nin}zung_
children: door EOCK%E}gw o ’@‘gg"; gf these instructions which are onlyhconounger
out, however, Jne me:ii ;ane and often not explained at all tol (; e y;-ecei’ve
cated to the ‘21 o Si?hf{b@ indicatbc that extremely few latchkey th rte?heir data
ones. Th.mr findings als ,oéuyes. On the positive side, they'note tha o readily
training in emergency prO;»tO the argument that latchkey Chﬂ,d].(e.n m?ol.e rvival
‘;‘Wguid ienét Sorﬁ;gijskills and take on personal responsibility for su
cam {o master seli- :

LK)

The diversity of opinion and findings makes it ¢}
ables involved in self-care precludes a simple answer: latchkey children do face
risks, but there are also opportunities for growth. In the following pages, we will
consider specific aspects of the latchkey experience in this dual perspective,
mindful of Garbarino’s statement: *‘We know that some children will thrive on

the opportunity of being a latchkey child. Others will just manage to cope. Still
others will be at risk, and still others will be harmed.*’

ear that the number of vari-

Aspects of the Latchkey Experience

and problem solving.
A, Risks

A ften ignored, yet it is of considerable
| 3 rience is often 1ig , ‘ ‘ !

Is ¢ f the latchkey experien \ {is of considerah
;réllsojtsfric; ion determining the quality of the 1atc.hk‘cty)lex§;errxeconcﬂe R
in ionsidering the environmental f"actors, one is d, ; A kex ponoe,
 contradictory research findings and recommend‘e‘xtlons. e acietbouthond
k as nOthCli by Galambos and Garbarino (1982}1: hcoiﬁer yfeels neigibolrhon
k isti ; tent to which a oriable ™
 characteristics may affect the ex : ‘ e o
| allowing her chi!dielf—supervision and may ;}nﬂl;ctg!cger:(;l O et of the
‘ j situation.”” In the light of this ning, s

5t to the latchkey situgtion. e o o wtate,
k ;{;Zi?ﬁ iialgdreg obseﬁved by the Longs become less rigid (

The elements of risk in the latchkey experience derive from the
a concern often voiced in the

‘‘Adolescents left on their
lack of adult su

lack of supervision,
popular literature as wel] as by parents interviewed
own often experiment with drugs and alcohol. The:
pervision also contributes to juvenile crime”’ (Gazette, 1983).

toften cited for feeling that there has been a negative effect on
famnilies is that **children need stronger parental guidance, supervision and discipline’’
(Harris, 1981), ““Predictably, many psychologists who deal with troubled chil-
dren are against latchkey arrangements, arguing that Jack of supervision can
encourage experimentation with sex and drugs™ (Newsweek, 1981).
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restriction or disappearance of socializing play, loneliness, boredom, to p
but a few). More than establishing a contrast between rural and urban late
experience, Galambos and Garbarino introduce environmental safety as an im
tant modifier of the quality of the latchkey experience. Their findings show
absence of significant differences between latchkey and non-latchkey chiidre
an environment that ig characterized as relatively safe,

’ ile i g aracter-building experience, hl.S loss
sponsibiii{‘yﬁ (Whﬂe f‘l(?;agffss;;?lﬁbi;;es has also atlracte({ the a;ttentzlogngcl);?
e o ‘O r dsstu r:gai negative factor in certain situations. (Jarban‘rtlo ( by
. ?‘S s in e)rtam ;oim here is that it is the pren?ature giantmgthat
- tb}i"tyaﬂb;r?ig;larly when it occurs in a negative emotional climate,
sponsibility,

s to be damaging. . i "
ems t.O is true of household chores, it is doubly true when 1t}1cor;e:;: t:: gf:h
;fdth;sgzéigent:‘usted with the safety of younger Slb.hngs,. \,1\,;7176) t ‘?too:earlyn
The Long and Long (1982) study found boredom a common complaint amg I;;,erseaid for child care by siblings (Wélsgle}:' agd(?gd;;il ];(r;;lts out: “‘In the one
children in self-care. The most obvious characteristic, however, was the hig] mands can have negative effects, as ( \mme parental responsibilities. Such
fear levels experienced. The authors of the study state that “fear developm rent home of today, children have to1 disucarry and forces them to call again
should constitute a major area of concern for the parents and guardians sponsibilities are a lot for young pe‘op e .0” In turn, he goes on, this drain of
latchkey children, especially of those children who find themselves at hog d again upon adaptatiog energy re?erves.chromc sfress and a “‘free-floating
without continuous companionship.”’ Uppermost is the fear of a break-in, fi ergy and constant tension can lead to
lowed by fear of the dark, noises (thunder, rain, etc. ). Among the ways of copi

with those fears, Long and Long mentioned hiding, use of television, and pre
ence of a pet.

C.  Perceptions

anxiety.”’ .
Cognitive Ability and Social Adjustment I
. i ” arental supervisi
have already noted the opinion that lack of parental supte vision ean encour.
e : | S at it can stunt s
i i ith s >s or that if ce ' (

e (1579 alas o Fimg the belief that “‘unsupervised children
rowth. Woods (1972) also mentions e sooren i sunervied
xhibit lower school achievement and lower inte g o siment e
Jildren, (as 5 and social adjustment . . . th
ildren, (as well as exhibiting) poorer personal an ptment - e
A i1d.” Woods® findings re that teachers see
hild.”” Woods® findings we

D. Time Structuring

According to Long and Long (1983), latchkey children on their own spent a
average of 2> hours per weekday without supervision. In the case of siblings
the time spent without adults could vary from as little as half-an-hour to 5!
hours per weekday. Another finding concerned the routine followed by the chil
or children: the child alone had amuch more predictable timetable than the chil
at home with siblings. Furthermore, the researchers noted that ““children in bot

£§W€ g/E:/‘S;:- 2 1 1SUDe { hi C E 2 gir i ut SUE)-.JV}SIOH.,
"3'(“ anda unsupey \/isei (,J.idrcﬁ. h = S W O
¢ twi4] Sﬁp;; v EDk @i jeles

WEVEL 5 did h ;%i b‘ s in 3 Q} cognifive a iht and DET fyﬂﬂai
ave O ms ferms Of DO W O Y ;
v AV j19 ¢ =

. . 1 xhibif. Commenting on
: ) ich girls in the supervised group did not ex . Tdre
ErOups were given chores to do . | Ninety percent of the children at home witl diustment which ga:.ib :ﬁ ﬁg‘i ,)Uégi;\g (398;}:’ noted that unsupervised Ch‘xlﬁ_{fvn
siblings were assigned chores to do while 70 percent of the girls and 60 percen iese and other yesglﬁzsi Lozig’! an . sc:}:‘e‘% and performances than did supervised
of the boys in the home alone group reported that they were expected to do some ily consistently dispiﬂé’ef‘ f?wz ine‘ /Ejhﬁy add, because the differences are not
housework.” The chores or housework consisted in making beds, cleaning, hildren. ?he results are not conclusive, the)
vacuuming, washing dishes, etc. Dellas, Gaier and Emithovich (1979) arrived at ly significant. in their study of the relationship between
similar observations in their study of materna] employment and attitudes Dellas, Gaier and Emithovich (}979), in t- end.o}eg*c ents and adolescents, were
adolescents and preadolescents. ; aternal employment and behaviours of pre-adoles
. . . . . ! o nd, that
For a lot of parents with latchkey children, the help supplied by the childre ble to state, on the other ha

T , children’s
at the elementary school level, (resum)lmdrle)at;ee?sa;/%)iiie;ag{i}rlﬂ): are there
formative aspects of self-care, a feeling echoed by Woods (1972) when she state adjustment is not adversely affefcte(i :{it;:m djustment or delinquency in
that **where there is 2 genuine need for the child’s help around the house, as i any clear fiwjmgs f(?r o reqthers No convincing evidence has there-
almost certainly true in the lower-class families with working mothers, the ‘chores adolescent children of working mo ventionally held view that school age
(the child) does may have the same meaning in terms of character buildin fore emerged to bumegs 'th('a Cgl?f their mothers are employed.
ascribed to the nineteenth century farm boys’ chores.” Further on, in the same children are somehow victimized i
study, Woods establishes a link between extensive responsibilities in the house
and high achievement in cognitive tasks and inteflectual maturity.

Interviewed by Newsweek (1981) as the head of 2 one-parent family with three
latchkey daughters, Gerald Bradley first CXpresses pride in his children’s hotse
keeping abilities, but then £0¢€s on to say that he "‘sometimes worries that they
might be losing a little of thejr childhood to0 quickly, but they seem to enjoy th -

heral Attitudes

, : : ent and to the
ough it could be argued that the mother’s attitude to erﬁileory:(perience. it is
chkey situation does not constitute a true part of the I'a;tfc 5 re} less traumatic or
vertheless a factor which can contribute to making self-ca :
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rovide benefits for all
k i i ild- rrangements could provi

disturbing. The research of Hoffman (1979) and Dellas, Gaier & Emithg der, retired .adults in child-care arrang

(1979) raises this point — if only indirectly — by stating that there are Numer,
correlates to maternal employment (job satisfaction, father’s attitude o mothy

e ). Etaugh (1980) is o the same opinion. Woods (1972) concluded References

erested parties.

l { ;ale} E v () 7(; P . d
i i } ) Materndl empl()ymen
as i L,&hmltho ICh, CA ( - ‘)t a]l’
f;CfMea ;)eha\/lc;urs and attlmdes Of pre—ad()lesceﬁts and ad()leb(,eﬂts. AGO_ICSCGI 1Ce
Sel

579-589. } .
" J., & Prosser, W.E. (June 1983). A study Qf day cla)récs effect o
Qnﬁ;:)?fo;ce pér{icipation of working women. Washington, D.C.

kind, D. (1981). The hurried child. Addison-Wesley Publishing.
ind, D. .

Apart from the quality of the mother-child relationship, the necessity for ¢
mother to hold a job as wel] as her attitude towards the job also influence t
child’s perception of the latchkey experience. Etaugh (1980) comments on f

better adjustment of children whose mothers have a positive attitude towar . | care on children. American Psyc-
their work, an opinion shared by Woods (1972). Woods makes a further dist taugh, J. E. (1980). Effects of non-maternal ca
tion in stating that the necessity of employment (as opposed to employment f ho]o,gist, 35, 309-319.

nkelhor 979 V. ] W 'K Tess
o . oy It ; ’ it i kelh D ). Sexually ictimized children. New York: The Free
! ‘ i , L . I F P

1 [ i ington, DC
d D.C. (1979). Community solutions for childcare. Washington
riedman, D.C. .

l ]llte(l Sid €S Uf:[)d { nent ()s ah() 5 \;V()]“e] S }Su cau. {:}{l(: no. I:D 182
v Q0 L

for reasons other than necessity, and where a child might feel rejected because
preference for other, more personal, pursuits,

30‘ . . . . . . the
X bos. N.L.. & Garbarino, J. (1982). Identifying the missing links in
alambos, N.L., )

i ican Psycho-
tudy of latchkey children. Paper, annual convention of the American Psy
study
logical Association. ERIC no. ED 222 272.. | ot e oo
arbarino, J. (February 1981). “‘Latchkey’” children: How m
The Education Digest, 14-1 ‘ N
d, C. Status of day care in Canada, 1980: A review of'the g;i]gé lgtta \fa
OWIil :hé nétional day care study. National Day Care Information ,
0
i 666. |
Ontario). ERIC no. ED 214 B ' “
( is, Louis. (1981). Families at work: Strengths and stram;.l 21\/131;1(r)xeap0
ouis. . 4 | '
arI\r’;;: The General Mills American Family Report. ERIC no

iigi{nlan, L. W (1 9; 9) Mateinal Employmelll /4”](3’1}631] I‘S},/CHO}OQISI, 34,

859-865. | e
ng, T.J., & Long, L. (July 1983). Latchkey children. ERIC no. ED 22

Conclusion

Latchkey children are here to stay. They are the product of families struggling for
economic survival in difficult circumstances. Money — or the lack thereof —
not the only cause of the latchkey phenomenon; the evolution of roles within
family, the rise in the divorce rate and the number of single-parent household
as well as the disappearance of the extended family are all elements of 4
problem.

Just as there are many elements to the latchkey experience, so there are o
simple solutions. The variables are tog numerous, as we have seen. Given th
the problem will not g0 away, what steps can one envisage to alleviate it?

The vast majority of researchers fee] a need to accumulate more data. A
interesting direction was suggested by Garbarino (198 1), who expressed the wis
for a more global approach to the problem in preference to **partitioned’” researc
on topics of limited scope.

ild’s vi self-care
T.J., & Long, L. (1982). Latchkey children: The child’s view of self-car
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Social Work with families. N.Y .: The Free Press.

While it is important that we should accumulate information on the risk ele
ment involved in self-care, it is obvious that research alone will not solve the
difficulties. Extensjve daycare programs will be increasingly needed, partici-
larly in Tow-income areas where the absence of facilities creates both high-stress
and high-risk environments. The situation will only improve through a joint
effort of community groups, government authorities and schoo] boards (for the
provision of extra-curricular programs, for example). Nor do all the improve-
ments necessarily imply the spending of huge sums of money: the involvement of
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SIGNALS, SOUNDS, AND MAKING SENSE:
MATERNAL INFLUENCE AND EARLY
LANGUAGE ACQUISITION

Judi B. Kobrick
Toronto, Ontario

ABSTRACT

An investigation of maternal influences on language acquisition in 28
four-year-old children in Toronto suggests that the style of maternal
communication, as mediated by social class, bears an important relationship
to early language acquisition. The mother’s expansion of language through
explanations, and her ability to linguistically convey a coherent and under-
standable body of speech to her child are important in facilitating the
child’s awareness and understanding of the world.

Introduction

The family milieu offers the child an opportunity to acquire linguistic meanings,
to conceptualize, and to communicate. Thus, the home environment provides for
the availability of meaningful transactions and conceptual feedback necessary to

abstract conceptualizations (Lucco, 1972). The extent and manner of a parent’s
response to a child’s prelinguistic or linguistic utterances have been found to
influence the quantity and quality of the infant’s vocalizations and consequent
language development (Beckwith, 1971). The interpersonal referents of parental
communication with a child depend upon whether the parent focuses on himself,
on the child, on other family members, or on other persons outside the extended
family.

_ The mother, and to a more limited extent the father, through appropriate
tension-reducing actions and then through precepts and representations, identify,
nterpret, and articulate the inner states and experiences of the child. Through
eeding, the mother, in the preverbal period informs the child that the discomfort
e has experienced was due to hunger. During the first and second year of the
Tild’s life, the mother may interpret information such as *‘you are hungry’’ to
dentify a state of tension or discomfort. The degree of accuracy with which the
arent articulates such states may have profound development effects. Language
evelopment is dependent upon the child’s identification with his mother, and
he family patterns of verbal and perceptual interaction.

Mothers who have extended contact with their infants during the neonatal
ﬁfiod have been found to have a greater awareness of the growing needs of their
hildren, to have the ability to assess and interpret the children’s widening
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Conclusions

This fesearch, which wag primarily concerned wirh maternal language Datterns as
they related 1o children'g language patterns, is Jimjted both by sample size, and
by the fact that there are other aspects of linguistic influences ang variables
which could pe investigated. Another EXtension of thig fesearch could include 5
developmenta) approach which would be 1o Examine mothers’ and children’s
verbal repertoires as the child basses through various Stages of maturation and
developmen;. '

However, thig fesearch had indicateq important social clags differences with
fespect 10 a number of linguistic Speech variangs gng aspects of restricted and
elaborate Communication styles. The Communication patierns in the maternal
environment assume importance ip light of the findings that indicate that whep a
child and mother are engaged in 4 mutual dialogpe of narrative, the child’s
language may be influenced by the mother’g Communication patterns.
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the maternaj environment (Piaget, 1960). If 4 child is unabje to sufficiently
articujate the ideas he may be considering, thep comprehension of thoge commu-
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PROJECT READY-SET-GO: AN INFANT-CHILD
PARENT EDUCATION PROGRAM

Jeffrey L. Derevensky
Department of Educational Psychology & Counselling
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ABSTRACT

This paper describes an educational program developed in Montreal, for

the parents of young children. It is based on a cognitive developmental
model, and using the approach of preventitive psychotherapy. The aim of

the program is (0 enable parents 10 realize their individual potential as

teachers of their children, and to enhance infant cognitive competencies

through parent awarencss of developmental capabilities. The program is
aimed at both “‘normal’” and at *‘high risk’” children.

Introduction

The year 1979 marked the International Year of the Child. This event only
reconfirmed what psychologists, educators and parents had known for a decade.
That child—as an individual, as a significant member of the family, as a
member of society—has reemerged as a subject worthy of recognition and
study. The study of Developmental Psychology and Early Childhood Education
have risen and finally found a prominent and respectable place within their
respective disciplines.

Since the early intervention programs were initiated in the United States through
project Head Start (Office of Economic Opportunity, 1965), considerable atien-
tion and research has focused on the preschool child. Psychologists, educators,
and parents have all found that children are capable of processing considerably
reviously been thought. This newly acquired knowl-
ychoanalytic viewpoint that early interactions may
nality development, and of Piaget’s notion
that early cognitive structures can be enhanced though exposure and manipula-
tion within the child’s environment) prompted numerous psychologists and edu-
. cators to provide parents with more sophisticated and **psychologically appropriate”’
techniques for child rearing. A plethora of books and journals have provided new

evidence concerning the effectiveness of such early stimulation and intervention
programs.

Still further, support and encouragement for the development of early interven-

tion strategies has come from the growing research suggesting the remarkable

plasticity of the central nervous system during the infancy and early childhood

years (Isaacson, 1976; Lipton, 1976; Papura, 1976).

more information than had p
edge (concomitant of the ps
have a significant impact upon perso
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differentiation i important since program orientation often differs depending
Upon parental and/or child etiology.

Parent education programs, in general, appear to have certain commonalities,
Most programs are baged upon some conceptual, philosophical, psychological,
and/or educationa] model and provide their participants with information, awareness
and skills refated to parenting. They attempt to facilitate parents’ understandingﬁ
of the child’s development, as well as to incorporate and o demonstrate 3 variety
of techniques and methodologies thought to foster Optimal development. Th
format of such brograms can be either centre-based or home-based; Can vary in

duration and frequency; can utilize a workshop, didactic, or multimedia approach;
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Huck, 1971). The ideas of several authors have been incorporated below into six
uidelines for reading activities with young children.

 Make Reading Fun and Imaginative

Children will be more likely to learn to read if they do not see it as
something that is dull and boring (Durkin, 1974). In simple terms, the idea is
to make reading fun for children, so they will be motivated and interested and
develop a positive attitude toward reading and books. Many well-intentioned
programs fail because they lack imagination and do not make reading interest-
ing for the children (Durkin, 1971).

The teacher is key in presenting reading in such a positive way. Unless the
reading activities are carried out with imagination and enthusiasm, they are
unlikely to produce results. Nicholson (1973) claims than the personality of
the teacher may be considered even more important that the teaching method
itself.

. Provide a good reading environment

The actual physical environment in which children are introduced to read-
ing is important in developing their taste for reading (Clay, 1972). The room
may be made a good reading environment for preschoolers by surrounding the
children with attractive books, especially picture books. It is important that
these books be readily accessible to the children, and that they be able to see
them, touch them and feel them (Webber and Mason, 1976; Clay, 1972;
Fitzpatrick, 1982).

. Read storvbooks to the children frequently

Storybook reading is perhaps the most important activity in developing
reading in preschoolers. Children must be read to, and often. They should be
encouraged to anticipate the ends of sentences or **what will happen next?”’
in the story. Such modelling gives the children the chance to come to under-
stand the nature of books. In addition to the reading of the storybooks by the
teacher, cassette tape read-a-long versions of books also may be used effectively.
In both cases, it is important that there are available copies of the books being
read, so that the children may practice reading what has been read to them on
their own time (Webber and Mason, 1976; Farr and Roser, 1979; Clay,
1972).

. Make the children aware of the nature of books

Through reading activities, make the children aware that books consist of
words that have meaning. Show them that the directional flow is left to right,
top to bottom and front to back (Pierce, 1972).

- Interweave reading with other activities

Reading should become part of the child’s everyday experiences, for it is
not merely an isolated task (Page et al., 1978). Reading can be learned
through daily use and in such meaningful experiences as reading labels and
signs and following directions {(Forester, 1977).
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ABSTRACT

This article outlines the **Big Book™ approach to the teaching of reading,
and the six principles this involves: making reading fun and imaginative;
providing a good reading environment, reading to children frequently,
making children aware of the nature of books: interweaving reading with
other activities; encouraging parents to model reading behaviour and to
share a love of books with their children. The Big Book method is a way of
integrating these principles in the teaching of reading.

Introduction

There is a great deal of professional interest in teaching reading to preschool
children. Although it has been traditional to wait until children enter first grade to
begin formal reading instruction, many educators suggest that reading activities
can begin much earlier, with children as young as two and three years of age.
These reading activities can provide the children with a groundwork for later,
formal reading instruction. (See, for example, Downing and Thackray, 1971;
Durkin, 1974-75; Farr and Roser, 1979; Glazer, 1980; Holdaway, 1979; Mason,
1980 Sakamoto, 1975, and 1980).

This paper is intended to review some guidelines about using reading activities
with young children and to suggest one method for carrying out a reading
activity, the **Big Book™ method. It is written especially for teachers and staff in
preschool settings, who must make day-to-day decisions about how to develop
programs and whether to include reading activities or instruction in these programs.

Guidelines for Reading Activities with Young Children

The literature on the teaching of reading to young children is consistent in saying
that the overall aim should be to develop a “‘taste” for reading in the children
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The Big Book as a Reading Activity

One method that can be used effectively with young children is the Shared Book
Experience, or “Big Book”’ method, described by Holdaway in Tpe Founds
tions of Literacy (1979). The “Big Book” method involveg introducing a story-
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BOOK REVIEWS

Valerie Polakow Suransky.
The Erosion of Childhood.
Chicago: University of Chicago Press, 1982 (221 pp.)-

“Childhood ia a natural state, a life phase of the human project, but the particular
forms of childhood created through the social ideology of ’schooling’ embedded
in early childhood institutions have in many ways, eroded that life phase and
imposed a false structure of meaning on the ontological development of the
child.”” With this statement, Suransky summarizes the focus of her book.

The book begins with a comprehensive literature review examining the place
of childhood in history and proceeds to look at the institutional landscape physi-
cal and social — of the preschool child. It concludes with a look at the reasons
for, and the impact on society, of age-segregating young children and attempts to
present solutions to protect the interest of children by citing cross-cultural material.

The anecdotal evidence Suransky presents, based on years of observation at
five preschool centres with different philosophies, gives us a picture of the child
in a world which has been carefully designed to fit the needs of adults. In this
world *‘the process of play is converted into a false structure of work oriented to
the productivity functions of the corporate society where the process of doing 18
subordinate to the process of producing artifacts.”’ It is a world demarcated into
time segments and space boundaries. The compartmentalization of activities into
a specified time schedule (music time, block time, hungry time) leads to a
well-controlled, predictable environment which gives children asense of security.
The question being asked, however, is to what extent does this well-planned
environment represent the natural order of the world. What does a child learn
about the validity of his or her own internal experience when told that even
though he or she is hungry, it is not yet ““hungry time’’? Even play which is so
essential for children to begin to master their world is, within some centres,
relegated to a structured curriculum.

The examples often show the lack of continuity between the child’s home
world and the preschool centre world. When children had difficulty integrating
the structure of the centre, they were considered deviant. A child in a Montessori
preschool class was thought to have emotional problems because she had “trouble
getting into work . . . and making decisions.”” While this aspect has been dis-
cussed often with school age children, it is disheartening to see it at the preschool
level where the child rather than the structure is seen to be at fault. ‘While most of
the centres Suransky observed showed children trying to cope in a world arbitrar-
ily and artificially structured, a contrast is presented in a community-based
low-income centre where an attempt was made to link the home and the centre.
Here there were no time or space bound activities, spontaneous field trips were
common, and children landscaped their own space.

169




Grandmothers

. ers were an integrs .

link between the p: ntegral part of the program

and 2 part z? t;:e past and the present. Conﬂictpwacs“:m and w
t part of the culture of the children rath seen 45 4
0 maintain a status quo rather than

Sura e

ermms :;i};idem examples, combined with her anal
Sabean ild development theory and educati o
substantial food for thought for pol caucation
hood field.: = orpe

Irene Brannan
Calgary, Alberta

Evelyn Nerlove

A St ;
Newo;)(/) r(;{f cghAldOpted Adolescent and his Friends
- Child Welfare League of America Inc.. 1985 (113

... “Adopted . . pp.)

. Yuck!
ck!'Youmean your REAL mother gave youaway?”’

... David’
avid’s anger grew and grew, but he ke

0 be so angry. pt it inside. It frightened him

... The way [ see it i .

t is this: my bi

Mom and - my birth parenty m ift of

nd Dad gave me the opportunity of beczmgai;i{ ° e el ol being

David is every adopted child who a

why i onizes S
hy it was that they gave him u gonizes over who his birth parents were and

rejected by his peers; he rebels agziiosi E?OPSOHA ey mares, e fecs
st his adoptive parents becau ’
se they took

him awa .
y from h]s “re ]77
bureau work ai parents. Finall
shop, me y, he attends a children’s s
terms with his .dp ) ets other adopted adolescents children’s service
1s identity as an adopted child s and manages to come to

Evelyn Nerlove h

. as placed

dur p over three h . .

ing her career as a social worker, and Sheu;sged Ccil;idren in adoptive homes
’ use

to explore ever }
y facet . er expertise in this
most important actor it?ﬁ adgptlon experience from the pi)i:tisgfm-thm npvel
understandin e adoptee. Perhaps h view of the
g, too tactful, t ps her characters are a i
adoption services » 100 perfect, but she a little too
: es in a way that bri she emphasizes the need £
which adoptive famili at brings home vividl or post-
amilies face. Placi idly to the reader the prob
support for the child - Placing the child is onl e pro lems
; , the i nly the begi . .
ideal book for schools 1i§iﬁ0?u ve parents, and the birth Darentfainémg, e
with adopted children raries and all those who are él-()fes;i(>?1 elzsez?tiai. An
) : ssionally involved

We need |
' more books in thi
. $1 is e o :
inside, see through genre-books which will allow us to feel £ h
s 10 feel from the

: e eyes of th
b . i & 1€ PEODIe -
cen there, if only in imagination people we serve, understand because we have

Margaret Stothers
Calgary, Alberta

ere considered the
part of growin

o A gup
as something to be eradicatef;

. ysis of the examples in
/ al practice, should i
y and educaiio , 8 rovi
y makers and educators in the carlg chilie

H. David Kirk.
Shared Fate: A Theory and Method of Adoptive Relationships

(Second Edition).
Brentwood Bay, B.C.: Ben-Simon publications, 1984.

H. David Kirk.
Adoptive Kinship: A Modern Institution in Need of Reform
Toronto: Butterworths, 1981 (1973 pp.)
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understanding of adoptive relationships is due fo Ki
Shared Fate (first published in 1964). Some years passed before his theory
of adoptive relationships received the attention 1t deserved, in part due to the
climate, that prevailed in the 60’s within agencies and communities. Within this
climate, there was encouragement to believe that *‘the adopted child is no differ-
ent from any other child.”” Kirk exploded this myth. While adoptive relationships
seem fo replicate normative family relationships in all respects except that of
biological relatedness, they do have problematic features, features that stimu-
lated him to develop the concept of “role handicap.”” He investigated how
oped with that handicap and described for us the two cOping
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Adoptive Kinship advances the frontiers of knowledge in the adoption arena
even further. While Shared Fate 18 primarily preoccupied with what happens
within families, Adoptive Kinship encourages us to examine and to expose 10
critical analysis the larger institutional arrangements that both support and yet,
paradoxically. render somewhat precarious this very special kinship arrangement.
This work has been particularly timely given the growing social movement
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Kirk’s studies are a good place for us to begin.

Kathleen Kufeldt
Calgary, Alberta

Fredelle Maynard

The Child Care Crisis: The Real Costs of Day Care for You and Your Child
Toronto: Penguin Books, 1985,

The author, drawing on a variety of kinds
studies, documents the case against earl
children under three. She is skeptical of
younger children has no ad
cognitive development in th
we have very little knowl
should be extemel
group care unl

of evidence including some published
y daycare, particularly group care for
evidence showing that quality care of
Verse outcomes in terms of social, emotional, and
e refatively short term. She argues instead that since
edge about the long term effects of such early care, we
¥ cautious about putting very young children in alternative
ess there are pressing social service reasons for doing so.

The author accepts, however, that daycare is here to stay and offers guidelines

for choosing a suitable daycare, and for identifying signs of unsujtabl
behaviour on the part of the caretaker, Assuming that some readers will be
weighing the benefits of outside work against those of staying home with children,

the author also provides a section on relief child care and social supports for
home-bound mothers of small children.

¢ or abusive

The point of view that Maynard offers is shared by a number of workers in the
daycare field. Although we can hav

e some confidence about the outcomes for
children in quality daycare, we have

to admit that the majority of daycare does
not meet standards of quality. In Alberta, for example, 70 percent of daycares are
run by private enterprises whose commitment is often to profit rather than to

good child care. Since the large profit centres often specialize in infant care
(which draws a large subsidy from a provincial government which fails to ade-
quately enforce already weak regulations) we should, as Maynard urges, be
concerned about the long-term effects of such care, and be much more careful in

both scrutinizing daycares, and deciding whether alternative care really is in a
child’s best interest,

Chris Bagley
Calgary, Alberta

Donald H. Painting
Helping Children With Specific Learning Disabilities:
A practical guide for parents and teachers

Englewood Cliffs, N.J.: Prentice-Hall Inc. 1983,

In spite of some minor flaws, this book

is useful reading for other helping
professionals and for rel

atives as well as parents and children.
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experience for children, their parents and foster parents; how to achieve permag.
nence after placement; and how to plan adoption placements for children who

were considered unadoptable in the past.

Child Welfare: Current Dilemmas—Future Directions is hj ghly recommended

as required reading for students who wish to pursue studies in child welfare and
for practitioners in the field. The book is comprehensive, we]] written, well-
organized and full of concrete practice innovations.

Anne Scully
Edmonton

Frank Maidstone (Editor)
Child Welfare: A Source Book of Knowledge and Practice
New York: Child Welfare League of America Inc., 1984,

In contrast to other books about child welfare which often discuss problems and
shortcomings, this reference book focuses on the actual delivery of services
within the current child welfare system. It is a practical “*how t0”* book which
was written for the purposes of:

I. A personal reference manua) for practitioners
2. A resource too] for supervisors
3. A basic text for inservice training

The authors have summarized existing practice theory and knowledge and
have organized it by using what they term “‘an ccological perspective. This isa
general systems approach which recognizes the interaction between individuals
and their environment. Using this type of framework such diverse aspects of
child welfare as chilg protection, community work, residentia] child care and
adoptions are covered. Also of particular assis-tance to the beginning social work
practitioners are the appendices at the end of the book. Appendix A outlines a
framework for problem-solving; Appendix B is a list of indicators of abuse and

neglect with operational definitions; Appendix C g summary of staff practice
activities.

tion is obtained from published literature including that which is theoretical in
nature as well as practice information written by practi-tioners or research specialists.

Overall, this ambitious undertaking has successfully summarized and consoli-
dated existing social work practice information. It has made many connections
between theory and practice by outlining how theoretical knowledge directly
applies to actual practice. However, by covering all aspects of child welfare,
there is the necessary limitation of having t¢ forego any in-depth analysis of or
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Cam Hubert
Dreamspeaker

Avon Books: New York, 1978. (122 pages)

Dreamspeaker is a tragic tale about intolerance and stupidity in society. This

award-winning novel, written by Cam Hubert and published in 1978, was later

made into a drama for public television.

The story is indeed a tale, in the sense that Hubert makes use of the style of

oral storytelling. One can imagine a shortened version of Dreamspeaker being
told at a campfire.

Hubert spent some time with the Nootka Indian people on the west coast of
British Columbia and learned much about their stories, folklore and their way of
life. He also knows a good deal about the child welfare system.

The first part of the book introduces us to Peter, a severely disturbed twelve-
year-old who is on his way to a compulsory care facility. His background is
described and we learn of early neglect and abuse from his parents, and then
subsequent neglect and abuse in an extensive list of placements in care, Peter has
survived this incredibly poor beginning in his life, but at considerable cost. He
stutters, is enuretic, is compulsive and also withdrawn. Most significantly, he
believes he is being stalked by a two-headed monster and carly descriptions of
encounters with this monster seem frighteningly real. The reader is led to believe
that unless Peter gets help, the monster will indeed kill the boy.

Two brief excerpts illustrate the terror of his hallucinations:

From the head, the closest head, a dark fog moving toward him, wrapping

around his throat and face, smothering him, his hands trying to pry the
stinking slime (p. 22).

He remembered the thing coming out of the leaves and leaping for his
throat. Remembered the stale, swampy odour, the jelly mass clogging his
nostrils and both John and the doctor saying “‘It’s all right son, it’s all
right,” but it wasn’t, already it was in the hospital. It had escaped the
machine that had sucked it off him, it was in the walls, slithering from

room to room, following the electric wires, going from place to place.
Looking. Looking for him (p. 23).

Peter’s terror of the monster propels him to flee from the hospital in the
institution. He hops on a train, then hides himself in the rigging of a transport

truck and eventually arrives at a desolate, empty stretch of ocean beach, tired,
bruised and hungry, with the monster still in hot pursuit,

We are introduced to the second main character in the story as Peter is strug-
gling in vain, to smash open an oyster:

"*“By the time you get her open, boy, she won’t be fit to eat. The voice came
from nowhere, and Peter jumped up terrified”” (p. 35).
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other hand, is much more tolerant and compassionate. She is proud of hey
heritage and ig optimistic thar Indian people wil] ultimately fegain a sepge of

Search of April Raintree is o disturbing anqd painful account, albeit fictionaiized,
of the lives of two Metis sisters. April, the eldest and narrator of the Story, beging
with her recollection of carly days with her parents, and of evepg leading up to
apprehension and placement in care. The description js from the Perspective of 4
six~year-oid, and it is a powerfy] account of the heart—wrenching grief of Separation.

The expected clements of poverty, drunkennegs, sickness, and discrimination are
all present.

But so are Some beautifyl moments of happiness in thig troubled family,
moments that make understanding of the reasong for placement Impossible for

The book 8025 on to describe the placements eych of the girls has while in
care. For all byt g short period of time they are Separated in different foster

home for Several years.

placement s 5o Incredible that one believes the author must have €Xperienced
some of these things in her owy childhood. The foster mother is abuse personified;
she is truly a cruel, hateful womap

tures has had her natural curiosity about her heritage encouraged by her foster
parents, and is determined to become a social worker, and to help change things

April foolishly marries a wealthy aristocrat from Ontario but the marriage
predictably fajlg and she returns o Winnipeg, However she receives enough
a!imony to aliow her to buy a house, and at long Jast, the sisters are able to Iive
together. One woulq think at this point that things might improve, Byt they do
DoL, and new problems emerge that once again remind the reader of the terrible
burden of being Indian in our society.

The book is in it third printing which probably indicates ap unexpectedly high
level of popularity. This ig Ot surprising since one would have tg pe unfeeling,
indeed, not 1o care about thege two young women. Culleton’s writing skilj is very
impressive, especially in her descriptions of the key dramatic events in the story.
We in the helping professions, especially those of yg who are educators need
more books like this, because ultimately natjye people themselves are the only
ones who can teach us about their €Xperiences,

J.H. Allison
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