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Abstract: This study aims at investigating the benefits and challenges encountered by the
teacher and the students in implementing task-based instruction. This study mainly utilizes a
qualitative research design covering the trait of a case study. This study was carried out in one
vocational high school in Bandung involving one class from the eleventh grade students. The
data were collected through interview and questionnaires. The data from classroom interview
and questionnaires were analyzed qualitatively. The result of interview and questionnaires
revealed that task-based instruction resulted in some benefits and challenges. It was revealed
that task-based instruction contributes to students’ speaking skill and enhances students’
participation. Apart from those benefits, some challenges were also found in terms of teacher’s
competence, availability of time, and mixed ability students. Accordingly, it is recommended
that this method is implemented in a long period of time.

Keywords: task-based instruction, teaching speaking, benefits of task-based instruction,
challenges of task-based instruction

INTRODUCTION

Speaking English is considered as In addition, some of the students are
the most fundamental skill to be reluctant to speak because they feel
mastered in language learning nervous in expressing themselves in front
(Aleksandrzak, 2011; Bashir, Azeem, & of other people (Harmer, 2007).
Dogar, 2011; Hasan, 2014; Malihah, 2010; Based on preliminary observation,

Oradee, 2012). It is supported by the fact some problems of speaking are also
that speaking proficiency is often used as  found in a vocational school in Cimabhi.

the measurement of the success of The observation showed that many
learners in learning English (Richards, students were reluctant to speak and
2008). In Indonesian context, speaking looked nervous to speak in English. Some
skill is considered as an important skill to  of the students did not want to raise

be mastered by senior high-school hands to answer teacher’s questions. The
students, either public high school or preliminary observation also showed that
vocational high school. the students need more hours to practice

However, speaking is considered as  speaking because they are trained to be
a difficult skill to develop. It is because of  ready to work in companies and

the students’ lack of exposures, lack of demanded to speak communicatively.
confidence, and lack of motivation Hence, it is noteworthy for organizing
(Febriyanti, 2011). Speaking skill is also instruction, which can accommodate the
considered challenging because the demands of curriculum and the students’

students need more time and courage to needs. In other words, it is prominent in
speak (Bashir et al., 2011; Oradee, 2012).
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having a teaching-learning process which
encourages the students to speak English.

In accord with a decree of the
Minister of Education and Culture No
70/2013, the teaching-learning process
requires the instruction which focuses on
learner-centered and interaction,
involves students as active participants,
provides students to work collaboratively
in groups, and uses multimedia as the
teaching media. In relation to speaking
skill issue, the English teacher in this
study is required to give instruction
which encourages the students to be
actively engaged in doing tasks either
individual or collaborative tasks by using
a target language.

Task-based instruction, hence it will
be mentioned as TB], is the alternative
method which can fulfill the
aforementioned expectation. Task-based
instruction is defined as an instruction
which promotes learner centeredness
(Ellis, 2003; Nunan, 2004; Richards &
Rodgers, 2001), and uses tasks as the
center of instruction and language to
complete the tasks (Kumaravadivelu,
2012; Littlewood, 2007; Schmidt, Platt, &
Schmidt, 2003 as cited in Shehadeh &
Coombe, 2010).

TBI lesson in the classroom goes
through different sequencing frameworks
proposed by some researchers (Ellis,
2003; Prabhu, 1987; Skehan, 1996; Willis,
1996). They have three principal phases
which reflect the chronology of a task-
based lesson. Ellis (2003) describes TBI
sequences into pre-task, during-task, and
post-task. Willis (1996) proposed three
sequencing stages involving a pre-task,
the task, and language focus.

The first stage of TBI is the pre-task
stage. This stage takes place at the
beginning of the lesson to prepare
various activities before starting the task
(Aliakbari & Jamalvandi, 2012). Willis
(1996) proposes three steps of pre-task
stage. First, the teacher has to introduce
the topic by defining the topic area.

Second, the teacher identifies the topic
language i.e. assisting the students to
introduce, recall, or activate the
vocabularies, words, or phrases that will
be used during the task. Third, the
teacher ensures that students understand
what to do and what to achieve in the
task.

The second stage of TBI is a task
cycle. The task phase allows students to
show their effort to achieve the goal
(Beretta & Davies, 1985). This phase
allows them to work together to
communicate and carry out the
meaningful activity which concentrates
on fluency and producing forms of
language (Hyde, 2013). Willis (1996)
proposes three components of a task
cycle; the task, planning, and report.

The third stage presents the
language analysis and practice stage
which focusing on language form and use
(Ellis, 2003; Willis, 1996). This stage
consists of two activities; the language
analysis and language practice activities.
The Language analysis activities called as
consciousness-raising activities or
language awareness activities. These
activities provide the students by
identifying the language features from
the task stage by giving the explicit
instruction of teaching form or grammar
(Branden, 2006; Ellis, 2003; Nunan,
2004). On the other hand, the language
practice activities are conducted to
increase learners’ confidence and help
them to improve their fluency in using
language features (Ellis, 2003; Nunan,
2004). At this stage, the teacher presents
activities to practice the language that the
students have analyzed in the previous
activity that can be spoken, or mainly
written.

Further, a number of studies have
examined the implementation of TBI on
students’ speaking skill in the EFL
context. The research in the Turkish
context showed that TBI develops
students’ speaking and engages
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meaningful interaction among the
students (Kirkgoz, 2011). Additionally,
TBI also had beneficial effects on
students’ learning process, enhances the
interaction among students, gives the
students opportunity to practice target
language, and gives a relaxed atmosphere
with enjoyable activities (Ismaili, 2013).
In Thai context, Uraiwan (2010) found
that TBI helps the students improving
their English-speaking and gives positive
opinions such as learning with TBI was
fun, interesting, and relevant to real-
world language. In China, Xiongyong and
Samuel (2011) explored the
implementation of task-based language
teaching among 132 secondary schools
EFL teachers in China, it showed that
most of the teachers had positive
attitudes toward TBI execution, but many
teachers did not employ TBI. Further, in
Korea, Yim (2009, cited in Wichitwarit,
2014) revealed that TBI could increase
class participation, students had greater
confidence in speaking English, and they
have positive attitudes towards learning
English.

The problem of the study was
further supported by the results of
previous related studies in the
Indonesian context. Gunawan (2013)
conducted a study in university level in
order to seek how a task-based
instruction affects the students’ speaking
skill. The results showed that there is
significant improvement in students’
speaking skill after learning by using
task-based instruction. Further, Rohani
(2012) conducted a research on the
implementation of TBI to tertiary English
language class. The results showed
positive responses towards TBI, which is
indicated by the increase of students’
self-esteem, risk-taking behavior, and
motivation to learn English. Besides, the
students also showed improvement in
using strategic competence in oral
communication skills.

The aforementioned research has
explored task-based instruction and
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responses towards TBI. Few were known
regarding how the teacher implements
task-based instruction in classroom
practice, particularly in vocational high
school level. Therefore, this study is
concerned with seeking the benefits and
challenges of task-based instruction to
teach speaking at a vocational high school
level.

METHOD

This study focuses on revealing the
benefits and challenges of Task-Based
Instruction in teaching speaking
encountered by the teacher and the
students. The study employs a case study
to gain an in-depth understanding
concerning particular events, a program,
a process, and activity which was focused
on teaching-learning process (see
Creswell, 2008; Merriam, 1991).

The study was undertaken at a
vocational high school in Cimahi, West
Java. There were two reasons in selecting
this research site. First, the English
teacher had the same interest in
promoting the use of TBI in his
classroom, and he had been conducting
research on various aspects related to
TBI. He also implemented TBI in his
teaching-learning process. Thereby, it is
assumed that the English teacher might
have knowledge of TBI and its theoretical
foundations. Hence, it is expected that
this research is contributed to develop
the teacher’s way in teaching speaking
using Task-Based Instruction (TBI).
Second, the researcher has access to the
site. The data collection techniques
employed in this study were observation,
teacher’s interviews, and questionnaires.

Interview was conducted to gather
the data regarding the benefits and
challenges of the implementation of TBI.
A semi-structured interview with open-
ended questions was employed in
interviewing the respondent. There were
some steps of analyzing the interview
data, such as transcribing, coding,
categorizing, and interpreting the data
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from interview to address research
questions. Relevant theories were also
used to justify the data. Then, the
questionnaire was administered to the
students in order to answer the research
question. In this study, a set of open-
ended questionnaires were used. The
questionnaires proposed by Gunawan
(2013) were applied to support data from
interview.

RESULTS AND DISCUSSIONS

This section discusses the findings
obtained from interview and observation.
From the analysis, it was revealed that
the implementation of Task-Based
Instruction in teaching speaking gives
some benefits and challenges.

The Benefits of the Implementation of
Task-Based Instruction in Teaching
Speaking

The result of the analysis showed
that there are two benefits of the
implementation of Task-Based
Instruction. Firstly, TBI contributes to
students’ speaking skill. Secondly, TBI
contributes to students’ participation in
the classroom.

a. Task-Based Instruction
contributes to the students’
speaking skill
On the basis questionnaires and

interview, it was found that TBI
contributes to students’ speaking skill. It
was reflected on the questionnaires data
which showed that most of the students
feel that Task-Based Instruction activities
contribute to their speaking skill. 33 out
of 35 students stated that their speaking
skill was developed through TBI. The
students’ responses on the questionnaire
are described in the following excerpt.

Excerpt #1

“Bertambah sedikit demi sedikit karena
setiap pertemuan guru memberikan
pengetahuan baru kepada siswa tentang
grammar dan vocabulary” (S3)

([My speaking skill] was getting better
because the teacher always gave us new
materials about grammatical form and
vocabulary in every meeting)

Excerpt #2

“Meningkat seiring dengan kosakata saya
yang bertambah” (S2)

([My speaking skill] improves along with
the improvement of my vocabulary
mastery)

Excerpt #1 illustrates that the
student’s speaking skill developed
because of grammatical form and
vocabularies taught by the teacher.
While, Excerpt #3 illustrates that Task-
Based Instruction also enhanced his
vocabulary mastery. In this context, the
students not only practice how to speak
by using target language but also how to
communicate with it.

Based on the teacher’s interview,
the students are paying attention to their
accuracy while performing dialog and
stating the expressions orally without
any hesitant after implementing TBI.
Consequently, after several meetings, TBI
encourages them to speak and
communicate actively. This finding also
was depicted in the data of the teacher’s
interview which highlighted the students’
speaking improvement as follows.

First, in terms of... err... students’ skill, it’s
so great. Significantly developed! It means
that students’ speaking skills after
implementing TBI are developed as
expected by target task. The students can
deliver the message and feel unafraid in
stating the expressions. That’s the point,
when they felt unafraid in communicating.
Unafraid here means they don’t show any
hesitant in speaking. Therefore, they might
think that communication in English is
important. In addition, as we know that in
communicating, we have to know other
factor such as they are scared of making
mistakes or afraid of mispronouncing the
words. However, those factors are not quite
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important for me. As long as they can
deliver the message, that’s great!
(Teacher interview)

The examples of the teacher’s
remark above indicated that the activities
in Task-Based Instruction
implementation influenced students’
speaking skills. It was because the
activities in TBI encourage the students
to speak actively, give the students
opportunity to learn pronunciation,
vocabulary, and grammar, encourage the
students to work independently, and
encourage them to interact in English.
Thus, the activities seemed motivating
the students in learning. Those findings
are in line with the statement that TBI
can support the development of students’
target language, give positive attitudes of
learning to speak, help the students to
increase their motivation to speak, and
increase students’ ability to speak
fluently and correctly (Lochana & Deb,
2006; Ruso, 2007; Willis, 1996).

b. Task-Based Instruction Enhances
Students’ Participation in
Teaching Learning
The interview results revealed that

activities done in every meeting make the
students negotiate meaning by
themselves and become independent
learners. Those impacts can be found
mostly in the task-cycle when they
interact and work in groups or in pairs.
Regarding this, the following excerpt
shows this assumption.

R :How about students’ involvement? s there
any difference after implementing TBI?

T :Honestly, 50% of students involved actively
after implementing TBI. Many things have
changed. At least, it is a good progress for
the vocational students. Before
implementing TBI, the students kept silent
or sometimes they seemed afraid and shy
when I asked them to practice or answer
questions. However, this 50% of the
students are able to ask questions or
practice speaking in front of the class.
Besides, this percentage is the maximum
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result of my effort. Now [ know that there is
connection between a method used and the
goal of the task stages. Clear stages help
them realize how to do the task. Like in the
second stage, the students just explore the
language. The important thing is the
students do know that I never blame their
mistakes unless giving motivation.

(Int#1, 30/09/15)

Moreover, regarding students’
participation, it can be seen from the
students’ questionnaires result. It was
found that 71% of the students stated
that they were very active in Task-Based
Instruction lesson while 29% stated that
they were quite active in answering the
questions. It was also confirmed by the
statements wrote by the students below.

Sangat aktif seperti dalam memberikan
pendapat, menjawab pertanyaan, dan
berdialog di depan kelas (S12)

([T am] very active in giving opinion,
answering questions, and performing
dialog in front of the class)

Saya terlibat secara aktif dalam menjawab
pertanyaan, berpendapat serta berani
menampilkan bahasa inggris saya melalui
dialog (56)

(I'am involved actively in answering
questions, stating opinion, and performing
my english skill through dialog)

Aktif dalam menjawab dan bekerja
kelompok (S7)
(Actively answer and do the task in pair or

group)

Those excerpts support the studies
which suggest that Task-Based
Instruction increases students’
motivation and encourages them to be
the risk takers (Torky, 2006).

The Challenges of the Implementation
of Task-Based Instruction in Teaching
Speaking

In implementing the Task-Based
Instruction, there were three main
challenges that could hinder the
effectiveness in gaining its benefits. The
challenges had something to do with
teacher’s competence, availability of time,
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and mixed ability students’ proficiency as
depicted in the following sections.

a. Teacher’s Competence

Based on the interview, the
challenges during the implementation of
Task-Based Instruction were related to
teacher’s preparation and teacher’s roles
in encouraging students to communicate
in target language. Regarding the
teacher’s preparation, the teacher argued
that he should be well-prepared in
implementing Task-Based Instruction,
including the materials, contexts, strategy
of teaching, and media based on the
students’ characters in the classroom. It
is shown in the interview below.

R :Isthere any challenge you faced when
implementing TBI in your classroom?

T :1have to be well-prepared; especially
selecting appropriate strategy and media for
selected basic content. [ have to prepare to
implement TBI because the reality is
somehow different from the theory itself. To
implement this method, it is important to
know the contexts, materials, students, and
class environments. How TBl is carried out in
the classroom is such a challenging task. Like
what [ did today, I combined procedure and
strategy to overcome my difficulties. Then, it
is also challenging for the teacher to
introduce the topic which makes them
communicate in target language. Teacher
plays as an important role. That's why I said
before that well-prepared teacher is
important. Well prepared here belongs to
various aspects such giving various materials,
using media such as video, power point, and
questions and answers strategy.
(Int#1,30/09/15)

Additionally, the teacher’s
competence in designing an effective
lesson plan, delivering the lesson, and
managing the classroom was essential.
During observation, the teacher used
different kinds of media such as video
and power point. At the other time, the
teacher asked the students to engage in
the discussion. Those strategies and
media bring new things to students and

might encourage students’ enthusiasm in
learning.

Concerning the challenge above,
Gebhard (2009) stated that the teacher
needed lots of time and effort to prepare
authentic materials and media. However,
it also has benefits as a way to reinforce
the students in connecting language in
the classroom to the real world outside
the classroom. Besides, it is supported by
Richards (2001) who states that
authentic materials such as video, text,
and photographs provide supports to
learn a language in a natural way.
Therefore, the teacher should be able to
organize teaching activities which could
accommodate all students in achieving
target tasks.

b. Availability of Time

The second challenge found in the
implementation of Task-Based
Instruction was the time of learning. 28.5
% or 10 out of 35 students stated that
they have lack of time in accomplishing
the tasks in Task-Based Instruction. Some
students wrote the following statements
on their questionnaires.

TBI membutuhkan waktu lebih banyak (S1)
(TBI needs lots of time)

Butuh waktu lama dalam memahami materi
(S31)

(Need more time to understand the
materials)

Kurangnya waktu membahas grammar dan
vocabulary (S13)

(Lack of time in explaining grammar and
vocabulary)

In Indonesian vocational school, the
time of learning English for eleventh
grade of students is 1 x 45 minutes in a
week. This time allocation was
considered less to have students master
the speaking skill. This limited time of
learning also influenced students’
language learning, such as grammar and
vocabulary. Based on the questionnaire
above, it was found that the student
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seemed need more time in understanding
grammar and memorizing vocabularies.
The reason might because they were
used to learn English which focused on
word formation, spelling, and vocabulary
(Alwasilah, 2001). Therefore, due to
limited of time, this teaching program
focused on encouraging students to
communicate. As stated by the teacher in
the interview script below.

Grammar is important to teach implicitly, not
explicitly. Therefore, there was no grammar
focus at the beginning of the lesson. Not form
focus. It means that the students can explore
the expression or understand the meaning in
communication. That's good. In the last stage,
I explain grammatical form. We discussed
about what they had said in the dialog. For
example, in the dialog the students made
grammatical error, so I could explain the right
sentence at this stage. Grammar is important,
but if we talk about TBI, communication first,
grammar later. The portion is 25% grammar
and 75% communication. Grammar is only
for correcting the language produced by the
students.

(Teacher interview)

As a consequence, the students with
better language form were able to follow
the instruction. It was because they could
comprehend the instruction better. Thus,
this challenge should be taken into
account for the teacher in managing tasks
with better proportion of time.

¢. Mixed proficiency level

The last challenge in this study dealt
with students’ proficient level. 22.8% or 8
students admitted that they have lack of
language proficiency such as limited
vocabularies, grammar, and
pronunciation. Those challenges were
their obstacles in understanding the
instructions and in expressing their
opinion.

Guru selalu menggunakan bahasa inggris
saat menjelaskan sehingga membuat saya
kurang paham (S30)

(The teacher always uses English in
explaining the materials so that I don’t
really understand about it)
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Membosankan karena tidak bisa menjawab
pertanyaan yang diberikan (S8)

(It bored me because I couldn’t answer the
question given by the teacher)

In consequence, there were some
students who used Bahasa Indonesia
while answering teacher’s questions or
discussing in groups. This is considered
as the consequence of students’ lack of
language proficiency. It is in line with the
statement that Task-Based Instruction
gives chances to students in using their
mother tongue (Carless, 2004;
Littlewood, 2007). Thus, this challenge
should be taken into account for the
teacher in selecting materials and
designing a lesson plan that can
accommodate all students’ English
proficiency.

CONCLUSION

Based on the data analysis, this
study revealed that the implementation
of Task-Based Instruction contributes to
students’ speaking skill. The contribution
was indicated by how the students
actively respond to the questions, how
they interact in groups, and how they
perform speaking confidently. Besides,
the contribution was also shown by how
the students pronounce words, use
appropriate vocabulary, and pay
attention to grammatical form. Further,
Task-Based Instruction was found
enhancing students’ participation in a
teaching-learning process particularly
when the teacher asked questions.
However, apart from those benefits, some
challenges were also found in this
teaching learning process through Task-
Based Instruction. The challenges had
something to do with teacher’s
competence, availability of time, and
mixed ability students.

Finally, it can be concluded that the
result of the study confirmed the
possibility of teaching English which uses
Task-Based Instruction in assisting
vocational high school students to speak
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English. It indicated that Task-Based
Instruction can be applied in EFL
vocational high school in Indonesia.
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