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Abstract

Learning the art of music that has characteristics, special characters, and is carried out within 
an integrative thematic frame in elementary schools, needs to be supported by the professional 
competence of classroom teachers.  The purpose of this study was to determine the professional 
competence of classroom teachers in learning music in elementary schools. This paper is the re-
sult of interpretive descriptive research with the main data source of classroom teachers, while 
the source of supporting data are students and principals. Data collection techniques are done 
by tests, observations, and interviews. The data collection process is carried out starting before 
the learning stage until the learning evaluation process. Based on the results of the study showed 
that: (1) the average mastery of classroom teachers to the knowledge of music theory needed in 
learning has only reached 45%; (2) the average teacher mastery of musical basic competencies 
has only reached 42.5%; and (3) the average teacher mastery of musical instrument playing skills 
competencies needed in learning has only reached 33.75%. The results of tests conducted on the 
teachers turned out to be relevant to the data obtained during the implementation of learning. It 
was proven that learning material in the form of musical knowledge such as music symbols, time 
bars, and various tempos is only taught by one class teacher. The practice of singing traditional 
songs is not supported by the teacher’s ability to give examples of reading song notation in ac-
cordance with the demands of the teacher’s handbook. Practical learning material for playing 
musical instruments is also only implemented by one classroom teacher. The implementation of 
music art learning in which most of the time allocation is filled with singing songs that are mas-
tered (memorized) by the teacher. This shows that the classroom teacher in the implementation 
of music art learning has not been supported by adequate professional competence.  
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tegrated into various themes, the content 
of music learning in elementary school 
contains material on bar, rhythm, tone, 
tempo, dynamics, and sound color. In its 
implementation it can be developed by the 
classroom teacher in accordance with the 
existing grade levels. 

The learning process as expected in 

INTRODUCTION

Music education in elementary 
school (SD) curriculum documents is one 
part of the four material fields of art ma-
terial namely, visual, music, dance, and 
theater, which are thematically accommo-
dated. Seen from the learning material in-
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Government Regulation Number 19 of 
2005 which was amended by Government 
Regulation Number 32 of 2013, and amen-
ded again through Government Regulati-
on Number 13 of 2015, stipulates that the 
education process should be carried out 
according to certain standards. These stan-
dards include content standards, process 
standards, education standards, facilities 
and infrastructure standards, manage-
ment standards, financing standards, and 
assessment standards. Therefore, the ful-
fillment of all these standards in the imple-
mentation of learning becomes important 
in order to guarantee the achievement of 
the expected goals.

The 2015-2019 strategic plan targets 
two milestones, they are: (1) realizing 
broad, equitable, and equitable access, and 
(2) realizing quality learning. In order to 
achieve these targets, the implementation 
of learning at the elementary level in Pon-
tianak is still experiencing problems. The 
two main obstacle are the condition of faci-
lities/infrastructure and human resources.
The obstacle related to infrastructure are 
the availability of classrooms. The num-
ber of elementary school classrooms is less 
comparable to the existing study groups 
(Rombel). If one study group must use one 
classroom then there is still a shortage of 
classrooms at the elementary school level 
of 657 spaces. This condition is different 
from the levels of junior and senior high 
schools, each of which has an excess of 
classrooms.     The shortage of classrooms 
needed by study groups in elementary 
schools is compounded by the lack of ot-
her facilities such as the UKS Room, Libra-
ry Room, Computer Room, and other sup-
porting rooms (Central Statistics Agency 
of Pontianak, 2017).

The obstacle related to human 
resources is the feasibility of teaching. The 
level of eligibility of teachers teaching for 
elementary school levels in Pontianak and 
surrounding areas is classified as the lo-
west when compared with the level above 
it, both junior high and high school. Te-
achers who are not eligible to teach at the 
elementary school level are 1,472 people 

or 52.18%, so there are still more teachers 
who are not eligible to teach compared to 
teachers who are worth teaching. Bench-
marks for the eligibility of teachers teach-
ing refer to Law Number 14, 2005 concer-
ning Teachers and Lecturers (Law No.14 / 
2005). Teachers who are deemed worthy of 
teaching at the elementary, junior high and 
high school levels are those who have a 
Bachelor’s degree or Diploma IV or higher. 
The high number of unworthiness is due to 
a change in policy regarding teacher qua-
lifications at the Elementary School level, 
from before it was a Diploma II diploma, 
to a Bachelor’s degree qualification.

Teachers as professionals in the field 
of education must have an understanding 
of things that are philosophical, conceptu-
al, to the technical nature. Understanding 
and mastery of teachers in the technical 
field is closely related to the implemen-
tation and management of interactions in 
learning. In understanding and mastery 
in the technical field implies that a teacher 
must have the basic ability to make the de-
sign of learning, as well as having the abi-
lity to communicate it to students. These 
basic abilities are competencies that must 
be possessed by a teacher. Sardiman (2007) 
specifies that there are ten competencies 
that must be possessed by a teacher, they 
are : (1) mastering the material; (2) mana-
ging teaching and learning programs; (3) 
managing classes; (4) using media / lear-
ning resources; (5) mastering the founda-
tions of education; (6) managing teaching 
and learning interactions; (7) assessing 
student achievement for teaching purpo-
ses; (8) know the functions and programs 
of guidance and counseling in schools; (9) 
know and organize school administration; 
and (10) understanding the principles and 
interpreting the results of educational re-
search for the benefit of teaching.

The ten competencies mentioned 
above can be grouped as professional and 
pedagogical competencies. Professional 
competence includes mastery of materials 
and mastery of media / learning resour-
ces. Mastery of materials means that teach-
ers master aspects of learning material as 
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material to be taught.  While mastery of 
media / learning resources is another as-
pect of teacher professional competence, 
which allows teachers to use everything, 
to be used as media or learning resour-
ces. Eight other aspects can be grouped in 
pedagogical competencies, which include 
everything related to the learning process 
and the accompanying science. In this de-
finition, evaluation is not discussed, which 
it is actually an inseparable part of the lear-
ning process. 

The Principles of teacher professio-
nal competence are demonstrated by his 
ability in mastering the material, and deve-
loping a wide and in-depth coverage of the 
material. In addition it is also added with 
its ability to understand and describe the 
substance of the material contained in the 
curriculum. Related to this, Kosasih (2008) 
in his thesis explained that, professional 
competence can be described as: (1) abili-
ty to master materials and technical skills 
(need education and training); (2) know-
ledge, skills, and basic values   that are ref-
lected in the habits of thinking, feeling, and 
acting; (3) the abilities and characteristics 
possessed by an employee in the form of 
knowledge, expertise, and behavioral at-
titudes required in carrying out the duties 
of his position; (4) have knowledge about 
learning and human behavior; and (5) ha-
ving knowledge and mastering the field of 
study they foster.

Teachers need professional compe-
tencies. By teachers’ professional compe-
tencies, learning will lead to the goals of 
education that should be achieved. Becau-
se with these competencies the teacher will 
be able to sort out, choose, and make the 
right decisions in the design and imple-
mentation of learning. This is as stated by 
Ibrahim (1988), that the ability of teachers 
as professionals is the key to success in the 
management of learning activities. Direct 
interaction between the teacher and his 
students makes the teacher a figure who 
will always be seen as an example in vario-
us ways. Therefore, in addition to mastery 
of methods and approaches in learning, 
mastery of the material is also something 

that teachers must have. With these abi-
lities, the teacher will be more confident, 
thus enabling learning to be more develo-
ped.   

A teacher who carries out music art 
learning, in particular is also required to 
have professional competence in the mas-
tery of music teaching materials / fields. 
Without this, music learning will only en-
ter the cognitive realm. Even if practical 
learning takes place without knowing the 
direction and objectives to be achieved 
according to curriculum requirements, 
Government Regulation No. 19 of 2005 
provides the professional competency gui-
delines for integrated art teachers across 
the curriculum as can be seen in the Table 
1.

Learning that is carried out in ele-
mentary schools currently uses an integra-
tive thematic approach, which is a learning 
approach that integrates various compe-
tencies from various subjects into a variety 
of basic themes. Thematic learning has the 
following characteristics: (1) student cente-
red, (2) provides direct experience, 3) the 
separation of subjects is not very clear, 4) 
presents concepts from various subjects 5) 
is flexible, 6) learning outcomes are in ac-
cordance with interests and student needs, 
7) use the principles of learning while 
playing and having fun. (Rusman, 2013).

Learning the art of music is one 
of the teaching materials in elementary 
schools that are included in thematic lear-
ning. Learning the art of music has a corre-
lation with other subjects, as a transfer of 
learning and transfer of value from other 
disciplines. Learning art in general aims to 
develop the ability to think, behave, and 
value education for himself as an indivi-
dual, as well as social and cultural beings. 
According to a teacher, researcher, and 
editor from the United States who is acti-
ve in learning art (music), there are 8 basic 
principles that must be considered in lear-
ning art, especially music. The principles 
consist of:1) Audiation, 2) Music Aptitud 3) 
Methodology, 4) Learning Squence Activities, 
5) Classroom  Activities, 6) Early Childhood, 
7) Specific Application to Music Instruction, 
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dan 8)  Types and Stages of Audiation (Gor-
don, 1985). These principles are still rele-
vant enough to be implemented in music 
learning in the current curriculum.

Learning art at the elementary school 
level emphasizes aspects of appreciati-
on, expression, and creation, which in the 
realm of education can be broken down 
into cognitive, affective and psychomotor. 
These three domains work simultaneously 
and cannot be separated from one another. 
Physical activity and the taste of beauty are 
contained in the activities of appreciation, 
exploration, experimentation, and creation 
through visual language, sound, motion 
and roles. Each activity includes fostering 
and providing facilities to express art ide-
as, work skills and appreciation in the so-
cio-cultural context of the community.

Related to the function of art, lear-
ning music in elementary school has func-
tions directly or indirectly. These functions 
are related to one another and complement 
and strengthen each other, according to 
the characteristics of age at the elementa-
ry school level.  Directly, music functions 

as a medium of expression, communica-
tion, playing, and talent development for 
students. Indirectly, It serves as a medium 
of education and media for the develop-
ment of basic abilities of students, which 
include: emotions, imitation, social, co-
pyright, aesthetics, and so on. Thus, indi-
rectly music with its flexibility has a very 
important role as a medium for delivering 
subjects in other fields, as well as a medium 
for personality development. This needs to 
be emphasized, given the learning of art 
in elementary schools that have a strategic 
function. The function of art including mu-
sic can be described as Figure 1.

 Music learning as a medium of ex-
pression, is an art field that is quite flexible 
because it does not have to require time, 
place, or special equipment. Sound as a 
music medium can be listened to and pro-
duced anytime and anywhere, with other 
people or only alone, known to others or 
without others knowing. Children can ex-
press themselves through singing, with or 
without accompaniment of musical instru-
ments, overt or covert, all these activities 

Table 1. Competencies of Elementary School Art Teachers
Main Competency Learning Experience Material Scope Assesment

1. Mastering art learn-
ing material widely and 
deeply for integrated 
and cross-curriculum art 
education.

Knowing the importance of the 
function of art as an integrative 
factor in the implementation of 
integrated art education across 
the curriculum.

The function of 
art in education

Simulation,
Observation
Portfolio

2. Mastering the scien-
tific substance of art in 
relation to other fields of 
study.

Implementing the scientific sub-
stance of art in relation to other 
fields of study in carrying out 
learning

The Nature of 
Art as a Form of 
Aesthetic Com-
munication
Genre  and art 
function

Simulation,
Observation
Portfolio

3. insight into integrated 
education based on 
relevant local arts, skills 
and culture.

Implementing integrated edu-
cational insights based on arts, 
skills and local culture that are 
relevant in implementing learn-
ing.

The Nature of In-
tegrated Educa-
tion; Local Arts, 
Skills & Culture 
as an Integrated 
Education Base

Simulation,
Observation
Portfolio

4. Able to improve the 
ability to express and 
appreciate art.

Implementing the ability to ex-
press and creatively appreciate 
art in learning.

Creative Person-
ality; The Basics 
of Art Expres-
sions; The Basics 
of Art Apprecia-
tion

Observation.
Assignment
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can be done.

Figure 1. The Functions of Art at Elementary 
School

 
Learning music as a medium of 

communication, because the practice re-
quires more than one subject, namely as 
a creator and appreciator. For elementary 
school children, the function of music as 
a medium of communication is still very 
limited. Most are still recipients of messa-
ges, but within a limited scope elementa-
ry school children have also been able to 
make music as a medium of communica-
tion.  

Learning music as a medium of 
play, because music provides a stimulus 
to move. Basically, playing in children is 
a movement activity to get pleasure that is 
not forced. In a variety of games, the song 
is often the main thing that is used as a 
companion and media driving the game.

Music learning as talent develop-
ment, because talent is a potential ability 
that is not obtained through learning and 
or training. However, it is necessary to get 
a media and opportunity to be appreciated 
by others.   Through vocal and instrument 
music training, musical talents or talents 
can be developed and get the opportunity 
to explore and express optimally through 

sound media. Learning art at the elementa-
ry level includes nine important characters 
(Syukur, 2008). For this reason teachers 
need to be equipped and equip themselves 
with competencies related to the area of   
expertise, namely professional competen-
ce. With professional competence, teachers 
will be able to verify and to choose the mu-
sic material that are suitable with the cha-
racter of Elementary School students. Besi-
de that, music learning shoulde arranged 
in accordance with children’s necessity 
and development. Music can also be able 
to give supportance to children’s creativi-
ty. 

The characteristic of music used in 
learning of elementary school student 
should consider these criteria: (1) melodic 
and rhythmic patterns that are short and 
easy to remember, (2) incorporate musical 
elements such as tempo, dynamics, sound, 
and musical expression that can be pro-
cessed and expressed. This is important 
to provide opportunities for children to 
gain musical experience, (3) use song poet-
ry that suits the childhood with positive 
messages, (4) promote local wisdom, and 
(5) stimulate movement through rhythmic 
activity of children (Soeteja dkk, 2008: 43).

The learning process through the 
integrative thematic model in elementary 
school in the 2013 curriculum for all levels 
is carried out using a scientific approach. 
The steps of the scientific approach in the 
learning process include: digging informa-
tion through observation, asking questi-
ons, experimenting, then processing data 
or information, presenting data or infor-
mation, followed by analyzing, reasoning, 
then concluding, and creating. For lear-
ning the art of music, not all of them can be 
used by the scientific approach. Therefore 
teachers are required to be able to develop 
in learning, so it is not fixated on just one 
approach. 

 Various studies in music learning 
show a close relationship between teach-
er competence and the implementation of 
learning. The results of the study (Utomo, 
2013) show that the competencies needed 
by a music education teacher in the context 
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of implementing action-based learning in-
clude: (1) mastery of musical concepts and 
symbols obtained through various musi-
cal experiences (singing, playing musical 
instruments, creating music, etc.); (2) art 
music learning strategies that include met-
hods, learning activities, and supporting 
media; (3) the ability to play an instrument; 
and 4) the ability to create model songs 
that are needed in music art learning.

 Related to teacher competency, mu-
sic art learning which is carried out by 
class teachers in primary schools, is faced 
with constraints in the form of curriculum 
coverage, school policies, media, learning 
resources, and availability of facilities. This 
has an impact on teachers who feel they do 
not have sufficient ability to teach art ma-
terials, more specifically the art of music. 
In general, they feel they are not talented, 
and assume that teachers who teach music 
education should not be class teachers, but 
teachers of music subjects.

 In another study, Utomo (2010) re-
vealed various obstacles experienced by 
classroom teachers in learning music arts 
including (1) the limited ability of teachers 
to translate the contents of the music arts 
curriculum, (2) the limited ability of teach-
ers to optimize the potential of children’s 
music art (children become creative and 
active) (3) the limitations of the teacher in 
applying the methods used in learning the 
art of music, (4) the limitations of the te-
acher in utilizing music learning tools and 
media (5) the limitations of the teacher in 
utilizing the potential of the surrounding 
cultural and natural environment in music 
learning, and (6) the teacher’s limitations 
in developing forms of music art learning 
assessment in the classroom.

The low level of knowledge in the 
assessment and music learning strategies, 
led to the implementation of learning of 
elementary school teachers in Puerto Rico 
running under ideal conditions (López & 
León, 2015).

The study also highlighted the lack 
of music teachers as one of the causes of 
teaching conditions under the ideal, be-
cause the shortcomings are filled by teach-

ers from various backgrounds who are not 
related or do not support their duties as 
teachers in learning music art.  

The purpose of this research is to 
examine in order to find out (1) how the 
implementation of music art learning at 
Elementary School in Pontianak, (2) teach-
er professional competence in learning mu-
sic art at Elementary School in Pontianak. 
The benefit of this research is to develop 
science in the field of music art learning, 
and also to determine the professional 
competence of classroom teachers in lear-
ning music art, so that it can be followed 
up with the preparation of teachers who 
have professional competence in learning 
music in elementary school. 

METHODS

This study uses a qualitative work-
flow with an interpretative analytic met-
hod approach.  In this research the focus is 
on aspects related to the professional com-
petence of teachers in the field of music art 
learning.  Thus it can explain the condi-
tions, categorize information, and discover 
something new. The approach used in this 
research is the phenomenology approa-
ch.   The focus in this research relates to 
professional competence in the implemen-
tation of music art learning at Elementary 
Schools in Pontianak and surroundings.

The main data source in this study 
is the class teacher in elementary school 
as the main actor who carries out art lear-
ning. This study involved four class teach-
ers from different schools and levels. The 
determination of the research subject is 
carried out purposively, with various con-
siderations, which support the implemen-
tation of this research.  

 The instrument in this study was the 
researcher himself. Researchers as instru-
ments play a role in taking data through 
interviews with research subjects, obser-
ving research subjects and objects, deter-
mining documents related to research, and 
documenting research data.  In carrying 
out its function as an instrument, resear-
chers use test instruments, observation 
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guidelines, interview guidelines, and list 
of documents. To do the test, indicators 
of knowledge, musicality and instrument 
playing skills are used.  

Data collection techniques used in 
this study include test, observation, and in-
terview techniques.  While the data validity 
test uses triangulation techniques, namely 
to check and understand data through va-
rious sources, research subjects, methods 
(theory, methods, techniques), and time.   
Data analysis in this study uses an inter-
active analysis model. The data analysis 
process is carried out simultaneously with 
data collection. The interactive process is 
also carried out both when the data col-
lection is still ongoing, for example in the 
form of comparisons between units, grou-
ping, and final data collection.

RESULTS AND DISCUSSION

 The implementation of learning in 
four elementary schools as research sub-
jects, refers to the 2013 curriculum. Lear-
ning load in K-13 for elementary / MI 
classes I, II, and III are 30, 32, 34 respec-
tively while for classes IV, V, and VI each 
36 hours each week, with elementary / MI 
study hours are during 35 minutes. With 
this additional learning hours and a reduc-
tion in the number of Basic Competencies, 
allowing teachers to have more time to 
develop learning processes that are more 
oriented to active students. However, this 
learning needs to be supported with ade-
quate competence, especially teacher pro-
fessional competence. In accordance with 
the existing policies, in general the imple-
mentation of music art learning which is 
an integral part of art and culture material, 
is carried out by the class teacher. 

 The implementation of music art 
learning by classroom teachers is carried 
out in elementary schools where the rese-
arch is, in accordance with curriculum po-
licies carried out in a thematic frame, with 
the integration of several subjects. Howe-
ver, the development of learning processes 
that are oriented towards active students is 
only limited to physical activities, teachers 

tend to carry out learning with instructio-
nal models.  Learning tends to only follow 
the material contained in the book. THE 
TRANSFER of material summarized du-
ring observation in learning, is still not 
much different from the previous curricu-
lum, only different in the thematic packa-
ge. 

Music art learning material in ele-
mentary schools from grade one to grade 
six starts from getting to know, differenti-
ate, make, and practice: (1) various rhyth-
mic patterns, (2) tempo and dynamics, (3) 
short lengths and highs of low notes, (4) 
simple melodies, (5) simple harmonies (6) 
musical instruments, and (7) organizing 
musical performances. Related to curricu-
lum material, especially in learning music, 
based on the data obtained shows that te-
achers generally do not submit explana-
tions related to theoretical material. Pada 
kasus ini siswa lebih sering hanya diminta 
apa-apa yang tertulis di buku. Meanwhile, 
to read song notation in the form of num-
ber notation, only one subject of research is 
able to do, the rest choose to hand over to 
students or choose a song that they know.  
For material that is musical practice and 
everything related to musical conditions, 
almost all of them say they are not capab-
le.  Thus, starting at the time of planning, 
determining the material and indicators of 
success, implementation, and evaluation of 
learning can not be arranged in accordan-
ce with the substance of the material and 
learning objectives of music. This is in line 
with what was stated by Ibrahim (1988) 
that the key to success in managing teach-
ing and learning activities is the ability of 
teachers to have professional competen-
ce they have. If the teacher does not have 
professional competence then the decision 
making in choosing and determining the 
approach used in the learning process may 
be incorrect or misdirected.

Professional Competence of Classroom 
Teachers in Music Arts Learning in El-
ementary Schools

Referring to several studies on te-
acher professional competence (Sardiman, 
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2007; Hamzah, 2008; Sugeng et al, (2005); 
Sukmadinata, 2007; and Permendiknas 
Number 16, 2007) show that in principle in 
general teacher professional competence 
in Music art learning is related to the fol-
lowing matters: 1) Understanding music 
art teaching material contained in the cur-
riculum and able to develop the scope of 
music learning material; 2) Understanding 
the classification of music art material and 
the principles of its relevance to the inter-
ests of music learning in accordance with 
the objectives to be achieved; 3) Having 
the ability to use information and commu-
nication technology for the benefit of mu-
sic learning; 4) Have the initiative, willing-
ness, and ability to conduct research in the 
interests of enhancing the learning of the 
art of music, and the development of self-
professionalism; 5) Have the skills to play 
certain musical instruments and be able to 
teach the skills they have; 6) Demonstrate 
the ability to work music, and try to encou-
rage and guide students to actively work. 

In learning music in elementary 
school has different characteristics from 
the implementation in secondary schools, 
because it is carried out thematically and 
integrated with other teaching materials. 
The professional competence of classroom 
teachers in learning the art of music in this 
study is divided into two parts, namely: 
first, scientific mastery, which includes: 
(1) conceptual mastery, (2) musical ability, 
and (3) mastery of instrumental skills, and 
secondly, mastery in learning which inclu-
des: (1) planning, (2) implementation, (3) 
selection and use of methods, (4) selection 
and use media, and (5) evaluation. This in-
dicator was taken by adapting the results 
of research by Utomo (2013) and Syukur 
(2005).

The results of the ability tests con-
ducted on class teachers as research sub-
jects, showed that in general scientific mas-
tery the research subjects had weaknesses 
in conceptual mastery and musical mas-
tery. Meanwhile, for mastering the skill 
of playing musical instruments from four 
research subjects, one person has the skills 
to play a musical instrument in either ca-

tegory.  
From the results of knowledge tests 

on classroom teachers who carry out music 
material learning, with material about the 
concepts of musical elements and the use 
of musical symbols, it shows that a promi-
nent weakness is the use of musical sym-
bols. This is mainly related to the use of 
musical symbols used in writing block no-
tation. For the use of numerical notations, 
in general only know about the mention of 
tones (solmization), while the duration of 
each note is not understood. In the follo-
wing Table 2 is the result of the test of the 
ability to master knowledge of the class te-
acher who is carrying out the learning of 
music material.

Table 2. Test Results of Knowledge Mastery 
Name Concept 

Mastery
Music Symbol

Mastery
Subject 1 4 2
Subject 2 2 2
Subject 3 3 2
Subject 4 2 2

11/20 8/20
Value: 1 = Very Poor; 2 = Poor; 3 = Enough; 4 

= Good; 5 = Very Good

From Table 2 can be seen that the 
mastery of knowledge of research subjects 
is still slightly under 50% of the overall 
mastery of knowledge test material.   This 
shows that the level of knowledge of rese-
arch subjects in general is still inadequate 
to carry out music art learning. Thus the 
implementation of theoretical music lear-
ning cannot be carried out in accordance 
with curriculum demands.

For the basic abilities of musical rese-
arch subjects are done with tone sensitivity 
tests (listening and imitating tones), inter-
val sensitivity (listening and imitating tone 
intervals), rhythmic sensitivity (listening 
and imitating simple rhythmic patterns), 
and melody sensitivity (listening and imi-
tating simple short melodies). In this test 
shows lower results when compared to the 
knowledge ability test, the results of the 
basic musical ability test as shown in Table 
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3.
Based on the Table 3 can be seen that 

the musical ability of research subjects 
is lower than the mastery of knowledge 
(42.5%). This has an impact on the imple-
mentation of learning. Research subjects 
tend not to give examples/demonstrate 
material in the form of songs by singing 
before the students sing it, especially if 
they have to sing the notation.    That is 
because in addition to the ability to read 
music symbols that are still weak, it is also 
problematic when having to sing certain 
intervals in the song. If you get material in 
a book in the form of unknown song nota-
tion, another possibility that is often done 
is to give assignments to students to pre-
sent / sing at the next meeting, individual-
ly or in groups.

In the test of mastery of musical 
instrument skills showed the lowest re-
sults when compared with the mastery of 
knowledge and musical competence. Only 
research subjects are able to play more than 
one instrument, with good and enough ca-
tegories. While other research subjects are 
only able to produce one to three notes. 
For rhythmic instruments, because there 
are not many choices in each school, only 
included in other equipment groups. The 

results of the test are as in Table 4. 
Based on the Table 4 can be conclu-

ded that the mastery of playing skills of 
musical instruments of class teachers, ove-
rall the lowest when compared with other 
abilities (33.75%). Only one class teacher 
(subject 1) who has the ability skills in the 
category is quite adequate in playing a mu-
sical instrument. So that in the implemen-
tation of learning they are concerned more 
confident and are able to invite students 
to dig deeper into the material for musical 
expression.Weaknesses in the mastery of 
knowledge, musical ability, and mastery 
of playing musical instruments on avera-
ge research subjects, affect the implemen-
tation of music art learning. The learning 
implementation includes planning, choo-
sing methods, using media, and also the 
ability to integrate in a thematic frame, to 
carrying out the evaluation. The imple-
mentation of music art learning carried 
out by research subjects from observations 
supported by document studies through 
analysis of the Learning Implementation 
Plan (RPP) shows that art teachers in Pon-
tianak elementary schools tend to not meet 
the criteria as revealed by Sugeng (2005).

The characteristics of elementary 
school music learning required by Soeteja 

Table 3. Results of musical mastery tests

Name Tone 
Mastery

Interval 
Mastery

Rhythm 
Mastery

Melody 
Mastery Value

Subject 1 3 3 3 3 5 = Very Good
4 = Good
3 = Enough
2 = Poor
1= Very Poor

Subject 2 2 2 2 2
Subject 3 1 2 3 1
Subject 4 2 2 2 1

8/20 9/20 10/20 7/20

Table 4. Test results for mastering musical instrument skills

Name
Musical Instrument Mastery / Score Rubric

ValuePiano/
Keyboard Guitar Recorder Other 

Instruments
Subject 1 3 4 3 2 5 = Very Good

4 = Good
3 = Enough
2 = Poor
1 = Very Poor

Subject 2 2 2 2 2
Subject 3 1 2 1 1
Subject 4 1 1 1 1

7/20 7/20 7/20 6/20
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et al (2008) are almost entirely unmet. Of 
the six criteria implemented only in lear-
ning are related to the use of poetry in ac-
cordance with the world of children and 
songs that lead to local wisdom.  

Learning materials that have been 
determined in the curriculum are: (1) 
rhythmic patterns, (2) tempo and dyna-
mics, (3) short length and high pitch, (4) 
simple melody, (5) simple harmony (6) 
musical instrument practice, and (7) music 
performance, in general only four points 
are carried out, and even then it is only 
contained in the practice of singing. While 
in the form of explanations knowledge is 
not carried out at all.

The results of this study are in line 
with the findings of research conducted on 
the implementation of learning of elemen-
tary school teachers in Puerto Rico, which 
runs under normal and ideal conditions 
due to the limited knowledge of the teach-
ers in music learning (López & León, 2015). 
It is also in line with other studies (Utomo, 
2010) that identify the weaknesses of te-
achers in learning. Likewise, the results of 
Sun and Leung’s (2013) research in China, 
which found problems with the weaknes-
ses of music learning that result from: 1) 
inadequate teacher in terms of quantity 
and quality, 2) inadequate teacher profes-
sionalism, 3) the burden of teaching many 
subjects, and 4) limited knowledge in mu-
sic learning.

Thus learning music in elementary 
schools needs to be carried out by art teach-
ers who have professional competencies, 
in addition to the three other competencies 
that must be possessed by a teacher, name-
ly pedagogical, personal and social com-
petencies. This needs serious attention in 
order to achieve the learning objectives of 
art as mandated and listed in the curricu-
lum document.

CONCLUSION

The implementation of learning on 
music art material carried out by classroom 
teachers Elementary School in Pontianak 
has not met the criteria for good music 

learning. Aspects of appreciation, expres-
sion, and creation have not yet appeared in 
learning because learning patterns tend to 
be instructional. In general, teachers have 
not demonstrated professional competen-
ce, both in scientific mastery and in the 
implementation of learning. Thus it is ne-
cessary to develop partnerships between 
schools and LPTKs to prepare adequate te-
achers in the implementation of music art 
learning. 
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