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Abstract
 

___________________________________________________________________ 
This thesis was purposed to (1) find out the problems that faced by grade 3 students of Mondial 

School in mastering grammar (2) explain the implementation of written feedback in practicing 

grade 3 students’ grammatical correct writing (3) explain the extent to which the practice of the 

written feedback improves the grade 3 students’ grammatical correct writing. I used two cycles. 

Cycle 1 consisted of some activities, such as pre-observation study, planning, giving out the pre- 

questionnaire and pre-cycle 1 test, observation and correction through written feedback and 

making analysis and reflection of the students’ pre cycle 1 test. Cycle 2 had the same activities like 

cycle 2. I got the data from interview, pre questionnaire, and observation in the class, pre cycle 1 

test result, post questionnaire and post cycle 1 test results. Then, all the data were analyzed in 

qualitative and supported by quantitative research. The cycle 1 showed that the students do need 

more extra grammar practice. Because of the result, I re- planned and changed little the method of 

the practice in cycle 2. It worked and showed that the written feedback that improved students’ 

writing skill in correct grammar through the regular practices. 
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INTRODUCTION 

 

Language is a means of communication. 

People use it for expressing their ideas, thought, 

feeling, and mind. It is no matter for people 

having communication using the same language, 

as they understand the language. The problem 

arises when some different groups of people talk 

in different languages. Knowing that 

understanding others is very important then 

people try to learn language. 

However, while students may be effective 

speakers of English, they need guidance to 

become effective writers. They need to learn 

how to transfer their knowledge of grammatical 

concepts from oral language to written language. 

It happened to the students at Mondial School. 

English is the main language at Mondial School. 

They use it every day in every subject. They are 

active speakers. They are very confident to speak 

English in their conversation with everyone at 

school but when they are writing or doing the 

written assignment that they need to transfer 

their English skill into written task, they get 

difficulties to arrange the word by word into 

sentence grammatically. Whereas they do 

writing everyday in every single subject that they 

have during class. When they do their quiz or 

worksheet, they need to write something to 

answer some questions from their quiz or 

worksheet. Therefore, quizzes and worksheets 

become their extra writing practice not only 

when they have to write a short story during 

library class. In addition to make them be more 

serious in improving their writing 

grammatically, the way they arrange the words 

grammatically will influence their score in their 

quiz or worksheet. It will help them to be more 

careful and aware in their writing since they 

likely think that they can answer the questions 

correctly no matter with their grammar, but in 

library class they will be more aware about their 

grammar and try to arrange every sentence be 

good sentences grammatically so that the readers 

can understand about what they write. Although 

in this case, I still find some grammatical errors 

and they do not look confident enough to write 

every words grammatically. It is proved that 

they still keep asking from the tense that they 

should use, the change of verb 1 becomes verb 2, 

spelling, punctuation, etc. Based on the case, I 

give them extra writing practice by answering 

their quiz and worksheet in complete sentences 

grammatically. 

 Then, I give them feedback for their 

grammatical errors by writing on piece of paper 

and ask them to rewrite the sentences that I have 

corrected while they are learning the correct one.  

 

METHODOLOGY 

 

In this research, I applied qualitative 

approach that is classroom Action Research to 

identify the process of practice in writing 

through written feedback to improve the 

students’ ability in writing especially mastering 

grammar.  

The research design that I used based on 

Kemmis and McTaggart (1988). There are two 

cycles. In each cycle, there are some steps, 

namely planning, action, observation and 

reflection. The first cycle, it is a pre observation 

and the second cycle; it is a post observation. So, 

I see the comparison of the progress of the 

technique from those two cycles.  

 

The design of classroom action research 

adapted from Kemis and McTaggart (1988) was 

as follow: 
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In pre observation, I identified a problem 

or issue and develop a plan of action, namely 

giving the kids pre questionnaire and pre cycle 1 

test followed by written feedback in order to 

bring about improvements in a specific area of 

the research context. So, here I observed the 

students’ difficulties in writing by identifying 

and looking up the data from the score list. 

 In action, I used a new technique to 

solve their problem, which is through written 

feedback as the students’ grammar practice. In 

this practice, the students wrote and rewrote 

their grammar error that was corrected by 

teacher.  They would learn grammar from their 

mistake and tried to be more careful. 

 In observation, I observed 

systematically the effects of the action and 

documenting the context and actions. I used a 

grammar checklist to measure how effective the 

action conducted. The students’ grammar error 

influenced their score for every grammar scope, 

such as in punctuation, capitalization, tense, 

pronoun, and preposition. So, from the checklist 

I would see whether there is improvement or not 

for their writing skill in correct grammar. 

Furthermore, I observed the process of the 

grammar practice also. I did the grammar 

practice observation when the students were 

done with their pre cycle test and post cycle test. 

From pre cycle 1 test result, directly I gave the 

grammar practice through written feedback and 

in cycle 2, I improved the technique of the 

grammar practice by giving more detail 

instruction and demand the students to be more 

careful. 

 In reflection, I reflected on, evaluate 

and describe the effects of the action in order to 

make sense of what was happened and to 

understand the issue I have explored more 

clearly.  

 In this study I collaborated with the 

third grader class teacher at school in doing the 

activities from the beginning up to making the 

reflection. In pre observation, she gave me some 

significant information related to the real 

condition in the process. She observed the 

Pre observation Study on Students’ 

difficulties in writing. 

Planning 

Giving out the students pre 

questionnaire about how they 

think about grammar and pre 

cycle 1 test about SOSE 

material. 

Observing on the action of 

students pre cycle test and 

correction through grammar 

practice in written feedback. 

Making analysis and reflection of the 

students’ pre cyle 1 test 

Re - planning Giving out the students post 

questionnaire and post cycle 1 

test. 

 

Observing of the action of 

students post cycle test and 

correction through grammar 

practice in written feedback. 

 

Making analysis and reflection of the 

students’ post cyle 1 test about SOSE 

material. 

Reporting the result of the students 

work in writing. 
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implementation of the grammar practice through 

written feedback to see together the proposed 

strategy could be effectively implemented in 

teaching learning process. 

 

RESULTS AND DISCUSSION 

 

As the first, pre cycle 1 test was aimed to 

measure the students’ writing ability through 

answering the questions related to SOSE unit in 

complete sentences. Through the activity, I 

knew most grammar errors that the students 

made. (see appendix) 

 For the pre cycle 1 test result, it was 

little bit disappointed since I found there were 

three students from 13 students got the scores 

below the standard minimum score (KKM) and 

the average. Meanwhile, the highest score is 89. 

It seems that there must be extra practices to 

foster their grammatical skill.  

 

Table 1.Score List of Pre Cycle 1 and Post Cycle 1 Tests 

 Pre Cycle 1 Test Post Cycle 1 Test 

No Students’ Name Score Score 

1. Patrick  75 83 

2. Lisa 81 86 

3. Michael 75 94 

4. Vania 89 86 

5. Lorna 83 97 

6. Melvern 67 83 

7. Janess 83 89 

8. Inka 83 89 

9. Rajwa 67 86 

10. Fafa 58 97 

11. Elaine 81 94 

12. Fito 75 94 

13. Rachelle 86 92 

 Average 77 90 

 

From the result of the pre cycle 1 test and 

written feedback in the first cycle, I can say that 

it has not worked maximum yet. The students 

still made some mistakes in correcting their 

answers although they just need to copy from 

the correct one. So there must be better for the 

second cycle to improve students’ writing skill in 

mastering grammar through written feedback. 

Their average for the posttest was much 

better and no one got the score under minimum 

passing grade fulfillment (75).  

Well, it was said success because the 

students’ writing skill is improving and all the 

students were above minimum passing grade 

fulfillment. 

 The table showed that in the second 

cycle of the first meeting all students got the 

score above minimum passing grade fulfillment. 

Comparing to the first cycle, there were three 

students got the score below the minimum 

passing grade.  

 

Table 2. Recapitulation of Writing Skill 

No Cycle Average Score 

1. Cycle 1 70 

2. Cycle 2 90 
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The discussion of the findings started 

from the recapitulation students’ writing skill in 

correct grammar. Students who got score below 

75 (not passed the passing grade fulfillment for 

SOSE  subject of the third graders at Mondial 

Primary School) in first cycle were 23% or three 

students from thirteen students, and students 

who got score more or the same with 75 or 

passed were 76% or ten students from thirteen 

students. For the second cycle, 100% got the 

score above 75.  

 

Table 3. Recapitulation of Students’ Passing Grade Fulfillment 

Cycle Score < 75 (not passed) Score >75(passed) 

1 3 students (23%) 10 students (76%) 

2. No one 13 students (100%) 

  

 Implementation of the written feedback 

to improve the learning competence  in grammar 

practice in writing was working well. It could 

improve the students’ writing skill in grammar 

practice. It could also improve the students’ 

interest in learning grammar and they will be 

more careful in writing especially in punctuation 

and spelling. 

 

CONCLUSION 

 

The problem was solved by giving extra 

writing practice and evaluation through written 

feedback. Managing time and giving 

consequences also give influence to change the 

students’ habit to be more careful. The way 

when they are writing sentences in complete 

sentence in hurry made me give more extra 

practice for them. So, the students would write 

more correct sentences grammatically if they still 

make mistake or totally their answers are wrong. 

The written feedback was given after the day 

they are done with the worksheet. Therefore, 

they would learn from their mistake and by 

copying the correct one they learn to put word 

by word in correct grammar. In continuously, 

the written feedback as their means of the 

grammar practice worked well. It helped them to 

improve their grammar skill and they could be 

more careful in writing an essay grammatically. 

Regarding the result of the study there are 

some suggestions proposed. Although the 

written feedback improved the students’ writing 

skill in correct grammar but there are still some 

improvement to make the result maximum. 

First, the extra practice should be held 

continuously including the written feedback 

also. Second, the consequences for the students 

those are not careful in writing should be done 

consistently. The third, the grammar teaching 

and learning activity should be more fun and be 

applied more not only theory all the time.  

As can be seen from the analysis, the 

students‟ performance errors are systematic and 

classifiable. This, in turn, implies that both 

teachers and learners must see errors as the key 

to understanding and solving accuracy problems 

in English writing courses. Then, it is the 

teachers‟ responsibility to adopt, modify or even 

develop remedial procedures that can elevate the 

students‟ level and minimize their errors. 

Teachers should try to find the best method to 

deliver the lesson to their students. This is, 

however, hard since there is No such method 

that is holistic enough to be The Best Method. 

Therefore, teachers regularly apply different 

methods that are suitable for the students‟ 

needs, interests and abilities.    

Brief grammar rules may be essential to 

help learners realize their errors resulting from 

overgeneralization and wrong analogy. Learners 

should be always encouraged to do remedial 

exercises. In fact, ability to communicate cannot 

be fulfilled unless “the grammar” is there, in the 

competence of the writer. According to 

Chomsky (1986), grammar consists of various 

levels, which are ordered and interrelated. 

Teachers have to be realistic in their 

expectations. Writing is hard work in one’s own 

language let alone in a second language. 

Developing the necessary skills to improve 

learners‟ writing is even harder work. Teachers 
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should be happy with whatever progress learners 

make. It is always true that some is better than 

none. 
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