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ABSTRACT 

The most obvious impact of Covid-19 in the education field is the shifting of face-to-face 
classroom meetings into online learning. Since fully online learning is new for most 
universities in Indonesia, teachers have to abruptly prepare effective learning material and 
activities to support student learning in distance.  Several studies on listening classes in 
Indonesia have been carried out during the Covid-19 pandemic, but studies that focus on 
student’s perspectives on the material and activities in English listening class in higher 
education have not been conducted yet. This study fills this research gap because students’ 
perspectives are important to improve the quality of listening-focused courses.  This study 
is conducted on January 2021 by involving nine English Education students enrolled in the 
Basic Listening class at the STKIP Media Nusantara Citra. Questionnaires and interviews 
are employed to collect qualitative data. Despite the abruptness of creating and adapting 
new materials with an unfamiliar learning style, results showed that students have a positive 
perspective toward the effect of the lecturers’ materials on their learning motivation, the 
usefulness of the material, the level of difficulty and quantity of the material and activities, 
the variety of material and activities, the usefulness of pre- and post-listening activities, the 
quality of audio and the suitability of worksheet. 
 
 

1. Introduction 

At the beginning of 2020, Covid-19 occurred and started 

to spread widely entire the world. This quick spread drove 

many countries to lock down their area. As a result, various 

sectors such as economic, education, and health suffer from 

loss (Rahim & Chandran, 2021). Chriscaden (2020) in a joint 

statement with International Labor Organization, Food and 

Agriculture Organization and International Fund for 

Agricultural Development states that Millions of companies 

face bankruptcy threats. Almost the 1.7 billion workers 

around the world are at risk of losing their job. Informal 

industry workers also face more horrible situations because 

most of them do not have health and social insurance that 

protect them during the pandemic. Without earning money 

as their income during pandemic lockdowns, many people 

cannot provide food for themselves and their families. This 

situation results in health issues due to nutritional deficiency. 

It is reported by The United Nations Educational, 

Scientific and Cultural Organization (2020) that 87% of the 

world’s educational institutions or are closed as the effect of 

COVID-19. It is also mentioned that over 1.5 billion students 

in 195 countries have to study at home. And the existence of 

distance learning with technology or online learning is 

considered as the practical solution, that helps students, 

teachers, and parents in pandemic crisis. Universities in 

Indonesia also quickly implement government regulations 

by closing their campuses to protect their lecturers and 

students from the Covid-19 spread (Putri et al., 2020; Syafiq 

et al., 2021). Then, all teaching-learning activities suddenly 

switched to distance teaching-learning by using technology. 

Although educational institution closure may disrupt the 

teaching and learning process as it happened in the outbreak 

of the influenza virus  (Jackson et al., 2016), the emergence 

of the Covid-19 pandemic triggered technology 

transformation, especially in higher education.  

The normal process of transformation may take many 

years to be ready, but the emergency online learning forces 

teachers to take only several weeks to prepare for the 

learning (Strielkowski, 2020). The quick transformation is 

intended to provide the opportunity for the student to keep 

learning during the health crisis. Online learning that is 

conducted remotely offers safe teaching-learning for 

students and teachers. In this crisis, online learning is not an 

option, it is a must. Liguori (2020) explains that online 

learning is the best solution for education in the current 

situation. Educational institutions must find innovative 

solutions dealing with the pandemic. Educational institutions 

must find innovative solutions to deal with the pandemic.  

Adedoyin & Soykan, (2020) emphasize that teachers have to 

see online learning as a moment to transform opportunity not 

as an emergency to make a sustainable process in online 

learning. 

It is widely considered in Indonesia that learning  English 

is not easy because students have to learn its vocabulary, 

pronunciation and other rules that contradict with their 

mother tongue (Sundari, 2018). Besides the difficulty, 
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several factors such as students’ personal problems, lecturer, 

facility, and syllabus also determine the success and failure 

of English teaching and learning (Zahidi, 2014). The school 

environment, teacher, and parents are founded by Hanus 

(2016) as the factors that affect students’ English learning 

achievement. Although teachers and students are familiar 

with English class in face-to-face form, problems inevitably 

occur with the abrupt change to online learning format. 

Moreover, in a fully online class, the problem may occur 

because it is a new experience for them. Reading, writing, 

listening and speaking, i.e., the four cornerstones of English 

language skills in Indonesia’s formal syllabus, have to be 

delivered in distance by technology and the teacher has to 

make sure that all students engage with the material.  

 This study is motivated by the fact that universities had 

to improvise their learning materials and activities to 

accommodate the changes caused by Covid-19 pandemic, 

but it is possible that not all four skills of English language 

are equally updated. Listening might be a prerequisite skill 

for other skills in English learning, but in fact, listening skill 

is one competence that sometimes is neglected in Indonesia 

(Yulita & Jumiyanti, 2021). Ulum (2014) states that this skill 

is sometimes called “Cinderella skills”, a common term for 

referring to its position that is overlooked in formal language 

learning due to being excluded from official testing in 

Indonesia’s final or national exams. At the same time, 

listening skill is judged as a hard and problematic language 

skill for EAL and EFL students because of the narrow chance 

of practicing this skill in the real context (Nowrouzi & Tam, 

2015). Teaching listening may be hard for Indonesian 

teachers, and “mastering the English listening skill” may be 

hard for students. Nushi & Orouji (2020) mention that 

students’ three major-based difficulties in learning listening. 

Those three difficulties are pronunciation, personal 

characteristics, and content. Izzah & Keeya (2019) find that 

distortions, vocabularies, phonology, passage complexity, 

and the speech rate are the common difficulties for students 

in listening class due to the variety in pronunciation, 

individual characteristics, and content. 

Despite the general disregard on listening skill, 

institutions do acknowledge its significant role for language 

learning and communication, especially in advanced courses 

such as businesses or international relations (Gajšt, 2014; 

Prihandoko et al., 2019). One such attempt of training 

students’ listening skill is the Basic Listening course given 

to students of the English Department in STKIP Media 

Nusantara Citra. In this course, students have to identify the 

various purposes and other relevant details in English 

conversations and talks in daily life. This study’s purpose is 

to improve the course’s by evaluating the students’ 

perspectives of the materials and activities that the lecturers 

of this course has created with less-than-ideal preparation 

time. Training students’ listening skill in a full online format 

is a new experience for the lecturers and students of this 

selected university. What makes the difference between both 

teaching listening online and face-to-face in the classroom is 

that in teaching the online teacher is challenged to choose the 

most suitable tool that supports the activities. When in a 

traditional classroom the recording is directly presented by 

using the audio tool and it is easy for the teacher to manage 

the class, but in online learning, the audio has to be delivered 

to a certain platform. Then students have to download it to 

listen to or the teacher will play the recording in a virtual 

meeting with the consequences that not all students can listen 

to the audio clearly due to internet connection problems. 

Many types of research on teaching and learning during 

pandemics have been conducted. Putri (2020) in the study on 

listening class at a pesantren-based university shows that 

teachers need to assist the students in online learning 

activities especially in the use of the Internet, books, and 

dictionary. She also emphasized that an effective teacher 

refers to a teacher who can assist and help students in the 

learning process. Therefore, in a pandemic situation, the 

exitance of an effective teacher is needed to obtain successful 

learning in an online class.  

Susilowati (2020) investigate the challenge faced by 

teachers of a university in teaching online listening. She 

found out that choosing the suitable Information and 

Communication Technology (ICT) devices, the choosing of 

learning application, the material packaging, material 

delivering, teaching method, and teaching strategy as the 

challenge for the teacher in implementing online listening 

class. It is suggested that the choice of learning technology 

devices and applications should be affordable for students 

and teachers. The material used in listening class should be 

simpler than that one in offline class. Learning material 

should be taken from various sources to avoid the students’ 

boredom. Since some students have limited internet access 

and virtual meeting cannot always be implemented, teachers 

have to encourage students to learn independently. If the 

learning objectives cannot be achieved, the student’s teacher 

can utilize listening logs to help them to practice listening 

independently. 

The next research is research conducted in an English 

education program of a university in Banjarmasin by Aldina 

(2020). This study focuses on students’ challenges with 

online listening learning during the pandemic. This research 

results in some findings of internal and internal factors faced 

by students in online listening classes. It is suggested that 

students need to do more intensive exercises to strengthen 

their listening skills. Song and movie are two types of 

learning material that can be used in learning to listen. 

Because there are many challenges faced by students, 

teachers have to implement a good strategy to help them face 

the challenges.  

Qiong (2017) indicates that perception is a person’s 

awareness or understanding of particular information. In the 

education field, students’ perception refers to the students’ 

understanding of their learning process related to what they 

have seen, heard, and touched. There are three-stage of the 

perception process. First is selection, the stage when a person 

converts the stimuli of the environment to a meaningful 

experience. The second is called organization. In this stage, 
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a person organizes or grouping the experience. And the last 

is interpretation. A stage in which a person interprets the 

stimuli. The interpretation created by people may be 

different because there are so many internal and external 

factors affected by persons’ interpretation.  Investigating 

students’ perspective on the material and activities 

implemented in listening class in online learning 

environment is necessary because material and activities are 

elements that affect students on listening class (Aldina, 2020; 

Nushi, 2020). Many types of research on teaching and 

learning during pandemic have been conducted, but they do 

not focus on students’ perspective related to learning 

material and activities, less so on a course focused on 

listening skill. That is why this research will contribute to the 

recent trend of highlighting listening skill’s equal importance 

with the other three cornerstones of English language skills 

for EAL and EFL students. 

2. Literature Review 

2.1 Indonesia’s Educational System During 

Pandemic 

 At the beginning of 2020, Covid-19 pandemic did not 

stop spreading throughout the country, so the Indonesian 

Circular Letter Number 4 the Year 2020 is still enforced. It 

impacts the continuity of learning from home as one of the 

government policies in the letter. This also means that online 

or distance teaching-learning because classroom teaching 

and learning in all levels of education are still not allowed to 

be implemented.  

 The different condition among educational institution in 

Indonesia results in different readiness for the institutions to 

implement online learning.  Many institutions are successful 

in conducted online learning. On the other hand, many 

institutions face challenges in online learning 

implementation. Churiyah et al. (2021) in their research that 

explores university readiness on online learning reveals that 

teachers, students, and facilities elements are needed to 

improve to make Indonesia’s university ready with online 

learning implementation. They also point out although the 

virtual infrastructure has been prepared well, not all students 

are ready to have fully online learning because their self-

regulated learning is very low. Therefore, they cannot 

manage and regulate their learning activities.   

 Saintika et al. (2020) assess the readiness of public and 

private universities in Central Java to conduct online 

learning during the pandemic. Two elements measured in 

this study are the institution and students’ factors. It is found 

that the universities are ready to implement online learning 

with some improvements by creating asynchronous 

multimedia learning content, increasing the number of 

workshops related to the use of application for online 

learning,   establishing policies about the requirement to use 

online learning platform set by universities, and making a 

plan about the facilities especially in internet bandwidth and 

learning platform storage capacity.  

 Wulanjani and Indriani (2021) investigate students’ 

readiness in a public university by assessing students’ 

internet self-efficacy, communication self-efficacy, self-

directed learning, learner control, and motivation to learn. 

The result of the study concludes that motivation is the 

highest contribution to keep them learning online during a 

pandemic. On the other hand, learner control is the biggest 

challenge for students in online learning. Students mention 

that their learning is distracted by other online activities. It is 

suggested that teachers improve the online learning quality, 

by implementing various learning instructions and activities. 

 A study on students’ perspectives about online learning 

in speaking class reveals that online learning does not help 

them in improving their speaking skills (Fitriani et al., 2020). 

Another study on writing and reading during pandemics 

finds that teachers employ silent reading, skimming, and 

scanning activities. While in writing class, the teacher 

implements the planning, drafting, revising, and publishing 

activities (Setyowati et al., 2021), The major obstacle during 

teaching reading and writing is students’ vocabulary 

mastery. For listening skills, students prefer monologue and 

dialogue with 30 minutes of activities listening to native 

speaker conversation (Destianingsih & Satria, 2020). 

Regarding the media used in online teaching Google 

Classroom, WhatsApp, and Zoom are commonly used by the 

teacher in conducting online teaching (Hamid, 2020). Since 

there are many challenges in implementing online learning, 

all elements have to be prepared properly. Teachers as 

teaching facilitators have to set material, activities, 

technology, and assessment for the success of online 

learning.   

2.2 Online Learning 

Digital transformation in higher education institutions is 

not a new phenomenon.  Taking a look at the process, digital 

transformation is not an easy thing because it is a peak 

process of applying digital technology that needs adequate 

preparation, well-prepared strategies, sufficient organization 

knowledge, collaboration, and reinforcement of all parties 

involved in the process (Balyer, 2019). Online learning is 

regarded as the manifestation of digital transformation. This 

type of learning has been recognized in many Indonesian 

higher educations before pandemics occurred. However, the 

online learning is only the supporting activities that students 

can take independently outside the class hour. This form of 

learning is called “blended learning”, which gives online 

learning without neglecting traditional class interaction, so 

both face-to-face meetings in the classroom and online 

activities are  simultaneously conducted (Halili & Zainuddin, 

2015). Blended learning allows students to find more 

learning resources, collaborate with their friends, and 

discover new ideas.   

The effectiveness of online learning in higher education 

has been founded in several studies. Bahasoan et all (2020) 

in a study entitled “Effectiveness of Online Learning in 

Pandemic Covid-19” find that online learning carried in the 

University of West Sulawesi is efficient in terms of teaching-
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learning activities. On the other hand, it is also founded that 

online learning is not efficient. The inefficiency regarding 

the cost. Students state that they spend higher costs in online 

classes than in offline classes because of the need to buy 

internet data.  A study conducted by Suprianto, Arhas, & 

Mahmuddin (2020) reveals that online learning conducted at 

the University of Borneo Tarakan is effective. It is proved by 

high students’ satisfaction toward online learning, learning 

quality improvement, behavior change, and the increasing of 

learning outcomes category.  

Although online learning is recognized effective to be 

applied in the Covid-19 pandemic, there is a huge number of 

challenges in its implementation. In the Indonesian context, 

one of the online teaching-learning challenges happens 

because teachers and students do not support particular 

technology such as internet connection, computers, laptops, 

and smartphones (Efriana, 2021).  It is further mentioned by 

Belay (2020) that the changing of the traditional education 

system to distance education brings disadvantages for 

students from low-income or rural families. This is a big task 

for the government and teachers to find the fittest way to help 

students in distance education during the pandemic.  

Son et al (2020) state that long-lasting COVID 19 brings 

negative effects to the mental health of students in higher 

education. Stress and anxiety are increasing due to the fear 

of the virus, concentrating difficulty, sleeping pattern 

disruption, social interaction limitation, and academic 

performance concerns.  A study by Lischer, Safi & Dickson 

shows that personal health issues, the concern on academic 

delay are factors causing students anxiety during the 

pandemic. It is suggested that students need to be prepared 

for the probable learning workload.  Another research 

reveals that students experience a heavy workload in 

learning during the pandemic that affects students' 

psychology, such as anxiety, boring, and mood change 

(Irawan et al., 2020). Online learning is also affecting 

students’ physical health. Lack of time to sleep and lack of 

physical activities because they spend most of their time 

sitting in front of the computer to do the assignment 

(Balram,2020). Since the transition from offline learning to 

online learning affects students, teachers, and institution 

staff. Many factors need to be examined. Curriculum the 

human condition, and the facilities are some dimension need 

to consider as the factor that leads to the success of online 

learning.   

In the Indonesian context, one of the online teaching-

learning challenges happens because teachers and students 

do not support particular technology such as internet 

connection, computers, laptops, and smartphones (Efriana, 

2021).  It is further mentioned by (Belay, 2020) that the 

changing of the traditional education system to distance 

education brings disadvantages for students from low-

income or rural families. This is a big task for the 

government and teachers to find the fittest way to help 

students in distance education during the pandemic.  

Online learning can be grouped into two general learning 

environments, namely synchronous or real-time online 

learning and asynchronous learning (Perveen, 2016). 

Synchronous online learning provides opportunities to meet 

virtually at the same time. The interaction can be supported 

with a video call or chat. Synchronous online learning allows 

students to listen to their teachers directly as listening input 

and get direct feedback from a teacher. On the other hand, 

asynchronous online learning provides the learner with 

readily available material.  It is shown that the 

implementation of asynchronous in language learning is 

quite beneficial with the support of synchronous learning. It 

is suggested that teachers blend both synchronous and 

asynchronous in the online learning environment.   

Several platforms such as Learning Management System 

(LMS) YouTube, video conference tools, and media social 

are available to be accessed for educational purposes. 

Basilaia et al (2020) mention that Google can be utilized as 

a useful platform in this problematical situation. There are 

also many products offered such as Gmail to exchange the 

data, Google Classroom to share the learning material, 

Google Form to run the quizzes, Google Drive to store the 

data, Calendar to schedule the learning, and Hangouts Meet 

to conduct a virtual meeting with students. Padmo & 

Ardiasih (2020) emphasize some possible platforms, such as 

Skype, Teams, Webex, Google Meet, and Zoom.  Utomo et 

al (2020) recommend a combination of Google Classroom, 

WhatsApp, and Zoom for online learning. It is also 

recommended the use video conference only in practical 

sources to decrease the use of internet data.  By considering 

the strengths and weaknesses, the university can choose 

various learning platforms to support their students in 

distance learning. 

2.3 Learning Listening 

The first skill received by a person is listening. This skill 

belongs to the receptive skill that is very fundamental for 

other skills especially speaking. The process of listening 

does not stop on receive the sound. The listeners have to 

understand the meaning of the sound. The percentage of 

listening in communication takes 40-50% (Yildirim, 2016). 

To support students in listening, numerous types of listening 

material and activities could be applied.  

Rost (2011) groups listening into six categories (1) 

intensive listening, (2) extensive listening, (3) responsive 

listening, (4) interactive listening, (5), autonomous listening 

and (6) selective listening. In intensive listening, students 

will comprehend the specific unit of discourse such as 

grammar, pronunciation, and vocabulary. Intensive learning 

is used in EAL and ESL context to measure students' 

phonological and morphological skills. Extensive listening is 

listening with a longer time and larger amount of discourse 

with pleasure input.  In designing an extensive listening task, 

teachers have to maximize benefit and minimize learning 

problems during the activities. Giving general feedback in 

this type of listening is also needed (Gu,2018). Responsive 

listening is listening that expect appropriate response or 
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reaction from the students. In responsive listening, student’s 

ability in comprehending the discourse is the main goal of 

the learning.  Interactive listening provides the students with 

the ability to engage in a social context. Autonomous 

listening is a listening activity that supports students to work 

independently and this type of listening fits to be 

implemented during the pandemic. Intelligence (AI) is 

recommended by Hu and Hu (2020) as an effective tool to 

provide autonomous listening. The website can also be used 

to assist students’ learning (Surayatika, 2017). The students’ 

condition has to be considered in choosing material and 

activities because the success of learning is influenced by 

teachers and students' convenient work environment.   

2.2.1 Learning Material on Listening Class 

Learning material is everything used by a teacher to 

distribute messages for creating an effective and efficient 

learning environment. Due to the complexity of teaching 

English listening in the online environment, material 

selection has to implement to meet the students’ needs and 

conditions. English songs, news, podcast, movie, 

conversation, and talks are common types of material given 

in English class.  Introducing students with different accents 

is also a necessity because when students only listen to the 

same accent, it will be hard for them to understand speakers 

with different kinds of accents (Büyükahıska & Uyar, 2020). 

That is why teachers need to implement present the material 

with different types of accents to help to recognize the 

variety of English accents.  

Current technology development also enriches the 

variety of listening material. Chien et all (2020) point out that 

YouTube does not only appeal to the students’ attention to 

learning but also helps the students to perform better in 

language class. The audio podcast is also found effective to 

teach students both in the classroom or in an online class 

(Fachriza, 2020). The existence of Information and 

Communication Technology must be utilized by teachers to 

support their online teaching.   

Using authentic material in learning listening is also 

beneficial. Kholida (2016) mentions the use authentic 

material is effective for university students. Currently, 

various types of authentic listening material can be found in 

the form of authentic audio material, authentic visual 

material, authentic audio-visual material, and authentic 

printed material. Authentic audio and audio-visual learning 

material are two kinds of material that can be applied in 

listening classes. The materials include movies, songs, TV 

commercials, TV news, Radio News, and shows.   

2.2.2 Learning Activities on Listening Class  

Besides the type of learning material, the teaching 

technique and method are also needing to be considered. The 

various instruction such as transfer information, answer 

questions, paraphrase, translate and summarize can be used 

in the class (Nor, 2014). The use of the game is also 

recommended to be implemented to develop students' skills. 

The teacher can develop their own digital game or adapted 

the game for listening activities. There are also huge 

numbers of the free or paid website provide worksheets can 

be downloaded by teachers to be applied in listening 

activities. 

Djabborova  (2020) states there are three main phases of 

listening activities as the strategy to engage the student in 

learning listening: 1) pre-listening activities, 2) while-

listening activities and 3) post-listening activities. In pre-

listening activities, the teacher checks students 

understanding of the vocabulary and triggers students to 

predict the learning content.  In while-listening activities, 

students listen to the listening material prepared by the 

teacher and do the main activities. In the last phase, post-

listening activities students check their work and summarize 

the lesson. 

Schmidt (2016) recommends a journal web-based 

activity in English listening class. In this activity’s students 

will be given a short video to watch. The students then take 

notes of important information they get from the video. After 

that students will complete the gap fill. In the final step, the 

teacher will give the same video with subtitles to find the 

gap. The use of Ted Talk is also recommended. In this 

activity, students will be free to choose the video on 

www.ted.com. In this activity, students will watch the video 

three times. The first watch is without any subtitles, the 

second is with English subtitles and the last is with the first 

language subtitle. On all three watching activities, students 

will make notes. Then at the end of the activity, they will 

compare the note they make 

3. Method 

This is qualitative study aims at exploring listening 

online learning during pandemic from students’ perspective 

on two areas, namely their perspective on the listening class’ 

learning materials and learning activities. Nine students in 

the Basic Listening class at the English Education 

Department of STKIP Media Nusantara Citra are involved in 

this research. A questionnaire that consists of 10 items is 

distributed. To support the questionnaire data, the interview 

is also employed.  In the interview session, students answer 

10 questions. The questionnaire and interview items are 

modified from Putri (2020). 

The data collection process took three days in total. The 

first step is developing questionnaires and interview items. 

Two aspects covered in the items are learning material and 

learning activities in listening class. The next step is 

distributing questionnaires to students by google form. After 

students finishing their answers on questionnaire items, the 

researcher collects and administrates the data. The next day 

researcher then conducts an online interview by using 

Google Meet. The interviews took no more than 10 minutes 

for each student. It took three days to finish the interview 

sessions with students because not all students were willing 

to be interviewed on the first day. The next step is analyzing 

data from the questionnaire. In this step researcher by 
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reading the data, organize, categorize, generate and interpret 

the data.  

Table 1. The Questionnaire Scoring 

Remark Value Range 

Strongly Agree 5 4.21-5.00 

Agree 4 3.41-4.20 

Neutral 3 2.61-3.40 

Disagree 2 1.81-2.60 

Strongly Disagree 1 1.00-1.80 

 

Likert scale is employed with questionnaires scoring as it 

is presented in Table 1. After the data from the 

questionnaires are analyzed, the researcher analyses the data 

from the interview by coding, analysing, and interpreting the 

data. The last step of this procedure is presenting the result 

in a descriptive qualitative was as the result of the study.  

 

4. Results & Discussion 

The result of the questionnaire and interview will be 

presented in three-point: a) learning material, b) learning 

activities, and c) assignment. The following explanation will 

answer the research objective. 

4.1 Learning Material 

The result of the student’s perception of the material is 

presented in the following table 

Table 2. The Material in Listening Class 

No Questionnaire Items Means  Remarks  

1 The listening materials 

improve my motivation 

to learn 

4.3 Strongly 

Agree 

2 The listening material 

given by lecturer is 

useful 

4.2 Agree 

3 The level difficulty or 

the material is 

appropriate 

3.7 Agree 

4 The quantity of 

material is appropriate 

4 Agree 

5 The audio has good 

quality 

4.1 Agree 

 

As it is shown in Table 2, students strongly agree that 

the listening materials improve their motivation to learn.  

The existence of motivation in learning listening is crucial 

because motivation and listening skills achievement are 

correlated(Ajmal & Kumar, 2020). It is also found that 

students’ motivation on learning listening during the 

pandemic is decreased. That is why the learning material 

provided by a teacher should increase students’ motivation 

to achieve the learning goal. The factors that motivate 

students to learn are new information and information they 

get in the listening class, interesting material, and various 

kinds of English accents.  

 
“Listening to the conversation recording in Basic Listening 

class motivates me to learn more because I get important 

information how   I have not known yet, so it makes me learn 

more and more.” 

Excerpt 1 

“I think learning from songs and news in listening class is 

interesting.  It makes my motivation to learn listening come 

with me because sometimes I’m afraid of listening to long 

recordings.” 

Excerpt 2 

“The audio recording and video given by teachers involves 

different types of accents, it is new for me to learn it. I enjoy 

this class.” 

Excerpt 3 

When the researcher asks why the listening material 

motivate them to study, the students gave different answers, 

as shown in Excerpt 1, 2, and 3. In Excerpt 1, a student tells 

that the motivation in learning listening comes from the new 

information obtained in the English conversation.  Curiosity 

and interest as part of learning behaviors have an important 

role in knowledge acquisition Murayama (2019). Therefore, 

teachers have to be able to choose appropriate learning 

material to trigger student’s curiosity and interest in learning. 

Another response shown in Excerpt 2 indicates that 

song is the type of material that develops motivation. This 

finding is supported by Faliyanti (2021) that found the song 

as listening material that enhances students’ motivation and 

vocabulary mastery because it brings an enjoyable 

atmosphere to the classroom. Singh (2020) also claim the 

song is fun and interesting learning material that improve 

student’s motivation and English proficiency skill 

The next is the different types of accents presented in 

the listening class is mentioned by a student as the factor that 

motivates him in listening class as it is shown in Excerpt 3. 

Büyükahıska & Uyar (2019) say that it has been proved that 

people with different nationalities will have a different 

pronunciation of the same word. This is interesting for 

students because for some of them this is a new matter. EAL 

and EFL students need to be trained by using listening 

material with a different accent. Teachers have to select the 

material properly by the level of student ability in listening.    

“After learning listening by using news, I try to independently 

listen to English news. And now I’m interested in listening to 

English news online. So, I think what I learn is very useful” 

Excerpt 4 

 

 

 

http://ojs.journal.unilak.ac.id/index.php/elsya


Elsya : Journal of English Language Studies 
Vol. 3, No. 2, June 2021 , pp. 94-105 

Available online at:  http://ojs.journal.unilak.ac.id/index.php/elsya  

  

 

 

 

 100 

“In Basic Listening class   I learn phrases used by English 

native speakers in conversation. There are many phrases are 

new for me. I will use the phrases when I talk in English to 

people in the inside or outside the class” 

Excerpt 5 

“The topic of the listening materials relates to my daily life 

like shopping, traveling, presentation and listening to a 

lecture, and many more. It is useful especially listen to 

lectures and presentations. Because most of the course are 

presented in English, students have to get used to listen to 

lectures in English” 

Excerpt 6 

The second part of the questionnaire is the learning 

material usefulness, which was met with various responses 

as it is shown in Excerpts 4, 5, and 6. In Excerpts 4 students 

mention that English news is regarded as interesting material 

for students. Because news is the quite long discourse, 

Zulfikar et al (2020) recommend that the use of news have 

to consider the difficulty level and the topic. It is important 

to carefully select material based on the students to need and 

commonly the need of the learners has been written in the 

syllabus. The result of the questionnaires indicates that the 

students agree that the listening material given by the lecturer 

is useful. This result is also supported by the interview when 

the teacher asks them what matters listening material be 

useful for your life. 

“Sometimes the people in the recording talk too fast and I 

don’t understand what they talk about” 

Excerpt 7 

“The recording is too long, I missed some information 

because I forget what the speakers say” 

Excerpt 8 

The next is about the level of difficulty of the listening 

materials. Based on the questionnaire, it is found that 

students agree that the level of difficulty or the material is 

appropriate. In this case, “appropriate” means that the 

materials are not too difficult as well as not too easy. Based 

on Excerpts 7 and 8, the students identified some factors that 

made them think that the materials are difficult for them. 

Nushi & Orouji (2020) listed the problem faced by the 

students in listening class. The factor founded as the 

common problem in listening are unfamiliar vocabulary, 

noises distraction that make students lose the concentration, 

poor sound conditions, unfamiliar slang and idioms, students 

do not accustom to high rate of speech, students experience 

distraction and tiredness when listening to a long text, 

unfamiliar with the topic and lack the interest of the topics. 

The result of the questionnaire shows that the number 

of listening materials given by the teacher is appropriate for 

students. The next item is about the audio quality audio has 

good quality because it may be the constrain of the listening 

class (Nushi & Orouji, 2020). The clarity of sound is affected 

not only by the quality of the material but also by the tool 

used by students to play the audio or video. In an online 

listening class, the teacher uses MP3 recording material that 

is sent to students, YouTube, English sing, and listening 

resources on the website. The result of the questionnaire 

indicates to students that the sound of materials has good 

quality. 

However, problems seem to occur when students feel 

stressed due to encountering difficulties. Some researches 

reveal that online learning impact on stress and anxiety for 

university students (Sundarasen et al., 2020; Yang et al., 

2021).  To help students to cope with the stress, it is 

suggested by (Al-kumaim et al., 2021) that teachers should 

motivate the students to develop self-confidence and self-

efficacy in learning.  Universities also need to manage the 

quality of online learning content by assisting the teacher in 

planning and designing the activities and material. 

4.2 Learning Activities 

The second area to be studied in this study is learning 

activities. The result of the questionnaire related to learning 

activities is presented in the following table: 

Table 3. The Activities in Listening Class 

No Questionnaire Items Means  Remarks  

1 Pre and post listening 

activities help me in 

the listening class  

4.6 Strongly 

Agree 

2 The activities in 

listening activities are 

varied 

4.2 Agree 

3 The activities in the 

class is interesting 

4.5 Strongly 

Agree 

4 The quantity of 

assignment is 

appropriate 

4.2 Agree 

5 The worksheet given is 

suitable with the audio 

4.6 Strongly 

Agree 

 

The result of the questionnaire points out that students 

strongly agree that pre- and post-listening activities help 

them in the listening class. The students’ perception of pre- 

and post-listening activities shown in Excerpts 9, 10 and 11. 

“Pre-activities helps me predict what we will do in listening 

class” 

Excerpt 9 

“In pre-listening activities, I learn vocabularies that will be 

used in listening activities. Some vocabularies are new for 

me. When I know the meaning of the vocabularies, it will be 

easy for me in listening activities” 

Excerpt 10 

 

“Teacher helps students to remind what they have learned and 

summarized the lesson, it is important for me because 

sometimes I miss important information in the class” 

Excerpt 11 
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Having online learning too long with no certainty when 

classroom learning will be opened, students respond to the 

implementation of online learning with a different attitude. 

A study by Male et al. (2020) revealed that students tend to 

be bored with online learning.  It is suggested that teachers 

should design various activities to reduce student’s boredom. 

In the Basic Listening class, teacher employed various types 

of activities, such as watching videos on YouTube, online 

advertisements, English songs, and games to avoid students 

from boredom. The activities were also designed as 

interesting as possible to motivate students. Based on the 

questionnaire, it is concluded that students agree that the 

activities are varied, and they strongly agree that the 

activities are interesting.   

“The activities are not monotonous. We listen to the song, 

watch a short video, YouTube, and listen to our friends talk” 

Excerpt 12 

“The most interesting activities is watching a short video, 

funny advertisement, then we explain the important 

information on the video we watch” 

Excerpt 13 

Regarding the quantity of the activities, the questionnaire 

result shows that students agree that the activities fit time. 

This data is in line with the interview results as shown in 

Excerpts 12 and 13. Basic Listening is a-three credits 

course. It is a big task for the teacher to make the 3 credits (3 

x 50 minutes) bring benefit to students’ learning.  The last 

point to be observed is the suitability of the worksheet with 

the audio. There are many practical benefits of using the 

worksheet in learning (Kasap, 2016). Therefore, teachers 

have to prepare well-developed worksheets before teaching. 

In listening class worksheet support learning activities 

because it guides students to do activities and monitors 

students’ progress. The worksheet is developed based on the 

audio or video given, that is why the teacher has to be careful 

in developing a listening worksheet. The result of the 

questionnaires shows that students strongly that the 

worksheet used in the class fits the audio. 

To sum up the result of the whole analysis, it is shown 

that students have a positive perspective toward the effect of 

the material on their learning motivation, the usefulness of 

the material, the level of difficulty and quantity of the 

material and activities, the variety of material and activities, 

the usefulness of pre- and post-listening activities, the quality 

of audio and the suitability of worksheet. Although the 

material and activities conducted in listening class are 

appropriate for students, there is still some development that 

needs to apply especially related to length and the rate of 

speech of the audio. The teachers should examine that aspect 

to improve the quality for the next online listening class. 

5. Conclusion 

It is not easy to conduct an English Listening class 

during the pandemic, especially for universities where full 

online classes will be a first experience for both teachers and 

students. This study contributes to Indonesia’s continuous 

effort of adapting with online learning during pandemic by 

revealing the students’ perspectives on the learning material 

and activities of the course of a generally neglected English 

language skill. Since fully teaching-learning listening in an 

online environment is new in Indonesia, learning materials 

and activities as part of online learning must be designed in 

a well-prepared way. This is crucial because learning affects 

the success of students’ learning. 

To make sure that material and activities are 

appropriate to be implemented in online learning, the 

researcher explores students’ perception of learning 

materials and activities applied in listening class. The results 

of this research revealed that students show positive 

perceptions toward the material and activities given in Basic 

Listening class. It is suggested that English listening teachers 

employ pre- and post-listening activities, use various 

materials and activities, consider the quantity of material and 

activities, make sure that the audio quality is proper and 

provide a suitable worksheet. The researcher will use the 

result of the study as the consideration in designing the 

online listening material and activities for future listening-

focused class.  
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