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As one who has spent most of his adult life in the maddening but fascin-~
ating fielduaf the Social Studies, it is good to meet with those whose lives
have been similarly directed and dedicated.-

This is not an overwhelmingly good year for social studies. Our raw /
materials ~- namely, our own society and the world -~ are not only over-
running our capacity to absorb and to understand; the few glimpses we get
that we think ¥ we do understand are uniformally lugubrious,

I am reminded of the sick Joké about the fellow who finished reading
the Sunday paper and then took his family out to the city dump to get a
breath of fresh air.

But it is no good trying to be an alarmist before a group such as this.

Social Studies teachersﬁpf all peoplejare not likely in this day and
age to be alarmed by anyfhing said by an over-30 college professor, and

, Lv L
outside of California the title "Regent" brings no ZE;SGt whatsoever to
"~

anyone.
The fact is that you people are alarmed daily by expert alarmers.

Actually, you have become so-inured to alarms that a sudden flurry of

peace and quiet would probably be psychologically unnerving. I am reminded

of the lighthouse keeper on a fog~shrouded reef off the Grand Banks who for

30 years listened to an automatic cannon which went off every three minutes

to warn away craft that could not see the light through the fog. Thirty years!
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Boom! Ivery three minutes! One early mornirig when tﬁe lighthouse keeper was
asleep, something went wrong with the cannon trigger-mechanism and suddenly
it failed to go off. The lighthouse keeper bounded out of bed screaming,
"My God! What was that!"

There is a lot of dogma around these days that says that only urban
schools have any troubles, and that only suburban social studies teachers
are smert. I do not intend to beat a dogma with & stigwma, but I can only
tell you that some rursl high schools are manned by social studies teachers
who, in their abilibvy to respond to crises, would put many of ou:'r urban and
suburban school adminisvyrators to shame. I heard the other day about the
hulking farm boy who burst into the rural history 'tea.cher’s office and
said: "Teach," in my right hand I got a 10" bread knife. In my left hand
I got an $18 adcller bill that some city slicker passed off on me and that
my pappy says is counterfeit, Now that knife in my right hand tells me
that you are going to give me change for that $18 dollar bill :m my left
hend. 'The historian celmly replied, "You're damn right young man. Do
you waut 2 nines or 3 sixes?"

But today I want to talk sbout cities.

Cities have been classrooms for longer than schools have been. Beginning
with the training of scribes and artisans in ancient Thebes and Babylon,
through the market~place teaching of Socrates, through the guild apprentice-
ships of the Hanseatic League, through the spacial disJunctiveness of the
medievel universities, up to the present era, a vast dimension of ‘the educa~
tionel development of the humen race has taken place inside cities, but
outside‘ of formal school rooms.

Algs, todey as we all know, our grea‘b_citi.es are classrooms for a
lot we wish kids would not learn: how to pop drugs; how to be a successful

bully or extortionist; how to pick pockets end shoplift without being cezhi;

nNo



R Y I

'
PR R A
! !:-
ol
I
i
.

o'bscenltles on nubllc bulldlngs.; how to con o‘bhe’ra 1nto sympathy; how
©o nhave and :m,jure and terrorlze, now vo beat raps. Social 1nj-us.,1ce in -
the citvies is a fantastic ;beache».. Sixc Thomas More, in his biting 16th
cenvury satire, ’Utogia, nointed to the fact that crime .in England was
'alarmingly .common, but that in a grotesquely nlnequal society, crime was
"the only neans of'liveli,ho'od open to a great number of'persons. In as
verrivle a VO:LCe as his- pen can conjure, More fa:Lrly shouts at the England
of his day, "What other uhlng do yoa do than make 'bn:Leves and then pun:Lsh
them?"

' .>Can anyone 'deny that our owa 'cities are, 'in part, classrooms for making
thieves and then punishing them? c '

. But cur cities do more than make thieves. They set and symbolize
. the value preference of the overwvhelming mejority of owr pecple. The _ci‘cy »
‘ms.nufacture_s the cultural wasteland that is uni_versa.lly dissemi,nated on
| £ilm, ‘aape; and microwaves; the city priats .the pornographyand 'the' scandal__‘
. sheets; it rips ‘the ears with rivets, pneumatic drills, horns » and subways;
it 'spews poisons inbto:the air and pollution inte owr waters._"::'Its_. over= .
crowding dehumenizes our souls, and destroys our sympathy. -
| "Hell”, wrote George Bananos, "is nct to love any z.nore‘.". Many of
our cities are classrooms in Eell, and across -the .faces of teaming millions
burdened by the hurrled. meanlnglessness of the dally grznd ‘are etched
‘the words ‘that Dante read as he and ‘T:Lrg:ul crossed 1nto the Inferno,
- "Abandon hope all ye who enter herel"
_ It 1_s‘ the ¢ity as classroom that gives reinforcement to so‘many of -
.- the dismal'aphorisms of this centurﬁr : "You. ca.n"t beat clty halll"

"Never g:we a sucker & even 'break!" : "It's all poli‘aics.“‘ "Do.z't get

. :.nvolVedx“ ."Awww, so what?“ “Get z.t whlle you ca.nx"' : “I'm for mex"




"'p the ‘establishmenti": "Of< the pigsi"

I‘a has always been one ol the self-centered follies of educators

that we have believed that the school as classroom_is an effective antidote

o the city as classroom. Now that the city has entered the school in

terrifyingly new and disruptive ways, perhaps we can begin to appreciate

how limited in truth our past efforts Lave actually been. We are not even

as successml as ancient monasterzes--we cannot even keep the evil world

at bay. Actually part of our failure has been our attempt to do Just that.
What are nice_ guys like us doing in a world like this? Why does not

someone pass & law or something? It I.s a sign of our growing maturity

that we have come to realize the tragic depth of our condition-=that laws

&re not enquéh, that legislation leaves a lot of the problem simply untouched.

I say this not because new laws are not needed. (I happen to agree with

Lord Macauley that Mypeformers arve compelled to legislate fast because bigots

will not legislate early".) I say it because at the root of our trcubles are

psychological d:.ffzcultzes that mark a b:.tter if transient po:mt in our

. ...:Lt.'f.‘ul evolution as a species. We have not escaped the bonds of ego, tribe,

and things. In consequence, we clutter and threaten our world with the
hostilities of status and possession. And this in face of the reality that
the universalization of technology, and the very bustle of numbers on

this globe, place a premium upon mutuality, self?trgnscendence, and reason

,"~.=.j;"=1f the speries is in fact’ to survive.

- Our task is not to fashion a new syllabus or a new currlculum. Our

.task is to fashzon new k:mds of human be:mgs.‘ And here, wonderfully and

perversely, we cannot succeed unless we - lea.rn to use a.J.'L of the educat:we

resources tha‘b a.re to be found in owr cztzes. We ca.nnot succeed unless

- ‘,'n‘_




‘we £ind ways to use our cities as classrooms.
In view of what I have previously sa_:'Ld about the city as classroom,
one might wonder what possible nutrients the city has for "aransfomingll
human nature in any positive sense. .The aaswer is that the autrients.are
leg;ion. .' Foz; up to ‘this point I have given ynu s one-sided view only. |
If the city makes thieves and destroys human values, it also makes
'_.saiz_rbs azid"reinv_igor'ates human values. “‘l‘he city makes citizens out of
strangers. The c_lz‘.ty is the focal point for the creation and reproduc'(;iczz-
“and display of aimost everything that is beautiful and ennobling and
| memora'ble in our civilization., It is in the great cities that theaters
and symphonies and museums and libraries are located. In and around cities
- are the centers of the vast en"r.erprises. of commexrce and industry, of
- medicine and social serviee, of 4transportation and communications that hold
such eziormous promise'for tﬁe- future of the human race. Cities are the |
focil of modern guilds and la.bor wunions whose appren‘blceich:.ps are such an
important part of our total educative system. In the c:.tles, professional
and aestheu:Le talent of exquisite qualivy aboun_ds._ C:j.ties are pluralisticy
cities o"fe: opx;:uons. According to E B, White, "Thelurbazi inhabitant' is in
" the happy posztion of be:mg able to choozse hlS spectacle and so’ conserve his’
-soul."'f -
| £ cities twrn out the "kitsch" of soap operas and crime series for
| v, they alsio suypor’c’Sesame Street and Jacques Cous“:.eau. If the s.'l.ums
manui‘acture v:.olence, they also create a myne.d of qulet heroes {and some
nou 50 q,u:.et) who see beyond the years "thzne alabaster c:.t:.es gleam undimmed

by__hu;nan 'gears,_ I :";mos_t l:.w{es ,,a_.xje:_l;n_ved, .S Tporeau contended “in qu:.et
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desperation, the city creates models of heroism, and reminds all of
us of the words of Thoreau's Concord neighbor, Ralph Waldo Emerson:
"Great men, great nations, are not_boasters of buffoons, but perceivers
of the terror of life, and have mahned themselves to face it."
How, in fact, can the city be used as classroom?
~~The exciting work of the Quincy Vocational Technical School
in Quincy, Massachusetts in turning to the area's industries to dis~
cover the special skills necessary to fill the local job needs.
"Project Able," as it is known, is revolutionizing the school's
curriculum and its teaching emphases;
--"Project Score" in that city, where teachers supervise kids
after school hours in a variety of vervice and community research
assignments;
~~"Project EPIC"-~in the Cranston, Rhode Island public schools,
in which 12th grade soéial studies students work with community leaders
and informed citizers in investigating specific community, national, and
internaticnal problemse~using the combined resources of the school and
the community;
~-The Philadelphia Parkwey School Project. It may not be universalizable
in the sense of doing.away completely with walled schools, but its basic theme

of using the city as fully as possible as an educative resource is most certainly



universalizable. Parkway addresses itself to one of the ceniral educational
Gilemmas of our times. In the words of James Coleman, "Modern society is-
information-rich and action=poor for the young';

-=The direction pointed last summer by Jerry Bruner in collaboration

~with a conference sponsored by the Office of Child Development of HEW: th;&.

opening up on & national scale of opportvunities for adolescents to take
responsible roles 1n caring for young children. The Edueation Development

Center of Cambridge, Massachusetis proposes to carry ouv this idesa, utiiizing

- day=-care centers aand offeripg professional training-in.child care for.

secondary aChOOl studenus,

-=The uermanuown, Peansylvania, Area School Projecu 1nvolv1ng students

~and community re resentatives in regular cooperative venbtures rangi from
N FJ

curriculum=building in the humanities, arts, and social sciences to direct

community service thi'ough established agencles. Over 100 community people,

‘agencies, and insbitutions have been effectively utilized by the schools.

High school course credit is given for at least some of these prograus;

-=The recent exc1~1ng prospectus of the Ber.eley, Ca11¢orn1a, Unlfled

" School Distwrict for creating competing optmons for publlc school students -

' of all ages, based on the pluralism in:the,community.ﬁ Parents and community

repfesentatives wouid,be involved with the schools: in vericus programs in
and oux of the regular school buzldlngs
=-The communlty experlments of ‘the John Adams Hzgh School in Por+land

Oregon as & part. of the Netional ES '70 consortlum of hlgh schools interested

© din 1mprov1ng vocatlonal educatlon, -

“PTOJeCu thqun“_ln Rochester, New Ybr&,‘whlch among other_uhlngs




has conducted an experimental class (known as Sibiey's Satellite School)

on the fourth floor of a downtown department store-~this as a way of

bringing educational innovation to t’hg attention of the citizens at large; -
--Tﬁe Wave Hill Env:';ronmenta,l Stuvdies Center's Project in Harlem and.

south Bronx in which children are éncour_aged to explore city streets and

report back on pafbicula.r physical features. Thus such mysteries as moss

. growing in the crannies of decaying ¢ity walls can serve as en introduction

to classroom lessons in Biologys;

—The Educational Talent Pool Reserve scenario developed by ECCO (the
- Educational and Cultural Center of Onondags County) in my home town of
Syracuse.. ¥V{CO is one of the 16 :.qegional educatioz;al planning centers set
up by the State Education Department in New York. The Taient Pool Reserve
would be a list of human resources in the area (housé?rives, engineers,
artists, a.ccoun‘cants; inventors~-you name it) 'who would mske a life-long
comuitiient, offering adjunct educational contrzbutlon. to the schools and
colleges of the region.

I ha.ve'only.scr.atched the surface. New ways toll tap the educa.tive- :
resources of citiés are mushrocming daily. They extend from b:ri_ng;_ng, ”,'. :
exciting citizenS*a.nd'p‘;r_ogramsl into the schools as adjunct *instructors",
to work-study and in-serviee training programs that involve moving the
youpgstérs qut_ .of traditiensl schools entirely. | I do not have an ex austive
.eata.l.og of these vuséfs of cities as classrooms. Perhé._ps the Council staff

~ could perform a‘useful’cleari'ng-house Punction for youm-for all 67 us. &

But excz‘blng »as all of thza is and can e, :.t represents today only

a: drop in- 'the bucnet.' A.'Ll too- xna.ny of our’ ur'ba.n a.nd subur'ban schools ‘are

,

8



tradition~bound, custodial, crisis-ricden, and cynical. One.érin'cipal

in my city tried to reassure a baffled substitute te_a.chei; in an urbaﬁ
school last month by saying, 'Look, if you have kep‘lj. any semblance of
order for half the time, you're a huge success;" But it may be'thu very
notion of oz"der that is é.t Tault. Even'wheﬁ achi'evéd,é it nmay be wWrong.

As my colleague Ralph Hembrick has put it, "A cla.ss}i'ogm of 30 childrexi' .
all the same age, sitting neatly in rows, with hands folded so quiet tha‘b
one 'can hear a pin drop' may be the real chaos in the schools. ;{1ds-- |

and especlally troubled klds—-a:e hyp\.r-thyro:Ld. Gettmg them out of the

‘fo.c'mal classroom may be the only way to command the:.r attent:uon. What many

of them are scre(m.mg at us is what Al“red Nozrth Whrtehea.d 'wrote in quiet

prose, "Without adventure," Whltenead suogested "c1v111zat10n is in full
' : 1

decay." One of the ways to get adventure back into e_duc_al.t:uon' is to expose

kids directly to the chartless frontiers of urban pa‘t'.holdzgy apd to the

wondrous options of wrban crzativity aﬁdl life 'stylés. j
Cltles are ecologlcal laboratorles. "‘hey are place ; where the sheer

numoexs of :.nteractmg people provide a marvelous observ{a.tory for human

beliavior and for behavioral consequel;ces. Cities prov:u}e_ the delights of

privacy as well as that tez"rifyi_ng companion of privacyfé loneliness. Cities

" teem with conflicts; and with. the politicél, govermenié.él, and economic

means for resolving conflicts peacefully. Citles are ;’uasses of unsolved

problems—a sufficient number of problems to keep the lives of untold

_ generations seeking solutions filled with adventure. .

And ¢ities, to repeat an earlier ‘theme, are vast educative resources
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-tin uhezr omyxriad. occupatzonal, p‘ofesszonal and aesthetic manifes uatlons.

It may 'be-heresy, bua I believe Tirmly that State Educational Departmenus,

. 1nc1uo.1ng our own, must take a whole “ew Jook at the mee. of compulsory

'attendance—»-at least as presently interpreved. As adults, we meke claims

on our society for almost endless Ophions—=vo take care of differences 1n
talent, aspirati,on, and eziergy. And yet we insist om locking youngsters .
into developmental straight-Jjackets. Why should some classes- not take

. place in industrial settlngs wnder the .jo:mt sponsorsth of industry and

-. labor? Wny should resitless kids, age .'LL or 15, not have the chance to
'drop out of tra&:.tlonal schools at will, and w:u.hout stlg;ma, ‘and o drop
into pon-trach:tlonal classrooms in czt}t-mcseums, lzbrarles, perform:mg_ arts

cenvers, and auto-repair ga.rages? Why should ot some of the three R's

lbe uaught a.. home uhroagh cable ‘I‘V or at a work s:.te through tutor rials or.
~specially organ:.zed classes? -

Ung.'@. we face up to these needs and possi'bﬂities, we w;ll ‘continue
to have vast amounts of unrest in our schools It is. true that reforms. of

uhe k:md suggested would mean ‘that ex..stmg 1nsurance laws, educatlonal

regulations, and labor laws would have 1o be re—exammed and modified. 3uj-

way not? Nost of these laws were put on the books in a tota.lly different
era., They are hardly sacrosanct :m a world of explodzng educational tech-~
) nolog:. es llke cable televzslon, home v1deo cassettes, .and mohzle science

‘ laborauorzes uhd.'b enomously extend the range of locatlons where eaucatzon




» We are in trouble, Fortl.ma‘cely we now récognize that we are, No lid
is going to be placed on the bubbling caldron we.observe. Not even ellitera~
tive Yice-Presidents have that power, Resfles's, r.ootless youngsterslneed
something to live by, something to capture their imagination, something to
absorb their energies, ‘éomethi.ng to give them a sense of adventure and
meaning. And thesr desperately need models ,l people models, who give a damn
é . about them and who by example demonstr;a.‘ce that civilized behavior can be
| exciting and ,‘jo:.rf'b.l. There are an insufficient number of these models in
pur schools. Only the larger community can supply. them in sufficient
guantity and intimacy. |

There is always & danger that in conjuring an exciting future, one will
be massively unfair to the past and the pr.esent.. Even if it were desirable
(which it is not) suddenly to empty our schools and turn all youngsters

: i ~
! loose in the asphalt jungle, the logistics of such an operation would be

quite impossible. For as far ahead as I can see, most formal education will

have to teke place ins'ide. school buildings. MNost children will have to

be ta.'ught‘by cert'ified' teachers, not by shop foremean or indusirial engineers.
The c¢onsequence of this reality is that we must apply our best minds to
bringing the best of the.city- into -the-classroom at the same time that we

exploit the classroom potential of the city itself.

T R IR

‘Tae model of the city--at least, the city at :its best=-has a lot 1o

offer the schools. For the citly permits enormous options. It allows talents

1o be ‘developed and successes to be achieved in a variety of wayss It




,' ' i
B

preises the balles dancer, Waebher or nob shecar a do ca.lculas. The city is -':,‘

0

Dasient aooud differi‘ag .'.’..ea.rr.i:i'g speeds. T‘:e c;.t,f allows & numoer of ways Z‘- SV

Toxr i’c.s' :‘.zens 'i;o paz xeicipate In vhe :r.a.‘.c..ng of aec...szons that affect ‘a'.em.

The city's Lewor m ce.. is the witimst Va.......o.a ving 1usument of educa‘l....oaal. S

© athievement. CI'o do & ps sicular Jow, © e c:.‘by says, ""Ou'Ve got _'bo mow

H

some t Wby g, or kuow now' o do some o) ‘I_‘:qe c 'W prov;des mamr remfo:c...ng

:v--
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Weys of lea.mu.g simple reaJ......ies.".?.‘ P :

_ These are some o “he lessons he"'c y' nas for the schools. If'we

vaxe t‘r.ese seriously, we can 'beg:m to make owr fomaa. classrooms into excit r.p,; S

el I
e

and ﬂroouct:.Ve educa»:.onad. enterpr:.ses.' As Sawl. Tous..er has w:. uen with

. greas eloq_uence, $he .,:a.d;’. ional '_'deliver,,r" model of eaching must give way . 0 -

w0 a "Tfield-ci-force” *oael—-h:.s oseul ..mage:y "’o: u.:.n...mz:m.v 'bhe classroou

.'_
.

decture and moximizing meaningdul d d.:.\rerse eauca‘o:.v'a e..;posures and experim i

. . ences, in and oub of the classroom. '»

There are many geeay teachers hidden in vhe homes ‘and places of euploysens. . . . -

o ' . ) . N
- of owr grea‘c c:’.'bies. These s ‘oe sough out ar.d used with incz-easi;ag .
Lrequency a.r.d ex ec‘a:.\feness. Bu* (3OS of our ‘oeachera axe, a.nd wn.ll con'bir.ue_ o ":"_-.

’ o ve, :.n‘side ‘-tne.schoo;.s. is: ..he:.z' capa.c:r.-.y ..o 'ba.r;e lessons from the i

city, a8 Well as their capécluy to use the c:...y'-for educa..:.ona.l PULPOSES,

vaak m.u de..emne the future ol the collec»:.v(. en..erpr;se in which we a.:e, i L

' engaged. All many of vhem zeed is your. 1eadersh:.p and you:c inspiration. . E

S:.x‘oy yea.:s ago, H. G Wells 'vr"o..e an o'oscare novel ca.'l.led Tre New

B _-“.-_ B

Machiavelli, In it the zna:m charac’ber saws as one po:m . "If -humanivy

ca.n..o* deVelop .an ec.ucau:.on “.r neyond. a.nrh:.ng ha:b :.s now prov:.ded, if

ERI
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broader scale than it does at the present time, it cannot hope to
achieve any very much finer order or any more general happiness than it
* now enjoys."

This says it all. I leave you with only one piece of gratuitous
advice, When you return to your respective homes, offices, and class—
rooms, and find the same: crunch, the ssume in-basket, the same crises,
the same Qeariness, take a moment, look out the window at your sgrround—
iné city and say out loud, "I was once told that only professionals
could and should run schools. It isn't true now, if it ever was.”

And then, mentally, I want you to see yourself standing in a
cirecle ~~ an open circle ~- formed by the linkage of haﬁds of supervisors,
teachers, para~professionals, students, maintenance men; legislators,
business men, labor leaders, school board members, museum directors,
doctors, soclal workers, artists, police, bus drivers, parents, older
brothers and sisters, TV managers, in short, all your civic neighbors -~

and you are saying to them very simply, but earnestly, "We need each other."
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