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Abstract
 

 

This current study aims at exploring the effect of self-editing technique 

and peer editing technique for teaching recount text writing to students 

with high and low motivation and explaining whether there is 

significant interaction among teaching technique, writing skill, and 

students’ motivation. This study is an experimental research with a 2 x 

2 factorial design. Respectively, the results of the present study have 

revealed that firstly, there is no significant difference between pretest 

and posttest result of students with high motivation students that are 

treated with self-editing technique. Secondly, there is significant 

difference of pretest and posttest scores of low-motivated students who 

are treated by self-editing technique. Thirdly, it is described that peer 

editing technique has significant effect to be treated to students with 

high motivation in improving the writing skill of recount text. Fourthly, 

peer editing technique is not effective to be applied for low-motivated 

students because there is no significant difference between pretest and 

posttest scores of low-motivated students treated by peer editing 

technique. Fifthly, there is no difference in the improvement between 

students with high and low motivation in writing recount texts through 

peer and self-editing technique. The summary of the analysis shows that 

both techniques, peer and self-editing techniques are applicable to treat 

high and low-motivated students in teaching recount texts writing. 
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INTRODUCTION 

 

Teaching writing is such a complex task 

that we need a wide array of tools, techniques, 

and approaches to accomplish the goals (Hill, 

2011). Dealing with writing techniques, there 

have been a lot of researchers who conducted 

research on finding applicable techniques to 

improve students’ writing skill. Peer editing 

technique is considered as one of the steps in the 

writing process that help students evaluate and 

improve the quality of their written work in 

many ways (Hastuti, 2014: 2). In this technique, 

the students are encouraged to be critical as they 

have to check their peer’s work. Mangelsdorf 

(1992) as cited by Hastuti (2014) states that peer 

reviews achieve the following: provide students 

with an authentic audience; increase students’ 

motivation for writing.     

Recount text is a specific genre to teach 

because of its social function and its familiarity 

to students’ life. Recount text as one of the 

genres  has appeared in both written and oral. It 

also can be a central medium in dealing with 

others by giving and sharing experience. 

Futhermore, Marta and Gandes (2005:10) have 

proposed the social function of recount text that 

is to retell past events for the purpose of 

informing or entertaining. They also state that 

recount text has its characteristics. This study 

was carried out to determine  the comparison 

between self-editing and peer editing technique 

in improving students’ writing skill of personal 

recount text. The researcher examined whether 

there was or not the significant differences in 

applying the techniques in order to improve 

students’ writing skill. 

Mondial Primary School is a national 

primary school which is located in Semarang. 

To improve their English proficiency, since the 

first grade, the students have been guided to 

write their experience in the form of weekly 

journal (see Appendix 1). They have to write 

what they did and had on their weekends. The 

teachers help them to correct their writing 

assessment by giving the written feed backs. This 

kind of feedback is expected in helping the 

students to correct their works for the next 

assignment.  

This activity has several purposes. Besides 

enhancing students’ writing skill, this activity 

also helps students to enrich their vocabulary 

mastery. The students do this assignment as a 

take-home assignment. Their parents may help 

them to arrange the assignment. However, in 

classes, the teachers will guide the students to 

work independently finishing their assignments.  

The students’ writing works will be checked and 

responded by the teacher. It is hoped that the 

students would be helped to enhance their 

writing skill by the teachers’ responds and 

comments. In grade 5, the students start to learn 

about how to write a complete personal recount 

with its generic structure and language features. 

They are hoped to be able to write a correct 

recount text with less grammar errors, spelling, 

and punctuation mistakes.  

However, the problem that is mostly faced 

by the teacher of grade 5 is that the grammar 

errors, spelling, and punctuation mistakes. In 

their weekly journal, it seems that the teachers’ 

feedback does not really help the students to be 

aware to the mistakes that they have made in the 

previous journal. In this research, the writer 

would show how self-editing and peer editing 

technique helped the students to enhance their 

writing skill, especially in writing recount texts.  

In this research, the writer gave the students the 

scope that they had to correct and edit. The 

scopes were grammar error, spelling and 

punctuation mistakes. Also, the students were 

guided to write the generic structure of the 

recount text. This treatment are hoped to help 

the students to write a recount text better. 

 

METHODS 

 

In this study, the writer used quantitative 

research, specificallyexperimental study, as the 

research design to explore and describes the 

issue based on the data collection. This study is 

describing and explaining the effect of using self-

editing technique and peer editing technique in 

teaching writing recount text of students with 

high and low motivation. This study describes 
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the case of grade 5 students of Mondial Primary 

School academic year 2015/2016. The study 

involved 28 students which were grouped into 

two, experimental group 1 and experimental 

group 2. 

 

RESULT AND DISCUSSION 

 

This study aims at finding out the 

effectiveness of self-editing and peer editing 

techniques in teaching writing recount texts at 

Mondial Primary School, Semarang. There are 

two groups in this research. The first 

experimental group namely 5A was treated by 

self-editing technique and the second 

experimental group namely 5B was treated by 

using peer editing technique.   

There was try out activity before doing the 

research. The try out questions were in the form 

of writing test. The instruction in the try out was 

reliable. The valid and reliable instruction was 

used in the pretest and posttest.   

Motivation questionnaire distribution was 

conducted in the first meeting of the research. It 

was used to classify students with high and low 

motivation.  

Pretest was conducted in the next 

meeting. It was used to compare the result of 

students with high and low motivation before 

they were treated by using peer editing and self-

editing techniques with the result of posttest 

after they were treated by using peer editing and 

self-editing techniques. The form of pretest was 

in the form of writing test.  

The researcher, as the teacher, 

implemented self-editing technique for teaching 

written recount texts in the first experimental 

group. The curriculum used in teaching process 

was School-Based Curriculum. There were three 

meetings for teaching the class.  

In the first meeting, the researcher 

introduced the technique implemented to the 

students. Then, the researcher explained the 

definition of recount text. After that, the 

researcher gave students the text of a recount 

text.  The teacher asked the students about the 

generic structure of the text and also the 

language features used in the recount text.  

In the second meeting, the researcher 

explained the elements of recount texts, ti.e., the 

use of past tense. The researcher, as the teacher, 

recalled their memory about the use of past 

tense. After that, the researcher gave the 

students some sentences using past tense. Then, 

the researcher explained about it.  

After the students got taught about the use 

of past tense, the students were asked to make 10 

sentences using past tense. The researcher 

guided the students when they were working. 

After they were done, they were asked to check 

their work by themselves. Then, the researcher 

and students discussed it together.  

In the third meeting, the researcher gave 

the students another text of a recount text. The 

students were guided to analyze the generic 

structure of the text and also the language 

features of the text. The researcher then 

explained them about the chronological 

connection used in the text, such as, then, after, 

next, etc. after that, the students were asked to 

make their own recount text based on their 

experience.  After they were done, the researcher 

asked them to recheck their works. The 

researcher asked them to correct the mistakes 

that they found in their works. The researcher 

guided and helped them to work. After that, the 

researcher discussed their works together with 

the students.  

The researcher, as the teacher, 

implemented peer-editing technique for teaching 

writing recount text in the second experimental 

group. The curriculum used in teaching process 

was School-Based Curriculum. There were four 

meetings for teaching the class.  

In the first meeting, the researcher 

introduced the technique implemented to the 

students. Then, the researcher explained the 

definition of recount text. After that, the 

researcher gave students the text of a recount 

text.  The teacher asked the students about the 

generic structure of the text and also the 

language features used in the recount text. 

In the second meeting, the researcher 

explained the elements of recount texts, that was 

the use of past tense. The researcher, as the 

teacher, recalled their memory about the use of 
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pastTense. After that, the researcher gave the 

students some sentences using past tense. Then, 

the researcher explained about it. After that, the 

students had to make some sentences using past 

tense. After that, they had to ask their partner to 

check and give comments towards what the 

sentences they constructed. As soon as they were 

done correcting their friends’ works, they had to 

check their own works which had been checked 

and responded by their friends. Then, the 

researcher and students discussed it together.   

In the third meeting, the researcher gave 

the students another text of a recount text. The 

students were guided to analyze the generic 

structure of the text and also the language 

features of the text. The researcher then 

explained them about the chronological 

connection used in the text, such as, then, after, 

next, etc. after that, the students were asked to 

make their own recount text based on their 

experience.  After they were done, the researcher 

asked them to recheck their works. The 

researcher asked them to correct the mistakes 

that they found in their works. The researcher 

guided and helped them to work. After that, the 

researcher discussed their works together with 

the students. 

The sample of the research was taken 

purposively for statistical test. It was used to see 

mean, median, standard deviation, minimum 

score, and maximum score.  

The data of normality test of pretest and 

posttest were analyzed by using Kolmogorov-

Smirnov test for one sample by SPSS 18.0. For 

the normality of pretest, it shows that P values of 

the first experimental group pretest are 0.879 

and 0.973 which are higher than α 0.05. 

Meanwhile, P values of the second experimental 

group pretest are 0.997 and 0.930 which are 

higher than α 0.05. It can be concluded that the 

data of the first and second experimental group 

pretest have normal distribution. 

For the normality of posttest, it shows 

that P values of the first experimental group 

posttest are 0.942 and 0.904 which are higher 

than α 0.05. Meanwhile, P values of the second 

experimental group posttest are 0.673 and 0.925 

which are higher than α 0.05. It can be 

concluded that the data of the first and second 

experimental group posttest have normal 

distribution. 

The data of pretest and posttest in both of 

experimental groups have normal distribution. It 

indicates that the data are appropriate to be 

given to the students. The data of homogeneity 

test of pretest and posttest were analyzed by 

using Levene’s test for Homogeneity of 

Variance. For the homogeneity test of pretest, it 

shows that P value is 0.346. It indicates that P 

value is higher than α 0.05 meaning that H0 is 

accepted and Ha is rejected. It can be concluded 

that the data of pretest are homogeneous. 

For the homogeneity test of posttest, it 

shows that P value is 0.169. It indicates that P 

value is higher than α 0.05 meaning that H0 is 

accepted and Ha is rejected. It can be concluded 

that the data of posttest are homogeneous. 

The data of pretest and posttest in both of 

experimental groups are homogeneous. It 

indicates that the data are appropriate to be 

given to the students. 

According to the first research question, 

the mean score of pretest ofself-editing technique 

to students with high motivation is 88,14 and the 

mean score of posttest of self-editing technique 

to students with high and low critical thinking is 

90,29. 

Meanwhile, the value of sig (2-tailed) in 

the pretest and posttest result of self-editing 

technique to students with highmotivation is 

0.78 meaning that H0 is accepted and Ha is 

rejected. So, there is no significant difference 

between pretest and posttest result of students 

with high motivation students that were treated 

with self-editing technique in teaching written 

recount text.    

Dealing with the result of the first 

question, it could be concluded that self-editing 

technique was not an effective technique to be 

implemented in teaching written recount text for 

high motivated students.  

Related to the second research question, 

the mean score of pretest of self-editing 

technique to students with low motivated 

students is 80,57 and the mean score of posttest 
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of self-editing technique to students with low-

motivated student  is 84, 29. 

Meanwhile, the value of sig (2-tailed) in 

pretest and posttest result of self-editing 

technique to students with low motivation 

student is 0.040 meaning that H0 is rejected and 

Ha is accepted. So, there is significant difference 

between pretest and posttest scores of low-

motivated students who were treated by self-

editing technique. 

Dealing with the second research 

question, due to the significant difference 

between pretest and posttest scores,it can be 

concluded that self-editing technique was 

effective to be applied in teaching written 

recount text for students with low motivation.  

In relation with the third research 

question, the mean score of pretest of peer 

editing technique to students with high 

motivation is 88,43 and the mean score of 

posttest of peer editing technique to students 

with high motivation is 94,14. 

Meanwhile, the value of sig (2-tailed) in 

pretest and posttest scores of peer editing 

technique to students with high motivation is 

0.24 meaning that H0 is rejected and Ha is 

accepted. So, there is significant difference 

between pretest and posttest scores of peer 

editing technique to students with high 

motivation student. 

To sum up the third research question, 

peer editing technique has good effect for the 

students with high motivation because the mean 

score of posttest is higher than the pretest score 

or before the technique had been applied.  

In accordance with the fourth research 

question, the mean score of pretest of low-

motivated students treated by peer editing 

technique is 77,71and the mean score of posttest 

of students with low-motivated students treated 

by peer editing technique is81,71. 

Meanwhile, the value of sig (2-tailed) in 

pretest and posttest result of students with low 

motivation treated by using peer editing 

technique is 0. 21 meaning that H0 is rejected 

and Ha is accepted. So, there is significant 

difference between students the scores of pretest 

and posttest of the students with low motivation 

treated by peer editing technique.To summarize 

the fourth research question, the students with 

low motivation has better affect to be treated by 

peer editing technique. 

According to the fifth research question, 

the mean score of pretest of students with high 

and low motivation treated by peer editing 

technique is 87,93 and the mean score of posttest 

of students with high and low motivation treated 

by self-editing technique is 87,29. 

Meanwhile, the value of sig (2-tailed) in 

posttest result of students with high and low 

motivation treated by peer editing and self-

editing technique is 0.824 meaning that H0 is 

accepted and Ha is rejected. So, there is no 

significant difference between students with high 

and low motivation treated by peer editing and 

self-editing technique. 

To sum up the fifth research question, the 

two techniques applied to students with high 

and low motivation has equal result. It means 

that self-editing technique has good effect as well 

as peer editing technique to be applied in 

teaching written recount text.  

Related to the sixth research question, P 

value of teaching techniques is 0. 0,773. It is 

higher than α 0.05 meaning that H0 is accepted 

and Ha is rejected. It indicates that there is no 

significant difference between self-editing 

technique and peer editing technique on the 

result of posttest. The P value of motivation is 

0.000. It is lower than α 0.05 meaning that H0 is 

rejected and Ha is accepted. It indicates that 

there is significant difference between students 

with high and low motivation on the result of 

posttest.  

The P value of teaching 

techniques*motivation is 0,258. It is higher than 

α 0.05 meaning that H0 is accepted and Ha is 

rejected. It indicates that there is no interaction 

between teaching techniques and motivation. 

From whole result, it can be concluded that 

there is no interaction among teaching 

techniques, writing skill, and students’ 

motivation  in teaching writing recount texts to 

students with high and low motivation. 

From the research conducted, it can be 

concluded that there are several changes in the 
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characteristics of students. They can enhance 

their writing skill through self-editing and peer 

editing technique. They also have bigger spirit in 

their learning process. They are encouraged to 

work in pairs and also improve their focus 

through implementation of their editing in their 

learning process. 

 
CONCLUSION 

 
This study investigated whether peer 

editing technique can be employed effectively to 

improve high and low motivated students’ skill 

in writing personal recount texts and how 

students who used peer editing technique differ 

from those who employed self-editing technique. 

Concerning the theories, findings and discussion 

explored in the previous chapters, some 

conclusions can be drawn as follows:  

The first result based on the data analysis 

shows that self-editing technique is not an 

effective way to be implemented to improve 

high-motivated students in writing personal 

recount texts.. It was shown from the result of 

ANOVA test that the (Ho) is accepted and the 

(H1) is rejected. It means that there is no 

significant difference between pre-test and post-

test score of high motivation students. It is not 

effective to students with higher motivation in 

writing recount texts.  The second conclusion of 

low motivated students who were taught by 

using the same method shows that the (Ho) is 

rejected and (H1) is accepted. It means there is a 

significant difference between pre-test and post-

test or there is positive effect. It can be 

concluded that self-editing technique is effective 

to be applied in teaching written recount text for 

students with low motivation. The third 

conclusion shows that the statistical calculation 

of the students who have high motivation taught 

by using peer editing technique shows a 

significant difference. The output of calculation 

proved that H0 is rejected and H1 is accepted. It 

means there were significant differences between 

the pretest and post test scores of the students 

with high motivation who were taught using 

peer editing technique.   

 The fourth conclusion from the data 

analysis shows that the (H0) is accepted and H1 

is rejected. There was no significant difference 

between the pre and post test scores of the 

students with low motivation who were treated 

by peer editing technique. It means peer editing 

technique is not effective to teach recount text 

students with lower motivation. The fifth, the 

summary of the two statistical data show that 

the two techniques, peer and self-editing 

technique are applicable to treat high and low-

motivated students to teach recount texts 

writing. The last finding of the research uncovers 

the fact that there is no interaction among 

teaching techniques, student motivation, and 

writing skill. It shows that both techniques can 

be employed to teach writing personal recount 

text. Students with low-motivation treated with 

self-motivation achieved better than high-

motivated students. Meanwhile, the students 

with high-motivation students who were treated 

with peer-editing techniques showed higher 

scores than low-motivated students. It is 

concluded that both techniques were applicable 

to be applied to teach writing recount text. In 

this case, the role of the teachers is very 

important in leading students’ intention and 

attention in learning. The teacher should guide 

the students in applying the two techniques. In 

order to get great willingness of the students to 

write, the teacher must provide interesting 

themes for students to write. In this research, the 

two techniques have proven that they could help 

students to write a recount text. 
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