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Abstract. A significant change in education instructional goals effects 

assessment techniques used to evaluate students’ progress. The root of this 

phenomenon highly offers to authentic assessment as an alternative assessment. 

This study deals with authentic assessment implementation and its effects 

within teaching and learning in the context of Year 7 English students. It 

employs case study to get a in-depth understanding of the case. Data of the 

study were gained from deep-interview, observation, and document analysis.  

While, the data were analyzed by using Interactive model involving data 

reduction, data displays and conclusions: drawing/verification. The study finds 

that the relevance of implementation of authentic assessment becomes the main 

factor of determining its washbacks. Since most the authentic assessment 

stages undertaken by teachers are in line with National Regulation on how the 

assessment is designed and implemented, it provides more positive washbacks 

for both teachers and students such as motivated to be more creative and 

innovative in teaching and learning process. Nevertheless, the administration of 

assessment as guided by the government had a negative effect to teachers since 

it makes them feel overburdened and stressed. 
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1. INTRODUCTION  

 

Recently, a significant change in education instructional goals stimulates the change of 

assessment techniques used to evaluate its progress. Scholars always try to look for the 

appropriate one to assess their students to meet the goals. It moves toward more authentic 

method (Frey, Schmitt, & Allen, 2012; Svinicki 2004). Currently, the need of alternative 

assessment instrument is also growing in Indonesia. The 2013 Curriculum (K-13) highlights the 

shift of teaching approach and assessment system to be more authentic. In its update, 

Permendikbud no. 23/2016 (Permendikbud Republik Indonesia, 2016) Regulation requires 

teachers to engage with authentic assessment in evaluating students’ competences in order to 

improve the quality and competitiveness of the nation. 

The authentic assessment as an alternative assessment is suggested more applicative and 

meaningful since students must be able to face challenges in real life (Pantiwati, 2013). The 

authentic assessment refers to the cognitive process and products considered important in real 

life (Palm, 2008).  Since the authentic assessment emerged from constructivism approach, it 

provides opportunities for learners to construct and apply their competence in real activities 
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(Aliningsih & Sofwan, 2015). It involves deeply understanding the thinking, the motivation, and 

the actions of various cultures that contribute to global awareness (Retnawati et al, 2016). A 

variety of alternative methods itself emerges to authentic assessment that allow students to 

demonstrate their ability in completing task and problem solving (Hidayati, 2016).  Authentic 

assessment focuses on how students can consider and what skills they can apply to various 

contexts (Whitlock &Nanavati, 2013). Thus, authentic assessment provides the yardstick for how 

students apply their skills and what they achieve in real life setting. 

Authentic assessment has become increasingly used in education and has even begun the 

most interesting research issues among stakeholders. Literatures have revealed that authentic 

assessment has great benefit for both teachers and learners (see e.g Aliningsih & Sofwan, 2015; 

Retnawati et al., 2016). It provides opportunities for learners to construct and apply their 

competence in real activities (Aliningsih & Sofwan, 2015). Moreover, it involves deeply 

understanding the thinking, increase motivation, and solving the problem (Retnawati et al., 

2016). By using authentic assessment, it encourages learners’ autonomy and motivation both in 

learning and assessment process (Brown, 2004;  O’Malley & Pierce, 1996). 

Meanwhile, as a new assessment method, authentic assessment has several challenges 

dealing with its implementation encountered by the stakeholders. In implementing authentic 

assessment, it should include an assessment of attitudes, skills, and knowledge (Pardimin, 2018). 

The study by Komarudin (2015) suggested that the implementation of authentic assessment is 

not optimal since some problems encountered by teachers. The educators do not seem to fully 

understand the assessment system e.g. developing the instrument, formulating the indicators, and 

designing the scoring rubric (Nurgiyantoro, 2011; Retnawati, Hadi & Nugraha, 2016). Pardimin 

(2018) reported that the ability of teachers in documenting the assessment that has been done is 

still in sufficient categories. This might because the teachers only take the value and missed the 

important part for improvement namely following up the results.  

In one other study, lack of teachers’ competences in authentic assessment and preferences 

in using summative assessment are also mentioned as teachers’ problem regarding the 

implementation (Kurebwa & Nyaruwata, 2013). Moreover, in the teaching process, the teachers 

tend to adapt the policy regarding their classroom situation even though their implementation 

from the planning to the assessing process indicated a strong point of the K-13 (Ahmad, 2014). 

One way of getting better understanding is through professional development program as 

Training and workshop on K-13 provided by the government (Pardimin, 2018). However, Arbie, 

Talib and Mohammad, (2015) in his study, for example, revealed that the training on K-13 

implementation more than just three days. It means that the training does not cover all 

information and aspects in K-13 (Arbie, Talib & Mohammad, 2015). In other words, teachers 

could not get better understanding in implementing authentic assessment. Thus, in this situation, 

teachers do not have confident to carry out the thorough K-13, nor to mention the authentic 

assessment as required in the K-13. 

Based on description above, the point of implementation of authentic assessment problem 

is the inappropriateness of teacher understanding of authentic assessment itself. Teachers feel 

uncomfortable over the implementation of authentic assessment. As a result, there is imbalance 

of what should be done and what is not to do. They are finally trapped to modify the policy 

regarding their classroom situation (Ahmad, 2014). In principle, the inappropriate 

implementation of authentic assessment has been the root of problem of unsuccessfully authentic 

assessment process. This is also in line with what washback effect occurs since Assessment and 
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test are always along with their effects (Watanabe & Curtis, 2004). Thus, the intention of this 

study is to analyze: firstly, the implementation of authentic assessment includes types of 

authentic assessment as well as the way how teachers implement authentic assessment in their 

English classroom, and secondly, the washback affects occurs in teaching- learning process. 

 

2. METHOD 

 

This study adopted descriptive case study approach to get a in-depth understanding about 

authentic assessment implementation in one of pilot school in Surakarta. Case studies usually 

include a small sample of participants in a relatively small controlled environment (Tsang, 

2014). Moreover, Simons (2015) argued that Case study is the study of the singular, the 

particular, the unique, whether that single case is a person, a project, an institution, a program or 

a policy. (p. 175). Thus, The study was conducted at an Islamic junior high school which 

involved all English teachers who teach seventh grade (two teachers) and all the seventh grade 

students of junior high school of a  pilot school in Surakarta, Indonesia.  Purposive sample 

technique was used in determining the sample in this research. This school was chosen as the 

place for this research considering it is one of piloting school for K-13 in Surakarta, Central Java. 

Therefore, the theoretical orientation of this research rests on descriptive case study.   

Data sources were obtained through interviews, observation, and documentation. The 

researchers conducted participant observation in order to obtain concrete activities of authentic 

assessment implementation. Through documentation, researchers obtained written data about 

school profiles, curriculum, programs, assessments used and so on. The interview questions were 

related to the implementation of authentic assessment and also its effects in thirty semi-structure 

questions.  

 In analyzing the data, The study adopts interactive model proposed Huberman, Miles, 

and  Saldana (2014) which involves three analysis components, namely data reduction, data 

displays and conclusions: drawing/verification . After the data were sorted in data reduction, the 

researchers present the data in a narrative which can explain problems and objectives of the 

study. The last stage of data analysis is drawing conclusion and doing verification. In drawing 

conclusions, the researchers tried to looking for patterns and themes so that can be used as 

research findings. Moreover, the researchers verified the data to the theory and previous 

researches. 

Meanwhile, the consistency of data can be verified through field note or authentic data 

that were collected through interview, observation and document analysis. To obtain data 

validity, triangulation and member checking were used to get its validity where the data collected 

are also crossed checked and confirmed by informants in order to avoid manipulation of data and 

minimize misinterpretation. 
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3. RESULT AND DISCUSSION 

 

3.1 Findings 

The findings are organized into two main parts: (1) the relevant of authentic assessment 

including types of authentic assessment used by teachers and how teachers implement authentic 

assessment in their English classroom, and (2) the description of the washback of authentic 

assessment to the teaching and learning process in the school. 

 

3.1.1 The Authentic Assessment Implementation 

a. The Types of Authentic Assessment Used by Teachers 

The finding obtained from observation emerged that there are various types of assessment 

used by teachers in this research. Each teacher has implemented different kinds of assessment in 

their EFL Class as presented in Table 1.  

Table 1 The Competence and Types of Assessment Used by Teachers in the EFL classroom 

Student 

Competence 

Technique of Assessment 
Instrument 

Teacher 1 Teacher 2 

Social Attitude 

Competence 

Observation  Observation  Checklist with 

rating scale 

Knowledge 

Competence 

Written test(daily test, 

mid-test, final test), 

homework, exercises 

Written test(daily test, 

mid-test, final test), 

homework, exercises 

List of questions 

related to the 

material 

Skill Competence Performance: role play, 

retelling story, project 

and exhibition , 

portfolio,  

Performance: role play, 

speech , writing 

sample, project and 

exhibition , portfolio 

Scoring rubric 

Although Table 1 shows that teachers use various ways to assess their students, this study 

focuses on the use of authentic assessment only. There are several types of authentic assessment 

used by teachers in this study including performance test, role play, retelling story, discussion 

and presentation, project and exhibition, writing sample and speech are found. Based on direct 

observation, interview followed with document analysis, it is revealed that types of authentic 

assessment chosen by teachers are based on their classroom characteristic. Thus, each teacher 

implemented different authentic assessment. Another factor dealing with types chosen by 

teachers is the newest regulation, the Indonesian Minister of National Education number 23 year 

2016 (Permendikbud Republik Indonesia, 2016), which stated that teachers are allowed to use 

any kind of assessment based on their situation. Furthermore, the types of assessment used by 

teachers in their EFL classroom are also relevant with the syllabus of K-13 that the assessment 

form can be in performance test, observation, self-assessment, and portfolio in assessing 

students’ out comes. Nevertheless, though self and peer-assessment has been claimed as a key 

element in authentic assessment (O’Malley & Pierce, 1996), this present study has also revealed 

that both self and peer-assessment were found rarely used in authentic assessment by teachers. 

One factor to consider, gained from interview, is that the implementation of self and peer-

assessment is time consuming and also complicated in procedure.  
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From this finding, it generally states that Indonesian teachers are not familiar with self and 

peer-assessment to assess their students’ achievement. Consequently, it would perhaps be 

considered that teachers should implement both types of these assessments in their class because 

self and peer-assessment provide the opportunity for learners to develop an understanding of 

their own level of skill, knowledge, and readiness for task to their goal (Nunan, 2004). It is also 

supported by Brown (2004) who argues that self and peer-assessment offer certain benefits such 

as direct involvement of students to their destiny, encouragement of autonomy, and increased 

motivation. 

 

b. The implementation of authentic assessment by teachers of seventh grade of English 

students 

To find out the relevance of authentic assessment implementation, documents and the 

teachers’ designing process were analyzed. In this case, documents used in the implementation of 

authentic assessment included syllabus, lesson plan, and instrument. The document analysis 

focused on 1 basic competence and was followed by class observation for four meeting for each 

teacher. Documents used to guide the implementation of authentic assessment are syllabus, 

lesson plan, instruments and scoring rubrics. 

Table 2 Document Used to Implement Authentic Assessment 

Teacher 
Document used by teacher in implementing authentic assessment 

Syllabus Lesson plan Instrument Scoring rubric 

Teacher 1 √ √ √ √ 

Teacher 2 √ √ √ √ 

Table 2 shows that all teachers in this study share the same documents needed in the 

authentic assessment implementation. It implies that implementation of authentic assessment 

in this school is relevance to the National Regulation on assessment in terms of designing 

process, implementation process, and evaluation. In the designing stage, firstly, teacher 

analyzed the core and basic competences together in group discussion. Then, they developed 

their own material, learning activities, and scoring rubric based on the competence. This, as 

the teachers reported, makes the class more enjoyable, more fun, and creative. The teachers’ 

steps to plan the authentic assessment are in line with those proposed by O’Malley and 

Pierce (1996) that to design a well-functioning authentic assessment, teachers should (1) 

build a team to discuss the assessment program, objective, and role in instruction and in 

school, (2) determine the purpose, (3) specify objectives, (4) conduct  professional 

development where designing team share information about the rational for authentic 

assessment, (5) collect examples, (6) develop a new assessment, (7) try out and review the 

assessment. 

In implementing authentic assessment, teachers employed strategies in three stages 

namely planning, implementing, and evaluation. In the planning step, teachers analyzed the 

core and basic competence, and selected the indicators. After determining the indicators, 

they started to make the instruments and scoring rubric. In the implementation process, the 

teachers applied authentic assessment covering all aspect mandated by K-13. In assessing 
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students’ attitude, the teachers conducted observation which was done during the teaching-

learning process. In observation process, teachers assess students’ social attitude including 

honesty, self-confidence, responsibility, cooperation and discipline. Then, teachers also 

assessed students’ knowledge by using written test. The lists of questions are about 

descriptive text. The students were given the descriptive text and were asked to identify the 

language feature of the function of itself. 

The last aspect that was assessed is students’ skill. In assessing students’ English skills, 

the teachers used various types of authentic assessment as mention before. Taking example 

of the most frequently used of authentic assessment, student project, the procedure of 

implementation based on observation to teacher 1 revealed that the implementation covered 

some steps. The project assessment was conducted by giving the students task in drawing a 

person, futuristic tool, or robot. Firstly, teacher 1 explained the competences and indicators. 

Secondly, she delivered the criteria that would be assessed. Thirdly, she divided students 

into group work. She asked them to discuss in group while she was assessing students’ 

attitude. She gave her students chance to explore their knowledge and be creative in doing 

the project. After making drawing or robot, the students are required to present their product 

in the class. Through the presenting their products, teacher 1 assessed students’ English skill. 

In the evaluation stage, teacher gave feedback and used the result of assessment as 

reflection. The designing process and the implementation of authentic assessments are 

relevant to the principle of authentic assessment where the teachers conduct assessment 

during the learning process, and also cover the entire competency aspects used appropriate 

assessment technique for monitoring and measure the students’ achievement. This study also 

identified that teachers did not make completed assessment tool for all of assessment used. 

The reasonable factor is the fact that designing effective authentic assessment needs extra 

time, more money, and group of more teachers.  

 

3.1.2 The washback of the implementation of authentic assessment on teaching-learning 

process  

Since the test and assessment are always coming up with the effect, it is needed to explore 

the effect of authentic assessment through this study. The finding reveals that implementing 

authentic assessment brings some effects not only to teachers and students but also teaching 

content. The study suggest that authentic assessment implementation brings several impact on 

teaching and learning process especially impact (1) on student, (2) on teacher, and (3) on 

teaching content. The interesting point highlighted by the finding of this research is that the 

implementation of authentic assessment gives more positive effect to students, teachers and also 

the teaching materials.  It is found that the enjoyable and challenging learning environment 

derived by authentic assessment is engaged the students more active, confidents, and think 

creatively. The effect of authentic assessment in teaching learning process can be illustrated in 

Table 3. 

Table 3 The Effect of Authentic Assessment in Teaching Learning Process 

Area The effect of authentic assessment Types of washback 

Teacher  Encouraged to be more creative and innovative Positive washback 

Being motivated to upgrade herself Positive washback 
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Being stressful of completing the administration Negative washback 

Students  Encouraged to be more active, motivated and creative 

in the learning activities 

Positive washback 

Improved Students’ English skill Positive washback 

Developed students’ soft skill Positive washback 

Felt fun and enjoy during learning process Positive washback 

Encouraged students’ critical thinking Positive washback 

Teaching 

content 

Teacher used update material and hot issue as the 

theme of activity 

Positive washback 

Teacher gave additional materials that are relevant 

with the topic discussed 

Positive washback 

Teacher modify the material by giving video or other 

things to encourage students in  interesting learning 

process 

Positive washback 

 

 

 

 

 

3.2 Discussion 

 

3.2.1 The Authentic Assessment Implementation 

Based on the finding above, several types of authentic assessment used by teachers 

are noted in this study e.g. performance test, role play, retelling story, discussion and 

presentation, project and exhibition, writing sample and speech are found. This finding is 

relevant with Aliningsih and Sofwan’s work (2015) which found that written and task-based 

assessment, performance test, and observation are the most preferred used in assessing 

students’ outcomes. It is also in line with Hidayati’s finding (2016). She found that the 

assessments used by teachers of twelfth grade are written test, performance test, product and 

portfolio, and observation (Hidayati; 2016). Meanwhile, this present study has noted that 

both self and peer-assessment were found rarely used by teachers in the class. One factor to 

consider, gained from interview, is that the implementation of self and peer-assessment is 

time consuming and also complicated in procedure. This finding is similar with research 

result of Hidayati (2016). 

Due to authentic assessment implementation, it implies that implementation of 

authentic assessment in this school is relevance to the National Regulation on assessment in 

terms of designing process, implementation process, and evaluation. The researchers found 

that teachers carried out various strategies in three stages namely planning, implementing, 

and evaluation. These steps are in line with O’Malley and Pierce’s (1996). They argued that 

to design a well-functioning authentic assessment, teacher should (1) build a team to discuss 

the assessment program, objective, and role in instruction and in school, (2) determine the 

purpose, (3) specify objectives, (4) conduct professional development where designing team 

share information about the rational for authentic assessment, (5) collect examples, (6) 

develop a new assessment, (7) try out and review the assessment (O’Malley & Pierce, 
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1996).The designing process and the implementation of authentic assessments done by the 

teachers are also relevance with the Indonesian Minister of National Education number 23 

year 2016 (2016) and the principal of authentic assessment where the teachers conduct 

assessment during the learning process. It also covers the entire competency aspects used 

appropriate assessment technique for monitoring and measure the students’ achievement.   

However, this study also identified that teachers did not make completed assessment 

tool for all of assessment used e.g. scoring rubric. Since authentic aseessment is a complex 

concept, it could be an exhausting task for teachers (Kartowagiran,Wibawa, Alfarisa,& 

Purnama, 2019). On the other words, the fact that designing effective authentic assessment 

needs extra time, more money, and group of more teachers.  Moreover,  the inconsistency of 

the regulation dealing with assessment also contribute as a problem. The change of 

assessment regulation is not easily understood by the teachers and is not easy to implement 

the assessment in the recommended procedure. This finding is familiar as reflected from 

Retnawati et al.’s finding (2016) that the teachers’ difficulties are also found in acquiring the 

instrument of attitude, caring out the authentic assessment, developing the instrument and 

rubric for skills. 

Furthermore, teachers also deal with some problems in implementing authentic 

assessment. Teachers felt overburdened with administration and too many assessment 

formats. This finding is similar with results study by Cheung and Wong (2012) which 

suggested that the teachers tended to have heavy workloads. In other literature, Lumadi 

(2013) argued that variety of method in assessing is noted as problem in alternative 

assessment. This is in line with the present result that teachers encountered difficulties in 

choosing appropriate technique and instrument of assessment. This study also revealed that 

teachers have lack of knowledge in making scoring rubric and comprehensive understanding 

regarding to current regulation. The findings are also similar with the results of research by 

Alshammari (2013), Eraslan (2013), Lumadi (2013), Kurebwa and Nyaruwata (2013), and 

Retna wati et al. (2016). Furthermore, lack of facilities and simple material are also noticed 

as problems encountered by teachers. These findings is relevant with Syomwene’s finding 

(2013) which revealed that teachers encountered various problems such as lack of facilities, 

institutional leadership, ability and inability to evaluate, lack of infrastructure, etc.  

Meanwhile, to overcome the problems, teachers regularly have had discussion section 

with other teacher, curriculum coordinator and joined seminar of K-13 as revealed in 

interview section. They also tried to build good communication with students in order to 

help students to understand what to deal with the assignment and can prepared it well during 

the semester. The students played important role the authentic assessment implementation. 

As reported in result finding of Pardimin (2018), students could perform better learning 

activity when they initialy how they wouldbe assessed. Dealing with the simple material, 

teacher usually modified the material and adding some information related to the topic to the 

teaching material. Indirectly, alternative assessment tends to improve teachers’ teaching skill 

by upgrading themselves with many kinds of teaching method. They become more creative 

in designing the teaching-learning activities. The teachers modified the materials, and also 

used several methods to get students’ attention. It is similar with by Pang (2009) who states 

that the assessment integrates meaningful and innovative learning activities in teaching 
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methodologies devote more attention to students’ intentions, interests, and choices, 

encouraged and motivated student to work harder. Teachers are also motivated to be more 

skillful by upgrading themselves in seminar, group discussion etc. due to the 

implementation. This finding is in line with Darling-Hammod and Snyder (2000) who argue 

that instead of implementing set routines, teacher need to become ever more skillful in their 

ability to evaluate teaching situation and developing teaching response. In sum, the highlight 

factors of these problems are lack of teachers’ understanding about authentic assessment. 

Therefore, the problem might be overcome by providing proffesional development program 

such as workshop, training seasons and expert coaching by government.  

 

3.2.2  The Washback of the Implementation of Authentic Assessment on Teaching-

Learning process 

Taking a deeper look at alternative assessment’s washback, the data from direct observation, 

interview, and document analysis are used and corroborate each other that implementation of 

authentic assessment brings some impact on teaching-learning process. Even both positive and 

negative washback occur on the implementation, the authentic assessments bring much more 

positive effect on teaching-learning process, especially to learners. The authentic assessment 

implementation strongly influences on improving students’ interest, active, motivation, 

creativity, self-confidence and also their English ability. This result finding is in line with 

Alderson and Wall (1993) who argue there are 15 possible hypothesis where test will affect 

teaching, learning, what teachers teach, how teachers teach, what learners learn, how learners 

learn, the rate and sequence of teaching and sequence of learning, degree and depth of teaching 

and of learning, attitudes to the content and method of teaching and learning. 

Moreover, it is also found that the enjoyable and challenging learning environment derived 

by the implementation required the students more active, confidents, and think creatively. This 

finding is relevant with Minta’s finding (2003) which suggest that there is an improvement in 

students’ self-concept, motivation and skill achievement when using different teaching method 

and authentic assessment. The finding is also supported by Brown (2004) who statements that 

assessment can increase self-confidence and intrinsic motivation. The various and challenging 

authentic task made by teacher have also improved students’ motivation in learning English. The 

present finding is also similar with result of Gulikers,  Bastiaens and Kirschner’s work (2004) 

which state that the authentic assessment makes students actively to demonstrate what they 

learning by creating a product and having real life experienced.  

The implementation of authentic assessment this study in grade 7 has improved students 

creativity, critical thinking and to be more confident since the tasks given by teacher are 

challenging, students are required to be creative as they can and think creatively. It is relevant 

with Fook and Sidhu (2010) who state that many benefits can be reaped from authentic 

assessment, for example, portfolio encourages learners to reflect on auto self learning, the project 

requires students to learn from doing and think critically, and the presentation facilities the 

students to more confident and communicative in front of the audient. Furthermore, the 

implementation of authentic assessments also facilitate students to perform their skill during the 

learning process as Darling-Hammond & Snyder (2000) state that authentic assessment practice 

includes number of  opportunities for the students and teacher to learn and practice according to 
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the desired outcomes.  Hence, students also have more opportunities to apply their English skill 

in the class and their English skills are getting better since they use English much often in the 

class. These facts are in line with the finding of Jampel et.al (2016) who conducted a research of 

the effect of implementation ICT based authentic assessment by 2013 curriculum. They revealed 

that learning outcome from students which is learned through authentic assessment development 

process by K-13 is higher than learning outcome from students which is learned through 

conventional assessment. 

The washback can also be seen in teachers. The educators are motivated to be more creative 

and innovate in designing their teaching activity by modifying material and adding more 

information related the topic. They also enrich themselves with teaching methodology so that the 

students can pay more their attention to the classroom activity. This indicates that authentic 

assessments give positive impact to teacher. It is similar with by Pang (2009) who states that the 

assessment integrates meaningful and innovative learning activities in teaching methodologies 

devote more attention to students’ intentions, interests, and choices, encouraged and motivated 

student to work harder. Teachers are also motivated to be more skillful by upgrading themselves 

in seminar, group discussion etc. due to the implementation. This finding is in line with Darling-

Hammod and Snyder (2000) who argue that instead of implementing set routines, teacher need to 

become ever more skillful in their ability to evaluate teaching situation and developing teaching 

response. 

 

4. CONCLUSION 

 

Based on the description of research finding above, it is generally stated that the 

relevance of implementation of authentic assessment is integrated with the washback effects 

occurred in teaching-learning process. This study revealed that the implementation of authentic 

assessment in the pilot school is relevant with the standard regulation of K-13. The results of this 

study suggest that the relevance of implementation is directed growing in line with the teachers’ 

competence and understanding about authentic assessment. This study also found that both 

teachers and students get more positive advantages and effects.  However, the consideration of 

optimizing the result of assessment for developing teaching-learning process is still lack. 

Therefore, the study might be taken as consideration to Indonesian government to provide 

professional development program for English teacher in authentic assessment due to leading the 

success of implementation of Curriculum 2013.  Regarding its limitation of the study, analyzing 

more specific type of authentic assessment and its washback are needed to conduct for future 

research.   
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