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Abstract: Sexual assault in the college context disproportionately impacts lesbian, gay, 
bisexual, transgender, and queer (LGBTQ) students. Title IX law requires that college 
campuses have a mechanism in place to respond to reports of sexual assault, and 
professional social workers are often embedded throughout this process as advocates on-
campus and in the community. This study explores the experience and perceptions of 
LGBTQ survivors with the Title IX reporting process. A sample of 409 LGBTQ survivors 
of college sexual assault were recruited via social media. Results of bivariate analysis 
indicate that LGBTQ survivors who reported had less trust in college officials and a more 
negative perception of the reporting climate than those who did not. Further thematic 
analysis suggests that students who reported faced issues related to mandatory reporting 
policies and accountability in sanctioning. To improve the experience of survivors with 
reporting sexual assault to college officials, social workers can advocate for transparency 
at the institutional level and less stringent mandatory reporting policies. 

Keywords: Sexual assault, LGBTQ college students, Title IX, institutional betrayal, 
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Sexual assault on college campuses is a persistent problem (Cantor et al., 2020; Fedina 
et al., 2018; Krebs et al., 2016) that impacts the well-being (Carey et al., 2018) and 
academic success (Jordan et al., 2014) of students. While early research focused almost 
exclusively on the experience of college women without assessing for sexual orientation, 
more recent studies have found that lesbian, gay, bisexual, and queer/questioning (LGBQ) 
students are between two (Greathouse et al., 2018) and three times (Coulter et al., 2017) as 
likely to experience sexual assault in college compared to heterosexual students. College 
students who identify as transgender are also significantly more likely to experience sexual 
assault than their cisgender peers (Griner et al., 2017; Krebs et al., 2016). LGBTQ students 
who experience sexual assault in the college context are also more likely to experience 
negative mental health outcomes (Graham et al., 2019) and negative academic outcomes 
after an assault than cisgender, heterosexual students (Kammer-Kerwick et al., 2019).  

Title IX of the Education Amendment Act of 1972 has been the primary policy tool 
used to address these educational inequities. Despite changes in political party leadership, 
the United States Department of Education (US DOE) has consistently communicated, 
through both Title IX guidance and regulations, that sexual assault in college impedes 
students’ ability to access their education free of discrimination (US DOE, 2020; US Office 
of Civil Rights, 2011). The White House Task Force to Protect Students from Sexual 
Assault (2014) also reinforced that how colleges and universities respond to sexual assault 
is an important part of providing a safe learning environment for all students. For several 
decades higher education institutions have been required to have a procedure in place, 
separate from the criminal justice system, to respond to reports of sexual assault among 
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students (US DOE, 1997). Recent Title IX regulations further specified required aspects of 
the college response including the provision of supportive measures for reporting parties, 
live adjudication hearings with optional cross-examination, and the ability to address some 
reports through informal measures (US DOE, 2020).  

A variety of staff and administrators in higher education who work directly with the 
application of Title IX. This includes investigators, Title IX Coordinators, student conduct 
officials, hearing advisors, and victim/survivor advocates. Victim/survivor advocates assist 
student survivors through the navigation of reporting options and supportive services, and 
provide emotional support (Association of Title IX Coordinators, 2015). Professionals in 
this advocacy role are often trained social workers (Brubaker, 2019) who may be embedded 
in the campus environment or contracted from a community agency. They are uniquely 
positioned to not only assist individuals who have experienced sexual assault, but also to 
advocate for policy change at the institutional level. 

While colleges are required to have these reporting mechanisms in place, few students 
actually use them. Between 4% (Fisher et al., 2003) and 12% (Krebs et al., 2016) of 
students who experience sexual assault in college report the incident to a campus official. 
Research has found little difference in the reporting rates between the LGBTQ community 
and cisgender, heterosexual students (Eisenberg et al., 2017; Landgenderfer-Magruder et 
al., 2016). However, there is some evidence that compared to heterosexual students, LGB 
students are more likely to perceive that their university responds poorly to incidents of 
sexual assault (Smidt et al., 2019; Smith et al., 2016). While there is emerging research on 
general student perceptions of university reporting systems, less is known regarding the 
experience of students who do report to campus officials. This study seeks to fill this gap 
through a focus on the following research questions: 1. Is there a difference in perceptions 
of the sexual assault reporting climate between LGBTQ survivors who make a formal 
report of sexual assault to college officials and those who do not? 2. Is there a difference 
in perceptions of trust in campus support systems between LGBTQ survivors who make a 
formal report of sexual assault to college officials and those who do not? 3. How do 
LGBTQ college student survivors who do report the incident to college officials experience 
the Title IX reporting process? and 4. How do LGBTQ survivors of sexual assault in the 
college context believe the Title IX reporting process can be improved?  

Theoretical Framework: Institutional Betrayal 

The concept of institutional betrayal provides a path to consider questions related to 
the relationship between individual survivors and institutions when sexual assault occurs. 
The phenomenon is understood to take place when an institution such as a school, the 
military, or a faith-based center “…deliberately or unknowingly causes harm to an 
individual who trusts or depends on that institution to keep them safe and treat them 
fairly…” (Stader & Williams-Cunningham, 2017, p. 198). Institutional betrayal has been 
primarily used to explain reactions to sexual assault victimization on college campuses. It 
is theorized that colleges can create a sense of betrayal through both overt actions such as 
punishing people who report sexual assault, or through perceived failures to act, such as 
not preventing sexual assault that occurs (Smith & Freyd, 2014). Studies have found that 
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survivors who experience a sense of institutional betrayal report significantly increased 
anxiety, dissociation, and trauma-specific sexual symptoms, compared to those who did 
not (Smith & Freyd, 2013). Additionally, Smidt and colleagues (2019) found that LGB 
college student survivors experience higher levels of institutional betrayal after a sexual 
assault compared to heterosexual students suggesting that sexual orientation plays a role in 
survivors’ relationship to and perception of their campus. The concept of institutional 
betrayal was used to develop the research questions for this study and as a guiding 
touchstone throughout the analysis. 

Literature Review 

Reporting Sexual Assault 

In the aftermath of experiencing sexual assault, college student survivors have two 
primary reporting options: law enforcement and college Title IX officials. Emerging 
research has explored student awareness of college-based reporting options after an assault. 
In a small study of LGBQ college students, Schulze and Perkins (2017) found that 62% of 
participants were aware of at least one on-campus service for survivors of sexual assault, 
but only 3.7% identified the Title IX Coordinator as a possible service. In a single 
qualitative study of sexual and gender-diverse college students, researchers found that 
students had limited knowledge of services available to survivors (Hackman et al., 2020). 
However, in one of the largest data sets of campus-based sexual assault, Cantor et al. (2020) 
identified an upward trend from 2015 to 2019 in student awareness of the on-campus 
reporting process and procedures.  

Despite this increased awareness of reporting, actual reports of sexual assault remain 
low in the U.S. Studies of college students have consistently found low rates of reporting 
sexual assault to police (Krebs et al., 2007; Sabina & Ho, 2014). College survivors are 
slightly more likely to report sexual assault to campus officials than to police (Fisher et al., 
2003). In one study of sexual misconduct and campus climate, approximately 20% of 
survivors contacted campus officials about Title IX violations in general (i.e., sexual 
harassment, intimate partner violence, stalking, and sexual assault; Cantor et al., 2020). 
Krebs et al. (2016) found that only 2.7% of students who experienced sexual battery and 
7% of students who experienced rape reported the incident to a college official. Studies 
have not found a significant difference in the rate of reporting sexual assault to campus 
authorities between heterosexual and LGBTQ college students (Eisenberg et al., 2017; 
Richardson et al., 2015).  

Perceptions of the Reporting Process 

Perceptions of the reporting process may influence formal help-seeking intentions 
(Mushonga et al., 2021). LGBTQ adults in the U.S. express concerns about systemic 
discrimination and bias within reporting agencies (Gentlewarrior & Fountain, 2009), and 
fear of being “outed” by authorities, which could lead to negative implications in other 
aspects of their lives (Cruz, 2003; Mendez, 1996; Merrill & Wolfe, 2000). In community-
based studies of sexual and gender minority adults, participants perceived police officers 
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to have a lack of sensitivity, competence, and education in working with the LGBTQ 
community (Nadal et al., 2015; Todahl et al., 2009). 

In the college context, LGBTQ students are more likely to perceive that their college 
responds inadequately to reports of sexual assault than their cisgender, heterosexual peers 
(Mennicke et al., 2019; Seabrook et al., 2018; Smith et al., 2016). LGBTQ survivors of 
sexual assault are also more likely to perceive the response from their university as negative 
and harmful (Mushonga et al., 2021; Smidt et al., 2019). Echoing the results of community-
based studies, sexual and gender minority students express a strong lack of confidence in 
college administrators’ ability to adequately respond to sexual assault in the LGBTQ 
community (Hackman et al, 2020; Ollen et al., 2016). 

Experience With the Reporting Process 

While there is a small but growing body of research focused on perceptions of reporting 
sexual assault to college officials, few studies explore the experience of individuals who 
have reported. It is possible that this gap in the research is due to the extremely low rate of 
reporting sexual assault to college officials. However, there is some evidence of reporting 
experiences from data presented in community-based studies. Amongst LGBQ adolescents 
who reported sexual assault to law enforcement, half of the survivors described the 
experience as blaming of the victim (Koon-Magnin & Schulze, 2016). Additionally, only 
half of bisexual and lesbian women who reported sexual assault to police found them to be 
helpful (Long et al., 2007). In a qualitative study of transgender women, participants were 
discriminated against by law enforcement when reporting sexual violence (Hereth, 2021). 
These studies suggest that some gender and sexual minority survivors of sexual assault 
have a negative experience reporting to law enforcement. More research is needed to 
understand the experience of reporting to both law enforcement and college officials. 

Method 

Sample and Procedures  

LGBTQ college students are an under-studied population in the college sexual assault 
literature and are considered hard-to-reach (Ellard-Gray et al., 2015). On-line surveys that 
utilize social media as a recruitment tool have successfully attained samples of LGBTQ 
persons (Edwards & Sylaska, 2013; Murchison et al., 2017; Sterzing et al., 2018). For this 
study, an on-line, anonymous survey was administered through social media to collect data. 
After receiving approval by the University of Connecticut Institutional Review Board 
(Protocol # X19-085), recruitment efforts were conducted. Data were collected from July 
2019 through mid-September 2019. Participants were recruited through several means: 
sponsored social media posts, social media posts shared by relevant organizations to closed 
and/or open groups, and individual social media users sharing the recruitment information 
with their peers. Ultimately, participants were recruited from the following social media 
platforms: Facebook (55%, n = 213), Instagram (22%, n = 87), Reddit (20%, n = 78), and 
Twitter (3%, n = 11). In order to deter participant misuse, no incentive was provided for 
participation.  
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Eligibility criteria for the study included the following: at least eighteen years of age, 
currently attending a four-year college or university located in the United States, a current 
undergraduate student, identify as a sexual minority, and experienced sexual assault while 
attending their current college. A total of 409 individuals ultimately qualified to participate 
in the study.  

The sample of participants who had experienced sexual assault attended colleges 
throughout the four major regions in the United States: Northeast (21%, n = 87), Midwest 
(26%, n = 107), South (25%, n = 101), and West (27%, n = 109). Approximately half of 
participants attended a public institution (58%, n = 234) and the remaining attended a 
private school (42%, n = 167). Slightly over half of participants lived on-campus (53%, n 
= 216) and just under half lived either at home or at an off-campus apartment or house 
(47%, n = 193). First-year college students were excluded from participation as recruitment 
was primarily conducted during the summer of 2019. Students entering their fourth year 
(42%, n = 171) represented the largest academic class, followed by students entering their 
third year (32%, n = 130), second year (20%, n = 82), and fifth year (6%, n = 26) in college. 
See Table 1 for further sample demographics. 

Table 1. Demographic Characteristics (n = 409) 
Characteristic n (%) 
Gender Identity (n = 407)  

 Female 210 (51.3%) 
 Male 72 (17.6%) 
 Transgender 30 (7.4%) 
 Genderqueer/gender non-conforming 35 (8.6%) 
 Non-binary 55 (13.4%) 
 Another 7 (1.7%) 

Sexual Orientation (n = 409)  
 Bisexual 183 (44.7%) 
 Gay 76 (18.6%) 
 Lesbian 69 (16.9%) 
 Questioning 13 (3.2%) 
 Another 9 (2.2%) 
 Asexual 14 (3.4%) 
 Queer 23 (5.6%) 
 Pansexual 21 (5.1%) 

Race (n = 403)  
 People of Color 49 (12%) 
 White 354 (86.6%) 

Ethnicity (n = 403)  
 Hispanic 43 (10.5%) 
 Not Hispanic 364 (89%) 

Age (n = 409)  
18 16 (3.9%) 
19 79 (19.4%) 
20 124 (30.4%) 
21 118 (28.9%) 
22+ 71 (17.4%) 
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Measures 

The following measures were used in this study: 

Formal Report of Sexual Assault 

Participants were asked several questions regarding reporting sexual assault. First, 
participants were asked if they “told anyone” about the assault, and could answer “yes”, 
“no”, or “prefer not to respond”. Participants who answered “yes” were asked who they 
told about the incident and provided a series of responses that encompassed their personal 
and campus life. Participants could mark multiple responses. Respondents were then asked 
whether they made a formal report using campus procedures. Participants had the options 
of, “yes”, “no” or “unsure”. Participants who marked “yes” were considered to have made 
a report. Participants who marked “unsure” were excluded from the study. Participants who 
responded “yes” were then asked who they formally reported the incident to at their 
college. Response options included, “Title IX Coordinator”, “Student Conduct Official”, 
“Police Officer/Safety Officer”, “Faculty Member”, “Other College Administrator” and 
“Other”. These questions were adapted from the University of New Hampshire Unwanted 
Sexual Experience Survey (Banyard et al., 2012).  

Perpetrator Affiliation  

Participants were asked two questions regarding the perpetrator’s affiliation with their 
college. First, they were asked whether the person (or any of the people) was a student at 
their college. Next, they were asked whether the person (or any of the people) was an 
employee, staff, or faculty member of their college. Responses for both questions included 
“yes,” and “no” (Banyard et al., 2012).  

Trust in Campus Support Systems (TCSS)  

Perceptions of participant trust in campus officials to manage a crisis and keep students 
safe was measured using the TCSS Scale (Sulkowski, 2011). Example items include “If a 
crisis happened on my campus, officials would handle it well” and “My campus does 
enough to protect the safety of students.” The six-item measure had responses ranging from 
“strongly disagree” to “strongly agree” on a five-point Likert scale. In a pilot study with 
college students, the scale has been found to have strong validity (Sulkowski, 2011). The 
Cronbach’s alpha coefficient for this study was .79. 

Sexual Assault Reporting Climate (SARC) 

Participant perceptions regarding the reporting process were measured through their 
score on a revised Perceptions of Leadership, Policies and Reporting Scale (White House 
Task Force, 2014). Twelve questions were asked regarding how likely it was that campus 
authorities, other students, and alleged perpetrators would respond in a fair and sensitive 
manner if someone were to report a sexual assault to a campus authority. Example items 
include “Campus officials would support the person making the report” and “Campus 
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officials would take corrective action against the offender.” Response options for each 
statement ranged from “very likely” to “not at all likely” on a four-point Likert Scale. In 
the current study, the Cronbach’s alpha coefficient was 0.87.  

Gender Identity and Sexual Orientation  

The participants were asked to identify their gender identity. Responses included 
“female,” “male,” “transgender female,” “transgender male,” “genderqueer,” “gender non-
conforming,” and “other (please specify).” As more than three people identified as non-
binary in the “other” category, this was added as an additional category. The participants 
were also asked about their sexual orientation. Responses included “gay,” “lesbian,” 
“bisexual,” “questioning,” and “other (please specify).” Answers in “other” were coded by 
the researcher and new categories were created when more than three participants 
identified the same category. The new categories were “asexual,” “queer,” and 
“pansexual.” 

Race and Ethnicity  

Two questions were used to operationalize race and ethnicity. First, participants were 
asked what their race is (as they define it). Responses included “American Indian or 
Alaskan Native,” “Asian,” “Black or African American,” “Native Hawaiian or Other 
Pacific Islander,” and “White.” Participants were able to mark all categories that apply. 
Second, participants were asked about their ethnicity. Responses included “Hispanic or 
Latino,” and “Not Hispanic or Latino.”  

Student Status and Housing  

Participants were also asked about demographics related to their student status. As 
recruitment for the study was conducted during the summer, questions were developed to 
best understand their relationship to their campus. First, students were asked about what 
best described their living situation during the past academic year. Responses included “on-
campus”, “off-campus (apartment, sorority/fraternity house),” and “off-campus (at 
home).” Second, students were asked what their academic status would be in the 
forthcoming academic year. Responses included “first year undergraduate student,” 
“second year undergraduate student,” “third year undergraduate student,” “fourth year 
undergraduate student,” and “other.” Participants who selected “other” were able to write 
in answers which were primarily “fifth year undergraduate student” and coded in to a new 
category.  

Perceptions of Title IX Reporting 

Two open-ended questions addressing Title IX reporting were included in this study. 
First, all participants were asked, “What recommendations do you have for college officials 
that might improve the reporting process for LGBTQ survivors of sexual assault?” Next, 
all participants who indicated that they reported a sexual assault to campus officials were 
asked, “What else would you like to share with us about your experience of reporting sexual 
assault to college officials?” Participants could either skip open-ended questions or write 
an answer.  
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Analysis Plan 

First, categorical and continuous variables were assessed using descriptive statistics. 
Next, bivariate analysis was conducted through independent sample t-tests to explore the 
relationship between independent variables (trust in campus support systems, sexual 
assault reporting climate) and the dependent variable (reporting to college officials). 
Missing data were handled using pairwise deletion during all statistical analyses. All 
statistical analyses were conducted using SPSS 22. Responses to open ended questions 
were reviewed by the researcher using an open-coding technique (Saldaña, 2013) and then 
assessed for specific themes (Padgett, 2016).  

Results 

Descriptive Statistics  

An analysis of descriptive statistics was conducted. Participants were asked questions 
about the status of the person who assaulted them. Sixty-two percent (n = 243) said that 
the person who assaulted them was also a student at their college at the time of the assault, 
while 28%, (n = 113) said they were not. Additionally, 10.5% of participants said that the 
person who assaulted them was affiliated with the college as an employee, staff, or faculty 
member at the time of the assault, while the majority of participants (79%, n = 322) 
indicated that they were not.  

Approximately 36% (n = 145) of participants told no one, including family and friends, 
about the sexual assault, while 60% (n = 242) did disclose to at least one other person. 
Amongst all student survivors, 10% (n = 41) formally reported the incident to their college. 
More than half of participants who made a formal report did so by communicating with the 
Title IX Coordinator at their college (56%, n = 22). This was followed by reporting to 
another college administrator (21%, n = 8), a faculty member (12.8%, n = 5), and a safety 
officer (10%, n = 4).  

Initial analyses of continuous variables indicates that, amongst all student survivors, 
there was a moderate level of trust in campus support systems (M =13.1, SD = 4). Also, on 
average participants reported a moderately strong perception that their campus would 
respond appropriately to reports of sexual assault by students (M = 30.5, SD = 7.14). 

Bivariate Analyses 

Independent-sample t-tests were conducted to compare trust in campus support 
systems and perceptions of the sexual assault reporting climate for participants who made 
a formal report to campus officials and those who did not. There was a significant 
difference in the perceptions of the sexual assault reporting climate for participants who 
made a formal report (M = 27.4, SD = 7.78) and those who did not (M = 31.09, SD = 6.91; 
t (226) =2.99, p = .003, two-tailed). The magnitude of the difference in the means (mean 
difference = 3.69, 95% CI: 1.26 to 6.12) was moderate (Cohen’s d = .5). There was also a 
significant difference in the trust in campus support systems scores for those who made a 
formal report (M = 11.63, SD = 3.78) and those who did not (M = 13.05, SD = 3.98; t (234) 
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= 2.09, p = .037, two tailed). However, the magnitude of the difference in the means (mean 
difference = 1.42, 95% CI: .08 to 2.75) was between small and moderate (Cohen’s d = .36).  

Table 2. Reporting to College Officials by Trust in College Officials and SARC  
 

Reported to College Officials? M (SD) 
t(234) 

 
p 

 
Cohen’s d Reported Did Not Report 

Trust in college officials 
(n=230) 

11.6 (3.78) 13.1 (3.98) 2.09 .037 .36 

Sexual assault response 
climate (SARC) (n=228) 

27.4 (7.78) 31.1 (6.91) 2.99 .003 .50 

Open-Ended Results 

After completing descriptive and bi-variate analyses, two open-ended questions were 
explored to further understand the experience of reporting sexual assault to college officials 
for sexual minority survivors. First, all student survivors who reported sexual assault to 
campus officials (n = 41) were asked to respond to the question: “What else would you like 
to share with us about your experience reporting sexual assault to college officials?” More 
than half of these participants responded to the question (n = 26). Overall, the open-ended 
written answers expressed a highly negative experience with the Title IX reporting process. 
This is exemplified by one participant’s overall assessment of their experience, “It probably 
hurt more than it helped, as I reported it and received little to no help after. Having them 
know but not do anything was hard. It made me doubt that I was even being taken 
seriously.”  

While participants who reported sexual assault to college officials indicated a negative 
experience, it was often noted that the negative experience was not with Title IX officials 
but rather with student conduct and law enforcement officials. At many campuses in the 
U.S, student conduct campus officials will actually investigate and adjudicate sexual 
assault reports when a current student is accused of violating Title IX policy, while Title 
IX officials provide oversight for the process. Several themes emerged from these 
participant experiences: heightened risk after reporting, limited communication from 
officials during the reporting process, and a lack of accountability for offenders of sexual 
assault on campus. 

Participants wrote about feeling more unsafe after reporting to college officials. In 
every instance, this heightened risk was connected by the participants to being required to 
make a formal report due to mandatory reporting policies at their college. For example, 
one participant wrote, “[I was] forced to report, despite asking not to out of fear for my 
own safety. The situation got so severe after reporting that I wanted to transfer schools.” 
Another participant explained further, “I did not have a choice to formally report as an RA 
found out, and it was the worst thing that had ever happened to me. Going through the Title 
IX process scarred me and they did absolutely nothing to help me.”  

Multiple participants also provided detailed accounts of how limited communication 
during the Title IX process, and the amount of time the process took, impacted them 
negatively. In the words of one participant: 
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My assault happened on the very last day of classes. Because I first told a professor 
who I already had a super close relationship with… and trusted a lot. He helped 
me secure incompletes for my classes and made the formal report. Title IX was 
very accommodating and kind. The college has not done anything since I left the 
campus three days after it happened. I have no idea what they’re doing internally 
and feel like I am being pushed into making a criminal investigation of it which I 
do not want to do. 

 Participants also discussed the amount of time the process took and how it negatively 
affected them. For example, “The Title IX office was phenomenal. The conduct office was 
what made my life miserable. They prolonged the hearing for over 6 months all while I had 
to live with the person who assaulted me.” Another participant expressed the following, 
“When I reported, I had to sit down with male police officers to describe every detail of 
my incident which was not very comfortable. I also had a month-long delay between 
reporting and my on-campus trial date, so I spent a month constantly looking over my 
shoulder and being afraid. It was my first semester on campus too.” 

Notably, 14 participants wrote explicitly and at length about how their campus failed 
to hold their offender accountable, most often by finding the offender responsible for 
sexual assault but giving them an outcome perceived by participants as too lenient. One 
participant wrote, “The school found my assailant guilty of rape formally after an 
investigation but they did not punish him in any serious way. He had to go to therapy for 
the rest of the semester and that’s it.” Another student, who attended a religious school 
with a very small program for their academic major wrote, “They did nothing to keep the 
person out of my classes even after I ‘won’ the case. They weren’t punished at all and were 
still in all my classes.” 

Several participants discussed how they used the appeal process to push back on the 
sanctions that they perceived as lenient.  

Even though there are immediate protective measures, the situation didn’t 
completely resolve until after I went forward with charges (via Title IX Officer) 
and appealed the original sanction for being too lenient. He was originally placed 
on probation, in addition to a no contact order and room change. He was banned 
from living on campus after I appealed it. 

The appeal process for these students helped them continue to pursue their education 
in a safe environment but also contributed to their feelings of blame and mistrust of 
college officials.  

There was no way to get around the fact that reporting forced me to face memories 
that I didn’t want to or couldn’t face/remember. That didn’t help but it wasn’t the 
school’s fault. However, the initial result was very invalidating. They gave my 
attacker a 5-page essay and academic probation as sanction for finding him guilty 
of raping me. I protested that and the sanctions were increased, but it was still 
invalidating that some people thought it wasn’t that bad. Also, (again, not the 
school’s fault) nothing would feel like justice. No revenge or punishment would 
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feel adequate or make me feel any better or fix the situation or undo what he had 
done.  

Next, all student survivors in the sample (n = 409) were asked the following question: 
“what recommendations do you have for college officials that might improve the reporting 
process for LGBTQ survivors of sexual assault?” Approximately 50% of participants 
provided a written answer to this question (n = 206). A number of participants (n = 61) 
wrote explicitly about the need for their college or university to include the experience of 
sexual minority, as well as transgender and gender non-conforming college students with 
sexual assault in campus-wide trainings. These students indicated that sexual assault in the 
LGBTQ community is not addressed by their college, creating an appearance that sexual 
assault only occurs between cisgender, heterosexual individuals. For example, one student 
wrote in response to this question regarding improving the reporting process, “Stop 
ignoring us. At the beginning of college, they talk to us about consent. Straight consent. 
We’re always left out.” Other participants further recommend, “Bring LGBTQ people into 
the conversation so that we feel confident enough to report incidents of sexual assault 
without fear of discrimination.” Another participant wrote, “I think most materials focus 
on women as the victims of sexual assault prevention. I think it's important that colleges 
include LGBTQ people in their materials, and also emphasize that sexual assault does not 
determine someone's sexual orientation (e.g., if a man is assaulted by another man, that 
does not mean that he is gay or reflect on his orientation in any way).” 

Second, students (n = 28) also identified that acknowledging that there are LGBTQ 
students on campus, and providing support to these students, would improve the reporting 
process for survivors of sexual assault. A written answer that exemplifies these responses 
was, “Create a culture where it is okay to be out in all ways.” Another participant 
recommended that administrators should, “Yell to the mountains that our experiences are 
valid and that we have a safe place to report. They’re scared of promoting that they have 
services specifically for LGBTQ+ students because we are located in a conservative area. 
Their reputation matters more than our safety.” Underlying these responses is a perception 
that when LGBTQ students are not welcomed on campus, and when their experience of 
sexual assault is not part of the narrative of sexual assault communicated by campus 
officials, reports of sexual assault are also unwelcome.  

Many participants (n = 45) also suggested that to improve the reporting process for 
LGBTQ survivors, colleges should provide resources for these students, in particular a 
mental health counselor who had experience with both trauma and the LGBTQ community. 
As one participant explained,  

Offer counseling and therapy for issues other than homesickness. At [my school] 
if you have a history of mental illness you're generally not considered fit for 
treatment thru the university. This is extra bad bc through the university is often 
the only way it would be affordable to the masses. 

Another student eloquently wrote, “Give us a place to turn to. The amount of times I was 
asked to be silent and had no one to talk to destroyed me. Give us some support in the 
meantime while we wait. I don't think it's asking for much to want someone to be with you 
through the trauma of the reporting and investigation process.” Participants also repeatedly 
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recommended hiring LGBTQ staff in both counseling and Title IX areas. For example, one 
student wrote, “have more lgbtq representing officials so that we feel more comfortable 
confiding and reporting. It’s a bit hard to say anything when a majority of college officials 
are cisgendered and straight/straight passing.” 

And finally, several students (n = 20) recommended that colleges provide additional 
training on how LGBTQ identities intersect with gender and racial identities for staff who 
interface with the Title IX process. One participant explained that this suggestion came out 
of barriers that they faced with the reporting process, “Educate yourself on transgender 
people because LGBT doesn’t just stand for gay men. I was misgendered my entire 
interaction with reporting my rape and may have been more likely to file a formal report 
with the school if I had been shown more respect and consideration.” Another student 
explained, “I recommend that college officials do their research on identities. No one wants 
to report to someone who does not understand intersectionality, especially as many who 
get assaulted are also minorities and people of color.” 

Discussion 

Findings from this study expand the college sexual assault knowledge base through a 
focus on the experience of LGBTQ student survivors who have made a formal report of 
sexual assault to college officials. Notably, only 10% (n = 41) of survivors in this sample 
made a formal report to their college, consistent with previous research regarding low rates 
of reporting (Cantor et al., 2020; Krebs et al., 2007). LGBTQ survivors who had reported 
sexual assault to college officials had less trust in college officials and a less positive 
perception of the reporting climate than LGBTQ survivors who had not reported. This 
suggests that the act of reporting to campus officials is associated with negative 
perceptions. Open-ended responses from survivors who did and did not report provided a 
more nuanced understanding of the relationship between reporting experiences and 
perceptions. Overall, LGBTQ survivors who reported sexual assault to college officials 
indicated having a negative experience with the process.  

When survivors of sexual assault report the incident to their college and then receive a 
response that is not supportive of their well-being, survivors may experience institutional 
betrayal (Smith & Freyd, 2014). Institutional betrayal has been found to exasperate post-
traumatic stress symptoms experienced after an assault (Smith & Freyd, 2013). 
Additionally, sexual minority identified college students may experience institutional 
betrayal at higher rates (Smidt et al., 2019). Freyd (2018) has conceptualized a path for 
college campuses to address sexual assault through institutional courage rather than 
institutional betrayal, which involves transparency, education for leadership, and sensitive 
responses to disclosures. The experiences highlighted by LGBTQ survivors in this study 
inform the experience on the ground of students who proceed through the Title IX process, 
and how policies and practices can be improved through institutional courage.  

LGBTQ survivors in this study who had reported an incident of sexual assault to 
college officials expressed concerns about both being forced to report due to mandatory 
reporting policies and limited accountability for offenders. Mandatory reporting has been 
an oft-discussed policy area in higher education for the last ten years. The now-rescinded 
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Dear Colleague Letter (Office of Civil Rights, 2011) guided colleges to include a wide 
swath of faculty, staff, and student workers as “responsible employees” who must report 
any information regarding possible sexual violence to campus officials, who in turn must 
respond to the allegation. Since then, a great majority of colleges and universities identified 
all employees, except for those with unique confidential roles such as campus clergy, 
medical professionals and counselors, as responsible employees (Holland et al., 2018). 
Mandatory reporting policies have proved controversial. Faculty members who teach on 
college campuses have been outspoken critics (Flaherty, 2015; Moody-Adams, 2015). A 
primary concern of this population is that mandatory reporting can change the relationship 
between faculty and students, limiting trust and openness, which could impact the learning 
experience (Weiss & Lasky, 2017). However, college students generally believe that such 
policies would increase their personal likelihood of reporting sexual assault and that they 
prevent colleges from covering up sexual assaults (Mancini et al., 2016). The general 
public also tends to support mandatory reporting policies as a way to keep campuses 
transparent and safe (Mancini et al., 2019). Regardless of these perceptions, new Title IX 
regulations do not prohibit campuses from including all employees as “responsible 
employees” but they do clarify that colleges are only officially “on-notice” regarding an 
allegation of sexual violence if the Title IX Coordinator or other such authority is notified 
(US DOE, 2020). 

LGBTQ survivors who were forced to report sexual assault due to mandatory reporting 
policies have indicated that this process often made them feel less safe than before 
reporting. Students who were forced to report perceived the process as harmful to their 
well-being and their academics. The institutional response to these disclosures of sexual 
assault lacked sensitivity at the institutional level. In order to address sexual assault with 
institutional courage, campuses should allow student survivors to maintain control during 
the reporting process (Freyd, 2018). While there is limited research exploring the 
experience of students who report sexual assault to college officials, it is possible that the 
experiences of the students in this study may also apply to students outside of the LGBTQ 
community. Social workers who are involved in the Title IX process as advocates should 
consider how to balance ensuring that sexual assault is addressed in their community and 
supporting the reporting decisions and safety of survivors. To this end, social workers can 
advocate for policies which allow survivors to disclose to trusted faculty and staff on 
campus without being then forced to pursue a grievance process or criminal action. College 
officials should also consider providing well-trained, confidential resources for students 
who would like to access accommodations and/or support services without making a 
formal report. These confidential resources may provide survivors with further resources 
to support their safety and well-being.  

LGBTQ survivors who reported sexual assault to college officials also indicated that a 
major issue they faced was the lack of accountability for the accused student, even when 
the university found them in violation of Title IX policies. Multiple survivors noted that it 
was only through further appeals via the Title IX process that they were able to find the 
accountability that they thought justified. While the appeal process helped these survivors, 
it also created further steps in a cumbersome process. In using an institutional courage 
frame, colleges can address such issues through increased transparency (Freyd, 2018). 
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Social workers involved in Title IX should encourage college officials to provide de-
identified information about reports and sanctions, which can be shared in aggregate form 
with the public, so that campus faculty, staff, and students can provide feedback on the 
consistency and proportionality of sanctions.  

LGBTQ students who experienced sexual assault in college and did not make a report 
to college officials also shared information about the reporting process. These students 
overwhelmingly identified that for campuses to improve the Title IX reporting process, 
they needed to create campuses that are inclusive of LGBTQ students. This feedback 
reinforces a long line of inquiry that has established the importance of inclusive campus 
climates on the well-being and academic success of LGBTQ college students (Rankin, 
1998, 2003, 2005; Rankin et al., 2010). In particular, survivors indicated that campuses 
should include more information about LGBTQ student experiences in required Title IX 
training, provide mental health support for LGBTQ survivors, and provide more training 
for Title IX officials on the experience of LGBTQ college students.  

Freyd and Smidt (2019) delineate the difference between training on sexual assault and 
education on the matter. They assert that for institutional leadership to address sexual 
assault with institutional courage they should use research and on-going inquiry on sexual 
violence, rather than a brief annual training module. Social workers who interface with the 
Title IX process at any level should seek out education on the experience of LGBTQ 
students, sexual assault in the LGBTQ community, and the campus climate. Institutions 
should also be thoughtful about hiring mental health counselors and Title IX staff who have 
expertise in supporting LGBTQ students who have experienced trauma, especially since 
the prevalence of sexual assault in the LGBTQ community is disproportionately high on 
college campuses (Cantor et al., 2020; Krebs et al., 2016).  

As in all research, this study does have limitations. First, as participants were recruited 
via social media, it is not possible to identify a sampling frame. Therefore, this research 
cannot be generalized to the wider population of LGBTQ college students. Second, the 
sample for this study lacks racial and ethnic diversity. Future research should use sampling 
strategies that reach a more diverse population of LGBTQ college students. And finally, 
this study used a cross-sectional research design that only recorded participants’ 
perceptions and experiences at one point in time. While associations between variables can 
be identified, causality cannot be determined.  

 Participants in this study shared information about their experiences with and 
perceptions of the sexual assault reporting process on college campuses. Findings suggest 
that LGBTQ survivors of sexual assault in the college context often have a negative 
experience with this process, which impacts their trust in college officials and perceptions 
of the reporting process. LGBTQ survivors who did report indicate that they faced issues 
related to mandatory reporting policies and accountability in sanctions. LGBTQ survivors 
also stated that the reporting process can be improved through more inclusivity for LGBTQ 
students. Institutional courage (Freyd, 2018) shines a light on how social workers involved 
in the Title IX process can work to establish reporting processes that are closer to the spirit 
of Title IX law through transparency and education.  

  



Nightingale/IT PROBABLY HURT MORE  1294 

References 
Association of Title IX Coordinators [ATIXA]. (2015). ATIXA position statement on the 

need for victim advocates on college campuses. https://cdn.atixa.org/website-
media/o_atixa/wp-content/uploads/2015/07/18122252/2015-ATIXA-Victim-
Advocates-Position-Statement-FINAL.pdf 

 Banyard, V., Coh, E., Edwards, K., Moynihan, M. M., Walsh, W., & Ward, S., (2012). 
University of New Hampshire unwanted sexual experience survey 2012. University 
of New Hampshire. https://cola.unh.edu/sites/default/files/media/2018/10/unwanted-
sexual-experience-survey.pdf  

Brubaker, S. (2019). Campus-based sexual assault victim advocacy and Title IX: 
Revisiting tensions between grassroots activism and the criminal justice 
system. Feminist Criminology, 14(3), 307-329. 
https://doi.org/10.1177/1557085118772087  

Cantor, D., Fisher, B., Chibnall, S., Harps, S., Townsend, R., Thomas, G., Lee, H. Kranz, 
V., Herbison, R., & Madden, K. (2020). Report on the AAU climate survey on sexual 
assault and sexual misconduct. The Association of American Universities. 
https://www.aau.edu/sites/default/files/AAU-Files/Key-Issues/Campus-
Safety/Revised%20Aggregate%20report%20%20and%20appendices%201-7_(01-16-
2020_FINAL).pdf 

Carey, K., Norris, Al., Durney, S., Shepardson, R., & Carey, M. (2018). Mental health 
consequences of sexual assault among first-year college women. Journal of American 
College Health, 66(6), 480-486. https://doi.org/10.1080/07448481.2018.1431915  

Coulter, R., Mair, C., Miller, E., Blosnich, J., Matthews, & McCauley, H. (2017). 
Prevalence of past-year sexual assault victimization among undergraduate students: 
Exploring differences by and intersections of gender identity, sexual identity, and 
race/ethnicity. Prevention Science, 18, 726-736. https://doi.org/10.1007/s11121-017-
0762-8 

Cruz, J. M. (2003). “Why doesn’t he just leave”: Gay male domestic violence and the 
reasons victims stay. Journal of Men’s Studies, 11(3), 309-324. 
https://doi.org/10.3149/jms.1103.309  

Edwards, K., & Sylaska, K. (2013). The perpetration of intimate partner violence among 
LGBTQ college youth: The role of minority stress. Journal of Youth and 
Adolescence, 42, 1721-1731. http://doi.org/10.1007/s10964-012-9880-6 

Eisenberg, M. E., Lust, K., Mathiason, M. A., & Porta, C. M. (2017). Sexual assault, 
sexual orientation, and reporting among college students. Journal of Interpersonal 
Violence, 36(1-2), 62-82. https://doi.org/10.1177/0886260517726414 

Ellard-Gray, A., Jeffrey, N., Choubak, M., & Crann, S. (2015). Finding the hidden 
participant. International Journal of Qualitative Methods, 2015, 1-10. 
https://doi.org/10.1177/1609406915621420 



ADVANCES IN SOCIAL WORK, Fall 2021, 21(4)  1295 

Fedina, L., Holmes, J. L., & Backes, B. (2018). Campus sexual assault: A systematic 
review of prevalence research from 2000 to 2015. Trauma, Violence & Abuse, 19(1), 
76-93. https://doi.org/10.1177/1524838016631129 

Fisher, B. S., Daigle, L. E., Cullen, F. T., & Turner, M. G. (2003). Reporting sexual 
victimization to the police and others: Results from a national-level study of college 
women. Criminal Justice and Behavior, 30(1), 6-38. 
https://doi.org/10.1177/0093854802239161 

Flaherty, C. (2015). Endangering trust. Inside Higher Education. 
https://www.insidehighered.com/news/2015/02/04/faculty-members-object-new-
policies-making-all-professors-mandatory-reporters-sexual 

Freyd, J. (2018). When sexual assault victims speak out, their institutions often betray 
them. The Conversation. https://theconversation.com/when-sexual-assault-victims-
speak-out-their-institutions-often-betray-them-87050  

Freyd, J., & Smidt, A. (2019) So you want to address sexual harassment and assault in 
your organization? Training is not enough; Education is necessary. Journal of 
Trauma & Dissociation, 20(5), 489-494.  
https://doi.org/10.1080/15299732.2019.1663475  

Gentlewarrior, S., & Fountain, K. (2009). Culturally competent service provision to 
lesbian, gay, bisexual and transgender survivors of sexual violence. National Online 
Resource Center on Violence Against Women. 
https://vawnet.org/sites/default/files/materials/files/201609/AR_LGBTSexualViolenc
e.pdf 

Graham, C., Mallinson, K., Krall, J., & Annan, S. (2019). Sexual assault, campus 
resource use, and psychological distress in undergraduate women. Journal of 
Interpersonal Violence, 2019, 1-22. https://doi.org/10.1177/0886260519884689 

Greathouse, M., BrckaLorenz, A., Hoban, M., Huesman, R., Rankin, S., & Stoizenberg, 
E. B. (2018). Queer-spectrum and trans-spectrum student experiences in American 
higher education: The analyses of national survey findings. Rutgers Tyler Clementi 
Center. https://clementicenter.rutgers.edu/sites/default/files/pdf/White-Paper-
Final.pdf 

Griner, S., Vamos, C., Thompson, E., Logan, R., Vázquez-Otero, C., & Daley, E. (2017). 
The intersection of gender identity and violence: Victimization experienced by 
transgender college students. Journal of Interpersonal Violence, 35(23-24), 5704-
5725. https://doi.org/10.1177/0886260517723743  

Hackman, C., Bettergarcia, E., & Simmons, A., (2020). Qualitative exploration of 
perceptions of sexual assault and associated consequences among LGBTQ+ college 
students. Psychology of Sexual Orientation and Gender Diversity [online advance 
publication]. http://dx.doi.org/10.1037/sgd0000457  

Hereth, J. (2021). “Where is the safe haven?” Transgender women’s experiences of 
victimization and help-seeking across the life course. Feminist Criminology, 16(4), 



Nightingale/IT PROBABLY HURT MORE  1296 

461-479. https://doi.org/10.1177/15570851211010951  

Holland, K., Cortina, L., & Freyd, J. (2018). Compelled disclosure of college sexual 
assault. American Psychologist, 73(3), 256-268. https://doi.org/10.1037/amp0000186 

Jordan, C., Combs, J., & Smith, G. (2014). An exploration of sexual victimization and 
academic performance among college women. Trauma, Violence & Abuse, 15(3), 
191-200. https://doi.org/10.1177/1524838014520637 

Kammer-Kerwick, M., Wang, A., Hoefer, S., Backes, B., & Busch-Armendariz, N. 
(2019). Sexual violence among gender and sexual minority students: The risk and 
extent of victimization and related health and educational outcomes. Journal of 
Interpersonal Violence, 2019, 1-28. https://doi.org/10.1177/0886260519883866  

Koon-Magnin, S., & Schulze, C. (2016). Providing and receiving sexual assault 
disclosures: Findings from a sexually diverse sample of young adults. Journal of 
Interpersonal Violence, 34(2), 416-441. https://doi.org/10.1177/0886260516641280 

Krebs, C. P., Linquist, C., Warner, T. D., Fisher, B. S., & Martin, S. L. (2007). Campus 
Sexual Assault (CSA) Study (NIJ Grant No. 2004-WG-BX-0010). National Institute 
of Justice. https://www.ojp.gov/pdffiles1/nij/grants/221153.pdf 

Krebs, C., Lindquist, C., Berzofsky, M., Shook-Sa, B., & Peterson, K. (2016). Campus 
climate survey validation study final technical report. Bureau of Justice Statistics 
Research and Development Series. 
https://rvap.uiowa.edu/assets/Uploads/2898aa5950/Campus-Climate-Survey-
2016.pdf 

Langenderfer-Magruder, L., Eugene Walls, N., Kattari, S., Whitfield, D., & Ramos. 
(2016). Sexual victimization and subsequent police reporting by gender identity 
among lesbian, gay, bisexual, transgender, and queer adults. Violence and 
Victims, 31(2), 320-331. https://doi.org/10.1891/0886-6708.VV-D-14-00082  

Long, S. M., Ullman, S. E., Long, L. M., Mason, G. E., & Starzynski, L. L. (2007). 
Women’s experiences of male-perpetrated sexual assault by sexual orientation. 
Violence and Victims, 22, 684-701. https://doi.org/10.1891/088667007782793138 

Mancini, C., Pickett, J., Call, C., & Roche, S. (2016). Mandatory reporting (MR) in 
higher education: College students’ perceptions of laws designed to reduce campus 
sexual assault. Criminal Justice Review, 41(2), 219-235. 
https://doi.org/10.1177/0734016816634787 

Mancini, C., Pickett, J., Call, Corey, M., Robyn D., Brubaker, S., & Brownstein, H. 
(2019). Sexual assault in the ivory tower: Public Opinion on university accountability 
and mandatory reporting. Sexual Abuse, 31(3), 344-365. 
https://doi.org/10.1177/1079063217706707 

Mendez, J. M. (1996). Serving gays and lesbians of color who are surviving domestic 
violence. In C. M Renzetti & C. H. Miley (Eds.), Violence in gay and lesbian 
domestic partnerships (pp. 52-59). Harrington Park Press. 



ADVANCES IN SOCIAL WORK, Fall 2021, 21(4)  1297 

Mennicke, A., Geiger, E., & Brewster, M. (2019). Interpersonal violence prevention 
considerations for sexual minority college students: Lower campus connection, worse 
perceptions of institutional support, and more accurate understanding of sexual 
consent. Journal of Family Violence, 35, 589-601. https://doi.org/10.1007/s10896-
019-00089-5 

Merrill, G. S., & Wolfe, V. (2000). Battered gay men: An exploration of abuse, help-
seeking, and why they stay. Journal of Homosexuality, 39, 1-30. 
https://doi.org/10.1300/J082v39n02_01 

Moody-Adams, M. (2015). The chilling effect of mandatory reporting of sexual assault. 
Chronicle of Higher Education. 
https://www.chronicle.com/blogs/conversation/2015/03/11/the-chilling-effect-of-
mandatory-reporting-of-sexual-assault/ 

Murchison, G., Boyd, R., & Pachankis, M. (2017). Minority stress and the risk of 
unwanted sexual experiences in LGBTQ undergraduates. Sex Roles: A Journal of 
Research, 77(3), 221-238. https://doi.org/10.1007/s11199-016-0710-2 

Mushonga, D., Fedina, L, & Bessaha, M. (2021). College student perceptions of 
institutional responses to sexual assault reporting and general help-seeking intentions. 
Journal of American College Health, 69(6), 585-591. 
https://doi.org/10.1080/07448481.2019.1705827  

Nadal, K. L., Quintanilla, A., Goswick, A., & Sriken, J. (2015). Lesbian, gay, bisexual, 
and queer people's perceptions of the criminal justice system: Implications for social 
services. Journal of Gay & Lesbian Social Services, 27(4), 457-481. 
https://doi.org/10.1080/10538720.2015.1085116 

Ollen, E. W., Ameral, V. E., Reed, K. P., & Hines, D. A., (2016). Sexual minority college 
students’ perceptions on dating violence and sexual assault. Journal of Counseling 
Psychology, 64(1), 112-119. https://doi.org/10.1037/cou0000180 

Padgett, D. (2016). Qualitative methods in social work research. Sage.  

Rankin, S. (1998). Campus climate for lesbian, gay, bisexual, and transgendered students, 
faculty, and staff: Assessment and strategies for change. In R. Sanlo (Ed.), Working 
with lesbian, gay, and bisexual college students: A guide for administrators and 
faculty (pp. 277-284). Greenwood.  

Rankin, S. (2003). Campus climate for gay, lesbian, bisexual, and transgender people: A 
national perspective. Policy Institute of the National Gay and Lesbian Task Force. 
https://www.whoi.edu/cms/files/CampusClimate_23425.pdf  

Rankin, S. (2005). Campus climate for sexual minorities. New Directions for Student 
Services, 111(4), 17-23. https://doi.org/10.1002/ss.170 

Rankin, S., Blumenfeld, W. J., Weber, G. N., & Frazer, S. (2010). State of higher 
education for LGBT people. Campus Pride. 
https://www.campuspride.org/wpcontent/uploads/campuspride2010lgbtreportssumma
ry.pdf 



Nightingale/IT PROBABLY HURT MORE  1298 

Richardson, H., Armstrong, J., Hines, D., & Reed, K. (2015). Sexual violence and help 
seeking among LGBQ and heterosexual college students. Partner Abuse, 6(1), 29 - 
46. https://doi.org/10.1891/1946-6560.6.1.29 

Sabina, C., & Ho, L. Y. (2014). Campus and college victim responses to sexual assault 
and dating violence: Disclosure, service utilization, and service provisions. Trauma, 
Violence, & Abuse, 15(3), 201-226. https://doi.org/10.1177/1524838014521322  

Saldaña, J. (2013). The coding manual for qualitative researchers (2nd ed.). Sage. 

Seabrook, R., McMahon, S., Duquaine, B., Johnson, L., & Desilva, A. (2018). Sexual 
assault victimization and perceptions of university climate among bisexual women. 
Journal of Bisexuality, 18(4), 425-445. 
https://doi.org/10.1080/15299716.2018.1485070 

Schulze, C., & Perkins, W. (2017). Awareness of sexual violence services among LGBQ-
identified college students. Journal of School Violence, 16(2), 148-159. 
https://doi.org/10.1080/15388220.2017.1284481 

Smidt, A., Rosenthal, M., Smith, C., & Freyd, J. (2019). Out and in harm's way: Sexual 
minority students' psychological and physical health after institutional betrayal and 
sexual assault. Journal of Child Sexual Abuse, 2019, 41-55. 
https://doi.org/10.1080/10538712.2019.1581867 

Smith, C., & Freyd, J. (2013). Dangerous safe havens: Institutional betrayal exacerbates 
sexual trauma. Journal of Traumatic Stress, 26(1), 119-124. 
https://doi.org/10.1002/jts.21778 

Smith, C., & Freyd, J. (2014). Institutional betrayal. American Psychologist, 69(6), 575-
587. https://doi.org/10.1037/a0037564 

Smith, C. P., Cunningham, S. A., & Freyd, J. J. (2016). Sexual violence, institutional 
betrayal, and psychological outcomes for LGB college students. Translational Issues 
in Psychological Science, 2(4), 351-360. https://doi.org/10.1037/tps0000094 

Stader, D. L., & Williams-Cunningham, J. L. (2017). Campus sexual assault, institutional 
betrayal, and Title IX. The Clearing House, 90(5-6), 198-202. 
https://doi.org/10.1080/00098655.2017.1361287 

Sterzing, P., Gartner, R., Mcgeough, B., Leffler, A., & Blachman-Demner, D. (2018). 
Conducting anonymous, incentivized, online surveys with sexual and gender 
minority adolescents: Lessons learned from a national polyvictimization 
study. Journal of Interpersonal Violence, 33(5), 740-761. 
https://doi.org/10.1177/0886260517744845 

Sulkowski, M. L. (2011). An investigation of students’ willingness to report threats of 
violence in campus communities. Psychology of Violence, 1(1), 53-65. 
https://doi.org/10.1037/a0021592  

Todahl, J. L., Linville, D., Bustin, A., Wheeler, J., & Gau, J. (2009). Sexual assault 
support services and community systems: Understanding the critical issues and needs 



ADVANCES IN SOCIAL WORK, Fall 2021, 21(4)  1299 

in the LGBTQ community. Violence against Women, 15(8), 952-976. 
https://doi.org/10.1177/1077801209335494 

United States Department of Education [US DOE]. (1997). Sexual harassment guidance: 
Harassment of students by school employees, other students, or third parties. 
https://www2.ed.gov/about/offices/list/ocr/docs/sexhar01.html 

US DOE. (2020). Nondiscrimination on the basis of sex in education programs or 
activities receiving federal financial assistance. 34 CFR 106 
https://www.federalregister.gov/documents/2020/05/19/2020-
10512/nondiscrimination-on-the-basis-of-sex-in-education-programs-or-activities-
receiving-federal 

 United States Office of Civil Rights. (2011). Dear colleague letter. United States 
Department of Education. 
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201104.html?exp=1 

Weiss, K., & Lasky, N. (2017). Mandatory reporting of sexual misconduct at college: A 
critical perspective. Journal of School Violence, 16(3), 259-270. 
https://doi.org/10.1080/15388220.2017.1318575 

White House Task Force to Protect Students from Sexual Assault. (2014). Climate 
surveys: Useful tools to help colleges and universities in their efforts to reduce and 
prevent sexual assault. United States White House. 
https://www.justice.gov/ovw/page/file/910426/download  

Author note: Address correspondence to Sarah Nightingale, Department of Sociology, 
Anthropology, Criminology, and Social Work at Eastern Connecticut State University, 
Willimantic, CT, 06226. E-mail: nightingales@easternct.edu  


