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The rapid expansion of the Pennsylva-
nia State University College of Nursing 

programs and their geographic distribution, 
including an accredited online graduate 
program through Penn State Online | World 
Campus, motivated the authors to establish 
a nursing library instruction task force. Of 
the 24 campus locations, 12 support nurs-
ing programs, including undergraduate, 
graduate, and doctoral degrees. The task 
force’s purpose was to deliver a self-paced 
online learning course to promote consistent 
nursing library instruction across a large re-
search institution of higher education. The 
dispersed nature of the task force members 
(librarians and an instructional designer) 
created a complex environment in which 
to collaborate. 

The idea to create nursing library content 
began as a discussion among a few librar-
ians who thought it was important to pro-
vide competency-based library instruction 
to College of Nursing students anywhere, 
anytime.1, 2 The importance of developing 
and maintaining lifelong information literacy 
skills remains an essential role for librarians 
and provides an opportunity for partnership 
with nursing faculty.3 The task force con-
sisted of four health sciences librarians from 
multiple campus locations and an instruc-
tional designer from the College of Nurs-
ing. Working in a distributed environment 
required that the group develop a number 

of methods to meet and share content. The 
task force used a Wiki and Google Docs to 
organize and share content. Initially, task 
force members met in-person to discuss the 
project. As the project progressed, task force 
members used Zoom video-conferencing 
software, which provided a multifaceted 
digital environment for meetings. 

The task force members completed a 
literature review, benchmarked institutional 
websites for nursing library instruction con-
tent, and reviewed health-related informa-
tion literacy standards, including those that 
specifically targeted nursing, for example, 
the ACRL Information Literacy Competency 
Standards for Nursing.4 Discussions took 
place with Library Services to World Campus, 
nursing faculty, and the College of Nurs-
ing Executive Committee to determine the 
demand for a standardized nursing library 
instruction course. The librarians respon-
sible for Library Services to World Campus 
realized the importance of establishing an 
early and ongoing presence as they were 
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also in the process of developing an online 
multidisciplinary tutorial repository for 
both World Campus students and resident 
students taking online courses. This reposi-
tory included the platform (designed and 
owned by the World Campus) and best 
practices for the creation of online tutori-
als to be embedded in online courses. The 
objectives of the World Campus librarians 
intersected with those of the nursing library 
task force. Partnering with the nursing 
library task force offered clear benefits for 
all involved.

Determining a target audience was 
essential to the development of library 
nursing course content. The task force 
considered narrowing the information 
literacy topics to a particular degree 
(e.g., undergraduate, graduate, certificate, 
doctoral) but, upon reflection, decided 
that this was too broadly focused. After 
examining the Nurs200W (Understanding 
Nursing Research) course, the decision 
was made to align the learning outcomes 
to this curriculum and target this student 
population for the initial pilot. Follow-
ing discussions with nursing faculty and 
a review of Nurs200W content, it was 
discovered that there were no standard-
ized library-related instruction sessions 
or assignments. Having identified a target 
audience and the need for a standardized 
nursing library course, the task force be-
gan creating the content.

Content and delivery
Task force members outlined a curriculum 
based on the nursing information literacy 
standards found in the literature review 
and the Nurs200W content. The task force 
divided into teams of two librarians to 
create five modules for the nursing library 
course. Collaboration with the instructional 
designer was essential as she provided in-
valuable guidance regarding the structure 
and length of the content. The five modules 
developed were: 

• Module 1: Getting Ready for Research
• Module 2: Basic Research Skills

• Module 3: Identifying a Scholarly 
Source

• Module 4: Writing Tips
• Module 5: Dissemination of Research
Discussions about content structure in-

fluenced the way modules were delivered. 
Each module contained learning objectives 
and multiple lessons mapped to the learn-
ing objectives. Each lesson provided a self-
paced slide presentation with text-based 
information and tutorials. Several lessons 
provided PDFs that students could print 
as a take-away handout. A “Check Your 
Understanding” assessment option for all 
modules allowed students to obtain feed-
back on their newly acquired knowledge. 
When students received an 80% or higher 
score on the assessment, they could print 
a certificate-of-completion. Each of the five 
modules was self-contained and could be 
assigned to students separately.

The delivery platform needed to be 
scalable, reliable, and easily available to 
students and faculty. The obvious plat-
form option was Penn State’s Learning 
Management System, ANGEL. While not 
a sophisticated delivery system, the stu-
dents were able to enroll, navigate, and 
complete the modules efficiently. Faculty, 
already familiar with ANGEL, were able to 
incorporate nursing library instruction into 
their curriculum. Use of Google presenta-
tions embedded within webpages aided in 
the flexibility of course content delivery. 
Screenflow and YouTube were used to cre-
ate some of the video tutorials contained 
in module lessons.

In Module 1, Getting Ready for Re-
search, the learning objectives include:

• identify the pros and cons of using 
the Internet and library-licensed resources;

• apply evaluation criteria to websites, 
including health information sites;

• access the Penn State University Li-
braries website using multiple methods; 
and

• locate library resources digitally (e.g., 
hours, subject guides, citation guides, and 
how to get help).
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There are four lessons in Module 1 
that address these learning objectives. For 
example, lesson 1 incorporates a video 
and comparison charts that provide a brief 
synopsis of things to consider when using 
the Internet and licensed library resources. 
A downloadable PDF of the criteria is avail-
able. The “Check Your Understanding” 
assessment (true/false and multiple choice 
questions) addresses module content/
learning objectives. Immediate feedback is 
provided: a correct answer affirms and ex-
pands upon 
the response 
to the ques-
t i on  wh i l e 
a n  i n c o r -
rect answer 
p romp t s  a 
descript ion 
of the cor-
rect answer.

In  Mod-
ule 2, Basic 
R e s e a r c h 
Sk i l l s ,  t he 
learning ob-
jectives are:

• define a 
database;

• locate 
t h e  P e n n 
State Univer-
sity Libraries 
Nursing Sub-
ject Guide;

• search databases using Boolean op-
erators, subject headings, and filters; and

• find fulltext articles using the Penn 
State Get It! Button, the eJournals list, and 
interlibrary loan.

Module 2 contains only two lessons. 
The first lesson includes a screenshot slide 
presentation on locating and defining a 
database. Lesson 2 also uses a screen-shot 
slide presentation and describes an over-
view of database searching and techniques. 
Embedded links in the slides lead students 
to specific database tutorials from EBSCO’s 

CINAHL and the National Library of Medi-
cine PubMed.

Upon completion of Module 3, students 
will be able to identify a scholarly article. 
A direct link to a three-minute educational 
video developed by Vanderbilt University 
discusses a comparison of scholarly versus 
popular periodicals.

Module 4, Writing Tips, focuses on the 
following learning objectives:

• construct an annotated bibliography;
• describe the components of a research 

paper;
• create 

citations us-
ing APA for-
mat;

• explain 
plagiarism;

• demon-
strate ability 
to give at-
tribution to 
others and 
ask permis-
sion to use a 
copyrighted 
work; and

• locate 
instructions 
on following 
common ci-
tation man-
a g e m e n t 
styles (e.g., 

Citation Guides).
This module comprises multiple screen-

shot slide presentations with links to ap-
propriate content.

Module 5, Dissemination of Research, 
has five lessons with learning objectives:

• describe the elements of a scientific 
poster;

• locate templates and design recom-
mendations for scientific posters;

• identify the complexities in publish-
ing research;

• gain a basic knowledge of copyright;
• apply the concept of fair use;

Screenshot of Module 2: Basic Research Skills course. View this 
article online for more detailed image. 
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• gain insight into publisher contract 
negotiations;

• discuss the benefits of amending 
publisher agreements to obtain author 
distribution rights;

• identify instructions for authors from 
different scholarly journals;

• identify repositories in respective 
disciplines to store and access research;

• apply the 
various models 
to  the  d i f f e r -
ent publication 
needs;

• recognize 
the benefits of 
t h e  open  a c -
cess publication 
model; 

• locate cam-
pus resources 
and  too l s  fo r 
da t a  manage -
ment planning; 
and

• ar t iculate 
basic data man-
agement pr in-
ciples.

M o d u l e  5 
content format 
is similar to the 
other modules.

Once  mod-
ule content and 
structure were completed in ANGEL, sur-
veys were used to obtain feedback from 
various constituencies, including nursing 
faculty and nursing liaison librarians. The 
task force chair sent an email to Nurs200W 
faculty and librarians requesting review-
ers. To complete the review process, 
volunteers were placed into two groups. 
The first group reviewed the content and 
provided feedback via the survey. Based on 
reviewers’ comments, task force members 
modified the content. The second group 
completed their review of the revised 
content using the same survey. The two-

tiered rapid review process contributed to 
a valuable and functional online research 
skills curriculum for both librarians and 
nursing faculty. 

The library nursing course was piloted 
before being made available to all Penn 
State College of Nursing faculty and uni-
versity librarians. The 2014 pilot started 
at the beginning of the fall semester, and 

the spring 2015 
pilot started at 
the beginning 
of the spr ing 
semester. Dur-
ing the pilots, 
a small cohort 
of nursing in-
structors asked 
their students 
t o  c o m p l e t e 
t h e  modu l e s 
as part of their 
N u r s 2 0 0 W 
course.  Some 
nursing instruc-
tors asked their 
students to sub-
mit their certifi-
cates as proof 
of passing the 
nursing library 
modules. The 
p i lo t  process 
took place over 
one academic 

year with minor adjustments occurring to 
the library nursing course content.

Moving forward
During the pilots, a total of 112 students 
were enrolled in the library nursing course. 
Although originally students enrolled in 
the undergraduate Nurs200W courses were 
the target audience, other graduate nursing 
faculty expressed interest in the nursing 
library course, particularly those teaching 
the Nurs513 MSN Capstone course (analysis 
and synthesis of research). Faculty felt that 
returning graduate students also needed to 

Screenshot of Module 2, Lesson 2: Database Searching 
Overview. View this article online for more detailed image. 
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be taught more information literacy skills, 
especially in the digital environment. 

An investigation of the online graduate 
population revealed that more than 50% 
of online MSN program students were 45 
years old and older. Furthermore, more 
than 60% of students in the online Doctor 
of Nursing Practice program were 45 years 
old and older. These students, most likely, 
have not used library online resources 
extensively.5 After receiving favorable 
evaluations from the graduate students 
who participated in the pilot, the College 
of Nursing is now strongly recommending 
that every new graduate student complete 
the nursing library course modules and 
obtain completion certificates. 

The nursing library course module 
certification process is integral to meeting 
education skill requirements throughout 
nursing students’ academic careers. Addi-
tionally, some nursing faculty teaching the 
Nurs200W course now require students to 
submit certificates of module completion. 
In the fall 2014 and spring 2015 pilots, the 
following completion results give an indi-
cation of the number of certificates earned 
by the participants:

• Module 1: Getting Ready for Research
   —82
• Module 2: Basic Research Skills—78
• Module 3: Identifying a Scholarly       

       Source—76
• Module 4: Writing Tips—75
• Module 5: Dissemination of Research                                                                                                        
  (Lessons 1-2)—65
• Module 5: Dissemination of Research 
  (Lessons 3-5)—76
For ongoing assessment, the instruc-

tional designer created a survey at the 
end of each module lesson to obtain 
additional feedback for improving the 
lessons. Survey results from the pilots 
showed that 99% of respondents thought 
the modules were easy to navigate. Other 
results indicated that 98% experienced no 
technical difficulties, and 93% said that the 
content was relevant to an assignment or 
their research.

Following the fall 2014 and spring 2015 
pilots, the content was marketed to uni-
versity librarians and College of Nursing 
faculty for use in their curricula. The task 
force will continue to monitor, change, and 
add content to reflect current information 
literacy competencies.

Conclusions
A standardized nursing library informa-
tion course based on core competencies 
is increasingly essential to reach students 
enrolled in geographically distributed nurs-
ing education programs at Penn State. Col-
laboration with the instructional designer 
and College of Nursing faculty proved 
integral to the creative process. Although 
the coordination process for creating the 
content was complex, the resultant product 
and established relationships contributed 
to a richer educational experience for nurs-
ing students.

The benefits of creating the nursing 
library course are:

• the creation of a standardized nursing 
library course based on core competencies; 

• the opportunity for library and nurs-
ing faculty to provide flipped classroom 
instruction;

• the delivery of a self-paced library 
course for nursing students to access any-
where, anytime; and

• the course provides an avenue for 
returning students to update their informa-
tion-seeking knowledge and skills.

Issues that need to be addressed in the 
future include sustainability and ongoing as-
sessment measures.6 Although the completion 
of the nursing library course took longer than 
anticipated, the process and platform provide 
an adaptable model for further collaborative 
library course development. 
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(“Library beautification,” continues from page 225) 

taken during and after Paint Night. One of 
the librarians, Jennie Correia, created a folder 
on our shared drive, so we do have a small 
collection of photographs.1 

Regarding photographs, we wish we’d 
shared a photography policy, stating that 
Paint Night was a public event and that by 
participating, students were agreeing to have 
their participation and their work docu-
mented. We would have provided an opt-out 
option and instructed photographers to ask 
permission before taking close-up shots of 
artists or their work. 

It would have been great to have deter-
mined a way to track individual artists so 
that we could credit their work when sharing 
photographs of it (if they wanted us to), and 
it also would have been smart to coordinate 
better with other campus units, including 
Communications. 

Conclusion
Without spending a lot of time or money, 
Barnard librarians made their library a warm 
and welcoming space, over which its regular 
denizens felt an increased ownership. Senti-
ments like “I Love This Library,” “Rest in 
Power Barnard Library,” and “I Cried Here,” 
show students deep attachments to the 
library-as-space. Allowing them to express 
these sentiments in a tangible form was a power-
ful and poignant act—for the painter, but also 

for library staff, researchers, and people who 
study in the space. 

Campus sentiment is a delicate thing. 
People from all constituencies—faculty, 
students, staff, alums, affiliates, and others—
are nervous about what will happen with 
our library moving to a swing space for a 
few years. They worry about the books, the 
people, the study space, and, for some of 
them, the feel is the biggest concern. 

The spruce up was designed to make our 
largest user base, our students, feel like our 
physical space was still a space that could see 
to their emotional needs, as well as provide 
them with a full suite of library resources. 
They were left still feeling sad that a building 
they’ve become attached to is going away, 
but they also got to take some ownership of 
it before it did. The takeaway is the library 
is comfortable, and a place for creativity. 
We’ve retained and increased our loyal con-
stituency: people who follow the library on 
social media and come to all of our events, 
and we also have a lot of people studying 
quietly here, as we write this from the last 
finals week that will happen in the Barnard 
Library in Lehman Hall. 

Note
1. A slideshow of images from the Paint Night 

event is available at https://library.barnard.edu 
/news/Paint-Night-Slideshow. 


