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Abstract

This study seeks to identify problems related to teaching phonological awareness in English
to students with learning disabilities from the point of view of their teachers in Irbid city.
Jordan. The study also explored if gender and years of experience of the teacher affect their
opinions toward the problems of teaching phonological awareness in English for students with
learning disabilities. The study used online questionnaires to gather data from 140 teachers. The
results showed that the problems of teaching phonological awareness in the English language
for students with learning disabilities were of medium significance. As the problems related to
the English language curriculum for students are very important. The problems related to the
educational environment for students with learning disabilities were also of great importance.
Finally, the problems related to the English language teacher in special education schools in
Irbid city were of medium importance. The results also showed that there were no differences in
the problems of teaching English for students with learning difficulties from the point of view of
their teachers according to the variables of gender and years of experience.

Keywords Phonological awareness; problems of teaching learning disabilities; teaching
English; teachers’ attitudes.

Resumen

Este estudio busca identificar los problemas relacionados con la ensefianza de conciencia
fonoldgica en inglés a estudiantes de con dificultades de aprendizaje desde el punto de vista de
sus profesores en la ciudad de Irbid, Jordania. El estudio también explord si el género y afios de
experiencia de los docentes afectan sus opiniones hacia los problemas de ensefar la conciencia
fonoldgica en inglés para estudiantes con dificultades de aprendizaje. El estudio utilizd
cuestionarios en linea para recopilar datos de 140 profesores. Los resultados mostraron que
los problemas de la ensefianza de la conciencia fonoldgica en el idioma inglés para estudiantes
con discapacidades de aprendizaje fueron de importancia media. Dado que los problemas
relacionados con el plan de estudios del idioma inglés para los estudiantes son muy importantes.
Los problemas relacionados con el ambiente educativo para los estudiantes con dificultades de
aprendizaje también fueron de gran importancia. Por ultimo, los problemas relacionados con el
profesor de inglés en las escuelas de educacién especial de la ciudad de Irbid fueron de mediana
importancia. Los resultados también mostraron que no existian diferencias en los problemas de
la ensenanza del inglés para estudiantes con dificultades de aprendizaje desde el punto de vista
de sus profesores segtin las variables de género y afios de experiencia.

Palabras clave: conciencia fonoldgica; dificultades de aprendizaje; ensefianza de inglés;
estudiantes de colegio; problemas de la ensefianza de conciencia fonoldgica; experiencia de
ensefianza
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Resumo

Este estudo busca identificar os problemas relacionados com o ensino de consciéncia fonoldgica
em inglés a estudantes com dificuldades de aprendizado desde o ponto de vista de seus professores
na cidade de Irbid, Jord4nia. O estudo também explorou se o género e anos de experiéncia
dos professores afetam suas opinides aos problemas de ensinar a consciéncia fonoldgica em
inglés para estudantes com dificuldades de aprendizado. O estudo utilizou questiondrios online
para recopilar dados de 140 professores. Os resultados mostraram que os problemas do ensino
da consciéncia fonoldgica no idioma inglés para estudantes com deficiéncias de aprendizado
foram de importancia média. Devido a que os problemas relacionados com o plano de estudos
do idioma inglés para os estudantes sdo muito importantes. Os problemas relacionados com
o ambiente educativo para os estudantes com dificuldades de aprendizado também foram de
grande importincia. Por dltimo, os problemas relacionados com o professor de inglés nas
escolas de educagdo especial da cidade de Irbid de importancia média. Os resultados também
mostraram que nao existiam diferengas nos problemas de ensino do inglés para estudantes com
dificuldades de aprendizado desde o ponto de vista de seus professores segundo as variaveis de
género e anos de experiéncia.

Palavra chave: consciéncia fonologica; dificuldades de aprendizado; ensino de inglés;
estudantes de colégio; problemas do ensino de consciéncia fonoldgica; experiéncia de
ensino
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Introduction

The literature confirmed the existence of discriminatory problems between
children with learning disabilities more than ordinary students. Some students with
LDs may suffer from difficulties in visual discrimination, which includes difficulties in
organizing and interpreting visual stimuli, and some of them suffer from difficulties
in motor discrimination or general coordination and the synergy of body parts in
particular. During movement and writing, some of them suffer from phonological
awareness difficulties. The phonological difficulties have been theoretically linked to
learning disabilities, as many researchers believe that the developmental deficiency
of phonemic discrimination greatly affects the success of the reading process. The
reading process entails the presence of analysis, sequencing, and remembering
stimuli auditory. The more efficient the child is in analyzing words into single sounds,
the better his reading level will be. Children with reading difficulties usually fail to
distinguish the phonemic structure of the spoken language, whether at the word level
or at the sentence level (Landerl et al., 2019).

Special programs for training in phonological awareness skills for students with
LDs are of vital importance to face these challenges, as such category perceives things
in a different way. Therefore, the existence of programs to develop phonological
awareness skills for children with LDs has become an important element for developing
their learning process. These programs call for the use of methods appropriate to the
capabilities of the child, as the development of these abilities may positively affect the
development of aspects of the personality, whether psychological or social, in addition
to the fact that it is expected to raise their ability to academic achievement (Lederberg
etal., 2019). This current study seeks to identify the problems of teaching phonological
awareness in English to students with LDs from the point of view of their teachers.

The problem of the study

Several problems arise when teaching students with learning disabilities
phonological awareness, which affect their performance negatively (Khasawneh &
Alkhawaldeh, 2020). Identifying those problems helps in the reduction of influences
on the learning process of students with LDs. One of the main problems is the English
language curriculums, which is a necessary element in the educational process. Students
are supposed to understand the content of the curriculum by the help of teachers.
However, some of these curricula lack relevance to the level of learning disabilities
students. Sometimes students are not involved in the feedback on the content of
these textbooks (Kwakkel et al., 2021). Some other problems are directly related to
students with LDS. The level of disabilities among these students affect their levels of
understanding and knowledge. The huge number of students in the classroom is also

No. 23 138



another major problem that hinder the progress in the educational process (Powell,
& Atkinson, 2021). The English language teacher is also a very important element in
these problems. Many teachers lack the required training and they have large number
of classes, which prevent them from self-development and progress (Zari¢ et al., 2021).

Questions of the study

1.  Whatare the problems of teaching phonological awareness in English language
to students with learning disabilities from the point of view of their teachers?

2. Are there any statistically significant differences about the problems of
teaching phonological awareness in English language for students with LDs
according to the variables of gender and years of experience from the point of
view of teachers?

Significance of the study

It is hoped that the results of this study will benefit teachers of learning disabilities
in English language by identifying the problems of teaching phonological awareness
in English for students with learning disabilities. The results might also benefit parents
of students by identifying the level of performance of teachers, as this is a major and
important factor when sending their children to schools.

Limitations of the study

The current study included teachers of learning disabilities in English language in
Irbid city only for the academic year 2019-2020. The results of this study are limited to
the honesty of the respondents on the instrument prepared in this study

Literature review

The skill of phonological awareness is the conscious treatment of the phonemic
level in speech, or it is the mental ability to manipulate the change in the phonemic level
of words. In other words, phonological awareness means having the ability to know
where linguistic sounds are produced and the output of these sounds and the way in
which these sounds are formed together to form words, sentences, and utterances, with
the ability to perceive the similarities and differences between these sounds, whether
these sounds are single or in words and various linguistic expressions (Carvalhai et al.,
2020). Phonological awareness is also defined as the set of practical activities of audio
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processing capabilities include phonological awareness, phonological memory, and
rate of access for phonological information (Powell, & Atkinson, 2021).

The most important of these abilities are the abilities of phonemic awareness, or
what is sometimes known as the phonemic sensitivity of the audible language. These
abilities can predict performance in reading tasks more than many other cognitive
factors, which studies confirmed that these abilities are related to reading such
as intelligence, knowledge of words and listening comprehension, and cognitive
abilities (Saiegh-Haddad et al., 2020). This leads to the need to study the abilities
of phonological awareness in children and its relationship to the process of word
recognition, in addition to understanding the nature of phonological awareness and
its different levels.

Phonological awareness helps in understanding the nature of the relationship
between language and reading. Since in the past two decades, there has been remarkable
progress in understanding this relationship, and perhaps the richest areas of research
in this field are those related to the relationship between reading and language-related
skills in the field. This relationship stems from the requirements of the writing system
in which we want children to read. In the English alphabet system, the basic tasks
facing the novice reader are to form the association between written symbols and
speech sounds, combine phonetic symbols into syllables, combine syllables into words,
and pronounce the phonemic string. The formation of this link requires the reader to
realize that the word is divided into smaller units that actually represent an image of
alphabetic writing (Lund, 2020).

From a second angle, the relationship between reading and language-related skills
in the phonemic field becomes clear in several fields, such as sound processors at
the word level and its components of syllables and smaller units. At the same time,
it processes information in short-term memory and helps in the comprehension of
sentences (Khasawneh, 2021).

It is recognized that learning to read in languages that follow the alphabetic system
in writing requires maturity in the students’ phonological awareness abilities, due to the
fact that the written symbols represent the phonemic units of speech. These phonemic
units are a group of abstract units, and therefore children must deal with phonemic
units through their awareness of them, and their ability to discover their relationships
with written symbols. Once children discover the association of certain sounds with
the letters they represent, they are able to identify unfamiliar words (Kasawneh, 2021).

Some believe that phonological awareness is one of the components of the meta-
linguistic ability, which means the ability to use control processing, to perform
emotional mental operations on the outputs of the mechanisms of understanding
sentences, such as the mechanism of speech perception, the mechanism of lexical
growth, and the mechanism of applying inferential rules (Khasawneh, 2021).
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Previous studies

Several previous research has been conducted on the use of phonological awareness
and the problems teachers face when implementing its related strategies. For example,
Benway et al (2021) identified the relationship between phonological awareness,
vocabulary, and speech perception among preschoolers with speech disorders. The
participants in this study were 110 children. The study developed a model based on
vocabulary as a mediating factor. The results showed that model proved the relationship
between speech perception and phonological awareness. The findings revealed that
vocabulary play a vital role in helping students develop and improve their levels in
language.

Chung and Bidelman (2021) examined the level of prosodic and phonological
awareness among children in preschool. The results showed that children improve
their pitch discrimination and prosodic awareness from preschool to fourth grade.
The findings also showed that phonological awareness is very important in helping
students acquire more vocabulary in the preschool stage until the fourth grade.

Goriot et al (2021) explored the role of bilingualism in increasing the phonological
awareness among 294 students from the first three grades in a Dutch school. The
study concluded that there is a small significant effect of bilingualism on the level of
phonological awareness among the participants. The study found that memory skills
are very important in the level of phonological awareness.

Henbest and Apel (2021) explored the role of spelling error analysis in predicting
the linguistic knowledge of students and its relationship to phonological awareness.
The Spelling Sensitivity System was used as an instrument to collect data. The
findings revealed the presence of moderate negative correlation between spellings and
performance on the phonological awareness task. The study also revealed that weak
relationship between spelling errors and the orthographic pattern and phonological
awareness measures.

Justi et al (2021) investigated the importance of phonological awareness among
Brazilian Portuguese-speaking children. The study included 212 children. The study
relied on the experimental design. The findings showed that the oblique model was the
most appropriate to increase children’s phonological awareness. The model was helpful
in predicting the phoneme awareness among the first graders. The findings proved that
phonological awareness can be measured by using specialized testing methods.
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Methods

The methodology used in this study was the descriptive and quantitative approach.
This approach helps in collecting data from a specific population and presents results
for discussion (Saunders et al., 2016).

Sampling

The population of the study consisted of all 217 male and female teachers of LDs in
English language, who work in Irbid city, Jordan. The sample of the study was selected
from this population, and their number was 140 teachers.

Research Instrument

The study developed a questionnaire as an instrument to collect data. The
Likert-five point scale was used to measure the responses of teachers the statements
of the questionnaire. The questionnaire consisted of two parts, the first to collect
demographic information on the sample of the study. The second part consisted of 32
items and it measured the nature of problems of teaching phonological awareness to
students with learning disabilities.

Validity

To verify the validity of the instrument, the researcher relied on the validity of the
content, as he presented the tool to (10) specialized judges to ensure the appropriateness
of each statement to what it measures and the extent to which the paragraphs of the
scale are related to the variable to be measured. The judges also ensured the accuracy
of statements, their formulation, degree of clarity, and their relevance to the fields.
The researcher took the observations of the judges, omitted some phrases, and added
others according to their instructions. The approval of the majority of judges on the
statements was considered an indication of their validity, and thus the number of
statements was

Reliability

After verifying the validity of the study instrument, its stability was confirmed using
the test-re-test method after the same questionnaire was distributed to a sample of 35
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teachers from outside the study sample. The internal consistency was measured using
the Cronbach alpha test. Tablel shows that the reliability coefficient of the instrument
as a whole was (0.819), which is acceptable for this study.

Table 1. Cronbach Alpha Test

Phonological Awareness problem Dimensions for learning Value of Cronbach Alpha
disabilities
English language curriculums 0.717
learning disabilities Problems themselves 0.863
learning disabilities educational environment 0.723
English language teacher Problems 0.685
Overall 0.819

Table 1 presents the value of the internal consistency coefficient for the instrument
if the study. The value ranged from 0.685 to 0.863. This value proves that the Cronbach
Alpha coefficient values were higher than 0.60, which means that the instrument was
suitable for the objectives of this study.

Data Analysis
The statistical tools such as Samples T-Test, independent testy and One-Way

ANOVA, and mean scores were used to analyse the obtained data. Means were used to
explain the findings, as seen in the Table (2).

Table 2. The mean scores of the participant’s responses to the instrument of the study

Mean Information
1,00-2.34 Disagree
2.34-3.68 Moderate Agree
3.68-5.01 Agree

Source: (Bryman & Bell, 2011)
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Findings and Discussion

The study measured the responses of teachers based on gender and years of
experience. The distribution of the sample was 33.9% male and 66.1% females. The
sample also included 63.4% who have 5-10 years of experience while teachers with less
than 5 years of experience constituted 18.8%, and those with more than 10 years of
experience constituted 17.7%.

Table 3. The demographic description of the sample

Variables Category N | %
Gender Male 40 | 2857
Female 100 | 71.4
less than 5 years 25 |17.85
Years of experience 5-10 years 98 |70
more than 10 years 23 | 1642

To determine the Teaching Phonological Awareness problems to learn disabilities
students from the teachers’ perspective in Irbid city, Jordan, for each of the questionnaire
elements, the researcher used standard deviation and. Means.

Table 4. the mean scores and standard deviation of the statements of the questionnaire

N | Item Mean | St. deviation | Result
English language curriculums for learning
disabilities

1 | The English language curriculum objectives do not 3.94 1.04 A
take into account the abilities of learning disabilities

2 | The English language curriculum subjects are not 3.97 1.07 A
suitable to the linguistic development of learning
disabilities

3 | The textbook lacks figures, pictures, or illustrations 3.67 1.24 MA
for learning disabilities

4 | The English language curriculum subjects are not 3.58 1.27 MA
related to the culture of learning disabilities

5 | Classroom activities are limited in the curriculum of | 3.87 1.08 A
English language
Total 3.80 0.77 A
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Problems related to the learning disabilities
themselves

6 | Students with LDs do not accept learning English 3.48 1.41 MA
language

7 | Weakness of the mother tongue affects learning 3.94 1.03 A
Phonological Awareness of learning disabilities.

8 | The low level of language proficiency among LDs 3.97 1.02 A
students limits their chances of learning English
language

9 | Learning disabilities lack the basics American Sign 3.72 1.25 A
Language

10 | English Learning disabilities do not use the in their 3.45 1.15 MA
daily lives

11 | Learning English disabilities do not start at an early 3.38 1.31 MA
stages

12 | for fear of making mistakes while using the English 3.42 1.25 MA
language Learning English disabilities avoid
participating in the classroom

13 | Learning disabilities turn to those who do their 4.00 0.98 A
homework in English on their behalf
Total 3.67 0.85 MA
Learning English disabilities educational
environment

14 | The educational of Learning English disabilities 3.89 1.09 A
environment lacks modern teaching aids

15 | resource rooms not investing in teaching-learning 3.87 1.11 A
English disabilities.

16 | The textbooks do not include activities related 3.63 1.21 MA
to Teaching Phonological Awareness to learn
disabilities students

17 | Educational environment needs financial allocations | 3.73 1.21 A
for learning English disabilities by the school
administration

18 | learning of English affects by Placing it at the end of | 3.89 1.07 A
the school da
Total 3.80 0.79 A
Problems related to the English language teacher

19 | Teacher that learning English language disabilities 3.20 1.27 MA
are unable to learn the English language

20 | English teachers are not qualified enough to teach 3.22 1.29 MA
students with learning disabilities
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21 | Teachers’ weakness to teach learning disabilities 3.25 1.26 MA

22 | Teachers’ weakness in the knowledge in the 3.16 1.32 MA
Phonological Awareness

23 | The English language is widely used in Teaching 3.23 1.32 MA
Phonological Awareness

24 | Teachers do not use the appropriate strategies of 3.30 1.37 MA
Teaching Phonological Awareness.

25 | The teacher of English language disabilities finds 2.34 1.27 MA

it difficult to assess the achievement level of the
learning disabilities

26 | The teacher of English language disabilities does 3.15 1.44 MA
not use clear strategies to facilitate the Phonological
Awareness disabilities

27 | Teachers do not receive enough support because 3.39 1.25 MA
they deal with learning disabilities students with
special needs

28 | Lack of training courses for English language 3.20 1.37 MA
disabilities teacher on teaching methods for learning
disabilities

29 | The lack of supervisors specialized in special 3.08 1.39 MA
education to provide help to teachers.
Total 3.17 0.58 MA
Overall 3.62 0.52 MA

Table 4 revealed that the overall mean score for the problems of teaching
phonological awareness was (3.62) with a standard deviation of (0.52). This indicates
that the level of problems is moderately significant. Statement No. 2 had the highest
means score with (3.97), while item 4, had the lowest mean score (3.59). Table 4 also
revealed that the mean score of the problems related to curriculum was (3.80) with a
standard deviation of (0.77).

These results show that problems related to curriculum, in general, constitute
challenges phonological awareness including the lack of suitable curriculum objectives
for the abilities of learning disabilities.

Item 13 had the highest means score among the items of problems related to the
learning disabilities themselves (4.00). Item 11 had the lowest mean score (3.38). The
mean score of problems related to the learning disabilities themselves was (3.67) with
a standard deviation of (0.84).

It is noticed from these results that the problems related to students with learning
disabilities show that such students rely on others for help to perform their homework
related to the English language disabilities.
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The results related to problems related to teachers show that these teachers fail
to apply different strategies to help students with learning disabilities. The lack of
knowledge of the teacher makes it difficult for students to acquire the necessary skills
to increase the levels of phonological awareness.

To identify the statistically significant differences between males and female
teachers and the difference according to years of experience, the independent sample t
test and One Way Anova were used.

Table 5. The t test for the response of the participants based on gender

Variables N Mean | St. deviation df t Sig
Male 63 3.55 0.60 184 0.911 0.135
Female 123 3.63 0.50

Table (5) showed male teachers’ mean score was (3.55) and females’ score was
(3.63). The table shows no significant impact of gender toward the problems of
teaching phonological awareness.

Table 6. The ANOVA test of the responses of the participants based on years of
experience

Variable Groups Sum of Squares | df Mean Square F Sig
Years of Between 0.498 2 0.249 0.871 0.410
experience groups
Within 52.38 183 0.286
groups
Total 52.88 185

Table (6) reveals the absence of differences between the responses of the participants
based on the years of experience. The level of significance (0.410) shows that there was
no statistical evidence of the effect of years of experience on the attitudes toward the
problems of teaching phonological awareness to students with LDs.

These results showed that the problems of teaching phonological awareness to
students with LDs are multidimensional. Some of these problems are related to the
teachers, to the school environment, and to the students themselves. The school
curricula lack sufficient support for both the teacher and the student in understanding
the concepts of phonological awareness. The findings from this study show the need
for deeper investigation into the importance of phonological awareness to improve the
English levels of students with LDs.
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TEACHING PHONOLOGICAL AWARENESS TO STUDENTS

Conclusion

This study presented an exploration to the problems related to teaching phonological
awareness to students with LDs in English language from the perspectives of teachers.
The study also investigates the impact of gender and the years of experience of the
teacher on their attitudes and opinions on these problems. The findings revealed that
these problems are either related to the textbooks, to the students themselves or to
teachers. The findings also indicated that the level of these problems was moderate
and gender and experience had no impact on the attitudes toward these problems. The
study recommended that more training should be provided to teachers on the optimal
methods of teaching phonological awareness to students with learning disabilities.
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