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Abstract—Even though listening comprehension is an important language
skill in second language learning, it is considered to be the most difficult skill to
learn. Besides, the teaching of listening comprehension among primary pupils
is often neglected even though the role of listening comprehension in language
teaching has been repeatedly emphasized. Using an action research design,
this study explores the teaching of listening comprehension utilizing YouTube
and Video-Podcast involving 40 Primary Year 4 pupils from one of the cluster
schools of excellence in the northern region of Malaysia. This study attempts to
investigate to what extent did the use of YouTube and Video-Podcast enhance
Primary Year 4 pupils’ listening comprehension. This study adopted multiple
data collection methods including pre-post tests, reflection, observation, and
focused group interviews. However, the data analysis section was mostly pre and
post tests data and observation. Only these data collection and analysis tools will
be expanded in this study, and not the reflection and focus group interviews. The
quantitative data were analyzed statistically using paired sample t-test while the-
matic analysis was used for analyzing the qualitative data. The findings revealed
that YouTube and Video-Podcast yielded positive significant impact on listening
comprehension skills among Primary ESL pupils. There was statistically signifi-
cant increase in listening comprehension scores from pre-test and post-test. Four
themes emerged from the observation data. It increased learners’ participation
and understanding, developed team spirit as well as enhanced interest and moti-
vation of the young learners.

Keywords—YouTube educational channel, video-podcast, listening compre-
hension, ELT, rural ESL

1 Introduction

Listening is seen as one of the toughest skills to learn [1]. Earlier studies have indi-
cated that listening anxiety and lack of vocabulary are among the major issues in ESL
young learners’ listening comprehension skill [2]. As such, it often causes high listening
anxiety resulting in poor listening achievement [3]. Slang, fast speaking pace, and lack
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of repetition are some of the causes of high listening anxiety and difficulties in under-
standing the language learned [4]; [5]; [6]. Other challenges in listening comprehension
among the primary ESL young learners are: lack of vocabulary, topics that are not com-
mon to their daily practices, fast speech rate, and accent [5]. Insufficient vocabulary can
cause difficulties in understanding the content of the language, while in terms of accent,
pupils can comprehend better when they hear their local accent compared to the native
speakers’ accent [6].

The tech-savvy millennials are known for their efficiency in using the social media
such as YouTube, Facebook, Twitter, Video-Podcast, and Instagram. YouTube is an
online website which is popular among all walks of life because it provides many
authentic materials for free [7]. It becomes more popular especially among young learn-
ers and adults due to its user-friendliness, whereby they can access videos on YouTube
anywhere and anytime through their computers and smartphones [8]; [9]; [10]; [11].
The authentic materials such as videos uploaded in the educational channel may help
the young learners to improve their listening skills [12]. This is due to the fact that most
of the contents in the videos uploaded in the education channel are selected carefully
to ensure its content appropriateness for education and learning [13]. For example, the
channel from the British Council English Learn for Kids can connect the ESL young
learners to their learning environment, while the available audiovisual aids can assist
them in retaining the input easily to capture their attention [14]. This channel does not
only provide meaningful and interesting learning environment but also creates enjoy-
ment in exploring new tools for learning [15]

Video-Podcast is another Web 2.0 tool that helps young learners to enhance their
English listening comprehension skills and reduce listening anxiety because it pro-
vides a classroom environment through its educational content [16]. [17] revealed the
advantage of Video-Podcast as a study-like environment that helps teachers to use it as
an additional teaching materials and at the same time, improves pupils’ engagement.
Besides, it is an up-to-date source of audio and video materials that can help them
to learn beyond the classroom walls [18]. Ultimately, it will help them to improve
their listening comprehension skills through fun and engaging activities using authen-
tic learning materials [19];[20]. However, listening instruction, particularly in the ESL
context is often neglected and less attention is given to teaching listening during the
learning process because it is assumed that listening can easily be acquired through
daily conversation and practices. In Malaysia particularly, listening is not tested in the
examination. Therefore, teachers tend to pay more attention to reading and writing, and
less emphasis is given to listening. Besides, the use of technology in teaching English
is still low [21] [22]. Taking into consideration the challenges in acquiring listening
comprehension skills among ESL learners and acknowledging the benefits of social
media on students’ language learning, this paper reports the findings of the study that
investigated the impact of YouTube and Video-Podcast in enhancing Primary Year 4
pupils’ listening comprehension skills.

2 Literature review

Listening comprehension is one of the most important elements in English lan-
guage learning and it is described as an active process that involves the learners to
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form meaning from the spoken language [23]. It is also explained as the process of
understanding the language spoken, grammatical structures, and the ability to differ-
entiate sounds of the language which can help develop good listening comprehension
skill [24]. Listening comprehension is also defined as the content that the listeners
understand from hearing the spoken language [25]. There are five major challenges
in listening comprehension namely: Listeners are not in control of the speaker and the
speech rate, the words are not repeated unless the teacher repeats the audio, lack in
vocabulary such as unfamiliar words which can cause difficulties for the learners to
comprehend the listening input, lack of ability in visualizing unless teachers provide
them with video or visual input, and finally, dreary listening materials which may lead
to lack of responsiveness in listening.

Therefore, to make the session more alive and engaging, a variety of activities need
to be provided so that the pupils will have the opportunity to explore and learn the lan-
guage. As such, teachers need to provide the pupils with ample wait time so that they
will have enough time to answer the given questions. Apart from that, another problem
that contributes to challenges in listening comprehension skills among ESL learners
is that the teacher demands for the correct and complete answer with only a little time
provided to them. Consequently, this will cause the young learners to have less interest
to listen and learn [26].

Moreover, ESL teachers need to plan well on the selection of the materials so as
to ensure that the learning outcomes of the lesson can be achieved [27]. Proper selec-
tion of listening comprehension material should be done thoroughly to counteract the
unsuitability of the listening materials [28]. Besides, it will also warrant more compre-
hensible input and interactive listening lesson [29]. One way to sustain learners’ interest
in listening is by integrating technology in teaching and learning.

2.1 YouTube and Video Podcast

There is a growing body of literature that recognizes the benefits of technology in
teaching and learning [21]; [22]; [8]; [9]; [10]; [30]; [31]. YouTube is one of the techno-
logical tools that contains the elements of audio and visual learning environment [32].
It is user friendly, free, suitable for young learners and often used in language learning
because it can disseminate knowledge in a fun and engaging way. It is also known
as one of the most successful interactive audio-visual websites because the fun and
engaging element in the channel helps to develop meaningful learning interaction [33].
It also helps to support the blended learning pedagogy approach to promote language
learning among the pupils [34]; [35]. The concept of global language learning provided
in the YouTube educational channel provides many authentic teaching materials such as
videos, online notes, and presentations from pupils around the world [36]. It proposes
easy access to language learning videos and instruction from all around the world [37].

YouTube educational channel can fulfill the language learning process since it con-
tains fun elements that help to reduce anxiety and boredom [38]. The fun elements
allow them not only to enjoy the lesson better, but also permits them to become the
content creators of their learning materials [39]. In other words, through this channel,
learners learn to record their presentations of the topic taught through the use of a web-
cam. They can also upload their videos and presentations on the YouTube educational
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channel as the learning materials that can be accessed and viewed by subscribers around
the world. The content of the lesson can support pupils’ learning to be more interactive
and engaging [40].

It has become part of the most popular mobile learning application which consists
of not only portable audio but also video players. Video-Podcast is an educational dig-
ital content which is accessible through iPod and broadcasting through the internet
[41]. It is also well known for its authentic materials which help in language teaching
and learning. It has been revealed that the use of Video-Podcast in language learning
helps to improve the pupils’ engagement as their learning becomes a lot more fun [42].
Video-Podcast has replaced disc, DVD, and radio cassette. It is free and downloadable.
It can be accessed through laptops and smartphones. The use of Video-Podcast has
become an important part of language learning and teaching as it provides authentic
teaching and learning materials [43]. The integration of Video-Podcast has given great
effects in the life of the pupils as they enjoy. This is supported by those who revealed
that the use of Video-Podcast in language learning can bring in the real atmosphere
into the classroom and can expose the pupils to the target language and culture [44].
Language learning through Video-Podcast also enables pupils to feel free and relaxed
whereby they can enjoy listening and watching the Video-Podcast at their own pace
and during their free time. In another study, learners progress in the second language
learning through the exposure of audio, interactive videos and appropriate level of texts
in the Video-Podcast [45]. This study was underpinned by the Social Constructivism
Theory by Vygotsky. Social Constructivism theory emphasizes on collaborative learn-
ing with peers. [46] believed that knowledge is co-constructed between two or more
adults and that the zone of proximal development (ZPD) differentiates what the learn-
ers can do alone and what they can learn with assistance from more knowledgeable
others. In the context of this study, students became active learners as they engaged
in the learning using YouTube and Video-Podcast, and at the same time, they worked
collaboratively with their peers to solve the listening tasks.

3 Methodology

3.1 Research design

This study adopted an action research design which aimed at improving teaching
practice. Action research is suitable for educational research because it involves gather-
ing information that is in line with the current education programs and issues, analyzing
the information, developing an intervention to cater to the problems, collecting changes
after re-planning if necessary and developing conclusions about the findings. In the
context of this study, the data were collected in three phases whereby the data were
accumulated through a series of plan, act, observe, and reflect cycles. The participants
of this study were selected through convenient sampling. The participants of this study
were 40 Primary Year 4 learners from a primary cluster school of excellence located in
the northern region of Malaysia. The participants consisted of 21 male and 19 female
students aged 10 years old. They were from an intact classroom of mixed abilities with
high, average, and low proficiency in the English Language. The students were allowed
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to choose their own group members, known as “friendship group”. “Friendship groups
can exhibit disclosure and open discussion, especially if people feel more vulnerable.”
[47, p. 114]. They were organized in two groups: all male and all female due to reli-
gious and cultural preferences. This was also intended to enhance their mutual under-
standing to develop great teamwork when completing the task. One of the researchers
is the participant in this action research. Multiple methods such as Pre-test, Post-test,
semi-structured interview, and observation were used in this study. The Pre-test and
Post-test were adopted from the British Council English Learn Kids Channel on
YouTube. The tests consisted of 12 picture-word matching questions, story sequencing,
True/False statements and open ended questions. The pre-test and post-test questions
were given to two expert panels who are the Head of the English Panel for validation.
The time allotted for the test was 40 minutes.

A set of semi-structured interview protocol was adapted from [48] and [49]. The
interviews were conducted in both Bahasa Malaysia (L1) and English, using two
focused groups based on the learners’ preference. Observations were conducted twice:
pre-observation during the problem identification stage, and post-observation during
the intervention and evaluation stages. The observations were conducted to allow the
researchers to see the patterns of interaction during listening activities. All the observa-
tion data were recorded, transcribed and analyzed.

3.2  Data collection procedures

This action research involved three phases: Problem identification, intervention and
evaluation, which was conducted within 8-weeks period. During the Problem Identifi-
cation Phase (which involved 2 lessons), the pupils listened to audio only, which was
the traditional way of teaching listening in ESL classroom. The purpose of the problem
identification stage was to identify problems related to low listening comprehension
ability among the pupils. At this stage, the teacher played the audio twice. The teacher
did not display any pictures, videos, or subtitles to help the pupils answer the questions
given. The audio was based on the short stories such as Robin Hood and The Magic
Paint Brush. The pupils had no prior knowledge of the story and they were not told
what to listen to. After listening to the first short story, Robin Hood, the teacher distrib-
uted the pre-test questions to the pupils. The pre-test questions consisted of different
activities which were picture-vocabulary matching, story sequencing, true and false,
and open-ended questions. The pupils were required to answer the questions given. In
the following lesson, the teacher did a similar activity using another story, The Magic
Paintbrush.

In Phase 2, which was the intervention stage, the pupils were introduced to stories
using YouTube and video podcast. This intervention lasted for 4 weeks and involved
4 stories which were ‘The Sneaky rabbit, The clever monkey, Why Anansi Has Thin
Legs, and Dick Whittington. The purpose of the intervention stage was to examine the
extent of Youtube and video podcast on students’ listening comprehension. During this
phase, the pupils were allowed to choose their group members and to work collabora-
tively in their respective groups. During lesson 1, about The Clever Monkey, the video
with subtitles was played twice. The pupils collaborated with their group members to

8 http://www.i-jim.org



answer the listening tasks. The pre-group observation was conducted to see the pat-
tern of how the pupils collaborated to answer listening comprehension questions. The
intervention phase was also conducted to enhance better listening comprehension skills
among the Primary Year 4 pupils. The pupils were given a variety of activities such as
creating a big book by sequencing the story and images, making a sentence scroll to see
the flow of the story, and re-arranging the letters to form words. Post observations and
focused group interviews were recorded and transcribed.

During Phase 3, which was the evaluation stage, the pupils’ listening comprehen-
sion scores were assessed through a set of post-test questions. The pupils were tested
based on the content of the stories, ‘The Little Red Riding Hood’ and ‘Jack and the
Beanstalk’. Focus group interviews were also conducted with the students at this stage.

3.3  Data analysis

Data in this paper included mostly pre and post—tests data with observation. All the
findings from the pre and post-tests were analyzed using paired sample t-test while the
qualitative data were analyzed using thematic analysis [47]. The qualitative analysis
involved transcribing, reading and familiarizing, coding, searching for themes, review-
ing themes, defining and naming themes, and finally finalizing and writing the analysis.

3.4  Validity and reliability

In ensuring validity and reliability of the study, the qualitative data were given to two
English teachers known as ‘expert teachers’ in the school for ‘member checking’. This
acts as a ‘credibility check’ to ensure that “there is a good fit between their intrepre-
tations and representations of their participants’ experiences...” [47 p.282]. Besides
‘member checking’, methodological triangulation was also used to ensure trustworthi-
ness of the study. With regard to the ethical issues, this study adhered to ethical require-
ments needed in any research. Firstly, a letter of request for approval was submitted
to the Economic Planning Unit (EPRD), the Ministry of Education, Malaysia, prior to
conducting this study. Secondly, after receiving the approval, informed consent was
obtained from the participants and they were informed of their right to withdraw from
the research during or after it has taken place. Next, pseudonyms were placed to all the
students’ names to protect their anonymity and confidentiality.

4 Findings

The study was conducted to determine how YouTube and Video-Podcast have
impacted the listening comprehension skills of the Primary Year 4 pupils. In this paper
only the data from the pre and post—tests, and the observation were analyzed and pre-
sented to answer the research question.
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4.1 Quantitative analysis

The purpose of conducting the pre- and post-tests was to examine the impact of

Youtube and Video podcast on students’ listening comprehension.

Table 1. Results of the effectiveness of Youtube and Video podcast on listening comprehension

Test N Mean SD Df t P
Pre Test 40 46.03 9.39 39 —25.33 0.00
Post Test 40 80.58 8.86 - - -
p value <0.05

As indicated in Table 1, there was statistically significant increase in listening com-
prehension scores from pre-test (M = 46.02, SD = 9.39) and post-test [M = 80.57,
SD = 8.86, t(39) = —25.33, p = 0.000; p < 0.05]. The findings indicate that YouTube
and video-podcast have impacted the listening comprehension performance. In other
words, the students’ listening comprehension increased when using YouTube and
video-podcast.

4.2  Qualitative analysis

The qualitative data were obtained from observation and focus group interviews.
As this is part of a bigger study, the data gathered from classroom observation were
used in this paper to support the findings from the quantitative analysis. Four themes
emerged from the observation data: Youtube and video podcast increased learners’ par-
ticipation and understanding, increased team spirit as well as developed interest and
motivation. The following extracts illustrate the observation data obtained from two
groups of students (the boy’s and the girl’s group) before they were introduced to the
Youtube using the traditional teaching (pre-observation) and after been introduced to
the Youtube (post observation).

4.3 Pre observation

In listing out all the characters mentioned in the story, the students did not have good
interaction among their group members because most of them had no idea who the
characters mentioned in the story were. This can be seen when S1 repeated what the
teacher said (line 5). He wanted to know the answer by asking his other group members.

“<What are the characters?>"" (S1, pre-observation)

S1 was unsure of the characters mentioned in the story. Unfortunately, S2 and S3
were also unable to list down the characters. They looked confused and started to com-
ment on how the narrator narrated the story. S2 mentioned,

“<how do I know...the native speaker speaks too fast>"" (S2, pre-observation)
<[ also don t understand the story.> (S3, pre-observation)
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Frustration was evident in the conversations above. S2 complained that the narrator,
in this case the native speaker or known as ‘orang putih’ <native speaker> spoke too
fast and he could not catch up with his pace. Similarly, S3 also mentioned that he could
not understand the whole listening text either. However, only S4 managed to under-
stand the text and was able to list down the characters of the story. This is evident when
he rephrased the words in the mother tongue (Bahasa Malaysia).

“<All I know is that the rabbit is smart.>" (S4, pre-observation)

On the other hand, S5 mentioned another character found in the story line but the
answer was wrong.

“<[ heard there was a lion just now.>" (S5, pre-observation)

S5 had mistakenly given a wrong answer whereby it was actually a tiger, not a lion.
Overall, the pre-observation data indicate that the pupils were not showing their active
participation in the listening text due to the lack of understanding of the listening text
and little help was offered among their group members. They could not identify the
characters and the plot of the story due to the fast speed and pace of speaking of the
native speaker. It can be seen that most of the pupils in this group were struggling to
finish the task, and, they still could not get the right answer.

However, in the post observation, the interaction patterns improved where they
managed to complete the task given by the teacher. The following excerpt shows the
patterns of the pupils’ participation after YouTube and video podcast were used as an
intervention. During the lesson, the pupils were required to watch a video of a short
story entitled, ‘Dick Whittington” with English subtitles displayed on the video. They
were required to complete the task by listing down the characters mentioned in the
story.

4.4 Post observation

The post-observation, revealed that the students have improved in their interaction
patterns. They were able to strategize their learning by assigning each member to list
down only one character each. This strategy has helped them to complete the task.
This is evident when S3 was able to lead the group by helping to delegate the task
accordingly.

“<Yes if that's the case... let us list down one character each.
Just jot down which one you can manage>" (S3, post-observation)

By doing so, his group members were able to list down all the characters men-
tioned in the story. S4 was able to name the main character of the story which is Dick
Whittington, meanwhile, S5 and S6 were able to rephrase the storyline in their mother
tongue (Bahasa Malaysia) and also to identify the other characters such as, the “rich
businessman” and “the cat”. Surprisingly, S1 and S2 were able to describe the charac-
teristics of “the servants” and ‘the daughter’ who then became Dick Whittington’s wife.
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This indicated that all the students in this group were able to comprehend the listening
text after YouTube and video podcast were introduced to them.

When asked by the teacher, S1 explained that the task was not that difficult when
they started to help each other by dividing the listening task into a more manageable
one.

<Not that difficult...we list down one character each that we heard...not difficult...
then we combine what we wrote teacher>" (S1, post-observation)

In summary, the boys’ group managed to improve their listening task with the help of
the Youtube Video with subtitles, shown to them. They divided the listening task among
their group members and turned them into a more manageable one. Eventually, the task
became easier as they discussed the characters with their group members.

In another classroom observation, the Girl’s Group were recorded examining the
story of ‘Robin Hood’. In this lesson, the students were asked to find the sequence the
story. During the pre-observation, there was no video or subtitles shown to the students.
This lesson was conducted using audio-only (traditional way). The audio was played
twice to help the pupils familiarize themselves with the storyline as well as to enhance
their understanding of the story. The following extract shows the pre-observation data.

4.5 Pre observation

From the pre-observation data of the girl’s group, it can be seen that most of the
students in the group faced difficulties in sequencing the story due to the lack of under-
standing and familiarity of the story, for example, they did not know where to start
because they did not understand the story. S1 asked while S2 supported her by admit-
ting that she could not understand the story because she has never heard it before.

“<Okay, where do we start?>" (S1, pre-observation)
“<[ do not understand the story. I have never heard of it before.>" (S2, pre)

This indicated that they could not remember the story line even from the beginning.
However, S3 seemed to have some idea regarding the first sentence of the story line.
She was able to rephrase the sentence using the mother tongue (Bahasa Malaysia).

“<[ think the story starts with 700 years ago...after that I don't know>" (S3, pre)

From this excerpt, it can be seen that S3 showed little understanding of the text. As
such, she was unable to help her group members to sequence all the sentences to form
a meaningful story. On the other hand, S4 decided to guess the answer without even
trying to recall what she heard from the audio. In the following lines 25 and 26, S5 and
S6 tried to sequence the sentences to form a meaningful story. This was seen through
their discussion.

<Okay, I think number 2 is about a skillful archer.> (S5, pre-observation)
<No. I think number 2 lives in the forest> (S6, pre-observation)
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Even though it is noticeable that they were confused about the correct sequence of
the story, they still tried their best to complete the task. However, S1 was seen to be
demotivated because she could not answer any of the questions given. She said she
would rather guess the sequence of the story as long as she could finish the task given.
This is evident when she said,

<Let us just put the number. I really don t understand the story.> (S1, pre)

In addition, she added that she did not understand the whole story at all. Similarly,
S2 agreed with her suggestion to guess the answer.

<okay, just fill in the number... then we can ask the teacher to check for us> (S2, pre)

From the excerpt above, it indicates that the students gave up on trying to sequence
the sentences to form a meaningful story due to the lack of understanding and famil-
iarity of the text. They ended up guessing the answers to complete the listening task.
However, the situation improved with the help of Youtube and Video podcast. The
following excerpt illustrates what happened during the post observation where they had
to sequence the storyline.

4.6 Post observation

Post observation was conducted in order to see the pattern of students’ understanding
of the listening text when the intervention was conducted. Based on the excerpt above,
it is noticeable that all the students were able to sequence the sentences to form a
meaningful story. They have shown a better understanding of the story compared to the
pre-observation lesson. Not only they managed to recall all the characters in the story,
they were also able to describe the story well. During the pre-observation, S4 preferred
to guess the answer instead of recalling the gist of the story. However, it is evident in
the post observation that she had improved a lot in understanding the listening text.
She knew the beginning of the story as she explained in line 20,

<Dick started a very successful business of his own. Okay> <This is number 8.> (54)

From the excerpt above, it is noticeable that S4 had mastered the strategy of sequenc-
ing the story line. Similarly, S3 was also able to sequence the story by choosing the
beginning of the story. She explained to her friends about Dick Whittington who ran
away to London. She said,

<Now let us find the first (event)... the first one is about
Dick Whittington went to London...he ran away from his village.> (S3, post)

The sequencing was later done by the rest of the group members. It was observed
that they discussed the storyline and collaborated actively in the lesson. Most of them
showed their understanding as they were able to rephrase the story into their mother
tongue. S3 and S6 were able to recall the story well as indicated in the extracts below
when they mentioned about the cat and the evil servants.
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<Okay, this one is number 3 about the cat that caught all the rats.> (S3, post)
<[ remember the fifth one... It is about the evil servants.> (84, post)

In a nutshell, the students’ understanding towards the listening text improved sig-
nificantly when the YouTube and video podcast were used in the lesson. Furthermore,
the presence of audio-visual and subtitles helped them to comprehend the listening text
better as compared to the pre-observation whereby the tendency of guessing was higher
than trying to understand the story based on the context.

5 Discussion

This study examined the impact of YouTube and Video Podcast on listening compre-
hension of the Primary Year 4 students. The data were obtained using both quantitative
and qualitative in an action research project which was conducted for 8 weeks. The
findings of this study revealed that there was a statistically significant impact of the
YouTube and video podcast on the students’ listening comprehension. The listening
scores improved significantly after the intervention. The findings were also supported
by the classroom observation whereby students were seen to be more involved in their
learning. They showed their understanding of the story as they were able to describe
the characters and the plot clearly through discussion with their peers. In addition, four
themes emerged from the observation which indicated that the YouTube and video pod-
cast not only increased the students’ participation and understanding, but also increased
their collaboration and team spirit. Undoubtedly, it has also reduced their listening anx-
iety and increased their interest and motivation to listen to the English texts.

In a nutshell, the findings of this study are in accordance with the past studies on the
positive impacts of YouTube and Video-Podcast on listening comprehension [50]; [51];
[52]; [53]; [54]. These studies disclosed that the use of technology such as YouTube
and Video-Podcast has impacted the listening comprehension of the pupils regardless
of age and background. This is due to the fact that YouTube and video-Podcast have
fun elements that can help students to be more focused on the lesson. In a similar vein,
[55] conducted a study comparing the traditional teaching of using audio-based learn-
ing on listening comprehension skills with the application of technology. These studies
revealed that not only YouTube and Video-Podcast are suitable teaching tools to teach
listening comprehension but they are also able to retain the students’ attention towards
the listening text. Besides, they are interesting, engaging, and more effective compared
to the traditional audio-based language teaching. The theory of Social Constructivism
has supported the findings of the study that students learn and understand better when
they work in groups. It is suggested that language develops from social interaction and
ultimately, plays an important role in cognitive development [46].

The findings also revealed that their team spirit increased when different gender
groups were competing with each other to solve the listening task. They became more
competitive when trying to solve the listening comprehension. Students were easily
attracted to the multimedia elements and that they actively filtered, selected, organized
and integrated information they received with the help of multimedia.
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6 Conclusion

In conclusion, the use of YouTube and Video-Podcast is seen to be an effective
teaching tool for enhancing listening comprehension among younger learners with lim-
ited English proficiency. However, technology alone is not enough. Teachers play an
important role in making the listening lesson more effective for ESL learners. Teachers
need to act as the facilitator of students’ learning so that they can become a role model
in using technology for educational purposes. They can assist pupils who have diffi-
culties in uploading their learning materials in the channel [56] and they can also write
constructive feedback to the pupils in the YouTube. The constructive feedback given
by the teachers and other viewers can become the center of developing creativity and
improvements among the pupils towards the learning [39]. In light of the teachers’ role
in the 21st century teaching and learning, teachers need to equip themselves with the
technological skills and tools. Teachers also need to establish networking with other
teachers from all over the world. This is because the YouTube, which is a globalized
website enables collaboration with one another whereby more inputs can be gained
globally from other teachers. [57] identified barriers such as teachers’ knowledge of
ICT, funding for ICT, traditional teaching style, professional development, as well as
district and school culture. The collaboration of teachers from all around the world
can help to develop more authentic learning materials in the YouTube and improve the
listening comprehension performance which is the most important skill in language
learning. Teachers and parents also need to monitor students’ online activities as they
impact the psychological well being of the students [58]. Even though this study was
conducted in a school in an ESL context, the methods used in this action research proj-
ect can be applied to any ESL contexts in any parts of the world.
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