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Nigeria in creating inclusive and engaging learning environments for all students. Further research is
recommended to explore the long-term effects of descriptive language on student outcomes
and to develop specific pedagogical strategies for maximizing its impact on visually impaired
learners.

INTRODUCTION of the goals of education all over the world and Nigeria
Inclusive  education emphasizes providing equal is no exception. Arabic and English languages play a

educational opportunities for students with diverse
abilities, including those who are visually impaired. For
visually impaired students, who rely on auditory and
tactile senses for information acquisition, the use of
descriptive language, including adjectives and adverbs,
has the potential to greatly enhance their understanding
of content and improve their overall learning experience.
Adjectives provide additional information about nouns,
enhancing the vividness of descriptions, while adverbs
modify verbs, adjectives, or other adverbs to provide
details about the manner, place, time, or degree of action.
Hence, limited research has investigated the effects of
adjectives and adverbs on visually impaired students in
inclusive classrooms. While studies have explored various
teaching strategies for visually impaired students, the specific
impact of these linguistic elements on content depiction
and retention remains unexplored. Understanding how
adjectives and adverbs contribute to sensory learning,
comprehension, retention, and inclusivity in the context of
visually impaired students in inclusive classrooms is crucial
for developing more effective educational practices.

This research intends to be unique in the sense that the
researchers will explore the effects of adjectives and
adverbs from the dimension of Arabic and English
language in explaining concepts of various subjects to
learners in inclusive classtooms this is because similar
researches that explore the use of adjectives and adverbs
of Arabic and English language are minimal in Nigeria.
Literacy and the ability to communicate one’s self is one

great role in Nigeria, especially in the northern part of
the country, where both languages serve both social and
religious purposes. Above all, both languages are used
for academic purposes. Thus, the English language is
used as a medium of instruction and as a subject taught
at all levels of education except lower grade levels in
Primary education. Likewise, Arabic is taught as a subject
to upper primary school levels up to the university and
higher degrees. One can specialize in both languages as
well. Considering these facts, the researchers deem it
imperative to conduct research of this nature to discover
the impacts of utilizing adjectives and adverbs of Arabic
and English language in depicting the contents of subjects
taught in inclusive classrooms purposely to improve
retention. It is expected that the result of the research
will facilitate pedagogy in levels of teaching and learning,
Similarly, the research will enhance teachers’ expertise in
content delivery and the general objective of the school
curriculum will be revived and achieved. This will further
build confidence in both teachers and learners at all levels
as visually impaired learners will be carried along in the
instructional process. As such, the teaching and learning
environment will become attractive because there will be
archetypical explanations of the contents of the subjects
taught in inclusive classes. Hence, visually impaired
students will have the feeling of being interacted with
when lessons are conducted and they will grasp many of
the intended meanings in non-verbal messages used by
teachers when explaining abstract concepts.
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Problem/Justification

Inclusive education strives to provide equal educational
opportunities for students with diverse abilities, including
visually impaired students. A critical aspect of effective
classroom communication and learning involves using
adjectives and adverbs to describe content and enhance
information retention vividly. However, the impact of
utilizing adjectives and adverbs on visually impaired
students in terms of content depiction and retention
within inclusive classroom settings is an underexplored
area of research. The following issues underscore the
significance of this study:

Sensory Learning for the Visually Impaired Students
Visually impaired students heavily rely on their remaining
senses to gather information and understand their
environment. The role of adjectives and adverbs in
providing sensory-rich descriptions has the potential to
improve comprehension and engagement for visually
impaired students. Yet, there is a dearth of research
evaluating the extent to which these linguistic elements
contribute to their learning experience.

Comprehension and Conceptualization

Adjectives and adverbs can aid in clarifying abstract
concepts, setting, context, and elaborating on details. For
visually impaired students, these descriptive words might
play a pivotal role in creating mental images and aiding
their conceptualization of complex topics. The question
of whether visually impaired students’ comprehension
and retention are positively impacted by the use of
adjectives and adverbs needs investigation.

Pedagogical Strategies

Instructors in inclusive classrooms face the challenge
of tailoring teaching strategies to accommodate diverse
learning needs. The potential effectiveness of incorporating
descriptive language, i.c., adjectives and adverbs, in their
teaching methods remains unexplored. Understanding how
educators can employ these linguistic tools to optimize
teaching and learning for visually impaired students is crucial.

Retention and Engagement

Enhancing retention is a central goal of effective
teaching. Adjectives and adverbs can serve as memory
cues, aiding in recalling information. The extent to which
these linguistic devices impact the retention of visually
impaired students, particularly in comparison to other
sensory-based strategies, warrants investigation.

Promoting Inclusivity

Inclusive classrooms demand strategies that create
an equitable learning environment. The utilization of
descriptive language might contribute to a more inclusive
pedagogical approach. However, there is limited research
addressing the potential of adjectives and adverbs in
fostering inclusivity and equal learning experiences for
visually impaired students.

Addressing these gaps in understanding the effects of
utilizing adjectives and adverbs on visually impaired
students in depicting content and enhancing retention
within an inclusive classroom setting has the potential
to inform educators, curriculum developers, and
policymakers about effective teaching practices. By
exploring this topic, educators can enhance their
instructional methods and contribute to a2 more inclusive
and supportive educational environment for visually
impaired students in inclusive classrooms of wvarious

academic levels.

Objectives of the Study

The primary objective of the study is to investigate the
effects of utilizing adjectives and adverbs on visually
impaired students in depicting the contents and enhancing
retention in inclusive classrooms in Katsina, Nigeria,
while the secondary objectives are as follows:

1. To explore the students’ perceptions of the effects of
teachers’ utilizing adjectives and adverbs and how they
affect their content comprehension and retention.

2. To determine whether teachers use adjectives and
adverbs to depict content when teaching in inclusive
classrooms.

3. This study will also explore whether the utilization of
adjectives and adverbs promotes inclusivity within an
inclusive classroom environment.

By achieving these objectives, the research intends to
shed light on the potential benefits of incorporating
descriptive language into inclusive classroom practices
for visually impaired students, fostering a more inclusive,
engaging, and effective educational environment.

LITERATURE REVIEW

Introduction

Adjectives and adverbs are fundamental to language,
enriching expression and conveying nuanced meaning;
However, the effectiveness of these linguistic tools can
be influenced by various factors, including the specific
context and the characteristics of the audience. This
literature review explores the role of adjectives and
adverbs in language, with a particular focus on their
impact on comprehension for visually impaired learners.
By examining existing research, this review identifies
knowledge gaps and highlights the need for further
investigation in this area. The above research by Takacs
(2005) did not address the impact of adjectives and
adverbs on content retention among impaired students.
Therefore, there is a need to dive into this aspect and find
out the effects.

Laurence e/ al. (2019) focused on adjective learning
and developmental differences. He explored adjective
acquisition in typically developing children and those with
developmental language disorders (DLD). Their study
demonstrated the efficacy of repeated spaced retrieval
for boosting adjective learning, While children with DLD
exhibited similar recall performance to their peers, they
struggled with phonetic accuracy. This research highlights
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the potential benefits of structured vocabulary instruction
for both typical and atypical language learners.

The research gap identified by Laurence ez a/. Work was
that they focused on preschool children and neglected
growing-up students, therefore further research is needed
to examine the long-term impact of repeated spaced
retrieval on adjective acquisition and retention in older
children and adolescents, including those with visual
impairments.

In the aspect of descriptive language and visual
impairment, Omabati (2018) and Obati and Mwangi (2018)
investigated the challenges visually impaired students face
in producing descriptive text. Their findings revealed
a significant reliance on auditory cues and difficulties
in conceptualizing visual attributes like colour, shape,
and size. These studies emphasize the importance of
developing alternative strategies for teaching descriptive
language to visually impaired learners. Hence, the research
gap identified here is that both studies primarily focused
on written language and neglected verbal communication.
Hence, further research is necessary to explore the use
of descriptive language in oral communication among
visually impaired individuals and its impact on social
interaction and academic performance.

In addition, the role of adjectives and adverbs in
investigated by Jones (2010)
demonstrated the positive correlation between adjective

Comprehension  was

and adverb use and comprehension in visually impaired
These
understanding by providing additional context and

students. linguistic elements can enhance
clarifying relationships between concepts. This finding
underscores the importance of incorporating rich and
varied vocabulary into instructional materials for visually
impaired learners. The research gap identified by Jones’
study suggests a positive association, further research
is needed to investigate the causal relationship between
adjective and adverb use and comprehension outcomes
for visually impaired students.

Meanwhile, Sitompul e/ /. (2021) also investigated adverb
usage and language learning, Their findings indicate that
students primarily rely on adverbs of time and place,
suggesting a limited understanding of the full range of
adverbial functions. This study highlights the need for
explicit instruction on adverb types and their appropriate
usage. The research gap found concerning the study
was that the work focused on general language learners.
Further research is required to investigate adverb usage
patterns and challenges among visually impaired English
language learners.

Setti ef al. (2022) explored spatial memory in sighted and
visually impaired individuals, revealing differences in
processing auditory spatial information. These findings
have implications for language comprehension, as spatial
language relies on the ability to mentally represent and
manipulate spatial relationships.

The research gap identified was that Setti ¢/ @/. Focused on
spatial memory, further research is needed to examine the
relationship between spatial cognition and the acquisition

and use of spatial language, especially in visually impaired
learners.

Qadha and Al-Wasy (2022) demonstrated the effectiveness
of visual grammar tools in teaching participle adjectives
to EFL learners. This study suggests the potential benefits
of incorporating visual aids into language instruction
for visually impaired students, who may benefit from
alternative modes of representation.

The research gap identified by Qadha and Al-Wasy was
that the research focused on EFL learners with typical
vision. Further research is necessary to investigate visual
grammar tools’ efficacy for teaching visually impaired
learners adjectives and adverbs.

CONCLUSION

This literature review highlights the complex interplay
between adjectives,
While research has shed light on certain aspects of

adverbs, and comprehension.
this relationship, significant gaps remain, particularly
regarding the experiences of visually impaired learners.
Future studies should explore the impact of specific
teaching strategies, the development of specialized
language curricula, and the use of assistive technology to
support the language development of visually impaired
individuals. By addressing these research gaps, educators
and researchers can work towards creating inclusive
learning environments that empower all students to reach
their full potential.

Hypothesis

Hypothesis 1

The use of adjectives and adverbs in classroom instruction
will significantly improve visually impaired students’
ability to depict content compared to instruction without
these descriptive elements.

Hypothesis 2

The use of adjectives and adverbs in classroom instruction
will significantly improve visually impaired students’ long-
term retention of information compared to instruction
without these descriptive elements.

Hypothesis 3

Compared to sighted students, visually impaired students
will show greater improvement in content depiction and
retention when instruction incorporates adjectives and
adverbs

MATERIALS AND METHODS

To conduct this research, a mixed-methods approach was
employed combining both quantitative and qualitative
methods. This approach allows for a more comprehensive
understanding of the effects of adjectives and adverbs on
visually impaired students’ learning outcomes.

An experimental study is considered appropriate for
the study. After receiving consent to collect data from
the students at The School for the Blind, Katsina, a
total of forty visually impaired were selected in cluster
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style to diversify the respondents. In the process of
data collection, two classes were selected in the school
and included Senior Secondary Two (SSII) which was
made the experimental group where passages containing
adjectives and adverbs were taught. Senior Secondary
One of the aforementioned schools contained twenty
visually impaired students and was made the control
group where passages without the above linguistic
elements were taught. Two short passages were carefully
selected based on local content. The passages contained
descriptive adjectives, quantitative adjectives, attributive
adjectives, and attributive adjectives, likewise, adverbs of
manner, adverbs of time, adverbs of place, and adverbs
of frequency were utilized in passages provided for the
treated group. Both groups were taught these passages
for four weeks, and after each passage, both groups
were made to answer pre-prepared questions that tested
their level of comprehension about each passage while

their answers were recorded for analysis. In addition,

questionnaires were distributed to some randomly
selected teachers to collect data concerning the research.
In addition, students were also interviewed on aspects
related to the research topic.

Data Analysis and Discussion of Results

The data was collected from the field study after
administering passages containing adjectives and adverbs
in the treatment two groups. Questionnaires were served
to staff, the students were interviewed and the data
collected was organized and used to answer the research
questions.

Research Question 1
Is there a difference in the mean score between the
answers to the questions from the passages administered
to the treated group and the controlled group taught
using adjectives and adverbs and those taught without
adjectives and adverbs?

Table 1: Mean difference between those taught passages using adjectives and adverbs and those taught without them

Methods Number Mean Std. Dev Mean difference
Expetimental 20 15.80 1.735 8.950

Control 20 6.85 1.899

RESULTS AND DISCUSSION in teaching the English and Arabic languages can have

The results presented in Table 1 indicated that the
mean score for the experimental group is 15.80 with a
standard deviation of 1.735 and the mean score of the
control group is 6.85 with a standard deviation of 1.899.
The mean difference between the experimental group
(taught using adjectives and adverbs) and the control
group (taught without adjectives and adverbs) is 8.950.
The results suggest that there is a significant difference
in the mean scores of students taught passages using
adjectives and adverbs compared to those taught without
using adjectives and adverbs. The experimental group,
which received instruction using adjectives and adverbs,
had a much higher mean score (15.80) compared to the
control group (6.85), with a mean difference of 8.950.
This indicates that the use of adjectives and adverbs

a positive impact on student performance and learning
outcomes.

The experimental group, which was exposed to the use of
adjectives and adverbs, appears to have performed better
than the control group, which did not receive this type
of instruction. The findings suggest that incorporating
adjectives and adverbs in English and Arabic languages
teaching may be an effective instructional strategy to
improve student understanding and mastery of the
language.

Research Question 2

What are the students’ perceptions of the effects of
utilizing adjectives and adverbs by teachers and how does
it affect their content comprehension and retention?

Table 2: Perception of students on the effects of utilizing adjectives and adverbs by teachers

SN Items Options N (%)

1 When a teacher uses adjectives and adverbs does that | Yes 20 (100.0)
help you understand the information better? No _

2 Do explanations with descriptive words make it easier | Much easier 19 (95.0)
to imagine the topic being discussed? Somewhat easier 01 (5.0)

3 Do you believe words help you remember information | Always 19 (95.00
you learn in class? Sometimes 01 (5.0)

4 After learning about a new concept with descriptive | Very confident 16 (80.0)
language, how confident are you in explaining it to | Somewhat confident 04 (20.0)
someone?
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5 When learning new information, what would you | Mainly factual with descriptive words. | 03 (15.0)
prefer teachers to use: A balance of factual and descriptive. | 16 (80.0)
Mostly descriptive words to create- 01 (5.0)
Vivid picture
Discussion topic, and aids in remembering the learned information.

The results presented in Table 2 provide insights into the
students’ perceptions of the effects of utilizing adjectives
and adverbs by teachers. The results showed that 100%
of the students (20 out of 20) agreed that when a teacher
uses adjectives and adverbs, it helps them understand
the information better, 95% of the students (19 out
of 20) found that explanations with descriptive words
(adjectives and adverbs) make it much easier to imagine
the topic being discussed while 5% of the students (1 out
of 20) found it somewhat easier, 95% of the students
(19 out of 20) believe that words (adjectives and adverbs)
always help them remember the information they learn in
class while 5% of the students (1 out of 20) believe that
words sometimes help them remember the information,
80% of the students (16 out of 20) felt very confident in
explaining a new concept to someone after learning about
it with descriptive language while 20% of the students
(4 out of 20) felt somewhat confident, and 15% of the
students (3 out of 20) preferred teachers to use mainly
factual information with descriptive words, 80% of the
students (16 out of 20) preferred a balance of factual and
descriptive language while 5% of the students (1 out of
20) preferred mostly descriptive words to create a vivid
picture.

The results indicate that the majority of students
perceive the use of adjectives and adverbs by teachers
as beneficial for their learning and understanding of
the content. The students overwhelmingly reported that
the use of descriptive language helps them understand
the information better, makes it easier to imagine the

Furthermore, the students expressed a strong preference
for a balance of factual and descriptive language in their
learning, with the majority finding that this approach helps
them feel more confident in explaining new concepts to
others. These findings suggest that the incorporation of
adjectives and adverbs in teaching can have a positive
impact on students’ content comprehension, retention,
and overall learning experience. The students’ perceptions
highlight the value of using descriptive language in
the classroom, as it can enhance their ability to engage
with the material, visualize the concepts, and ultimately
demonstrate a deeper understanding of the subject
mattet.

The results provide valuable insights for educators
and curriculum designers, indicating that the strategic
use of adjectives and adverbs in instruction may be an
effective strategy to improve student learning outcomes
and engagement. The results indicate overwhelmingly
positive perceptions among students regarding the use
of adjectives and adverbs by teachers. Students believe
that descriptive language enhances their understanding,
imagination, retention of information, and confidence
in explaining concepts. This supports the hypothesis
that utilizing adjectives and adverbs positively impacts
students’ content comprehension and retention, as
perceived by the students themselves.

Research Question 3
Do teachers utilize adjectives and adverbs in depicting
content when teaching in inclusive classrooms?

Table 3: Teachers’ use of adjectives and adverbs in depicting the contents in inclusive classrooms

SN Items Options N (%)
1 Are you a teacher working in an inclusive | Yes 17 (100.0)
classroom? No _
2 How many years have you been teaching in an | 1-9 years 10 (58.8)
inclusive classroom? 10-19 years 06 (35.3)
20 years and above 01 (5.9)
3 Do you have experience working with visually | Yes 15 (88.2)
impaired students? No 02 (11.8)
4 How often do you incorporate adjectives and | Rarely 04 (23.5)
adverbs in your explanations? Occasionally 04 (23.5)
Frequently 05 (29.5)
Always 04 (23.5)
5 When describing content, do you prioritize | No, my focus on factual language 06 (35.4)
using precise and vivid adjectives and adverbs? | Somewhat, I use them occasionally for clarity | 04 (23.5)
Yes, I actively use them to paint a word picture | 04 (23.5)
Always, they are essential for comprehension | 03 (17.6)
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6 Do you adapt your use of adjectives and | No, I use a consistent approach 03 (17.06)
adverbs based on the learning styles of your | Sometimes, if a student expresses difficulty | 06 (35.3)
students? Yes, I tailor my expectations to individuals 03 (17.06)

Always, it’s a core part of my instruction 05 (29.5)

7 Students with visual impairments seem to | Agree 07 (41.1)
benefit from explanations rich in descriptive | Not sure 04 (23.5)
adjectives and adverbs. Disagtee 06 (35.3)

8 Using vivid language helps visually impaired | Agree 12 (70.6)
students retain information better. Not sure 02 (11.8)

Disagree 03 (17.6)

9 Compared to factual language, descriptive | Agree 07 (41.1)
language seems to make the learning process | Not sure 06 (35.3)
more engaging for visually impaired students. Disagree 04 (23.6)

DISCUSSION

The results presented in Table 3 provide insights into
the teachers’ use of adjectives and adverbs in inclusive
classrooms. The results showed that all 17 respondents
(100%) are teachers working in inclusive classrooms,
58.8% have 1-9 years of experience, 35.3% have 10-
19 years, and 5.9% have 20 years or more, 88.2% of
the teachers have experience working with visually
impaired students, while 11.8% do not have experience
working with visually impaired students. On the use of
adjectives and adverbs, 23.5% of the teachers rarely use
adjectives and adverbs in their explanations, 23.5% use
them occasionally, 29.5% use them frequently and 23.5%
always use them. The results also showed that 35.4%
of the teachers focus on factual language and do not
prioritize using precise and vivid adjectives and adverbs,
23.5% use them occasionally for clarity, 23.5% actively
use them to paint a word picture while 17.6% consider
them essential for comprehension and always use them.
In adapting to learning style, 17.6% of the teachers use
a consistent approach and do not adapt their use of
adjectives and adverbs, 35.3% sometimes adapt based
on student feedback, 17.6% tailor their expectations to
individual students while 29.5% consider it a core part of
their instruction and always adapt.

Of the teacher’s perception of visually impaired students,
41.1% of the teachers agree that visually impaired students
benefit from explanations rich in descriptive adjectives
and adverbs, 23.5% are not sure, and 35.3% disagree.
Also, 70.6% agree that using vivid language helps visually
impaired students retain information better, 11.8% are
not sure 17.8% disagreed, 41.1% agree that descriptive
language makes the learning process more engaging for
visually impaired students, while 35.3% ate not sure, and
23.6% disagree. The results indicate that the majority
of teachers in inclusive classrooms have experience
working with visually impaired students. However, the
frequency and priority of using adjectives and adverbs
in their teaching vary among the respondents. While a
significant portion of teachers (53%) use adjectives and
adverbs frequently or always, a substantial number (47%)

use them rarely or only occasionally. Similarly, only 41.1%
of the teachers actively prioritize using precise and vivid
descriptive language, while the rest either focus on factual
language or use descriptive language only occasionally.
The teachers’ adaptability to the learning styles of their
students is also mixed. While some teachers (47%)
tailor their use of adjectives and adverbs to individual
students or consider it a core part of their instruction,
others (17.6%) maintain a consistent approach regardless
of student needs. Regarding the perceived benefits
of wusing descriptive language for visually impaired
students, the teachers’ responses are divided. While a
majority (70.6%) agree that vivid language helps with
information retention, only 41.1% agree that it benefits
comprehension and engagement. This suggests that some
teachers may not fully recognize the potential advantages
of using adjectives and adverbs in their instruction for
visually impaired students.

The findings indicate that there is room for improvement
in the consistent and intentional use of descriptive
language in inclusive classrooms, particularly to support
the learning needs of visually impaired students. Providing
professional development and resources for teachers on
the effective integration of adjectives and adverbs in
their teaching may help address this gap and enhance
the learning experiences of all students in inclusive
settings. The results suggest that teachers in inclusive
classrooms generally recognize the benefits of using
adjectives and adverbs, especially for visually impaired
students. While approaches vary, there is a tendency
to adapt teaching methods to incorporate descriptive
language based on student needs. This underscores
the importance of tailored instructional strategies that
enhance comprehension, retention, and engagement for
all students, particularly those with specific learning needs
in inclusive settings.

Based on the data analysis conducted, the findings of
this study showed that students taught using adjectives
and adverbs scored significantly higher than those taught
without them, indicating a positive impact on academic
performance. Students perceive that the use of adjectives
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and adverbs by teachers enhances understanding,
imagination, retention of information, and confidence
in explaining concepts. Teachers in inclusive classrooms
generally incorporate adjectives and adverbs frequently
or always in their explanations. There is recognition
that descriptive language benefits visually impaired
students by improving comprehension, retention, and
engagement. Teachers adapt their use of descriptive
language based on the student’s learning styles and needs,
highlighting a responsive teaching approach. The findings
suggest that using adjectives and adverbs in teaching
the English and Arabic languages can significantly
improve student performance and that students perceive
descriptive language as beneficial for their understanding
and retention of information. However, the study also
reveals variations in teachers’ utilization of descriptive
language in inclusive classrooms, with some teachers not
fully recognizing or prioritizing its potential benefits for
visually impaired students.

The study underscores the positive effects of utilizing
adjectives and adverbs in teaching English and Arabic
languages, both from the perspectives of improved
student performance and enhanced learning experiences
in inclusive classrooms. Teachers’ practices align with
students’ perceptions of the benefits of descriptive
language, suggesting its importance in catering to
diverse learning needs effectively. The study found that
students taught using adjectives and adverbs performed
significantly better than those taught without them. This
finding aligns with previous research that suggests the
use of descriptive language enhances comprehension and
engagement. Studies by Pashler ¢# 4/ (2007) and Smith and
Alford (2019) have highlighted how descriptive language
can aid in the deep processing of information and better
recall, thereby improving academic outcomes.

The study further revealed that students perceive
descriptive language (adjectives and adverbs) to positively
impact their understanding, imagination, and retention
of information. These findings are consistent with
cognitive theories such as constructivism, which posits
that learners actively construct their understanding of
concepts through interaction with their environment
(Piaget, 1952; Vygotsky, 1978). Descriptive language
likely facilitates this process by providing rich contextual
information that aids in mental representation and recall.
Teachers in inclusive classrooms reported frequent use
of adjectives and adverbs in their teaching practices.
This aligns with inclusive education principles that
emphasize differentiated instruction to meet the diverse
needs of students (Tomlinson, 2001; UNESCO, 2005).
The adaptation of teaching strategies based on student
learning styles and needs reflects a student-centered
approach, which is crucial in fostering inclusive learning
environments.

The findings of this study contribute to the broader
literature on language use in education and inclusive
teaching practices. They support the idea that descriptive
language not only enhances academic performance but

also promotes inclusive practices by accommodating
diverse learning needs. The alignment with educational
theories and previous empirical research underscores the
validity and significance of using adjectives and adverbs
in educational settings. Thus, the study provides empirical
evidence that using adjectives and adverbs benefits both
students’ academic performance and their learning
experiences in inclusive classrooms. These findings not
only highlight the practical implications for educators but
also underscore the theoretical foundations that support
the use of descriptive language in enhancing educational
outcomes and inclusivity in teaching practices.

CONCLUSION

The findings of this study provide valuable insights into
the impact of using adjectives and adverbs in English and
Arabic language teaching, students’ perceptions of the
effectiveness of this approach, and teachers’ utilization of
descriptive language in inclusive classrooms. The results
demonstrate that students who were taught English and
Arabic languages using adjectives and adverbs significantly
outperformed their peers who were taught without using
descriptive language. This suggests that incorporating
adjectives and adverbs can have a positive and substantial
effect on student learning and achievement in the
English and Arabic languages. Furthermore, the study
reveals that students overwhelmingly perceive the use
of descriptive language by teachers as beneficial for their
understanding, retention, and confidence in explaining
new concepts. This highlights the value that students
place on strategically using adjectives and adverbs in the
learning process. However, the findings also indicate
variability in the extent to which teachers utilize adjectives
and adverbs in their instruction, particularly in inclusive
classrooms. While some teachers frequently or always
employ descriptive language, others use it rarely or only
occasionally. Additionally, not all teachers recognize the
potential benefits of using vivid language for visually
impaired students.

RECOMMENDATIONS
Based on the findings of this study, the following
recommendations are proposed:

1. Provide comprehensive training and resources for
teachers on the effective integration of adjectives and
adverbs in their instructional practices. Emphasize the
importance of using descriptive language to enhance
student understanding, engagement, and retention of
information.

2. Incorporate explicit guidelines and strategies for the
use of adjectives and adverbs in curriculum development
and instructional design. Ensure that the use of descriptive
language is a consistent and intentional component of
lesson planning and delivery.

3. Offer specialized training and support for teachers
working in inclusive classrooms, particularly on the
benefits of using vivid language for visually impaired
students. Encourage teachers to adapt their use of




J. Nat. Lang, Linguist. 2(1) 106-115, 2024

@ salli

adjectives and adverbs based on the diverse learning
needs and preferences of their students.

4. Conduct further research to explore the long-term
impact of using adjectives and adverbs in English and
Arabic languages teaching on student learning outcomes.
Investigate the specific mechanisms and factors that
contribute to the observed benefits of descriptive
language in the classroom. Regularly evaluate the
effectiveness of professional development programs and
instructional practices related to adjectives and adverbs.
By implementing these recommendations, educational
institutions and policymakers can work towards enhancing
the quality of English languages languages instruction,
promoting inclusive practices, and ultimately improving
the learning experiences and outcomes for all students.
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APPENDIX

Passage 1

The Busy Bee Market (with adjectives)

Malama Aisha spoke in a happy tune as she packed her
basket with ripped delicious fruits. The Busy Bee market
was alive with sights, sounds, and smells. People traded
loudly, their voices were in happy tune above was the
rhythmic cutting of vegetables.

Malama Aisha greeted her friend, Mama Nkechi, who sat
full of hope behind a mountain of bright red tomatoes.
“These look juicy and delicious,” Malama Aisha
complimented, picking one up. Mama Nkechi laughed.
“The best in Katsina,” she declared, her eyes twinkling.
Malama Aisha continued through the market, dodging
healthy children weaving between stalls. The smell of
freshly baked bread filled her nose, and she couldn’t resist
stopping at Mallam Umaru’s stall. He handed her a warm,
crispy loaf, its aroma heavenly.

Next, she examined the beautiful hand woven fabrics
displayed by Mama Raheema. The rich indigo attractive
cloth sparkled, while the vibrant patterns of Ankara
prints caught her attention. Malama Aisha carefully
selected a length of fabric, imagining the perfect dress it
would become.

As the sun climbed higher, Malama Aisha’s basket grew
heavier. She stopped for a cool drink of ice-cold coconut
water from a nearby vendor. The sweet liquid was
petfectly refreshing on the hot day.

Finally, her shopping was complete, Malama Aisha began
the walk home. Her legs felt a little tired, but her heart
was full. The Busy Bee market was always interesting,
filled with friendly faces and delicious finds. She couldn’t
wait to cook a delicious meal for her family with what she
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bought from the market.
gyl g cioall ga) dasdiil Jail (3 5o

PASSAGE 1:
480 53 Lgilas o 3 a5 dwmas Ly il Aile Aabeall cilS
a5 Jlua¥l gy caaliall hapiil) Jadll (3 g IS 35 5Ll
o) sl S 5 ¢ Jle i gamy wilimall () shality Gl (AS =il 1
= BY) ladll ol a8 sl e al Lliay,
Lle Galad el 3 Sl Lgitaa Aile Aaleal cia
Ll 5o o3 5l ¢ jeal) ablakall e Jia Cild JYU
s Baad 5 < lidl 5 ¢ dlalaae ddile dalaal) Clld ¢ 3040
SO lalie 5 ¢ cuilef ¢ Ll 4 el Ak,
Ol Jaly ! lite ¢ 3 gaall e Ly ddile Laleall cilial
et al g gl & 5Uall Al Aad) ) Sle GLESY (s ¢ sy Al
Uajia s Uil 33 ey lalhel | jae alle GLiS vie (i 5il) da slia
CEP PR
ol Lt je ) Usny dn puiall Apanl) A5a8Y) Coniiat ¢ I3 aay o
50y Liadl Jaladl cvidl Laig ¢ sl ) all (slal) 1y A
¢ Al el Aaed Lile Aabaall & Jlia) Leabias) sally Aaylil
adle eaain 53 Al (iadll cilias
Bl (IS o s (o il gl m ola (a3 s ke
Sl asdl Ll Ui lal),
ol G el Aile Aaleall il ¢ (b guill JUS) a5 ¢ 15030
G IS Uilian (S Lealh (0 ¢ o 201 mny Caxy Wil e
SN LYY 553 53 5l 0 s sl Al ¢ 5 yabia Laila il Jatl)
Gl (e Ll yidie alatinly Leililal 53,0 A 5 gal (5558 ClS,

Comprehension Questions 55/ il 4liuy)
Instruction: (Choose the one best answer for each
question):
1. How did people trade in the market?
fEsudl B O el as
a) Silently- L
b) Loudly (correct)- Lse>
c) Seemingly- g
d) Quietly-sla
2. What sound is described as rhythmic in the passage?
?’5‘)@“;-\:\“&@1}@;\” G gall La
a) People talking loudly-gstill ¢lia s
b) Cutting vegetables (correct)- radll gulais
¢) Children playing- 2¥5¥)
d) A vendor selling goods- aldl g 23U
3. What colour are the tomatoes Mama Nkechi is selling?
O sl L 835 Ll st ) alalalal)
2) Green-¢)_pa3
b) Yellow-¢! jisa
¢) Bright red (correct)-ghabu jaal
d) Orange- & »
4.What did Malama Aisha buy from Mallam Umaru? 13 L
¢ e alle (e Aitile Aalaal) i |
2) Fresh vegetables- 4a jda juadll
b) Warm, crispy bread (correct)- Gia_jas Gala jua i 5 |
c) Fabric - Uil
d) Coconut water- 2igh 352 sla
5. What two descriptive words are used to describe the

handwoven fabrics?
$inibial A G s A puaiall Alpeal) L8V Caia CaS

2) Rough and simple- s 5 oda
b) Rich indigo and vibrant (correct)- ¢ L
¢) Thin and colourful- &5k 5 58
d) Soft and plain- @gle 5 acl
6. How did Malama Aisha feel upon completion of her
shopping at Busy Bee Market?
Shaagall Jasl) é}u}\gﬁé}uﬂ‘u\f— Aalaall C_:.dig_'q:\s
2) Seriously tired- 4l haa
b) Little tired (correct)- il Jil8
¢) Powerful- s s
d) Sick- =

Passage 2
The Fantastic Football Match! (With adjectives and
adverbs)
Kelechi woke up bright and eatly on Saturday morning;
Today was the day! He was playing in the much-expected
school football match. He pulled on his bright, attractive
yellow jersey, his heart beating nervously.
Kelechi joined his team and gathered around Coach Ade.
Coach Ade, a tall man towering above other men with a
booming voice, gave them energizing talk. “Remember,”
he boomed, “play fairly by passing the ball to your
teammates quickly, and most importantly, have fun!”
The whistle was blown loudly, and the game began.
Kelechi ran confidently across the field, his light feet
barely touching the ground. He dribbled the ball cleverly
past a player, then another, weaving through the other
team like a lively bee.
Suddenly, he saw his chance. With a powerful kick, he
sent the ball soaring up in the air towards the goal. The
crowd roared a loud deafening sound as the ball flew
through the air, landing with a satisfying powerful kick
inside the net!
Kelechi’s team jumped joyfully in cheers, patting him
gratefully on the back. He smiled with pride, his face has
a wide dirty thick plaster on it. The game continued in an
exciting powerful kicks, saves, and close calls.
In the end, the final whistle blew, and Kelechi’s team
emerged victorious! They jumped up and down, cheering
loudly. Even though his legs felt shaky with tiredness,
Kelechi couldn’t wipe the smile off his face.
He had played well, helped his team win, and most
importantly, had a fantastic time!
gl g clial) &) addl) 5 1 Aag) 81 _lall)
S lagll o o gll el o gy Zlua B e 5 1 9S0e LS Lasin
duayad (535 ) ¢l 5 ST A8 A8 yall A yaall 3 jliall & Caly
Gdia i sy Gl 45 (3l 5 ldall jaal),
“dashall da g ol dsa ) smants 48 8 ) S anal
Las aallaef (5 sead) 4 geas pAY) ol b (35 )
BOSI ey A i | sanlleig ) s gy JUEC 5 SXF | Sina
| sraiasl “eclld (ya aaW) g (@SN ) (N Ao paay”)
oS Bkl Glay s dle @ geay s jilall 2Ka) Gllal (Jall i
380 ¢ gl Y el AL Addal) a8l calal) yue A8 LS
S AV Gl e Gk s sa s AT e Y Gus e
F;\}é\ééﬁﬁ'&ﬂ\dﬂj e&gﬁ:\js‘),\c‘\lm‘)é(_;i‘)c'éi;é
bt 50 il Ly sn Jle Cay saleal & Sial e sl
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LN JA15 dn e 58 4S5y gl s o) sl
o eh o s at s «Jledll Cpm 8 (IS (s 8 IS (5 8 568
B laall o et 3508 5 A an dBialy 0 P dga 55 ¢ AG andil | S
Gl el B A B by clpnealy A8 gde 2y 8 SIS
)5 5 5 5688 1) Jati (IS (3 8 @ A5 Ailetl 5 jilall o)
A ) e 3L B e 4l o e st Gle Lo Caay
4y 0o AVl gane LS alaliy,
CEB-T)
Comprehension Questions
Bel Al A0l
1. When did Kelechi wake up on match day?
31l eﬁé\ﬂﬁ)&ﬁgﬁu\ (e
Expected Answer: Kelechi woke up bright and eatly on
Saturday morning;
Gl 53 2l 1B e 5 190e LS Jadsial,
2. Describe the clothes worn by Kelechi on the match day.
S‘Jw‘e)&@g}#dijgm Uaradl) Coun,

Expected Answer: Bright, attractive yellow jersey
Godally Iaal) jial) dand S (53 ),
3. What are the physical characteristics of Coach Ade?
Sl el A o L
Expected Answer: A tall man towering above other men
with a booming voice
5 sed) g 3 AT ) s G s 53 sl ) 59,
4. How did the referee blow his whistle when the game
began?
951 5lall il Laia 5 jilall aSal) 3llal CasS
Expected Answer: The whistle was blown loudly
e & geay s jilall 2o sl
5. How did the crowd react when Kelechi scored a goal?
foaglly sall oy ualeadl )l e
Expected Answer: The crowd roared a loud deafening
- el (B uhais Sl il laiy gaa Jle Cuay pualeal) & il
LAY Jals dan ya dy B 4K p Jags s,




