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Abstract
This study aims to analyze the English course book of (Manual do Aluno INGLES 12.° ano
de escolaridade/Students’ English Manual for 12" Year Schooling) in Timor Leste. The
activities in the reading and listening sections of the course book were performed to
determine whether they emphasized on lower or higher levels of cognitive process. The study
attempted to answer the following question: Do the cognitive levels of the activities that
relate to the focus on reading and listening in the 12™ grade English course book sufficiently
represent all the six levels of the New Bloom Taxonomy of thinking skills? The objective of
this analysis was to discover the reading and listening activities that can sufficiently promote
the levels of cognitive process. The activities determined as the criteria for analysis were:
Wh-questions, true/false question, yes/no question, multiple choice question, complete the
sentence phrase, a chart, matching questions, statement question, and a key word request
question. The activities of the questions were gathered, listed with the total numbers of 161
questions and analyzed according to the six levels of New Bloom’s Taxonomy. The results
showed that 98 activities emphasized mostly on lower levels cognitive order while only 63
activities emphasized the higher levels of thinking skills. So, the course book mentioned
above targeted as a resource for students to learn the language, not as a resource for students
to develop thinking skills because it fails to equip learners with the activities requiring higher
levels of thinking order. By implication, for the teacher/syllabus designer can be aware to
modify their own learning material by integrating more higher-order questions to achieve
higher levels of thinking skills.
Keywords: Course book Activities Analysis, and New Bloom’s Taxonomy

Introduction

The essential materials for teaching and
learning process that play a fundamental
role are course books. Course books are
considered essential for teaching and
learning instructions especially for countries
where English is used as a foreign language.

An English course book that can assist
the learners to be capable in communication
should reflect on the syllabus objectives so
as in the content of its activities which can
equilibrate the learners thinking skills.
Hence, to support the educational system,

There are many ELT course books that
consider relevance with the settings but
unfortunately some of them are not
associated with the learners’ background,
and expectation/needs (Davidson, 2005;
Carol & Kupcyzk-Romanczus, 2007;
MEYCS, 2007).

most of the developing countries all over the
world including Timor Leste recognize the
importance of using the course books as the
instructional materials. Tomlinson, B.
(1998) states that “a course book is a
textbook that provides the basic materials
for a course and it serves as the only book
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used by the learners during a course. It
usually covers work on grammar
vocabulary, pronunciation, functions and the
four skills.” Hutchinson and Torres (1994:
327) describe a textbook as “an important
means of satisfying the range of needs that
emerge from the classroom and its wider
context”.

Timor  Leste  distinguishes  the
significance of English as the preferred
language in international communication,
and so as for the educational field, and
assuming the working language status in the
Timorese Constitution. Therefore, the first
Constitutional Government of Timor Leste
through its Ministry of Education has
developed its first curriculum in 2004 after
adapting some curriculum as well as
coursebooks such as from Indonesia,
Portugal, Brazil and Australia. Nevertheless,
the first curriculum developed and course
books adaptation were criticized by the
stakeholders  because they did not
correspond with the learning environment.
For that reason, some revisions were made
by the fourth Constitutional Government of
Timor Leste which then published the new
curriculum in 2011 that is currently used in
Timor Leste.

Recognition the importance of English
as the preferred language in international
communication,  science and  higher
education, even assuming the working
language status in the Timorese constitution,
justifies its inclusion as a compulsory
subject in the curriculum of general
secondary education for Timor-Leste. Used
as a lingua franca in the region, the English
language was established as an important
element of the Timorese people’s
multilingualism, promoting capacity
building at the personal and social level,
contributing to the  socio-economic
development of East Timor.

Through the English discipline, level of
continuation, English language learning is
intended to contribute, in coordination with
the other subjects in the curriculum, to the
integral formation of the students and
promote the development of linguistic-
cultural skills of young Timorese. In this
perspective, learning a foreign language,
especially English, and plays a key role in
expanding the horizons of young people’s
communication, constitutes an essential
element for the deepening of civic
education, democratic and humanistic.
(Ministerio da Educacdo de Timor Leste
PlanoCurricular, 2011, 19).

And in 2014 the 1% edition of the
Students’ Manual for 12" grade English
course book for secondary school in Timor
Leste was published based on the linguistic
theories that a course book will reveal the
levels of comprehension skills in oral and
written expression, and knowledge of
linguistic, culture, and explore the range of
communication channels that can provide
resources for the learners to use English as a
tool of communication purposes and
dialogue in everyday life.

As a matter of fact, the content that is
going to enhance students thinking skills is
from the activities in the course book itself.
Therefore, the researcher curiously would
like to analyze this Students’ Manual for
12" grade English course book that reflects
the syllabus objectives with the reading and
listening activities which can promote
students’ cognitive domain. This analysis
will determine whether the 12" grade
English course book only makes students
memorize or actually encourages and
enhances their ability to analyze, evaluate,
and create.

The significant findings of previous
studies dealt with questions similar to those
conducted by (Andre, T. 1979; Black R.
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Thomas, 1980; and Hoeppel, 1980;
Robertson, J. 1988; Ibtihal Assaly & Abdul
Kareem Igbaria, 2014) and Bloom have
proposed various taxonomies. These
taxonomies clarify the levels of three
educational objectives by which activities
are categorized: cognitive, psychomotor,
and affective. Most of these studies used

Bloom’s Original Taxonomy to analyze the
textbook content of activities. There are
merely few studies that used New Bloom’s
Taxonomy such as (Amin, 2004,
Mosallanejad, 2008; and Gordani 2008; and
Gholamreza  Zareian, & Mohammad
Davoudi, 2015).

Table 1.

The Revised Bloom’s Taxonomy, Anderson et al. (2001) as below:
Learning N
Objectives Definitions

Create (level 6):

Combining elements together to form a coherent or functional
whole: We organize elements into a new pattern or structure.

Evaluate (level 5):

Making judgments based on criteria or standard.

Analyze (level 4): relate

Breaking down material into parts and determine how they

Apply (level 3):

Knowing when to apply or use a procedure in a given situation,
recognizing patterns to transfer to situations that are new.

Constructing or interpret meaning from instructional message,

Understand . . . ; .

(level 2): including oral, written and graphic communication long term
' memory.

Remember Identifying or describe relevant knowledge from long-term

(level 1): memory.

One of the crucial issues in the content
of the course books is the questions
containing activities. These questions are
studied in this research in order to
distinguish the activities in the course book
which can reflect various thinking skills as
stated in Bloom's Revised Taxonomy
learning objectives. Because those questions
from the course book have powerful
influences towards students’ cognitive
development.

As Edward and Bowman (1996) stated,
questions are vital components of the course
books as they aim at creating an interest in
the subject. Hence, this analysis will justify
whether the course book places emphasis
upon higher levels of thinking processes,

such as, analyzing, evaluating, and creating
or whether the activities merely encourage
lower levels of understanding,
understanding, and applying.

The content of the 12" grade English
course book should correspond with
specification of learning objectives. As
stated by Aviles (2000) that Bloom’s
taxonomy of educational objectives is a tool
that can be used in the wider context of
education to help both new and experienced
educators to think more precisely about
what it means to teach and test for critical
thinking.

"Content analysis is a multipurpose
research method developed specifically for
investigating thinking levels from the
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reading and listening sections’ activities
serves as basis for inference" (Holsti, 1969,
p 2). It is a systematic, replicable technique
for compressing extensive and large
amounts of text into smaller, more
manageable content categories based on
explicit rules of coding. The resulting
inferences can then be collaborated using
other methods of data collection
(Krippendorff, 1980). The analysis serves as
a tool to determine whether the activities
should be saved, changed, or modified.
Some of the related literature has
revealed that teachers tend to pay more heed
on lower order cognitive skills. It means
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Figure 1. The Six Levels of the Cognitive
Domain in the Bloom’s Taxonomy 1956.

there is a lack of higher level learning

objectives and concomitant lower-level
cognitive activities in most course books
(Houghton, 2004; cited in Forehand, 2005).
As the studies conducted by Hoeppel
(1980), analyzing the question in the
reading skills, Amin (2004), examined the
learning domains of General Persian
textbook, exams, and college teachers’
views. Both analyses were using Bloom
Taxonomy, the findings showed that those
course books focused on lower levels of
cognitive  domain. (cited  from
Www.ijern.com).
The Purpose of the Study

The aims of this study is to analyze the
activities in reading and listening sections of
the Students’ Manual for 12" grade English
course book in order to identify whether the
course book represents all the six levels of
cognitive domain such as remembering,
understanding, applying, analyzing,
evaluating, and creating in accordance with
Bloom’s Revised Taxonomy, Anderson et
al. (2001). The analysis will focus on the
activities consist of questions such as: A
Wh-questions, True/false question, yes/no
question,  multiple  choice  question,
complete the sentence phrase, a chart,
matching questions, statement question, and
a key word request question.

Literature Review

Huitt, W. (2011) explained that the
beginning of 1948, a group of educators
undertook the task of classifying education
goals and objectives. The intent was to
develop a classification system for three
domains: the cognitive, the affective, and
the psychomotor. Work on the cognitive
domain was completed in the 1950s and is
commonly referred to as Bloom's Taxonomy
of the Cognitive Domain (Bloom,
Englehart, Furst, Hill, & Krathwohl, 1956).
Others have developed taxonomies for the
affective and psychomotor domains. The

major idea of the taxonomy is that what
educators want students to know
(encompassed in statements of educational
objectives) can be arranged in a hierarchy
from less to more complex. The levels are
understood to be successive, so that one
level must be mastered before the next level
can be reached. The original levels by

Bloom et al. (1956) were ordered as
follows:  Knowledge, = Comprehension,
Application,  Analysis, Synthesis, and
evaluation.
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Anderson, L. D. and Krathwohl, D.
(Eds.) (2001). Revised Bloom's taxonomy to
fit the more outcome-focused modern
education objectives, including switching
the names of the levels from nouns to active
verbs, and reversing the order of the highest
two levels (see Krathwohl, 2002 for an
overview).  The  lowest-order  level
(Knowledge) became Remembering, in
which the student is asked to recall or
remember information. Comprehension,
became Understanding, in which the student
would explain or describe concepts.

Application became Applying, or using
the information in some new way, such as
choosing, writing, or interpreting. Analysis
was revised to become Analyzing, requiring
the student to differentiate between different
components or relationships, demonstrating
the ability to compare and contrast. These
four levels remain the same as Bloom et
al.’s (1956) original hierarchy. In general,
research over the last 40 years has
confirmed these levels as a hierarchy
(Anderson & Krathwohl). In addition to
revising the taxonomy, Anderson and
Krathwohl added a conceptualization of
knowledge dimensions within which these
processing levels are wused (factual,
conceptual, procedural, and metacognition).
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Figure 2. The Six Levels of Cognitive
Domain in the Bloom’s Revised Taxonomy (2001)

The Role of Course books in English
Language Teaching.

A course book is always used as
suitable teaching and learning instruction
materials in ELT especially in the settings
where English is used as a foreign language.
“They are best seen as a resource in
achieving aims and objectives that have
already been set concerning learners’
needs”, (Cunningsworth, 1995). Course
books are overriding principle for teaching
and learning process. They have prime roles
as the manual that provide clear instructions
for teachers and students they design and
organize to promote certain objectives for
the learners within certain level of needs.

Course book defined here as textbook
refers to as a published book especially
designed to help language learners to
improve their linguistic and communicative
abilities  (Sheldon, 1987). And also
textbooks are used as supporting teaching
instruments (O’neil 1987, Ur 1996).

Hutchinson, T. and Torres, E. (1994)
argue that textbook have very important and
a positive parts to play in teaching and
learning English. Hutchinson and Torres
describe course books (using the terms
textbooks) as suitable teaching materials
that provide lessons, instructions, and
exercises/activities for the students in order
to acquire knowledge.

However, textbooks are sometimes
purchased without careful analysis (Green
1926, Mukundan 2007). Frequently, a
textbook selection is not based on its
intrinsic pedagogical value, but of the
perceived prestige of the authors and of the
publisher (Green 1926, McGrath 2002), or

skillful marketing by the publishers
(McGrath 2002).
Ibtihal Assaly, Abdul K. I. (2014)

summarized Ibrahim (1998), an Iraqi
researcher who analyzed questions in a 6th-
grade history book according to the
cognitive domain in Bloom’s taxonomy. His
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sample, which included 87 questions,
revealed 72% knowledge questions, 25.4%
comprehension questions, and only 2.2%
evaluation questions, while no questions
addressed the levels of synthesis or analysis.
(p-28).

On the other hand, Riazi and
Mosalanejad (2010) carried out a content
analysis of Iranian senior high school and
pre-university English language textbooks
to investigate the types of learning
objectives represented in these textbooks
using Bloom's New Taxonomy of learning
objectives. The findings revealed that in all
grades lower-order cognitive skills were
more common than higher-order ones. In
addition, the difference between the senior-
high schools at the pre-university textbooks
in terms of the levels of the Taxonomy was
significant since the pre-university textbook
used some degrees of high-order learning
objectives.

Furthermore, Zamani, G. & Rezvani, R.
(2015) investigated three Iranian University
English textbooks that attempt to evaluate
higher order thinking skills pertaining to the
specialized courses; that is, Methodology,
Language testing, and Linguistics. The
researchers based on Anderson and
Krathwohl, (2001) New Bloom Taxonomy
of the cognitive domain. The exercises and
activities of the textbooks were codified and
the frequencies and percentages of
occurrence of different thinking processes
were calculated. The most important finding
emerging from this study is that in all the
textbooks lower-order thinking skills were
more frequently targeted and represented
than higher-order ones.

Ibtihal Assaly, Abdul K. I. (2014)
conducted a Content Analysis of the
Reading and Listening Activities in the EFL
Textbook of Master Class in Israel, stated
that the results show that the author of

Master Class placed emphasis on the lower
thinking processes of comprehension. This
is acceptable since the activities relate to the
two sections of Mastering Reading and
Listening. These results do not contradict
with the goals of the new curriculum that
attempts to offer students opportunities to
obtain and make use of information from a
variety of sources and media. On the other
hand, the author has increased the number
of activities that deal with higher thinking
processes. The activities that work on the
three levels of analysis, synthesis and
evaluation constitute about one third of the
total number of activities that appear in the
sections of Mastering Reading and
Listening in the six units. This implies that
the author has also succeeded in adapting
activities to the objectives of the new
curriculum

Gholamreza Zareian, & Mohammad
Davoudi, (2015), investigating the types and
levels of questions available in two ESP
coursebooks, namely, English for the
Students of Sciences and English for the
Students of Engineering taught in lranian
universities based on Bloom’s New
Taxonomy of learning objectives. The
overall findings of this study was that the
most prevalent learning objectives pursued
in the above-mentioned course books in Iran
were lower-order cognitive processes, that
is, remembering, understanding and
applying.

In other words, the majority of the
questions assessed the three lower level
cognitive domains and only few questions
were found to address higher cognitive
processes among the six levels of Bloom’s
New Taxonomy. Therefore, it can be
concluded that, based on the results of this
research, the main objectives of the two ESP
course books were the development of
lower-order cognitive skills. Hence, it is
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suggested that in order to improve the
content of the course books and make a
balance between lower-order questions and

higher-order ones, multilevel questions
should be devised and incorporated at the
end of each passage.

Research Method

This study aims at analyzing the
cognitive levels of reading and listening
activities containing questions in the 12"
grade English course book in Timor Leste.
The questions  were:  Wh-questions,
true/false  question, yes/no  question,
multiple choice question, complete the
sentence phrase, a chart, matching
questions, statement question, and a key
word request question. The data for this

study would be analyzed in accordance with
the six levels of cognitive domain, Bloom’s
Revised Taxonomy Anderson et al. (2001).
The qualitative method was employed to
help explain the how and why and a
guantitative method were also employed
merely to generate the frequencies and
percentages with no depth information,
using Holsti’s equation (Holsti, 1969).

Number of Coincident answers

x 100

1. Consistency Ratio =

Consistency Ratio =

Number of coincident answers +Number of different answers

X 100

52 +2

52
Consistency Ratio = 1 X 100 = 96.29%

To ensure the reliability of the data, the inter-rater reliability was estimated. The total
numbers of activities in the 12" grade English course book in the reading and listening
section were 161 that matched with the analysis questions were approved upon 156,

Number of Coincident answers

2. Percent of Agreement = x 100

Number of coincident answers + Number of different answers

156
x 100

P tof A = —
ercent of Agreemen 156 75

156
Percent of Agreement = 161 % 100 = 96.89%

And the reliability coefficient for raters’ agreement on codification scheme was

established 96.89% that is acceptable.

Procedure and Data Analysis

The data for this study was collected in
two stages. During the first stage, the
researcher gathered the activities from the
two sections, reading and listening from the
12" grade English course book. Then, he
listed the questions from unit one till unit
nine in a serial order into the four-column
table. Then, in the second stage, the
researcher classified all the numbers of
instructions activities and labelled them into

levels of cognitive domain and then
calculated them using research tool of
Bloom’s Revised Taxonomy. The numbers
of activities from labelling the level of
frequency appeared were then calculated in
order to determine the level of percentages
from the activities in each unit.

In order to analyze the collected data, as
the first step, all the comprehension
questions from the reading and listening
sections in the 12™ grade English course
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book was classified, analyzed, and codified
by two raters according to the six levels of
New Bloom’s Taxonomy 2001 in order to
examine to which levels of thinking skills
were represented. The coding classified the
first three as the lower levels of thinking
skills (1) remembering, (2) understanding,
(3) applying, and the other three (4)
analyzing, (5) evaluating, and (6) creating
categorized as the higher levels of thinking
skills.

Each coding category consists of action
verbs for each level as well as key words
that represent thinking skills. Afterwards,
the frequency and percentage of the thinking
levels on the basis of cognitive domain in
Bloom’s  Revised  Taxonomy  were
calculated. In order to foster the intra-rater
reliability, a random sample of 54 questions
out of 161 were selected. The consistency
ratio was 96.29% that was found to be
reliable, established using the Holsti’s
equation (Holsti, 1969).

Findings and Discussion

The research tool of New Bloom’s
Taxonomy was used to aid the researcher to
answer this research question:

Do the cognitive levels of the activities
that relate to the focus on reading and
listening questions in the 12" grade English
coursebook represent all the six levels of the
New Bloom Taxonomy of thinking skills?

Findings

In this section, the researcher presents
the findings which were analyzed from the
reading and listening activities of 161
questions that represent the six levels of
cognitive domain in accordance with New
Bloom’s Taxonomy as follows:

Table 2.
Level of Activities
Levelof | Unit1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8 Unit 9
activitie
s =10 e = - T A - o P s £ o 1 el i )
Remem 2916 13.33 6.25 4375 16.66 11.76 16.66 13.63
wering | 7| % | %] % ['] ® % 0% 3] o |%2] % [3] % |3 =
st 4583 3125 3333 2222 2352 27.78 27.27
sta;dln 1|57 3| 20% | 4| 25% 5 % % %% [*| % |2]|"% 2]
Apply- 13.33 3125 222 11.76 1363
g | 1|40 2| Ty [8] 6.25% dam | 4 | T0T |2 T 1 [mem s UG
Analyz- 2222 17.64 33.33 18.18
no | 3 |125%| 3 | 20% | 4 | 25% 0% s i [ il (A el Rl S
Evaluat i 6.25 13.33 11.76 1363
g | O] 0% |3[=m 1|75 12.5% % |1|55m 2| g7 |1 |5mmm (s "G
Creat- 13.33 6.25 1.1 2352 11.11 13.63
e | 2 (833%| 2| 71| g 6.5% R (&) Ta (%] e 2] Ty (2] &
Total | 24 | 100% | 15 | 100% | 16 [ 100% | . | 100% 100% ; 100% ; 100% ; 100% g 100%

Frequencies and Percentages of the
questions in the Six Levels of Cognitive
domain in the BRT, Focusing on the
Reading and Listening Sections in each of

the nine units of the 12" Grade English
Course book as following:

The finding indicates that the numbers
of questions which were dealing with the
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lower levels at remembering is ranging with
the frequencies from 3 - 11 and the
percentages ranging from 20% - 45%. The
activities of cognitive level of understanding
comes up with the frequencies are at 1 -7
and percentages ranging at 6.25% - 43.75%.
The cognitive level of applying is the other
lower level of cognitive domain with the
frequencies are ranging at 1 -5 and the
percentages from 4.16% - 31.25%.

Activities that deal with the higher
levels of thinking processes are (analyzing,
evaluating and creating). The activities that

Table 3.

Summary of the findings in all units of
the 12" Grade English Course book.

Level of Thinking Frequencies Percentages

Lower level of thinking skills:

Remembering 31 19.25%
Understanding 47 29.19%
Applying 20 12.42%
Higher level of thinking skills:

Analyzing 30 18.63%
Evaluating 15 9.31%
Creating 18 11.18%
Total 161 100%

deal with cognitive process of analyzing
with the frequencies at 0 — 6 and the
percentages are ranging at 0% - 33.33%.
One unit does not have any activities in this
level. The questions that deal with
evaluating got the percentages of 0% - 20%
and its frequencies ranging at 0 — 3. One
unit does not have activities in this level as
well. The level of creating comes up with
the frequencies ranging at 1-4 and the
percentages ranging at 6.25% - 23.52%.
The activities between the two levels-

lower and higher levels of thinking order
which got the highest percentages is the
lower level of understanding of cognitive
domain that got the highest of all the six
levels of thinking skills in the activities of
the reading and listening section from the
nine units with the percentages ranging at
20%-45.83%. Then, the activities that deal
with higher levels of thinking skills that got
the highest percentages is the cognitive level
of analyzing with the percentages at 0% -
33.33

Table 2 shows the frequencies and
percentages of all nine units with the level
of the cognitive domain based on Bloom’s
Revised Taxonomy. It shows the
frequencies from the lowest till the highest
which are 15 — 47. And the percentages
ranging from the lowest as well as the
highest which are 9.31% - 29.19%. The
level of Understanding repeatedly appeared
in every units mostly with the frequency
ranging at 47 and its percentages ranging at
29.19%. This is consistent with the findings
of the previous studies Ibtihal Assaly, Abdul
Kareem Igbaria, (2014) that Understanding
is supplied mostly in several units in order
to check the learners’ comprehension about
the lesson. The activities of cognitive level
of Remembering is the second most
frequently appeared among all the nine units
after Understanding with the frequencies at
31 and its percentages ranging at 19.25%.

The following activities are of the
higher level of thinking skills. This study
finds that the higher level of thinking
process analyzing, evaluating and creating
appeared to be the least distributed in this
course book. As a result, the three higher
thinking skills are the lowest. As a matter of
fact, there were merely 63 activities that put
emphasis on the higher levels of thinking
process.
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Level of Thinking Skills

Remembering |Understandingl Applying

Frequencies 31 47

Percentages 19.25 29.19

Frequencies

Analyzing Evaluating Creating
30 15 18
12.42 18.63 9.31 11.18
Percentages

Figure 3. The Frequencies and Percentages of the questions.

Figure 3 shows the summary of the
percentages of the two distinguished levels
of lower and higher level of cognitive
domain within the six levels of New
Bloom’s Taxonomy across the activities of
the nine units of reading and listening
sections. Generally, it indicates that the
highest percentages of both lower and
higher levels is the level of Understanding
with the frequencies of 47 and its
percentages ranging at 29.19%.

supplies comprehension questions  for
learners to adapt, and survive before facing
the more challenging questions.
Remembering gets the second highest
percentage of 19.25% and its frequencies
ranging at 31. And analyzing is one of the
higher thinking order that occupied the third
place which is the percentages ranging at
18.63% and the frequencies are at 18.63.
The activities of applying is in the fourth
place with the frequencies of 20 and its

The activities in this level of cognition percentages at 12.42%.
are dominated by Understanding because it
Discussion

As it was displayed in the findings in
table 1, the lower level of thinking skills of
understanding was repeatedly appeared in
all the nine units of the 12" grade English
course book among the other cognitive
levels of Bloom’s Revised Taxonomy with
the percentages of 29.19%. In addition, the
lower level of Remembering occupied the
second highest place among the other
cognitive levels with the percentages
ranging at 19.25%. However, the cognitive
level of Applying got the fourth place with
the percentages was ranging at 12.42%.

The activities of higher order thinking
skills of analyzing, evaluating, and creating
were less represented in all the units.

However, an interesting result of this
finding is that one of the higher thinking
skills of the cognitive level of analyzing got
the third place of the highest of all the other
three cognitive levels with the percentages
at 18.63%. The other two higher cognitive
level of the thinking skills were the lowest
with the percentages ranging at 11.18% for
creating and evaluating was the lowest of all
with the percentages ranging at 9.31%.

As a matter of fact, as can be seen in
the indication displayed in Chart 1, the
lower order thinking skills are dominant in
this course book. This findings are
consistent with the previous findings of
Riazi and Mosalanejad, (2010) who carried
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out a content analysis of Iranian senior high
school and pre-university English textbooks.
The findings revealed that in all grades
lower-order cognitive skills were more
common than higher-order ones and
Gerannaz Zamani & Reza Rezvani (2015)
investigated three Iranian  University
English textbooks based on New Bloom’s
Taxonomy. The most important finding
emerging that in all the textbooks lower-
order thinking skills were more frequently
targeted and represented than higher-order
ones. Moreover, Gordani (2008) found that
lower levels of cognitive skills were more
dominant in guidance school English course
book.

The findings indicated that overall of
this study which was based on the activities

from the reading and listening sections
presented all six levels of cognitive domain.
However, the lower order thinking skills
were more represented than higher order
ones.

So, the course book mentioned above
targeted as a resource for students to learn
the language, not as a resource for students
to develop thinking skills because it fails to
equip learners with the activities requiring
higher levels of thinking order. By
implication, for the teachers (syllabus
designers) can be aware to modify their own
learning material by substituting the
weaknesses in the sections of this course
book through integrating more higher-order
questions in such a way to achieve higher
levels of thinking skills.

Conclusions and Recommendations

Conclusion

The results of this study show that
the authors of this 12" grade English course
book emphasize on the lower level of
cognitive process which is understanding.
So, this course book targeted as a resource
for students to learn the language not as a
resource for students to develop thinking
skills because it fails to equip sufficient
activities requiring higher levels of thinking
order. This finding is consistent with the
previous findings of Ibtihal Assaly, Abdul
K. I, (2014) who conducted a Content
Analysis of the Reading and Listening
Activities in the EFL Textbook of Master
Class in Israel. The findings also support the
specific English program goals which are
the competence of using English language
activities such as understanding and
interpretation in listening/reading with the
variety of sources to sharpen their
knowledge. Learners are taught to
understand and interpret with critical and
reflective way, information conveyed by

different media, and produce diversified
texts in English as stated in the curriculum
objectives.

This 12" grade English course book
that was prepared by the Timor Leste’s
Government and its counterparts for the 12
graders of secondary school contains a
wealth of beneficial activities in the nine
units of reading and listening sections. The
authors have solved the puzzle by providing
the activities for both levels, lower and
higher order thinking skills, not only to
grasp the meanings but also to strive beyond
the knowledge. To conclude, this 12" grade
English course book is appropriate for the
learners to compete in the examination and
matriculation in the higher education.
Special credit should be given to the authors
Gillian Moreira, Paula Fonseca, Susana
Pinto, and Tim Oswald who provide this
outstanding English Course book.
Recommendations
As this study is limited to only two sections
of reading and listening activities of the 12"
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grade English course book based on the
thinking skills, the following
recommendations are given. The questions
of reading and listening  sections
investigated in this study should be given
more attention on both levels-lower order
and higher order thinking skills. This
research finds that the learning objectives of
cognitive levels of lower order thinking
were represented in these two sections.
However, the higher order of thinking skills
is not emphasized in the reading and
listening activities.

By implication, the writers should pay
more attention to emphasize the cognitive
levels of higher thinking skills. Then, for the

© Joaninho Xavier Hei

teachers (syllabus designers) can be aware

to modify their own learning material by

integrating more higher-order questions in
order to achieve higher levels of thinking
skills.

The last, the future researcher is
recommended to investigate the following
part:

1. External and internal (cover of the
book, introduction, and the language
components and the skills) of this
course book.

2. The remaining sections of the course
book, the 12" grade English course
book

3. The teacher’s guide and the workbook.
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